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Right of Education and Distance Learning
Egitim Hakki ve Uzaktan Ogretim
Kiymet SELVI*

ABSTRACT  In this study, distance learning programs and their applications which are
carried out by Anadolu University were analyzed within the context of the
right of education. Qualitative research method was applied. In the first
part of study, the concept of right of education was analyzed within the
context of international and national laws. Additionally, basic aims,
applications and features of the distance learning were examined. In the
second part of the study features of the distance learning programs were
analyzed in this context. The study showed that distance learning programs
which are carried out by Anadolu University provides a number of
individuals who lives in different parts of the country and who are at
various ages and have different qualifications with the opportunity to use
the right of education. However, inflexibility of programs, the high costs of
technological infrastructure, the lack of financial support for economical
disadvantageous individuals is the main disadvantages of right of
education.
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0z Bu calismada, Anadolu Universitesi tarafindan ytriitiilen uzaktan gretim
programlar1 ve bunlara iliskin uygulamalar, egitim hakk: kavrami bagla-
minda analiz edilmistir. Calismada nitel arastirma yontemi uygulanmistir.
Calismanin birinci boliimiinde uluslararasi sézlesmeler ve ulusal yasalar
agisindan egitim hakk: kavrami analiz edilmistir. Ayrica, uzaktan 6gretimin
temel amaci, uygulamalar1 ve 6zellikleri incelenmistir. Calismanin ikinci
boliimiinde uzaktan 6gretim programlar: egitim hakki kavrami baglaminda
analiz edilmistir. Arastirma sonucunda, Anadolu Universitesi tarafindan
ylrttiilen uzaktan egitim programlarinin, farkli bolgelerde yasayan, her
yastan ve farkli nitelikteki ¢ok sayidaki bireye egitim hakkini kullanma
olanag1 sagladig1 saptanmustir. Ancak, programlarin yapismin esnek olma-
masi, teknolojik altyapimnin ¢ok pahali olmasi, gelir diizeyi diistik bireylerin
sisteme girisinin desteklenmemesi egitim hakki agisindan 6nemli olum-
suzluklardir.

Anahtar Sozciikler: Uzaktan egitim, actk 6gretim, egitim hakki.

INTRODUCTION

The Right of education can be described as an individual's opportunities to
receive education from the preschool to university. Definition of the right of
education is still being discussed, because the concept of right of education changes
along with the developments in the concepts of right, democracy, and of human
rights. Right of education stated in the cultural right is described as second-
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generation human rights. The right of education is described in international
conventions, laws and constitutions of the countries. Based on these descriptions, the
concept of the right of education has been tried to be determined. It is taken account
context of human rights and is the most difficult right to be legalized by regulations
(Nowak, 1997, 210).

Right of education involves equal opportunities. Equal opportunity means that
the education should be opened and reachable by the society without segregation in
the frame of foreseen conditions (Ulug, 2000). Equal opportunities also mean giving
these opportunities to every individual in an equal way. Ulug (2000) states that
making common standards related with educational atmosphere prevalent in
country level and cost of education for an individual are also involved in equal
opportunities concept.

Right of education is the one that an individual should have during his/her
entire life. Because every individual may want to use his/her right without limiting
throughout to a certain part of his/her life (Giilmez, 2000). All countries should carry
out their responsibilities about foreseeing right of education based on the
international laws they have singed. So as to utilize the right of education to make
education reachable for all the people, all countries should review and guide the
practices (Giilmez, 2000). The rights of education have a solid base in international
law on human rights. It has been laid down in several universal and regional human
rights documents (Benedek & Nikolova, 2003). International and national documents
related with description of right of education and related articles of the law were
shown as follows: United Nations Documents, European Council Documents and
National Documents which describe right of education.

United Nations Documents are composed of Universal Declaration of Human
Rights, Article 26, (1948), International Economic, Social and Cultural Rights
Contract, Article 13 (1966), the Convention on the Elimination of All Forms of
Discrimination Against Women, Article 10 (1979), the Children Rights Contract,
Article 28, 29 (1989). European Council Document is composed of European Social
Contract, Article 10 (1965). National Documents that describe right of education are
composed of Turkish Republic Constitutions, Article 42 (1982), National Education
Basic Law, Article 7, 8, 9, 38 (1973), Higher Education Law numbered as 2547, Article
5 (1982) (TBMM, 2001; Benedek & Nikolova, 2003).

Distance Learning Programs

Distance Learning programs are carried out in a conventional college, university,
school system or training department of the faculty (Moore & Kearsly, 1996). The
earliest development of distance and open learning at university level was
introduced in 1970s in the United Kingdom (Mills, 1999). Distance and Open
Learning programs were started in 1982 in Turkey. It has been carried out by
Anadolu University in accordance with the distance learning principles. The
characteristics of the distance learning are extended accessibility independence of the
learning location, methodological flexibility and equality of opportunity (Peters,
2001). Distance and open learning systems are often confused with each other.
Distance learning and open learning are linked together as a single concept
(Unterhalter et al., 2000). “The term of distance learning and/or distance education
refers to the teaching-learning arrangement in which the learner and teacher are
separated by geography and time” (William et al, 1999, 2). Open Learning is an
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educational system for utilizing the educational programs, generally well organized
in a higher educational level and either mandatory or voluntary using distance
learning processes (Marland, 1997). “Open learning has become the catchword or
slogan used for the same things as distance learning and open learning is often used
to refer to institutions” (William et al, 1999, 2). Open Learning is neither a system nor
a technique but is an education utilization process that gives the opportunity and
technology of the distance learning program to the learners, and in which instructors’
roles change providing with learners more control opportunities on how, where,
when and what to learn focusing on learners’ needs (Marland, 1997).

“Most of countries, such as Chine, Turkey, Great Britain, France, India and
Pakistan have established several large-scale distance learning colleges or mega
universities that enroll hundreds of thousands of students” (Picciano, 2001, 200).
These programs are arranged in accordance with the distance, and the formal
learning principles. Therefore, it is necessary to discuss principles of both formal and
distance learning programs. In both formal and distance learning programs, it is
necessary to plan learning objectives beforehand to teach in accordance with the
program. While formal education has a rigid and inflexible system, it has been easier
to make new arrangements within the distance learning programs for individuals
and social needs, due to the scientific and technological changes, in both practice and
theory. For example, in formal education programs there is an age limit for starting
and attending the primary education system. Individuals who are over this age limit
can neither start nor attend in this system. While a 21-year-old individual cannot
attend primary education programs in formal education system, he/she can
participate in primary education programs and writing and reading courses in
distance learning system.

Formal education programs are long programs and give diplomas for program
graduates. Distance Learning Programs in Anadolu University give diplomas to
graduates, too. Even if these programs are based on giving diplomas, their practices
and procedures are different from those of formal education system. Entrance
requirements of Distance Learning Programs, learning-teaching processes and
arrangements and practices related to evaluation and feedbacks are different from
those of formal education. Contents of the curriculum of distance learning and
formal education may be the same but there are differences in their purposes.
According to Chander (1991), distance learning should be given besides formal
education and it should be parallel to formal education system, applications should
be so flexible that it should reach all ages, sexes, economic classes and the individuals
in distance residences, it should provide opportunities for both in-service and
lifelong learning and use communication technologies for providing broad-content
education.

The distinctions and similarities between distance learning and formal learning
are obvious and distance learning has another feature which differ it from the formal
learning: distance learning conjures up different images to different people in
different settings. Distance learning can refer to a wide variety of instructional
delivery system including technology-enhanced offerings such as audio, video,
computer-based, assisted instruction, instructional TV, microwave, cable network,
correspondence courses, broadcast television, and computer mediated instruction
(Picciano, 2001; Shoemaker, 1998). Distance learning includes elements “sometimes
optional, sometimes compulsory of face to face tuition within their programs” (Tight,
1996, 94).
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METHOD

The purpose of this study was to evaluate the distance learning programs and the
applications carried at Anadolu University in the context of the right of education.
Qualitative research method was applied in this study. “Qualitative research focuses
on process, meaning and understanding the product of a qualitative study”
(Merriam; 1998, 8). The primary instruments of qualitative research include
interviews, observation and documents. This study based on document analysis. The
documents include printed materials such as yearbooks, school budgets, pupil case
files, curriculum guides, test scores and non printed materials such as picture, video
tapes, films, drawing and other illustrations (Charles & Mertler, 2002; Hitchcock &
Hughes, 1995; McMillan, 2004; Merriam, 1998; Smith & Glass, 1987).

Document analysis was completed through third main phases in this study.
During the first phase of document analysis, the researcher found out primary and
secondary source of document related to the research topic. In this phase three types
of primary document were found. The first type of document was international
documents related to definition of concepts of right of education. The second type of
document was national documents related to definition of concepts of right of
education. The third type of document was about the distance learning programs
and applications carried out at Anadolu University. At the end of the first phase of
document analysis, the researcher decided to analyze United Nation Documents as
international documents, because United Nation Documents were primary and main
documents in the other international documents.

In the second phase, the documents collected during the first phase of document
analysis were classified and evaluated. In this phase, the concept of right of
education based on international documents and national documents, and also
characteristics of distance learning programs were analyzed.

During the third phase of document analysis, the distance learning programs and
their applications were analyzed and evaluated according to the international and
national views of right of education.

FINDINGS

The concept of right of education in Distance Learning programs and
applications were evaluated according to the explanations related to the concept of
rights of education done by the international documents and national documents.

The Distance Learning programs and applications were evaluated; according to
following the United Nations Documents

1. Universal Declaration of Human Rights, Article 26,
2. International Economic, Social and Cultural Rights Contract, Article 13,
3. Children Rights Contract, Article 28.

In accordance with the first item of the 26th Article of Universal Declaration of
Human Rights, “Education in technical and professional fields is reachable to
everybody” and “Higher education should be reachable for everybody according to
their skills” (TBMM, 2001, 207). Distance Learning Programs are reachable for
everybody in accordance with this statement and as it is clearly seen that everybody
has the necessary requirements to enroll to Distance Learning Programs without any
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limit in capacity of cadres. On the other hand, only in 2001-2002 educational periods,
two programs had capacity problems.

There is a statement in paragraph “b” of the 13th Article of the International
Contract on Economic, Social and Cultural Rights Contract as “taking all
measurements, secondary, technical and professional education should be made
reachable and open for everyone via making education free of charge for every one”
(TBMM, 2001, 88). The application of this statement can be seen in Open High School
application which is a program of Distance Learning. Individuals who are too old to
attend the secondary school or have not any chance to attend to secondary education
because of any reason can apply Open High School programs.

Paragraph “c” of the 13th Article of the International Economic, Social and
Cultural Rights Contract foresees that “higher education should be reachable in
every proper way and especially free of charge, for everyone in accordance with their
skills” (TBMM, 2001, 88). When the statement “every proper way of higher
education” and “in accordance with their skills higher education should be reachable
for everyone” were evaluated for Distance Learning Programs, it was seen that
various learning-teaching processes such as face to face teaching, teaching via TV,
books, video conferences, CDs, and other computer based teaching methods could
meet the requirements of the statement “education in every proper way”. For
example, the masters program on “Management of Information”, which is given via
the Internet, is an example of the higher education given in a different way. “The
higher education is open for everyone according to their skills” can be evaluated in
the context of equality in entrance requirements and variety in the program types.

There is a statement “basic education should be encouraged and empowered for
the individuals who could not have a chance to graduate from basic education”
(TBMM, 2001, 88) in the paragraph “d” of the 13t Article of the International
Economic, Social and Cultural Rights Contract. This statement’s application can be
seen in Distance Learning Programs started for Turkish citizens who have been
living in West European Countries. These programs provide people who do not have
a formal education with using their right of education.

However, there is an important inadequacy related with the principle of
prevailing free, continuous non-charged, education emphasized in paragraph “b, and
¢” of the 13t Article of the International Economic, Social and Cultural Rights
Contract is that the necessary measurements have not been taken for successful and
poor people to use their right of education. This is also the criticized dimension of the
system.

There is a statement “Using all appropriate tools, higher education should be
made ready for everyone” (TBMM, 2001, 149) in paragraph “c” of the first division of
28th Article of the Children’s Bill of Rights. Two determinations related with right of
education were made in this article. The first one was “using all appropriate tools”,
and the second one was “higher education should be open for everybody according
to their skills.” “Using all appropriate tools” shows that the kind of actualizing
education programs should be evaluated in the context of the right of education. In
this point, various teaching methods such as face to face teaching, learning from TV,
books, videoconference, CD’s and computers serve the right of education including
individual and group learning styles.
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Related with the actualizing the statement “higher education should be open for
everybody depending on their skills”, two applications can be talked about. The first
one is giving students enrolling right to a second university program while attending
a first one. The second one is making programs open for students by giving the
opportunity to them to complete a four-year program after graduating from a two-
year program, transferring to a four-year program in accordance with their skills.

The Distance Learning programs and their applications were evaluated according
to following the National Documents;
1. TR (Turkish Republic) Constitutions, Article 42,
2. The Turkish National Ministry of Education Basic Law, Article 7, 8, 9, 38,
3. The Turkish Higher Education Council /Higher education Law numbered as
2547, Article 5.

42nd Article of Turkish Republic constitution not only describes education right as
giving all opportunities to the individuals in order not to deprive them from
education but also (T.C. Anayasasi, 1995) foresees education and teaching to reach
the universal standards (Balci, 1998). When Anadolu University Distance Learning
Programs were examined, it was seen that they have caught the universal standards
especially within actualizing education programs. It can also be said that processes of
intensive and appropriate use of technology during the provision of education
programs, contacting students, giving teaching service, and evaluating the results,
are utilized in accordance with universal standards.

Anadolu University has started Distance Learning Programs in accordance with
the concept of West European Programs in 2000-2001 education years. These
programs are related to the statement “primary education is the right of every
Turkish citizen” in the 7th Article of National Education Basic Law and related to the
right of education described in the same article. This is a new application related to
the right of education described in the 7th Article of National Education Basic Law.

There is no application related to the statement “necessary help that no charge
education, financial aid awarded to students, etc. is given to the successful students
in poor condition in order to take them in higher education phases” (T.C. Milli
Egitim Bakanligi, 1998, 6-7), which is related with continuity of right of education, in
the 8th Article of National Education Basic Law.

According to the 9th Article of National Education Basic Law which is related
with to equal opportunities “it is essential for individuals to continue their general
and professional education lifelong”. It is seen that lifelong education-content of the
statement “besides helping youngsters conform with their lives and work fields,
taking necessary measurements for providing continuous education for adults is also
an education mission” (T.C. Milli Egitim Bakanlig1, 1998, 7) is actualized via open
learning programs. Shortly, it can be said that education practice stated in 9th Article,
is actualized via open learning programs. When statistics related to individuals’ ages
and professions are reviewed, it is seen that 60 % of the enrolled students are at the
ages between 25 and 44. Majority of the students in this age group have a job. When
statistics related to their professions are examined, it is seen that they are managers
either in state or private institutions, civil servants, workers, soldiers, secretaries,
salesmen, teachers, officers, policemen, etc. (AOF 6grenci istatistikleri, 2004).

The statements “measurements related to equal opportunity are taken in
education” (Hatiboglu, 1995, 15) given in the paragraph “e” of 5t Article of Higher
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Education Law numbered as 2547 related to basic principles, and “higher education
is not free, or charged, but necessary help (no charge education, financial aid
awarded to students, etc.) is given to the successful students in poor economical
condition in order to take them in higher education phases” given in the 38th Article
of National Education Basic Law, (T.C. Milli Egitim Bakanligi, 1998, 20) describe the
equal opportunities in education and foresee taking necessary measurements to meet
the education fee of especially successful students in poor economical condition.
Formal students have the right to take both higher education scholarship and
university scholarship. However, open learning students have right to take only the
higher education scholarship.

DISCUSSION AND SUGGESTIONS

Approximately 677.353 students graduated from open learning programs which
started in 1982, until 2003-2004, and the number of the enrolled students in the
program was 678.986 in 2003-2004 terms (http://ogrsayi.anadolu.edu.tr/ozet.htm.).
Until 2003-2004 terms total 38 programs included four-year programs, two-year
programs and two-year completion programs and masters programs were started.
Variety of the programs, numbers of the graduate and present students show that
programs have been effective in the context of using right of education.

If distance learning programs are to be evaluated generally within the context of
opportunity equality, it can be seen that they are open for everyone in some certain
conditions. If the statistics of the ages of students are analyzed, it can be seen that
there is a target group at ages between 17 and 80 (AOF o6grenci istatistikleri, 2004).
This shows that programs are open to everyone without any discrimination.
Enrolling, consultancy and examination services are given in 79 province, Cyprus,
and six western European countries with total 103 exam centers
(http:/ /www.aof.anadolu.edu.tr/a0521.htm). As open learning reaches to
everywhere, even to the villages which are the smallest residents, by means of
various service presentations and wide service network and the individuals take the
educational services at their homes, it actualizes “being reachable and near” principle
of opportunity equality in education. Additionally, providing educational services in
the residents of the students lessens transportation, housing and nutrition costs of the
students. Therefore, it helps individuals use their right of education effectively.

That Distance Learning Programs are open to a variety of student at certain age
group of employee, youngsters, inmates, the disabled people is another dimension
that needs to be evaluated. The programs given in the level of secondary and higher
education for the those people who are deprived of educational services after
mandatory education due to the economic reason can help those people actualize
their educational objectives by using education opportunities.

Diploma equality between the graduates of open learning programs, the contents
of which are the same with formal ones, but different in implementation processes,
and the graduates of formal programs reflects the principle of opportunity equality
in education.

That the students are provided free movement with vertical transferring
opportunities in the programs is another feature that needs to be evaluated in the
context of right of education. Additionally, they do not have horizontal transferring
opportunities. This situation affects the provision of the rights of education
negatively.
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Using common standards in planning, practicing implementation and evaluation
of open learning programs show that a principle is followed in providing equal
opportunities in education. However, the fact is that these common standards are not
appropriate for everyone and they contradict with the understanding of equal
opportunities in education.

There is a need for utilizing technology-CD, TV programs etc. and for benefiting
from learning teaching form processes ut everybody can not meet the cost of them,
and this effects the equal opportunity principle negatively. Building technology
infrastructure is very expensive and it is impossible for individuals to meet the cost
of it. “This represents a kind of double inequality for those who cannot access
conventional provision” (Yates, 2000, 236). Additionally, the students of open
learning programs have to buy books, audio and videocassettes, CDs, mails, tests
and experiment equipments. Buying all of them as compulsory may affect the right
of education of those who are successful but coming from families in poor economic
conditions or with below average incomes.

Distance Learning Programs’ students do not have horizontal transferring right
between programs and universities is a question needs to be answered for using
right of education. Necessary arrangements should be made to give the free
movement right to the students in and between programs and universities based on
certain conditions such as student competency, interests etc.

The fact that the education should be free, without charge, which shows the social
dimension of education, provides the right of education with actualization. It is
necessary to meet the cost of education for people who are economical
disadvantaged but who want to use the right of education. Necessary arrangements
should be made for the continuity of the education without forcing the people who
are unable to pay the cost of education and buy the right of education.

Distance Learning Programs have broad options besides high standard programs
which help use right of education. Distance learning should have not only the
programs giving diplomas, but also the programs giving certificates. Distance
learning certificate programs, actualizing life long education principles are
requisition of right of education. For that reason, informal education programs based
on certificate given should be prepared and practiced by reorganizing the system.

Distance learning system should continuously try to solve the problems in formal
education. Distance learning should serve the people who do not have a chance to
enter both formal and distance learning. Distance learning is a challenge and is a
trend in continuing higher education in the last years (Shoemaker, 1998). Distance
learning will be an important element of the future education and training systems
and may offer some responses to the world’s educational challenges (Williams et al,
1999). Distance learning gives the autonomy for learners, and distance learning
system supports democracy, human right and rights of education.
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OZET

Giris

Acik o6gretim, bireyin ihtiyaclar1 tizerine odaklanmuis, bireylere nasil, nerede, ne
zaman ve ne Ogrenecegi gibi konularda daha fazla kontrol olanaklari sunan ve
agirlikli olarak uzaktan egitim yontemleri ve egitim teknolojisi olanaklarin kullanan,
ogretici rollerinin farklilasti§i egitim uygulamas:i olarak tanimlanmaktadir
(Marland,1997). Orgiin egitim programlari daha kat1 ve esnetilemeyen bir yapiya
sahipken, uzaktan egitim sistemi birey ve toplumun ihtiyaglarin karsilama dogrul-
tusunda yeni diizenlemeler yapilmasma olanak veren esnek bir yapiya sahiptir. Or-
negin, orgiin egitim programlar1 kapsaminda yiiriitiilen ilkogretim sistemi icinde
kalma 21 yas ile sinirliyken, 21 yasindan biiyiik bir birey uzaktan egitim ya da yaygin
egitim kapsaminda diizenlenen ilkogretim programina veya okuma yazma kursuna
katilabilmektedir.

Anadolu Universitesi'nde 1982 yilinda baglatilan ve giiniimiize kadar uygula-
malar1 yayginlastirilarak devam eden Acik Ogretim (AO) programlarimn diizen-
lenme ve uygulanma ilkeleri 6rgiin egitim sisteminden farklidir. Yiirtitiilen uzaktan
ogretim uygulamalari ile Tuirkiye, Cin, Ingiltere, Fransa, Hindistan ve Pakistan gibi
tilkelerde ytiz binlerce bireye (Picciano, 2001) egitim firsat1 sunulmaktadir.

Egitim hakki, insan haklarmin gelisim siirecinde ikinci kusak haklar olarak ta-
nimlanan kiiltiirel haklar iginde yer almakta olup, daha ¢ok uluslararas1 sozlesmeler
ve iilkelerin anayasa ve yasalarinda tanimlanmaktadir. Hak, 6zgiirliik, demokrasi ve
insan haklarindaki gelismeler dogrultusunda egitim hakki kavramimin kapsaminda
da degisiklikler olmaktadir. Egitim hakki, 6rgiin egitim programlar1 agisindan her
bireyin kendi kapasitesi dogrultusunda okul tncesinden yiiksek &gretime kadar
egitimden yararlanabilme hakki olarak tamimlanmaktadir. Ancak, egitim hakki bi-
reylerin tiim yasamlar1 boyunca kullanmalar:1 ve yararlanmalar1 gereken bir haktir.
Bu nedenle bireyler yasamlarinin belli bir donemi ile sinirli kalmaksizin egitim hak-
kindan yararlanmak isteyebilirler (Giilmez, 2000).

Bu calismada, egitim hakki kavramimin kapsami, Birlesmis Milletler ve Avrupa
Konseyi tarafindan kabul edilen uluslararasi belgeler ile Anayasa, Milli Egitim Temel
Kanunu, Yiiksek Ogretim Kanunu gibi ulusal belgeler taranarak ortaya konulmustur.
Anadolu Universitesi tarafindan yiiriitiilen uzaktan 6gretim programlar1 ve bunlara
iliskin uygulamalar ulusal ve uluslararas1 belgelerden tanimlanan “egitim hakki”
baglaminda degerlendirilmistir.

YONTEM

Calismada nitel arastirma tiirlerinden biri olan dokiiman analizi uygulanmustir.
Dokiiman analizi ti¢ asamada gerceklestirilmistir. Birinci asamada egitim hakki ile
ilgili birinci ve ikinci derecede 6nemli olan uluslararasi ve ulusal belgeler taranmistir.
Elde edilen dokiimanlar incelendikten sonra, ¢alismanin birinci derecede 6nemli olan
dokiimanlarmn analizi ile sinirlandirilmasina karar verilmistir. Birlesmis Milletler ve
Avrupa Konseyi tarafindan yaymlanmis olan uluslararas1 dokiimanlar, ulusal yasa-
lar ve Anadolu Universitesi tarafindan uygulanan uzaktan egitim programlar: birinci
derecede tnemli dokiimanlar olarak kabul edilmistir. Calismanin ikinci agsamasinda,
arastirma kapsaminda incelenmesi uygun goriilen dokiimanlarda egitim hakki ile
ilgili yapilmus olan agiklamalar analiz edilmistir. Bu asamada ayrica, Anadolu Uni-
versitesinde uygulanan uzaktan egitim programlarimn temel 6zellikleri incelenmis-
tir.

Calismanin tiglincii asamasinda, uygulanmakta olan uzaktan egitim programinin
yapist ve uygulamalarinin uluslararas: ve ulusal dokiimanlarda aciklanan egitim
hakkini saglamada ne derece yeterli oldugu degerlendirilmistir. Bu asamada uzaktan
dgretim programlari; program tiirleri, programa giris kosullari, program hedef kitle-
sinin ozellikleri, programlarin gerceklestirilme bigimi, 6grenme-6gretme stirecleri,
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degerlendirme ve geribildirim verme, programlar arasindaki yatay ve dikey gecis
olanaklari, bireysel ihtiyaglara cevap verme, 6grenci giderleri gibi boyutlar agisindan
egitim hakki baglaminda degerlendirilmistir.

BULGULAR

Degerlendirmeler sonucunda, Anadolu Universitesi tarafindan yiiriitiilen uzak-
tan 6gretim programlar1 ve uzaktan egitim sisteminin en 6nemli 6zelliginin, farkh
bolgelerde yasayan geng, yasli, calisan ve ¢alismayan farkli 6zelliklere sahip cok
sayidaki bireyin egitim hakkini kullanmasia olanak vermesi olarak saptanmistir. Bu
acidan bakildiginda, uzaktan egitiminin hedef kitle taniminin ¢ok genis olmasi ve
ogrenme-ogretme siirecindeki gesitlilik egitim hakkinin kullanilmasini olumlu etki-
leyen ozelliklerdir. Ancak, programlarin yapisinin esnek olmamasi, 6zellikle yatay ve
dikey gegislerin yetersiz olmasi, sadece diplomaya dayali programlarin uygulanmasi,
uygulamalar icin gerekli olan teknolojik altyapinin ¢ok pahali olmasi ve hizli degis-
mesi, bolgeler arasinda teknolojik alt yapiy1 elde etme ve kullanma agisindan farkli-
liklar olmasi, gelir diizeyi diisiik basarili bireylerin sisteme girisinin ve programlara
devaminin desteklenmemesi egitim hakkinin kullanilmasini olumsuz etkileyen 6zel-
likler olarak saptanmustir.

Tartisma

AQO programlarindan 2003-2004 6gretim yilina kadar yaklasik 677.353 6grenci
mezun olurken, 2003-2004 6gretim yilinda yaklasik olarak 678.989 dgrencinin kayith
oldugu goriilmektedir (http://ogrsayi.anadolu.edu.tr/ozet.htm.). 2003-2004 6gretim
yilina kadar dort yillik lisans, iki yillik 6n lisans ve lisans tamamlama programlarin-
dan olusan toplam 38 program acilmustir. Programlardaki gesitlilik, mezun ve mev-
cut 6grenci sayilart AO programlarinin egitim hakkimin kullamilmasinda etkili oldu-
gunu gostermektedir.

AOQ programlari egitimde firsat esitligi sunma agisindan degerlendirildiginde ise
programlarm belli bir 6n kosul gercevesinde herkese acik oldugu goriilmektedir. AO
ogrenci yas istatistikleri mcelendlgmde 17 yas ile 80 yas arasinda bir hedef kitle ol-
dugu goriilmektedir (AOF 6grenci istatistikleri, 2004). Bu da programlarin yas ayrmm
olmaksizin her yastan bireye agik oldugunu gostermektedir. AO Egitim hizmetinin
sunumundaki gesitlilik ve yaygin hizmet ag1 nedeniyle en kiigiik yerlesim birimi olan
koylere dahi ulasmis olmasi ve egitim hizmetinin bireylerin yasadiklar1 mekanlara ve
ortamlara gotiirtilmesi, egitimde firsat esitliginin “yakin ve ulasilabilir olma” ilkesi-
nin gerceklestirmektedir. AO programlarmin hedef kitle 6zellikleri ve program tiirle-
rindeki cesitlilik egitim hakkini olumlu olarak etkiledigi saptanmistir. Ekonomik,
bolgesel ve kiiltiirel nedenlerle zorunlu egitimden yararlanamayan veya zorunlu
egitimden sonra egitim yasantisina ara veren bireylere ilkogretim, ortadgretim ve
yiiksek 6gretim diizeyinde sunulan programlar ile egitim hakkimi kullanmasi igin
olanak sunmaktadir.

Orgiin programlarla kapsamlar1 ayn ancak gerceklestirilme stiregleri farkli olan
AQ programlarindan mezun olan bireylerle 6rgiin programlardan mezun bireylerin
diploma denkliginin olmasi egitimde esitlik ilkesini gergeklestirmektedir.

AQ programlarimin sadece dikey gecis imkanlari ile 6grenciye programin icinde
hareket 6zgiirliigii saglamasi egitim hakki baglaminda degerlendirilmesi gereken
diger bir ozelliktir. Programa kayitli 6grencilerin yatay gecis haklarinin olmamasi ise
egitim hakkinin saglanmasini olumsuz etkilemektedir.

Bireyleri diplomaya gotiiren programlarin yani sira uzaktan egitimin sertifika
programlarin da kapsamasi gerekir. Bu nedenle sertifikaya dayali yaygmn egitim
programlarinin agilmas igin yapi iginde yeni bir diizenleme yapilarak bu programla-
rin hazirlanmasi ve uygulamaya konulmas: gerekmektedir. Uzaktan egitim kapsa-
minda diizenlenecek olan ve yasam boyu egitim ilkesinin gerceklestirilmesini sagla-
yan sertifika programlari egitim hakki kavraminin bir geregidir.
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