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ABSTRACT

This study was designed as a cross-sectional study to
investigate how Turkish-speaking children at the ages of 3,
5 and 7 and a group of adults employed noun phrases to
achieve coherence in their narratives. Noun Phrase
Coherence was studied in three aspects: reiteration of the
referents; creating, maintaining and switching referents;
and pronominalization.

The results suggested that discourse awareness started
in children as early as 3. Children starting from that age
were capable of weaving their narratives around a number
of referents. However, this ability was limited to main
characters in the narrative only. With increasing age,
children started to involve secondary characters in their
narratives as well.

In addition to reiteration of the referents, creating
referents by means of appropriate linguistic expressions was
a gradual development. The fact that children at 3 used
indefinite linguistic expressions to create reference to
referents on rare occasions suggested that the acqliisition of
this ability started around these ages but was not completed
until later ages.

Finally, the analysis of pronominalization of the
referents showed that children were able to use pronouns
anaphorically at all ages. The strategies adopted for
pronominalization, though, changed with the increasing
age. While younger children considered referents
individually, older children chose pronominal forms, either
null subjects or overt pronominal subjects, considering the
referent which the reference was switched to as well as the
characteristics of the referents which was being maintained.



TABLE OF CONTENTS

ACKNOWLEDGEMENTS
ABSTRACT
CHAPTER 1 INTRODUCTION ..ottt iiieitiiani ittt s s tsses s saaa s e s stassnesren shbnanbrataraeess 1
CHAPTER 2  REVIEW OF THEORETICAL AND EMPIRICAL RESEARCH......ccccoivvicinniinnn 11
2.1 APPROACHES TO THE CHARACTERISTICS OF NARRATIVES.......ccceecvvvunne. 11
2.1.1 STORY GRAMMARS . ..ot tiiitiietenaienitteeeaerteeene et semaessseesessrsesns 12
2.1.2 LINGUISTIC APPROACHES.....citiiiiiiriiiiiiie ittt 17
2.2 LINGUISTIC NOTIONS OF COHESION AND COHERENCE......cocccenvccreirinnes 18
2.2.1 COHESTION ittt ettt ee e s e e et ee s eanes s 18
2.2.2 COHERENCE....ciiiiitiittiit e rcieitit et e s eeniinetaee s se e sines e s innbessnss e 21

2.3 REVIEW OF STUDIES OF CHILDREN'S ACQUISITION OF NARRATIVES
2.3.1 UNDERSTANDING AND DEVELOPMENT OF STORY STRUCTURE.....27
2.3.2 DEVELOPMENT OF LINGUISTIC ASPECTS OF NARRATIVES........... 33

2.3.2.1 STUDIES IN THE DEVELOPMENT OF NARRATIVES OF
CHILDREN ..iiiiiiiimitiiiiiitiiii st ceriiasseensaninesanssnvesirens 34

2.3.2.2 STUDIES ON DEVELOPMENT OF NARRATIVES OF

TURKISH- SPEAKING CHILDREN.......o.roecemreererseerreeeren 47
2.4 RESEARCH QUESTIONS ...ouomteeeeeeeeseeeseeeseeeseeseeessesesesessssessssessessoseseseen 52
CHAPTER 3  COHESIVE DEVICES IN TURKISH NARRATIVE DISCOURSE .......oovvecnn. 61
3.1 DEFINITENESS AND REFERENTIALITY OF NOUN PHRASES.........oovvoee.... 66
3.2 ANAPHORIC REFERENCE IN TURKISH. ..o oveoevreersmesessemeseeseeeesersnerenens 76
CHAPTER 4  METHODOLOGY eereeeeereeereeeeeeeeevesseeessesesesssessesssessssessassssssseesassssssssasssesesas 82
B.1 SUBTECTS cevereereeeereeeeseeseeseeesessesesesesssssesenssssesssssss s sassssessssmasessessessasees 82
4.2 RESEARCH DESIGN..eeomireoeeoeeeseeseeseoseeesessesessssesssossesesesesesseeseseseseseeeee 84
' 4.2.1 GENERAL PROCEDURE ....ovooommmeovveeeeeeesereeeresesseesemsemseeesssseesssesseon 84
4.2.2 DATA COLLECTION covveeeeeseeseeeeeeseeseesesreeseeseeseesssesssaesesseessoesen 88

i1



4.3 LINGUISTIC UNITS OF ANALYSIS . oiiiciieireisiiiee s eeceiertcrr s scaree e seeteaee 92

4.4 ANALYTICAL PROCEDURES.....covceiiiiiiiintinteieinerecssieesenesennesssaessanessses 108

CHAPTER 5  RESULTS AND DISCUSSION 1: REITERATION OF REFERENTS ............... 115
5.1 LENGTH OF NARRATIVES....iiioitutiriieiosirerceriiiiertenesieesacsaneraesesessanrseesesne 119

5.2 NUMBER OF REFERENTS.....cutentiiiiiniiintinniiicrtientteaeesineeseesesnenssneesssnessnes 123

5.2.1 NUMBER OF MAJOR REFERENTS....ccctvetiniierrerrreerenmecenmeeneeeneaens 126

5.2.2 NUMBER OF MINOR REFERENTS.....coovittrrireriietnereniieesreeesnreenieeas 128

5.3 REITERATION OF REFERENTS......coovtieiiteerreeeie et 130

5.3.1 REITERATION OF MAJOR REFERENTS....ccooiiiiiiriieececeiecree e 130

5.3.2 REITERATION OF MINOR REFERENTS...ciiiiiiiiiriirieceee e ee e 133

5.4 INTERVENING CLAUSES BETWEEN THE MENTIONS OF THE REFERENTS.139

5.4.1 INTERVENING CLAUSES BETWEEN MAJOR REFERENTS............... 140
5.4.2 INTERVENING CLAUSES BETWEEN MINOR REFERENTS............... 142
5.5 SUMMARY oottt et e sttt s et a st e s e et e e e e e e e e et e e enes 143

CHAPTER 6 RESULTS AND DISCUSSION 2: CREATING, MAINTAINING

AND SWITCHING REFERENTS....iiiciiiirrieiiniine et 147
6.1 CREATING REFERENTS....coiiictiiirreitirrieeeenietareeeireeesnnte st srseesenecennenns 149
6.1.1 DEVELOPMENTAL DIFFERENCES IN CREATING REFERENTS........ 167
6.1.2 DISCUSSION....iciiiiiriencrteritreiireesirecreettiemeteeetarseraseeesosineseminenenoune 171
6.2 MAINTAINING REFERENTS .....ciiiiireieen et e reereceneseeeaen e e s e s 172
6.2.1 REFERRING EXPRESSIONS IN MAINTAINING REFERENTS............. 182
6.3 SWITCHING REFERENTS ..cuitiiiiienirirniiereiniiree e errtemneteieeeesserasenesssennions 185

CHAPTER 7 RESULTS AND DISCUSSION 3: THE PRONOMINALIZATION
OF REFERENTS ..ottt e s s csn e rce s crr et na e 200
7.1 THE LEXICAL REALIZATIONS OF THE INTRODUCED AND REITERATED
REFERENTS .ttt rtrt e reree e es st s s e s s e bt e e e 203
7. 1.1 SUMMARY ettt e s 223
7.2 DISTRIBUTION OF LEXICAL REALIZATIONS IN TERMS OF MAJOR

AND MINOR REFERENTS....cooiiiriiitinrinin it e e crvaea 225

iii



7.3 OVERT PRONOMINAL SUBJECTS VS. NULL SUBJECTS .ceeeeeeeereiceneeanen. 241

7.4 STRATEGIES FOR ANAPHORIC DEVICES

................................................. 246
CHAPTER 8 SUMMARY OF RESULTS AND CONCLUSION....cctiiriiiieeienteeeesie e 266
8.1 OVERVIEW iiiiiiitieeitiee et ee e ietie e ee st ee e e s aeeaaeeesseansneseeeeneneeansneeenees 266

8.2 SUMMARY OF MAIN FINDINGS...cciticrcrimrmrereumineeeieeeraeteereaeseesanmenreesensnns 268

8.3 CONCLUSION ittt ettt e eeeteeeeee et enebeeteetaeee e eannrmsenenteeatesaenbmaanreesennns 283

8.4 FURTHER SUGGESTIONS FOR RESEARCH....cccecvviiniiiniieieecieciniecieeeen 286

APPENDIX SAMPLES FROM THE DATA .ciiiiiiiie ettt e 289
BIBLIOGR A PH Y .ot e e et et et e e et et e e e e e 313

1v



LIST OF TABLES

PAGE

Table 4. List of structures which are counted as one

EUTUIE e+ eeeereueietieeenaesteeseaeebeeasesarantesnetan e e e eeenmaeeneeaanteseeensentaensennenseneeseens 94
Table 5.1 The chronology of major and minor referents

based on the video VEISION....ccccocviiiiiiiiiiiiiiieriireeeenireieeeneea e, 120
Table 5.1.1 Mean length of texts of ag€ ErouUPS....ccccovvvviriireeriiiiieeaiirennnn, 121
Table 5.2.1 Mean number of referents INtroduced.m—....coevvreecinerneisreenn, 124
Table 5.2.2 Number of major referents introduced by age

ETOUDS . ttteutete ittt st e st r ettt et e e st s e s ebaa b et srete et seenncenteesaeeeeeeans 127
Table 5.2.3 Total number of introductions of minor

TEIETEIIES ittt et ss b 129
Table 5.3.1 Reiteration of major referents.....cooccivrereirereieeniiieiireenniieennennn, 131
Table 5.3.2 Evaluation of minor referents across the

AZE STOUPS.cciiuuiirreirreerireereeeenreeeaseeeas ettt ea ettt e a e 135
Table 5.4.1 Mean number of intervening clauses between

two mentions of Major referentS....uviieiiereiiineereeeeieeeeeeeieienne. 140
Table 5.4.2 Mean number of intervening clauses between

two mentions of MINOr IeferentsS.....coooviviivevirriiereereiireeeeennens 143
Table 6.1.1 Distribution of appropriate and inappropriate

referent creating expression of the age groups.....ccocvvevveecvecenans 154
Table 6.1.2 Distribution of appropriate and inappropriate -

referring expressions of the3-year-old children.......ocooevvccnennee 158
Table 6.1.3 Distribution of appropriate and inappropriate

referring expressions of the 5-year-old children.........cccccooocei. 162
Table 6.1.4 Distribution of appropriate and inappropriate

referring expressions of ihe 7-year-old children.......c.ccoveerevnenees 165



Table

Table

Table

Table

Table

Table

Table

Table

Table

Table

Table

Table

Table

6.1.5

6.1.6

6.2.1

6.2.2

6.2.3

6.2.4

6.2.5

6.2.6

6.2.7

6.3.1

6.3.2

6.3.3

6.3.4

Distribution of appropriate and inappropriate
referring expressions of adultS........coooiiiiiiiiniininiiiinnni, 167

Detailed account of appropriate and inappropriate
referring expressions of the age groups.....cccovecvvenicinccnnnnnnnnn.. 169

Distribution of appropriate and inappropriate
referent maintaining expressions of all groups......cuvernncnnn. 173

Distribution of appropriate and mappropriate
referent maintaining expressions of the 3-year-

Distribution of appropriate and inappropriate
referent maintaining expressions of the 5-year-

Distribution of appropriate and inappropriate
referent maintaining expressions of the 7-year-

Distribution of appropriate and inappropriate
referent maintaining expressions of the adult

group 181

Breakdown of referent maintaining expressions
IN All BE GIOUDPS.cuiiririrrirririerinreeeeesiaessesesinrsesassesassasesesesessessesassssasesans 183

Distribution of definite full NPs, null subject
forms and overt pronominal subjects across the

AEE BT OUPS uierrerirereerermeteiiaseneeresesserteserasassesseensesenearosesesasesesseseacasesens 183

Distribution of appropriate and inappropriate
referent switching expressions of all groups....c.ccceveevvvvecrrnieccennnns 186

Distribution of appropriate and inappropriate
referent switching expressions of the 3-year-ald
BT OUD cenreeaeeeceseseeeseenese saescats et s s eonaseosenetesessaamsanssesseasstssesaseasesesesasses 189

Distribution of appropriate and inappropriate

referent switching expressions of the 5-year-old

Distribution of appropriate and inappropriate
referent switching expressions of the 7-year-old
BT OUD wtuteretrrererene e e e cseuae st setsbe st st ssne e ssenbane e st sttt se st esemasneaeosenesnsses 195

vi



Table

Table

Table

Table

Table

Table

Table

Table

Table

Table

Table

Table

Table

6.3.5
6.3.6
7.1.1
7.1.2
7.1.3
7.1.4
7.1.5
7.1.6
7.1.7

7.2.1

7.2.2

7.2.3

7.2.4

Distribution of appropriate and inappropriate
referent switching expressions of the adult group...........uu....... 197

Breakdown of appropriate and inappropriate
referent switching expressions in all Zroups.....c.ccceccvnvcceerccnnennn 198

Distribution of full NPs and pronominals of
the 3-year-0ld SrOUD . cer ettt seere e saenaesaene 204

Distribution of full NPs and pronominals of
the S-year-old SroUP.. ittt eeeccae 205

Distribution of full NPs and pronominals of
the 7-year-old ZrOUP.....ccuiierriirreenierrieetceeeer e eeiree e 207

Distribution of full NPs and pronominals of

Distribution of the first mentions of the
referents across the age SroUPS.....c.cveiiereiiieiiiiieniiioniieaaaannene 210

Distribution of the second mentions of the referents
ACTOSS the A28 GTOUPS . uereeerrcereerterre ettt cresie e crenes 211

Distribution of the third mentions of the referents
aCTO0SS the aZE GrOUPS..c.ciiiiircitir s 219

Distribution of full NPs and pronominal
forms among major and minor referents of
the 3-year-old group....ccccovceiievimieiiiiiineciniiccc e 226

Distribution of full NPs and pronominal
forms among major and minor referents of
the 5-year-old Sroup.....covcecrciriiier e 227

Distribution of full NPs and pronominal
forms among major and minor referents of
the 7-year-0ld group.....ccccveeroeeceencirceireneeeeeennes [T 229

Distribution of the full NPs and pronominal
forms among major and minor referents of

vii



Table

Table

Table

Table

Table

7.2.5

7.2.6

7.2.7

7.2.7

7.3.1

Distribution of the first mentions in terms of
major and minor referents across the age groups........uuune....... 235

Distribution of the second mentions in terms of
major and minor referents across the age groups......ccceceueueuenenee. 237
Distribution of the third mentions in terms of

major and minor referents across the age groups.......ccceeveevenneeeee. 239

Distribution of the third mentions in terms of
major and minor referents across the age groups........coecevveceveee. 240

Distribution of null subject and overt
pronominal subjects across the age groups

viii



LIST OF FIGURES

Figure

Figure
Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

Figure

2.1

5.1.1

5.2.1

523

5.2.4

53.4

535

5.4.1

542

6.1.1

6.2.1

6.2.2

6.3.1

An illustration of a text according

to the StOry grammMar.......cccocccvreiieeamiuiemerneeenniienaens 16
Mean length of teXtS..ccociirivieiiiiiiriniieieeieceees 122
Mean number of referents introduced......... 125

Mean number of major referents introduced

DY @88 SrOUPS..oieiiiiee e e 127
Mean number of minor referents introduced

DY @8 GTOUPS.ciiiieiieiciieiieeie et ste e e see e eeene e 129
Mean number of mention of major referents.......... 132

Percentage of minor referents mentioned
ONCE Of AZE GIOUPS . eereviiereeiieee e rieieie et eiee e 136

Percentage of minor referents reiterated
ONCE Of AZE GTOUPS . .uvviruiearieneeitiiierieeeriniaeeerinenaes 137

Percentage of minor referents repeated
more than Once........coociiiiii e, 138

Number of intervening clauses between
two mentions of major referents................... 141

Number of intervening clauses between
two mentions of minor referents.................... 143

Distribution of appropriate and inappropriate
referring expression according to the age groups....170

Distribution of appropriate and inappropriate
referring expression of all age groups.....coccceveeevvennen. 182

Distribution of different linguistic expressions
for maintaining referents of all groupsS.....cccoeevvvnennns 185

Appropriate and inappropriate referent
switching expressions of all groups......cccccvvveeennne 197

X



Figure 7.1.1

N

Figure 7.1.

Figure 7.1.3

Figure 7.1.4

wn

Figure 7.1.

Figure 7.1.6

[\
—t

Figure 7.2.

~1
[N}
o

Figure

Figure 7.2.3

Figure 7.2.4

Figure 7.3.1

Distribution of full NPs and pronominals
of the 3-year-old group.....ccocoveveereirccrciicnncnenn, 204

Distribution of full NPs and pronominals
of the 5-year-old group......cccccevcieccveeniceninienceeneee 206

Distribution of full NPs and pronominals
of the 7-year-old group....cecoercrvieciinecieiienecnee 207

Distribution of full NPs and pronominals
OF AAUIES ot 209

Distribution of the second mentions of the
referents across the age groups.....covvvvceviniccniees 218

Distribution of the third mentions of the
referents across the age groups......ccocvvevevrievvnenenn 220

Distribution of full NPs and pronominal
forms among major and minor referents of
the 3-year-old group ..cccvevinienievene e 227

Distribution of full NPs and pronominal
forms among major and minor referents of
the 5-year-old Sroup.....ccccevcemnrienineicireecre e 228

Distribution of full NPs and pronominal forms
among major and minor referents of the 7-year-
Distribution of full NPs and pronominal forms

among major and minor referents of adults............ 230

Distribution of null subjects and overt
pronominal subjects across the age groups.............. 245



CHAPTER ONIE

INTRODUCTION



Chapter One 1

This study investigates noun phrase coherence in narratives
of Turkish-speaking children. We first survey the
background to the issues focusing particularly on children's
communicative competence and then set out some research
aims in order to address the research issue.

Different aspects of the language development from
first words to the communicative abilities of children have
been studied. Language acquisition, especially in the early
days of language research, has most often been considered
as the learning of the grammatical and phonological system
or the learning of a vocabulary of the Ianguage.‘ Since
language is the main tool of communication, the ability to
use these linguistic skills appropriately in order to
communicate in different contexts, in other words,
communicative competence has gained importance.
Communicative competence, which was originally
introduced by Hymes (1967, 1972) 1s the ability to employ
the type of language that is appropriate to the situation.

Crystal (1992) defines communicative competence as:

"A person’'s unconscious knowledge of the rules
governing the appropriate use of language in
social situations. It is usually contrasted with
linguistic competence which is the person’s
unconscious knowledge of the formal patterning of
language.”

(p. 74

According to this definition, the speaker has a certain

amount of linguistic knowledge as well as the cognitive



Chapter One 2

awareness to choose the most appropriate linguistic form to
fulfil various communicative needs.

Schiefelbusch and Pickar (as quoted in Foster, 1990: 9)
characterize the communicative competence as "the tfotality
of ... knowledge and skill that enables a speaker to
communicate effectively and appropriately in social
contexts."

Hymes (1972) approaches the notion of
communicative competence in terms of speaker's
competence which consists of the speaker's knowledge of
the linguistic rules; the speaker's performance which
involves production of the linguistic knowledge of
appropriateness that leads the speaker to decide on what is
appropriate in what situations. Based upon these criteria,
he characterizes the acquisition of communicative

competence as:

"We have then to account for the fact that a
normal child acquires knowledge of sentences,
not only as grammatical but also as appropriate.
Helshe acquires competence as to when to speak,
when not, and as to what to talk abour with
whom, when, where, in what manner, [n short,
a child becomes able to accomplish a repertoire of
speech acts, to take part in speech events, and to

evaluate their accomplishment by others.  This
competence, moreover, is integral with attitudes,
values, and motivations concerning language, its

features and uses, and integral with competence
for and attitudes toward the interrelation of
language, with the other codes of communicative
conduct.” (p. 277—=278)



Chapter One 3

The switch in emphasis towards communicative competence
led towards a consideration of children's abilities to
construct texts.  Spoken texts may be in a form of a
monologue like narratives or of a conversation between two
or more people. The analyses of children's conversations are
to reveal the ability of the child to use the language in the
interactive contexts in which the language is used since
children do not acquire the language in forms of isolated
utterances but in interactive situations with other people.
These conversations of children have been analysed both in
terms of the development of linguistic structures such as
case system and topic-comment relations (Bruner, 1975)
and of discourse relations to reveal the ability of children to
construct a coherent dialogue by employing surface
linguistic forms, in other words, cohesive devices (Keenan,
1974; Keenan and Klein, 1975; McTear, 1985). Repetition
of the preceding utterance/utterances partly or completely
is one of the earliest cohesive devices. With increasing age,
anaphoric referénce to the previously mentioned nouns
(Ervin-Tripp, 1978) and ellipsis, conjunctions and proforms
(McTear, 1985) develop to connect the utterances to the
previous ones to maintain a coherent dialogue.

However, the study of children's production of
language has not been exclusively limited to conversational
interaction. Monologues are known as a common activity of
young children. Weir (1962) analysed pre-sleep

monologues which she terms as 'soliloquies' from a
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linguistic point of view describing the sound system,
grammatical features such as verbs, pronouns, nouns,
syntactic patterns, vocabulary as well as the function of
these linguistic features in discourse.

Another aspect of children's discourse that has been of
interest to the researchers is narrative discourse.  Story-
telling and children seem to go together. Fairy tales and
bedtime stories are all narrative forms that are common to
the activities of children. Narrative discourse 1s an
important type of discourse in preschool children's language
learning environment (Hicks, 1991: 55). Narratives are
described as "one of the first uses of language and one of
the most skilled " (Kemper, 1984 as quoted in Preece,
1987: 353). As children transfer most of the knowledge
they have developed into narratives, narratives provide
plenty of information about the growth of linguistic and
cognitive skills of children. Linguistic aspects of narratives
interact with development in other areas which are
generally controlled by cognitive factors; i.e., pragmatics,
knowledge about other people such as taking the listener's
point of view, memory span which should -contribute to the
narratives. The emphasis may seem to be on
psycholinguistic factors but linguistic factors of the product
have importance since the output of those psycholinguistic
factors is presented linguistically. Bennett-Kastor
(1983:135) characterizes narratives as "a fertile source of

data” since the way in which the text is organized will reveal
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the lexical, grammatical and discourse ability of the child.
One approach to the analysis of children's stories is to
handle them independent of the linguistic content of the
story. This approach considers that stories are formed of
several parts which are conceptually separable and the
structure of the stories is outlined in the form of a grammar
which is referred to as a story grammar. On the other hand,
some researchers have approached narratives from a
linguistic point of view considering how the events, either
real-life or fictional, are represented through Ilinguistic
means in narrative discourse. Narratives are not formed by
stringing together a random selection of unrelated ideas,
but their ideas form parts of a larger and coherent whole,
they are characterized by a coherent location, coherent
temporal sequence, coherent character configuration and
coherent event structure which requires the knowledge
about the linguistic means in order to meet the listener's
needs (Hudson and Shapiro, 1991: 93). They consist of
information, which is organized in a continuous way, that
makes sense to the listener. This information is organized in
a continuous way by means of linguistic markers at the
microstructure level. This continuity 1s defined as cohesion
and these linguistic markers by which cohesion is provided
are called cohesive ties which, consequently, leads to the
coherence of the text. Story grammars and linguistic notions
of coherence and cohesion will be reviewed in detail in

Chapter 2.
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As we saw, children's conversational development has
been studied with reference to discourse coherence (Keenan
and Klein, 1975; Ervin-Tripp, 1978; McTear, 1985). We
might well wonder whether children's linguistic
development parallels their conversational development in
terms of coherence. Do children develop narratives by
incorporating their ability to use cohesive devices?

Children's conversational discourse is scaffolded by
certain kind of interaction with interlocutors. What happens
in narratives, which depends on only the narrator, when
this scaffolding is taken away?

Naturally, the ability to develop a coherent discourse
requires the acquisition of some linguistic skills such as
knowledge of syntax. These are what an adult is expected to
do in using the language to communicate with others as part
of his/her language competence. As mastering these skills is
a matter of time and language is acquired in its own time,
the extent that children employ their linguistic knowledge in

their narratives leads us to the following questions:

-Do children acquire narrative structure as they
acquire syntactic, phonological and semantic

aspects of the language?

-If they do, how does the ability to develop a

coherent narrative take place?
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-What evidence is there to mark this

development?

Although the linguistic features which facilitate the
coherence of texts may be basic and common to many
languages, some specific syntactic and morphological
characteristics of different languages might have different
effects on the developmental issues in one particular
lénguage than the other. The concern is on Turkish in this
study. The acquisition of Turkish grammar at early ages is
almost error-free as a result of the regular agglutinative
morphological system of the language (Aksu-Ko¢ and Slobin,
1985). Again, because of this regularity of the morphology,
early utterances are not telegraphic and are usually
grammatical compared with the adult language. Aksu-Kog
and Slobin (1985: 845) showed that not only children's
morphology but also their word order, which shows
flexibility according to pragmatic purposes, reflect the adult
model in children's speech as well. The fact that children
younger than 2 can employ different word orders to
emphasize the new information by placing this new
information before the verb and given information after the
verb shows their awareness of pragmatic requirements and
of the necessity of organizing the language production
accordingly. Turkish-speaking children are also able, in
conversations, to manipulate overt pronominal subjects for

pragmatic and referential purposes. Yet, some differences
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between adult and child discourse are apparent. Compared
to adult language, children use overt pronominal subjects
where adults normally use null subjects in conversations
(Slobin and Talay, 1984).

Therefore, this study has been motivated by two

major questions which are:

When do the children, who are in the
process of acquiring different skills of the
language, start to become aware of what is
needed for producing a coherent text and
how long does the process of being able to

produce adult model of mnarratives take?

If Turkish-speaking children can
reflect the adult model at early ages in the
acquisition of morpho-syntactic features of
Turkish, does this early acquisition of
language favour the production of
coherent mnarratives, in other words, can
they transfer these features into

narratives?

This study will seek answers to these questions by
means of both qualitative and quantitative analysis. The
purpose of the qualitative analysis is to describe the specific

features we aim to look into while quantitative analysis will
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reveal whether there are any developmental differences
between the age groups since the data is collected from
different age groups taking into consideration the fact that
the acquisition of language skills is a gradual process.

The thesis is organized as follows:

Chapter 2 reviews the linguistic notions of cohesion
and coherence, and the literature related to the
development of narratives from a wider perspective as well
as the literature on producing coherent narratives both in
English and Turkish. Research questions which are
formulated as a result of these reviews are also stated.

Chapter 3 1is devoted to the discourse features in
Turkish to facilitate understanding of the findings of the
study.

Chapter 4 presents the design of the study to give a
detailed account of the subjects, data collection and the
analysis frameworks which are adopted for data analysis.

In Chapters 5, 6, and 7, the findings are illustrated
by means of qualitative and quantitative analysis and the
results are discussed in relation to existing linguistic and
developmental theories.

Chapter 8, which is the concluding chapter of the
thesis, summarizes the results from Chapters 5, 6 and 7
with reference to the research questions set out in Chapter
2. This chapter also contains the theoretical implications
which are drawn from this study and suggestions for further

studies.



CHAPTER TWO

REVIEW OF THEORETICAL AND
EMPIRICAL LITERATURE
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As we have briefly discussed in Chapter 1, the child's
development of narrative skills has been of interest to
researchers in recent years. Children's ability to deal with
narrative language in comprehension and production tasks
has recently received much attention from cognitive and
developmental psychologists and from linguists. Questions
have arisen as to how children understand, recall and
produce narratives. What kind of skills do they employ and
how do they create their own stories?

A variety of measures have been adopted in an
attempt to characterize children's narratives. In this review,
particular attention 1is paid to the different measures
adopted as well as the review of the theoretical background

of the issues in question.

2.1 APPROACHES TO THE CHARACTERISTICS OF

NARRATIVES

Narratives are not merely a detailed account of events.
A narrative consists of a structure which represents not only
the sequence of events about a particular topic and different
participants, but involves the emotions and feelings of both
the narrator and the participants in the events. It starts at
one point happening at a certain place and time; events
follow successively and have an ending in which the actions
and the feelings reach a resolution. This structure
represents the mental organization of the narrative in the

narrator's mind.
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On the other hand, since this underlying mental
organization is represented linguistically, narratives can be
characterized by linguistic analysis rather than by the story
structure.

Grimes (1978) characterizes narratives in terms of
three themes which are:

- content which reflects the macrostructure of the
narrative;

- cohesion which reflects the linguistic relationship
between the utterances;

- staging which reflects how the speaker plans the
content and how he/she conveys this to the speaker.

Among these three themes, content has been analysed in
terms of story grammars while cohesion is characterized by
linguistic approaches. These two approaches will be

elaborated in this section.

2.1.1 Story Grammars

The underlying structures of stories have been
formalized in a type of grammar which is specific to
narrative discourse. The grammar represents the structure
of a simple story; each episode of which has a single
protagonist.  Events are related to each other by either
causal or temporal relations or by their places in the
structures (Mandler and Johnson, 1977; Thorndyke, 1977).
Story grammars are based on the assumption that there is a

particular schema which is determined by social and



Chapter Two 13

cultural requirements about a narrative (Brown and Yule,
1983). These requirements come from firstly world
knowledge related to the previous knowledge about how the
stories start, develop and end which is acquired by listening
to many stories and secondly from the knowledge about
how causal relations and action sequences are related to
each other (Mandler and Johnson, 1977). The narrative
discourse, accordingly, must include "hierarchially

organized components” which can be specified as:

(1) STORY 5 SETTING+THEME
+PLOT+RESOLUTION

(2)  SETTING ——— (HARACTERSH OCATIAONATIME

(3) THEME ——— > (EVENT)*+GOAL

(4) PLOT ——— EPISODE*

(5) EPISODE —> SUBGOAL+ATTEMPT*+OUTCOME

(6) ATTEMPT > (EVENT*
{EPISODE
(7) OUTCOME ——> ( EVENT*
ESTATE
(8) RESOLUTION -— (EVENT
ESTATE
(9) SUBGOAL) —— DESIRED STATE
GOAL
CHARACTERS'
(10) LOCATION ) —> STATE
TIME

(Thorndyke, 1977: 79)
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Each step provides the rules of the narrative syntax. These
rules are independent of the linguistic content of the story.
The top-level structure of the story is characterized by
setting, theme, plot and resolution which are essential
components of all stories. Setting consists of the information
about the time, location and the characters. The theme of
the story is often the goal that the main character achieves.
Several events lead up to the goal. Events may be optional
which is signified by the brackets or may be repeated as
signalled by the asterisk (*).

The plot of the story is formed by a number of
episodes. Each episode should consist of a subgoal for the
main character to achieve, attempt(s) to achieve this
subgoal and the result of these attempts. These attempts to
achieve the subgoal may either be in series of events or may
form an entire episode.

The resolution is the final statement of the story with
respect to the theme. This final statement consists of the
main character reaching the goal or responding to the final
state of the events.

An application of the grammar to the analysis of a
story is included to exemplify these rules of the story
grammar as illustrated by Thorndyke (1977: 80-81).

The text of the story is as follows:

(1) Circle Island is located in the middle of the
Atlantic Ocean, (2) north of Ronald Island. (3) The
main occupations on the island are farming and
ranching. (4) Circle Island has good soil, (5) but
few rivers and (6) hence a shortage of water. (7)
The island is run democratically . (8) All issues are
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decided by a majority vote of the islanders. (9) The
governing body is a senate, (10) whose job is to
carry out the will of the majority. (11) Recently,
an 1sland scientist discovered a cheap method (12)
of converting salt water into fresh water. (13) As a
result, the island farmers wanted (14) to build a
canal across the 1island's central region. (17)
Therefore, the farmers formed a procanal
association (18) and persuaded a few senators (19)
to join. (20) The procanal association brought the
construction idea to a vote. (21) All the islanders
voted. (22) The majority voted in favor of
construction. (23) The senate, however, decided
that (24) the farmers' proposed canal was
ecologically unsound. (25) The senators agreed (26)
to build a smaller canal (27) that was 2 feet wide
and 1 foot deep. (28) After starting construction on
the smaller canal, (29) the 1islanders discovered
that (30) no water would flow into it. (31) Thus
the project was abandoned. (32) The farmers were
angry (33) because of the failure of the canal
project. (34) Civil war appeared inevitable.

And the plot structure of the story is illustrated by using the
story grammar as shown in Figure 2.1.

Therefore, story grammars are intended to reflect how the
speaker facilitates comprehension by informing the hearer
about certain aspects of the incoming material so that the

listener can keep track of what has gone before.
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Figure 2.1 An illustration of a text according to the story grammar
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2.1.2 Linguistic Approaches

Narratives are characterized by linguistic
requirements as well as by cognitive tasks. Linguistic task
will draw on linguistic knowledge about devices such as
causal and temporal linkers, connectives, pronominal
reference which are neccessary to connect the text at the
micro-structure level. Studies of the linguistic content of
narratives will reveal the linguistic development of the child
which 1is the concern of this study rather than cognitive
development (section 2.3.2).

One of the linguistic tasks which is an important
feature of a piece of discourse is the ability of the speaker to
relate the forthcoming utterances to the former ones by
linguistic means.

The study of these microlinguistic relations, 1in other
words, cohesion will lead to the understanding of how
children incorporate their linguistic knowledge with
discourse on one hand and how they reach a more global
continuity in narratives, which is coherence, on the other.

Before reviewing the existing literature on these
particular issues in the acquisition of narratives, we would
like to explain these two linguistic notions, cohesion and

coherence.
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2.2 LINGUISTIC NOTIONS OF COHESION AND COHERENCE

2.2.1 Cohesion

A text is defined as a "communicative occurrence when it

meets the standards of textuality (de Beaugrande and
Dressler, 1981: 3). Structural and semantic unity of a
particular text contributes to its stability. The stability of a
text as a system 1s maintained by the continuity and the
connectivity of linguistic forms; that is, the units of a text
are required to link together in a specific way to display
texture, which is a property that distinguishes a text from a
non-text (de Beaugrande and Dressler, 1981; Halliday and
Hasan, 1976; Van Dijk, 1977).

According to Halliday and Hasan (1976) the texture is
created by means of cohesive relations between the
sentences of the text. These cohesive relations are expressed
through linguistic features which are referred to as
'‘cohesive ties'. They further categorize cohesion as
grammatical cohesion and lexical cohesion.

Grammatical cohesion is created by:

additive, adversative, causal, temporal conjuctions;

1

reference;

substitution;

ellipses;
while lexical cohesion is achieved through the repetition of

lexical items.
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(1) Wash and core six cooking apples. Put the
apples into a fireproof dish.

(Halliday and Hasan, 1976: 3)

In example (1), these two sentences are connected witkh
both grammatical and lexical cohesion. The grammatical
cohesion is achieved through reference while the lexical
cohesion is achieved through repetition. The item 'the

'

apples ' functions cohesively. The determiner 'the ' in the
second sentence signals an anaphoric reference back to 'six
cooking apples ' in the first sentence and thus, functions as
a cohesive tie. Secondly, the lexical repetition of the item
‘apples ' in both sentences serves as a lexical cohesive tie.
Therefore, cohesion occurs between these two sentences
because of the existence of the cohesive ties; hence, these

sentences form a text. Consequently, as Halliday and Hasan

summarizes, cohesion depends on:

“where the interpretation of some element in
the discourse is dependent on that of another.
The one presupposes the other, in the sense
that it cannot be effectively decoded except by
recourse to it. When this happens, a relation
of cohesion is set up, and the two elements,
the presupposing and the presupposed, are
thereby at least potentially integrated into a
text "

(1976: 4)

However, this surface tightness provided by these cohesive
ties may not be enough to produce a coherent text although

cohesive ties contribute to the coherence of the text (Hasan,
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1984; Mc Culley, 1985). Van Dijk (1977) exemplifies that
cohesive ties do not create a global coherence but local

coherence with the following example.

(2) I bought this typewriter in New York. New York
1s a large city in the U.S.A. Large cities often

have serious financial problems.

(Van Dijk, 1977: 149)

In example (2) we recognize the lexical cohesion through the
repetition of lexical items ' New York ''large city '. So, these
sentences are treated as a text because of these cohesive
ties. However, the existence of cohesive ties does not
necessarily guarantee a semantic relation between this set
of sentences to form a coherent text.

In the light of these arguments, we would like to
characterize cohesion as a syntactic relationship between the
sentences of a text which is created by syntactic or lexical
local cues. The sentences in a text are connected by
cohesive ties in a way that what has been said before is
related to what 1s to be said. In that sense, cohesion is
considered to "be local and to deal with the connectivity
between subsets of events " (Trabasso, Seca, van der Broek,
1984: 83-84). Although cohesion itself is not sufficient for
the coherence, cohesive ties certainly contribute towards
the coherence of a text.

Then, if coherence is the primary requirement
of a text, and it requires more than cohesive ties to produce

a coherent text, what does it take to produce a coherent
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narrative? In the next section, what gives a text coherence

1s discussed.

2.2.2 Coherence

In the last section, we have discussed how surface
linguistic elements such as anaphoric expressions,
connectives and lexical items link the previous segments of
the text to the following parts to form the relevance
between these parts of the text. Previously mentioned
items provide basis for the next ones. The  primary
determinant of whether a set of sentences constitutes a text
or not, depends on relations among not only surface
elements but by the ideas as well. Therefore, we need not
only the linguistic ties but the conceptual relations that are
expressed by these cohesive ties. The unity of a particular
text is also strengthened by its contextual tightness. A text
makes sense when the knowledge is conveyed in a
continuous way by means of the expressions occurring in
the text. This continuity of knowledge activated by the
expressions is defined as "the foundation of coherence,
being the mutual access and relevance within a

configuration of concepts and relations (de Beaugrande
and Dressler, 1981: &4).

The concept of coherence, which is the basic standard
of textuality, is a semantic property of discourses based on

the interpretation of any individual sentence relative to the

interpretation of other sentences. The notion of continuity
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covers ‘'the immediate, pairwise relations between
subsequent propositions taken as ‘wholes’ " (Van Dijk, 1977:
93) as well as the conceptual connectedness of the syntactic
and semantic elements on different levels of the text
(Randquist, 1985: 201).

Lyons (1981), as well, regards coherence as a matter
of content rather than form stating that "what is being given
in any one text unit should be related to what has just been

"

given in the preceding text units " (p. 119). However, the
property of texture is also due to certain linguistic features
in the text. Coherence is created by the linguistic sources of
the language. It is a semantic process with syntactic effects;
therefore if a text has unity, this will be the result of the
linguistic features that bond the ideas and concepts together
(Carrell, 1982; Goodins and Perkins, 1982). Halliday and

Hasan (1989) define coherence with linguistic point of view

saying that "a text is characterized and hangs together by

1"

coherence A set of linguistic sources such as reference,

substitution and ellipsis, conjunction and lexical cohesion
that every language has, contribute to coherence providing
semantic relations between the propositions. By means of
these semantic relations, one part of the text functions as
the context for the other part. These linguistic sources mark
the conceptual connectivity of the text. Lack of these
markers which indicate that a semantic unit is carried over
from one proposition to the following one leads to
incoherence of a particular text. It is both the surface

cohesion and the relatedness of the 1ideas that enable the
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reader to perceive that a piece of discourse is a coherent
text.

Givon (1983) states that there are three major aspects
of discourse continuity which are thematic continuity,
action continuity and topic/participant continuity.
Thematic continuity means that the same theme is
developed through the text and is coded by subordination
and word order. Action continuity is the temporal
sequentiality within a thematic paragraph.
Topic/Participant continuity is the continuity of the
referent or referents involved in the actions. The characters
are introduced into the discourse as discrete entities and
then traced through the evolving text. When the clauses are
thematically centred around the number of referents, these
clauses form a connected discourse. Referents mentioned in
a narrative are important for organizing coherence. This
aspect of coherence is created by permanence of referents
among the propositions. The continuity of the referents
should be established. This 1s achieved by reiterating the
referents which are expressed through linguistic forms such
as anaphoric expressions including pronouns. Reiterated
referents establish blocks of cohesive information units.
These information units contribute to the overall coherence
of the text (Bamberg, 1987). The reiteration of the
referents is necessary to facilitate textual coherence
providing the unity of the text, which consequently allows
comprehension of a piece of text. Repeated referents
throughout the text enable the listener to attach the new

information to the previous and to build a frame of
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discourse, placing the information in the propositions to the
previously introduced referents.

The contribution of the repetition of the referents to
textual coherence has been demonstrated empirically by
Haviland and Clark, 1974; Kintsch et al. 1975; and Manelis
and Yekovich, 1976.

Haviland and Clark (1974) approached this
phenomenon in terms of a comprehension strategy, called
the 'Given-New Strategy’. They found that employing the
Given-New Strategy, the hearer takes in a sentence, breaks
it into its syntactically defined Given-New information and
then attempts to add the new information to memory. The
speaker's purpose is to provide new information to the
hearer with some linguistic clues such as indefinite noun
phrases and the hearer's is to extract the new information
and integrate it with old information already in the memory
depending on these linguistic markers. The speaker
syntactically identifies what he thinks the hearer already
knows, and similarly identifies what he thinks the hearer
does not know, yet. The hearer's strategy is to identify the
syntactically marked Given and New information to treat the
given information as an address to information already in
memory, and then to integrate the new information into
memory. The hearer's understanding depends on the
speaker's success with the provided information. The new

information must have an antecedent in the memory.
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(3) We got some beer out of the trunk. The beer

was warm.

(Ibid.: 514)

The definite noun phrase 'the beer ' in the second sentence
has an antecedent in the first sentence as an indefinite noun
phrase ‘'some beer’ which posits the existence Lf the
referent.  Once the referent is specified, the repLetition
makes comprehension easier. The hearer treats each piece
of information relevant to all knowledge that he ‘lready
has in mind, and attaches the new information to the \given.

As revealed in Haviland and Clark (1974),‘; the
syntactic forms of the full noun phrases affect cohere!nce as
well.  When the speaker mentions a referent in Pis/her
discourse, he/she should choose the referring expression so
carefully that the hearer should be able to recognize tﬂlat the

I

referent in question is a new one and opens a new file for
that newly introduced referent or is a referent whic“h has
been mentioned before so can be recovered from the
previous mention. This situation is created by the speaker
by using appropriate linguistic expressions. Syntact‘iically,
new information is characterized by indefinite expréssions

and given information is introduced by either definite or

|

anaphoric expressions. |
Manelis and Yekovich (1976) tested the effe}ct of

repetitions on reading time for adults by comparing

: L.
sentences whose propositions contain very few repetitions.

The results showed that the repetition of referents across

|

propositions does facilitate the immediate processing of
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sentences. Repetitions were shown to reduce reading time
and to improve immediate call. Another effect of repetitions
is on retrieval. The propositions for a sentence containing
repetitions can be connected in memory by means of the
repeated elements, whereas the ones that do not contain
repetitions require a longer time to establish connections.
Thus, the number of repetitions of the referents affects the
text itself increasing the number of connections among the
propositions, making the text more coherent and easier to
process.

As mentioned before, referents are reiterated through
the texts by means of different linguistic expressions
according to the discourse requirements. Using anaphoric
expressions, the previously mentioned referents can be
maintained in the text. Werth (1984: 61) characterizes
anaphora as "a special case of coherence " in the sense that
anaphoric expressions set up textual relations between

various parts of the text.
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2.3 REVIEW OF STUDIES OF CHILDREN'S ACQUISITION OF

NARRATIVES

2.3.1 Understanding and Development of Story

Structure

Children's understanding of narratives may be as
important as their production of narratives. Bamberg points
out "the empirical basis for the study of child language
acquisition Is actually twofold " (1986: 229). What children
hear forms the basis of what they produce. Therefore,
studies of how children recall narratives they have heard
before might reveal what children expect to hear and
whether they organize their narratives in the same way.

Brown's (1975) study was designed to measure the
effect of the existence of linguistic causal relations on
children's recall of narratives. In her study, children at the
ages of 5 and 7 could not manage to reconstruct and recall
series of pictures when  picturés were described without
specific causal relations; whereas when the descriptions
included specific causal relations relating the two pictures.,
children in both age groups showed better performance in
reconstructing and in recalling the pictures. .

Stein and Glenn (1979) tried to find answers to certain
questions about children's organizations of story
information, in their experimental study. They aimed to
examine the effects of age and time on the recall and
organization of stories with children aged 6;5 and 10;6. The

children were required to retell the story immediately after
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they had heard it. The same procedure was repeated one
week later to test the effect of time on different age groups
using three measures which were 1)  total amount of
accurate information recalled; 2) recall of internal
responses which refer to the feelings, goals and thoughts of
character after an event; 3) the number of inferences they
added to . recall. Stein and Glenn observed significant
development differences which occurred with these three
measures. The effect of time was also significant in their
study. More accurate information was included in the
immediate recall than in the delayed recall. Moreover, the
amount of new information added in recall significantly
increased in the delayed recall. This was a result of the fact
that memory for specific detail increases over time. While
there were significant differences in these aspects, 1o
developmental differences were found when the temporal
organization of story recall was examined. This may be
because the stories used in this study consisted of simple
constructed sentences. Therefore, according to their study,
children as young as 6 did not have any difficulty in
temporally sequencing story information in simple
constructed narratives involving temporal markers such as
‘one day', 'later’', 'then ' (p. 99). -

Researchers are interested not only in children's
understanding and recall of story structure but in their
story productions as well. In production, the child has to
put all the linguistic input he/she has gained until the time

of production into the text.
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Applebee (1978) investigated children's concept of
story over a wide age range. He pointed out an early
development of a child's sense of story. From a very early
age, as early as 2, the child could provide the cultural and
conventional frame of the story mode. By 5, they began to
absorb common story characters into the stories they told.
However, organization and complexity were a matter of
developmental change. Several stages have been defined in
the developmental scale.

The first stage'is characterized by stories leaping from
one thing to another. There are not any cohesive devices to
tie the parts of the study together. Each part remains
isolated without being connected to either the previous or
the forthcoming parts. The second stage s named as
"prenarrative developmental sequences ". Each story has a
character and a setting which are conceptually related to
each other. In the next stage, the true developmental stage
starts with the production of primitive narrative which has
a macrostructure with a character and events in it. The
linguistic pheﬁomenon finally starts emerging in the
narratives by linking the individual elements together in
cause-effect relationships.

After going through all those stages, a _new stage
starts around the age of 5 at which the ability to link several
action sequences as a form of one episode starts. The
elements which go into a story grow more complex with age;
that is, the number of characters they introduce into the
story, the number of words and the number of events show

a consistent and significant rise with age.
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Bates (1966) analysed stories which were told more or
less spontaneously by nursery children aged 2 to 5. She
approached children's narratives in terms of themes and
topics which concerned preschool <children and the
characters they are likely to discuss. All the narratives
were considered specifically with regard to age and sex
differences in their expressions. DeveIOpméntal differences
were investigated from different angles.  Stories told by
children of both sexes tended to grow longer with age until
4;6 years of age. At 5, girls' stories continued to increase in
length, however, stories by S5-year-old boys became
shorter than the stories of 4-year-olds. Introducing
individuals, permanence of individuals and maintaining the
same theme throughout the story increased with age as well,
depending on the grammatical and semantic development of
children. Younger children had difficulty in introducing new
characters into the story or in keeping the unity of the
characters even if they told rather short stories. When they
got older, they became more capable of providing‘a certain
unity, in terms of topics and referents in their stories.

Peterson and McCabe (1983) analysed children's
narratives in terms of three different analyses, namely
'High-Point Analysis’, 'Episodic Analysis' and 'Dependency
Analysis' addressing different ideas in child development.

High-Point analysis, developed by Labov, (cited in
Peterson and McCabe, 1983: 3), grasps the overall
coherence of a narrative and shows how narratives”centre
arourid meaningful events. In this approach, narratives are

broken into narrative clauses. Within each narrative clause,
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the main clause is scored as belonging to one of the patterns

such as:

- orientation, which are the statements that provide
the setting or context of narratives;

- complicating actions, which are specific events that
occur before the evaluative high point of the narrative;

- resolutions, which are specific events that occur
after the high point resolving the high point action;

- evaluation, which include the narrator's own
thoughts about an event or a person;

- appendages, which summarize the narrative that
occurs at the beginning.

According to the results of this analysis, children
passed through three stages of development:

1) jumping from one event to another;

2) reaching a high point;

3) building to a high point and resolving it.

Up to the age of 5 and 6, children tended to jump from one
event to another. 5-year-olds and 6-year-olds could build
up their narratives to a high point and then ended them
without reaching any solution. Only older children, at 9 or
above, could produce narratives which built up to a high
point and then resolved this point.

There were also sex differences in terms of orientation
and evaluation at all ages. Boys and girls preferred
different sorts of contextual information and evaluation.
While boys were more oriented to location and to conditions,

girls were more oriented to general case, present and future
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events. Boys were more concerned with the physical
environment than girls.

Likewise, episodic analysis, developed by Stein and
Glenn (Ibid.; 93), analyses narratives concerning their
content, what information they convey and the order of the
information. It 1s loosely tied to linguistic forms. It
investigates the child's cognition of events and the role of
themselves and other people in causing these  structures
produced and in the types of structures they prefer.
Although children at all ages beginning from the age of 4,
could produce at least one complete episode, there was a
steady increase in production with the increase in age.

Dependency analysis, developed by Deese (Ibid,;
109), examines narratives primarily with respect to their
syntactic forms. It captures the overall coherence in a
number of ways, focusing on discourse, which are
important for a coherent narrative. This kind of analysis
into children's narratives revealed that discourse became
more coherent in various ways as children grew older. It
became more fluent at older ages as the children uttered
relatively fewer false starts and internal corrections. In
some ways, discourse tended toward an ideal hierarchy as
children grew older. They reached increasingly greater
depths of discourse with age. As children increasingly
expanded their narratives, there was a decrease 1in the
production of simple coordinate sequences.

Preece (1987) states that other studies related to
children's narratives are concerned with those which were

told upon adult request in limited settings. She also claims
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these stories do not enlighten how children develop
narrative thinking. Therefore, she analysed narratives
spontaneously produced in conversations by children whose
ages ranged from 5;1 to 5;6. Preece concluded that
narrative Jlanguage played a significant rtole 1in the
conversations of young children who employed a great
variety of narrative forms; 1.e. personal anecdotes;
anecdotes of vicarious experience; tattle-tales; retellings-
visual media source; retellings-print media source; original
fantasies; original fictions; cons; narrative jokes; narrative
parodies; hypothetical narratives; repeat performances;
replays; and collaborative narratives during their
spontaneous interactions with each other.

As seen in this review, the studies on children's
understanding and production of story structure have
shown that narratives are part of their linguistic and
cognitive development as a very common activity. Even
quite young children have some understanding of story
structure which is developed gradually related to the

growing cognitive ability of the child.

2.3.2 Development of Linguistic Aspects of

Narratives

In addition to the studies of the overall organization of
children's narratives, specific linguistic issues in the
development of narratives have been studied. In the

following two sections, we will be reviewing the researches
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which have looked into narratives of children in terms of
coherence, which is the linguistic issue being the focus of
this study. Empirical studies on the development of
narratives of children speaking other languages than
Turkish will be reviewed and then studies on the narrative
development of Turkish-speaking children will be given in
a separate section  since the target language to be studied is

Turkish.

2.3.2.1  Studies in Development of Narratives of

Children

The issue of coherence has been addressed from
different ways. In some researches, coherence is handled
in a more global way studying the information flow in the
overall content of narratives. However, in others, linguistic
ties that are employed to create' coherence have been
studied in order to inveSj;igate the narratives as a part of the
linguistic development. As reviewed in section 2.2.2, the
referents in a story should be introduced and then
reiterated throughout the story in order to form a coherent
whole. Reiteration itself is not enough wunless this
information 1is linguistically well-established for future
reference. Therefore, there are other researches which
have looked into the development of certain linguistic
phenomena contributing to the production of coherent

narratives.
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Bennett-Kastor (1983) studied the grammatical and
semantic means by which children achieve textual
coherence in narratives. She pursued grammatical studies
using narrative data and observed the relationship of
grammatical structure to text structure in language.
Particular attention was paid to noun phrases which were
introduced in the narrative and reiterated at least once in
the rest of the text. This analysis was designed to discover
grammatical features of the noun phrases which were
introduced and repeated throughout the story since these
reiterated noun phrases represented elements which the
child perceived as playing a more important role in the
story. Noun phrase coherence is the most common type of
coherence to emerge from a study of discourse. It is
characterized by a noun phrase (henceforth NP), which is
typically the agent in a narrative and 1is introduced
relatively early in the discourses. This NP also receives the
narrator's focus participating regularly in the events of
which the story is composed forming successive story
clauses. These NPs make the story coherent.

In her study, she examined the narratives of children
ranging in age from 2;3 to 5;5. Children were capable at a
remarkably early age of achieving textual coherence in
narrative. The children were exposed to mnarratives so
frequently that they learned as early as two years, how to
introduce NPs into a story, how to reiterate them in
successive story clauses to reflect that they were given
(p.148). After 4, there was a significant difference in the

control of the number of NPs which functioned in coherence.
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S-year-olds were able to introduce NPs both in initial
clauses of the narrative and deep into the story as well.
They could reiterate any NP they introduced across many
more clauses than younger children could. The stories
became adult-like at 5. She further examined the
grammatical and semantic characteristics of reiterated NPs.
Children as young as 2 could perceive that certain positions
were more appropriate for focusing on an NP. Although all
the children introduced more NPs as grammatical subjects,
this increased with age. Younger children tended to
reiterate the NPs as a subject as well, however, it became
diverse when they got older.

Peterson and Dodsworth (1991) conducted a
longitudinal research on how young children specified the
NPs in their narratives about experience, to assess the NP
coherence achieved by children and cohesive links they
employed from the age of 2. These cohesive links are;
reference, 1i.e. pronominal, demonstrative and comparative
reference; nominal, verbal, = clausal ellipses; substitution,
conjunction and lexical ties. They first analysed the
reference system by looking into how the referents were
introduced into the narratives. Afterwards, the errors
children made were classified to see when childre‘n failed to
use the cohesive links to tie the utterances together. Their
results indicated that children regardless of the age and
Mean Length of Utterance (MLU) could introduce new
referents appropriately only 20 % of the time. The
referents were ambiguous most of the time. There was a

developmental difference in terms of  the cohesive links
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children used. Comparative reference, nominal ellipsis and
substitution were used before the age of 3. Children at the
age of 3 were able to use the other cohesive links such as
lexical ties, pronominal and demonstrative reference,
verbal and causal ellipsis and conjunctions. Among these,
lexical cohesion was the most frequently used. Conjunctions
were also common and did not increase with age. However,
their narratives were still marked by wunidentifiable
pronouns and insertion of ambiguous elements to the
listener.

Hickmann (1980) (1982) analysed how children and
adults used referring expressions to create referents when
narrating short filmstrips in situations and texts they were
told before where they had to rely on linguistic means to
establish  and maintain presuppositions in discourse.
Different referring expressions which were used to first
mention referents in discourse, namely referent-
introducing devices were examined in terms of their
effectiveness in establishing presuppositions of existence
and specificity for the subsequent uses of the coreferential
full NPs.

4, 7 and 10-year-old subjects were asked to narrate
six films for an interlocutor who had not seen them. Each
film consisted of short interactions between characters. The
dialogue of these two characters began with deictic 1St and
2nd person pronouns (the participants), then they talked
about two referents (the non participants).

The referring expressions when first mentioning

referents in discourse were grouped into 'appropriate ' and
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‘inappropriate ' forms. The appropriateness of the first
mentions of the referents in discourse varied as a function
of whether the speaker could assume that the hearer
minimally shared background presuppositions about the
existence and specificity of referents. For instance, when
the referents were visually available to both the hearer and
the speaker in non-linguistic contexts, a presupposing form
such as a pronominal could be an appropriate means of
mentioning the referents for the first time. Therefore,
whether the extralinguistic context was shared between the
speaker and the hearer affected the coding of the referring
expressions as appropriate and inappropriate. They were
considered appropriate when they constituted unambiguous,
conventionally appropriate means of establishing the
definiteness and specifity of referents when introducing
them in discourse.

The appropriate forms were;

- indefinite article (a dog)

- indefinite existential clause (There was a dog)

- indefinite topic clause (This story was about a dog)

- demonstratives (this donkey)

- appropriate possessive construction ( a dog ... he saw
his friend)

- definite NP+sufficient description (the candy bar he

was going to give to the frog).

Inappropriate forms presupposed in various degrees

the definiteness and the specifity of referents, even though




Chapter Two 41

elicited through picture prompts. The main concern was on
the linguistic expressions in which referents are introduced
and how children and adults set up the anaphoric relations
while maintaining the reference to these characters.

She found that children tended to introduce the
new referents by means of a full NP more with the
increasing age. When the pronominals were used for the
first mention, they were used deictically since the referents
were present in extra-linguistic context. Older children
introduced the secondary referents in utterance initial
position which was cvlaimed to be reserved for thematic
subject.  The 6-year-old group, which was the middle
group in this study, was concerned with their use of
referring expressions and overall narrative organization.
They did not use thematic subject strategy, a strategy
which is characterized as reserving the 1initial slot of the
utterance for the most prominent referent, in other words,
the protagonist of the story. Therefore, she claimed that
this was the result of children's growing understanding of
the different functions of anaphoric pronouns at both a Jocal
level and as mechanisms for establishing the thematic
subject at the level of overall discourse organization. But,
there was this factor that children were not interested in
finding a thematic subject when there were a variety of
subjects who were all active. Thus, they focused on the
activities of the participants in general (p. 119). She also
added that there were some factors other than the linguistic
competence of children which affected their choice of

linguistic expressions for the referents. These were the
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study design factors such as the length and complexity of
the story; the number of the major referents; animacy or
inanimacy of the referents i.e., the referent being a human
being or a dog or a teddy bear and the roles of the
participants. For instance, children tended to introduce
non-human animate referents using definite articles more
often than the human characters (p. 123).

McGann and Schwartz (1988) also studied the way
children between the ages of 3;6 and 10;3 maintained and
switched the reference to the characters on picture-book
narratives specially designed for the purpose of this study.
They were specially interested 1in the effect of certain
factors such as degree of agency, frequency of appearance
and the place where the character appeared on children's
preference of pronominal and nominal forms. These three
factors were considered as the salient features to reflect the
main character of the story. They hypothesized that
children would prefer pronominals over nominal forms in
order to switch the reference to the main character since the
main character is given and pronominals function to
recapitulate the given information in discourse. Their
results showed that frequent appearance of a referent
pronominal forms were used to switch the reference to the
first and frequently appearing referent by older children.
The youngest group used the highest percentage of
pronominal forms regardless of the referent. Therefore, the
two notions of main character which are the frequency of
appearance and the first introductions affected the older

children's use of linguistic choice in order to switch
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reference. The performance of the youngest children might
be the result of their inability to use pronominal forms
distinctively in discourse.

Bamberg (1986) (1987) studied how German-speaking

children between the ages of 3;6 and 10;1 and adults

established, maintained and switched the reference in
picture-book narratives. In terms of introducing the
referents into their narratives, adults used indefinite NPs

50% of the time and definite NPs in the other 50% of their
introductory references. 75% of the children of all age
groups used definite NPs to introduce the referents. 16% of
the children used pronominal forms and 9% of them used
indefinite NPs. Developmental difference was observed in
terms of the use of indefinite NPs for the first mention of
the referents since no children at early ages used this form.
Indefinite forms emerged, although infrequent, at older
ages. This difference between the adults and children was
observed when reference maintaining and reference
switching was concerned. Adults used pronominal forms to
maintain the reference regardless of which character was
mentioned. However, children’'s use of these devices
changed not only according to their age but according to the
character they referred to as well. The child's preference of
pronominal forms over nominal forms was affected by the
pragmatic purposes. Anaphoric third person pronoun was
preferred to “carry the plot forward or to advance through
the narrative task " (p. 96). That is why pronominal forms
were used as both reference maintaining and switching

devices most commonly at earlier ages, around the age of
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3;6-4, dominantly at 5-6 years of age and rather less at the
age 9-10. The adults’ way of maintaining the reference by
use of pronominal forms and switching it by means of
nominal forms was not represented in the youngest group,
started in the middle age group and became dominant in the
narratives of 9-10- year-olds. Unlike adults, children also
discriminated the nature of the referents whether animate
or human on employing these strategies. If the referent was
dog as it happened in this picture story, they reserved the
thematic progression for the human referent such as boy in
this study and clarified the difference linguistically.

Karmiloff-Smith  (1980) (1981) studied the
psychological processes underlying pronominalization to
investigate why subjects pronominalize sometimes and not
other with 350 English and French children between 4 and 9
years.

Four picture books with different sets of pictures were
used. Each set had different characteristics in order to
measure whether the presentations of the referents govern

of children. Different sets were consist of:

a) one central character, a momentary introduction of

another character and subsequent return to the initial;

b) three characters initially, then one is involved
alone in an event, then another becomes central
throughout;

¢) two characters from the start and remaining

together in almost all events;
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d) a series of pictures bound together as a book, but
with no obvious link between them at all.

(1980:  239).

Pronominalization and zero anaphora were expected to occur
in the stories (a) and (¢) where there were more than one
character, one of each was central and the other was
introduced at a certain point and non-pronominalization was
hypothesized for the stories (b) and (d) where there were
two characters from the start and remaining together in
almost all events.

The experiment showed that the child's use and non-
use of pronouns were a function of the macro-thematic
structure he/she had created. The child was monitoring the
use of pronouns not at the sentential level but at the
macrothematic level. A referent was introduced with an
existential expression or with a definite referring expression
if the referent was already shared knowledge with the
hearer. If there was a protagonist involved in the sequence
of events, the child created a ‘thematic subject, then
preempted initial utterance slots for reference to the
thematic subject and pronominalized it.

Karmiloff-Smith (1985) defined different levels in the
acquisition process in terms of pronominalization. Level 1
was characterized by use of deictic pronouns.  Children
around the age of 4 and 5 used pronouns deictically to refer
to the extra-linguistic context but not anaphorically to

maintain reference to some entity previously mentioned.
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Level 2 started around the age of 6 and 7. At that age,
pronominalization was strictly related to the central
character. Children started to use a simple discourse
strategy by reserving the initial slot of each utterance for
reference to the central character, in other words, the
thematic subject where the story had a clear central
character. At this level, the only pronouns that were used
are those for the thematic subject, the other referents were
referred to by definite nominal forms. Pronominalization
and non-pronominalization was governed by the existence
or not of a thematic subject (1980: 247). Therefore, Level
2 was considered as the first developmental phase in the
acquisition of pronominal anaphora and was characterized
by the thematic subject strategy.

Level 3 started around the age 8 and 9. Children at
these ages became more flexible with the use of pronouns.
Thematic subject still occupied the initial slot and was
referred by a pronoun but the child could use the referents
other than the central referent in utterance-initial position
but marked the discourse status by use of definite NPs and
still reserved the pronouns for the thematic subject.

Clibbens (1986) studied anaphoric devices In
children's narratives as well. He pointed out that children
mention both central characters and the secondary
characters 1in utteranée initial position and wused reduced
forms of reference to all referents without making a
distinction between the thematic subject and the other.
Although the S5-year-old group treated the central character

differently from the other characters, there was no use of
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thematic subject strategy. A developmental difference has
also been encountered in the use of full NPs and pronominal
forms both for introducing and maintaining reference in
discourse. 5-year-old children used reduced forms, as
Clibbens termed, to reintroduce the central character when
there was more than one referent in the narrative. 7-year-
old children relied less on the notion of thematic subject
than younger children. His results revealed that the
substantial development takes place between the ages of 5
and 7.

Similar to the acquisition of story structure, children
go through several stages in their narrative development.
The ability to transfer the linguistic knowledge in narratives

is a gradual development.

2.3.2.2  Studies on Development of Narratives of

Turkish-Speaking Children

The development of narrative skills in Turkish is quite
a recent issue and is a very little studied area so far. Slobin
and Aksu-Kog¢ investigated temporality in narratives as a
part of a cross-sectional study while Verhoeven studied an
aspect of cohesion in narratives of Turkish-speaking
children.

Slobin (1988) studied clause chaining in narratives of
Turkish children of ages 3, 5 and 9 and of adults. The
narratives were elicited from a picture book (Frog, where
are you? Mayer, 1969) which was considered as rich in

causal and temporal sequences. The focus was on the
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acquisition of four most frequent gerundive suffixes in

Turkish which are;

- -Ip (X-ip and then Y)
Ev -e gid -ip uyu -yacag -im.
house DAT go GER sleep FUT  1SG

((I) will go home and then sleep.)

- -ince (when/as soon as X,Y)
Ev -e gid -ince uyu -yacag -im.
house DAT go GER sleep FUT 1SG
(When/As soon as (I) go home, (I) will sleep.)

- -erken  (while X-ing,Y)
Yemek yer -ken mizk dinle -yeceg -im.
meal eat (ER music listen FUT 1SG

((I) will listen to the music while (I) am eating a

meal.)

- -erek (in, by Xing, Y)!
Mizk dinle -yerek yemek yi -yeceg -im.
music listen R meal eat FUT 1SG
((I) will eat a meal listening to the music.)
Three of these four gerunds, namely '-ip ', ‘'-ince ', '-erken'
emerged as early as age 3, and showed a developmental

progress with age; however, '-erek’ started appearing at 9

lEnglish equivalents of these gerunds above are given exactly the
same way as in the article by Slobin, 1986: 28.
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due to the conceptual complexity of this particle. '-ince ' and

1

‘-erken have no extra requirements on the form and

content of the main clause in terms of tense, aspect or
modality. Therefore, children as young as 2 could use these
in their spontaneous speech. When discourse is concerned,
these two gerunds also define local or temporally adjacent
relations between two actions (p. 33). On the other hand,
'-ip ' appeared mostly at age 5. Up to this age, children
were able to connect the clauses successively in a rather
temporal juxtaposition but at the age  of 5, they started to
organize their utterances in narrative units considering the
discourse requirements. ‘-erek ' emerged quite late In
narratives because it functions as more than a temporal
subordinator and links phases of an event into larger
narrative unit.

Aksu-Kog (1988a) pursued the role of simultaneity
aspect of reference in creating cohesion in narratives of
Turkish-speaking children at the ages of 3, 5 and 9 and of
adults. She defines simultaneity as "a relation that is explicitly
expressed in utterances organized around the nondeictic axis of
temporal reference or complex discourse " (p. 55). Simultaneity is
expressed by connective and adverbial conjunctions such as
'‘de ' (also,to0); connectives like 'ama, fakat ' (but);
adverbial conjunctions such as 'o zaman ' (then, at that
time), ‘'bu siradalo sirada ' (meanwhile), 'dte yandan ' (on
the other hand). '6bdr tarafta ' (on the other side); gerunds
'-ip ', '-ince ', '-erken ', '-erek ' (when/ while/ on)

adverbial clauses 'V+dikte, Vrdigi zaman ' (when) and
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finally complement clauses like 'V+dik/V+me ' as nominals
(pp. 62-73).

A picture-book story was used to collect the data.
Children were supposed to look at the pictures and produce
the story which is given in the pictures verbally. 3-year-
olds described each picture independently rather than
telling a story. Their narratives were organized according to
the spatial arrangement of the events in the pictures.
Simultaneity was 1implied by combining two adjacent
clauses. At the age of 5, children started narrating the
events in the pictures in a form of a narrative in a more
organized way. The first uses of gerunds and adverbial
clauses to mark simultaneity exﬁlicitly appeared at this age.
Narratives of 9-year-olds were organized temporally and
displayed the relation simultaneity between two different
sequentially organized events.  Adult narratives reflected
the elaborated use of devices to express simultaneity in
their narratives. Thus, with the increasing age and
increasing ability to construct mnarratives facilitated
discourse cohesion. Children's narratives became temporally
more coherent towards the age of 9. Yet, there was still a
long way to reach adult level of competence.

Verhoeven (1988) conducted a comparative study on
how Turkish-speaking children at the ages of 5 and 7
introduced referents, maintained and shifted reference in
picture-book narration. The study compared the linguistic
development of monolingual Turkish children with that of
bilingual Turkish children in the Netherlands. He also aimed

to define to what extent the linguistic environment in the
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Netherlands would affect the narrative development. In the
story, there were three animal referents, alternatively
involved in the story. The number of references made to
these three protagonists increased with age. But, older
children managed to mention the referents they introduced
more than younger ones. Monolingual 5-year-olds
introduced the referents by means of demonstratives in
most of the cases. Null subject was the most common
expression to maintain reference 50% of the time. The other
times, a pronominal form was used. There were also few
cases where a referent was maintained by means of a full
NP. The excess cases of deictic pronouns showed that
children at this age did not form their narratives by
considering the discourse features and they relied on
extralinguistic context. The 7-year-old monolingual children
used full NPs to introduce or reintroduce a referent. For
reference maintaining, null subject was used except for the
cases in which a new referent is established after being
introduced. These children were more concerned about the
listener's needs and constructed their narratives
accordingly.

Bilingual children who were tested at the age of 7 and
8 were the same with monolingual children in terms of the
number of references. But the linguistic devices they used
corresponded to responses of the 5-year-old monolinguals.
Full NPs were fewer than the deictic forms to .introduce the
referents into the story. When a referent was reintroduced,
it was done by means of either a deictic pronoun or nuil

subject. Null subject was the most common way of
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maintaining reference along with some deictic pronouns.
Therefore, restricted input in Turkish prevented these
bilingual children to develop the discourse organization in
their native language.

These studies have attracted the attention and interest
to children's discourse in a language which is considered to
be acquired relatively early and almost error-free (Aksu-
Ko¢ and Slobin, 1985). This present study is aimed to gain
more insights into the development of narrative skills in
Turkish which is still an unexplored area compared to

English.

2.4 RESEARCH QUESTIONS

The main aim of this study is to study coherence in
narratives of Turkish-speaking children. The review of
studies on different measures adopted to study coherence in
children's narratives have provided us with the indication
that Noun Phrase Coherence (henceforth NP coherence) is
essential in producing a coherent narrative since  narratives
centrally involve referents and it 1s important for the
narrator to repeat NPs to signal who he/she is talking about.
The characters that are involved in different action should
be reiterated through the narrative. The reiterated
referents serve as linguistic ties between the utterances
within the framework of the story and forms a connection
between the previous and the forthcoming parts of the text.

Therefore, this NP coherence is achieved when the NPs, in
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other words referents, are introduced unambiguously and
reiterated through the story again unambiguously to tie the
parts of the story together. The importance of NP coherence

has motivated a general research question as follows:

1) Are Turkish-speaking children
between the ages of 3 and 7 able to
organize their narratives around a
number of referents? Can they reiterate
the referents they have already
introduced to the narrative in order to

tie the narrative together?

Bennett-Kastor (1983) has also pointed out that the
number of clauses which intervene between the two
mentions of the same referent indicates how dense the story
is;  meaning that if the same referent is repeated several
clauses after the first mention, the child is more capable of
carrying one referent across larger stretches of discourse
which also increases the domain of a particular referent.
Fox (1983) has referred to this issue as 'the ‘persistence of
the referent’. The length of the discourse between two
mentions of the same referents shows that how long the
referent in question remains as an argument of the
discourse. These two arguments have led to the formulation

of the following research question:
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2) At what distance in a narrative can
these children reiterate the same
referent after this particular referent is

introduced earlier in the discourse?

The review of the existing literature has also indicated that
there are some other issues involved in order to be able to
introduce and reiterate the noun phrases. One of the main
issues is the linguistic expressions which are used to
introduce the referents into their stories. These linguistic
expressions are important because they reveal the discourse
awareness of the speaker in terms of taking the listener's
point of view in organizing the mnarrative. If an NP is
introduced by means of a linguistic form which is
insufficient to create an unambiguous reference, it will not
help the listener to identify the referent and moreover, it
will not be sufficient to reiterate these referents further.

These issues form these research questions:

3) Can young children establish the
specificity of referents when they
introduce them in discourse? Do they
create a presupposition about the
existence and specifity of a particular
referent by wusing appropriate indefinite
forms for the first mentions and
maintain these referents with
appropriate linguistic forms which

pertain to the listener's needs? How do
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they switch the reference from one

referent to the other?

4) The referents can be reiterated
either by full noun phrases or by
pronominal forms including ellipted
(null) arguments. What are the lexical
realizations of the introduced and
reiterated referents? Do they wuse only
full NPs or pronominalize the referents
throughout their narratives? At what
circumstances does a child wuse overt
pronominal subjects and null subjects for

the referents in discourse?

Studies in different languages suggest that there are
universal trends in developing a coherent narrative (cited in
Wigglesworth, 1990: 110). However, languages differ in
not only syntactic and morphological aspects but in the way
they allow pronominalization of the NPs and even the
organization of discourse. Considering that there is limited
data in Turkish to our best knowledge, it is worth studying
these issues in Turkish which is a language with a different
morphological system than in English and comparing the
result with English on which a lot of information is available.
The following research question will seek an answer to this

i1ssue.
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S) What governs pronominalization

in children's discourse?

Another important aspect which may have an effect on the
choice of these linguistic expressions was emphasized in
McGann and Schwartz (1988). Each referent does not have
the same weight in a story. Some characters may be
involved in every one context while some only appear in
certain contexts and disappear. So, different characteristics
of different referents should be taken into consideration as a

variable in the analysis. Therefore, the next question is:

6) Do the characteristics of different
referents such as being a major
character or a secondary character in a
story affect the issues which are being
questioned in the questions formulated

above?

Since the study 1is mainly concerned with the
development of discourse skills, the primary focus is on the
developmental differences in regard with these issues.

Thus;

7) Are there any age differences in the
production of <coherent mnarratives in
which reiteration of the referents occur
by means of appropriate linguistic

forms?
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When we look at the adults' narrative ability in
comparative studies, we find that the discourse displays a
coherent and sequential organization compared to
children's. This always leads to the same question. Does the
child's way of doing a particular task resemble the adult
way of doing this task? How and when do children develop
the same thinking as adults? That is why, in this study,

the question is asked as well.

8) Do children at 7 reach the linguistic
maturity of the adults in terms of

discourse organization skills?

Apart from developmental differences between
children at different ages, a difference between the sexes at
the same age may be encountered. Bates (1966) has
reported that after the age of 5, there was a difference
between the narratives of boys and girls in terms of length.
Girls have longer narratives than boys do at that age.
Peterson and McCabe (1983) have also pointed out that boys
and girls differed in terms of productivity meaning that girls
produced more narratives in number which are also longer
than boys' narratives. On the other hand, MacCoby and
Jacklin (1964) have stated that sex differences are not very
common between the ages of 3 and 11, but if there is any,
girls show more‘developed linguistic ability than boys do.

Sbince the subjects in this study fall within this age range,
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we also would like to investigate this point in child

development and ask the following question:

9) Are there any sex differences within

each age group?

The existing methodology draws attention to the
question of designing the research methodology which
would be available within the circumstances of the present
research. In a situation where a child is asked to narrate a
story by looking at a picture-book where the NPs are
available both to the speaker and the hearer in the extra-
linguistic context, the linguistic expressions are bound to be
affected and are selected according to the circumstances;
therefore, such a situation may not be a decisive factor on
the child's performance. Another way of collecting the data
for such studies is to ask the child either to retell a story
he/she has heard before or to tell a story of a past event.
Such a situation may be sufficient to answer certain
linguistic questions but In a cross-sectional study where
older age groups and adults are tested as well as younger
children, this may not be again enough to pinpoint the
developmental differences since the situation 1is less
controlled. To overcome such factors, we believe that a
different environment should be created where the
referents are not known to the hearer and the narrator
knows the fact that his/her listener does not share the same
background information with him/her. For this reason, we

would like to note that such a situation was created for the
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purpose of the study which will be explained in detail in
Chapter 4.

To 1nvestigate these questions, a cross-sectional
study was designed. In this cross-sectional study, different
children at the ages of 3, 5 and 7 and adults were observed
and the results of each child were noted and analysed in
order to establish the performance of each group.

The narratives recorded for the purpose of this study
were analysed in terms of identifiable linguistic items so
that they may be used for quantitative analysis. These
linguistic items were measured in order to demonstrate the
structures which enable the construction of a coherent
narrative by Turkish adult; and to characterize the
development of these components in child language to
construct a coherent narrative by Turkish-speaking
children. This developmental analysis is also expected to
show what children have acquired so far and what has to be

acquired to reach adult-level coherence.



CHAPTER THREE

COHESIVE DEVICES IN TURKISH
NARRATIVE DISCOURSE
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Coherence in discourse is established by wusing linguistic
means appropriately.  These linguistic means may change
with different languages depending on syntactic and
morphological differences in these languages. Since we are
dealing with Turkish in this study, we attempt, in this
chapter, to explain how the continuity of linguistic
expressions is maintained in this particular language and
how cohesion then consequently coherence is achieved in
Turkish.

Turkish is basically an SOV language. However, the
word order is maximally flexible, and interacts with
discourse factors. Since grammatical relations are signalled
morphologically, the word order of a simple clause can be

arranged in six different ways for pragmatic purposes, as in

(1)-(6):

(1)  Cocuk kedi -yi koval -iyor.
child cat ACC chase. PROG3SG
(The child is chasing the cat))

(2) KRedi -yi ¢ocuk koval -wyor.
cat AQC child chase PROG3SG
(The child is chasing the cat.)

(3)  Cocuk koval -syor kedi -yi.
child chase PROBSG cat ACC
(The child is chasing the cat.)
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(4) Kedi -yi koval -iyor cocuk.
cat AUC chase PROBSG child
(The child is chasing the cat))

(8) Koval -wyor  kedi -yi c¢ocuk.
chases PRO®BSG cat ACC child
(The child is chasing the cat.)

(6) Koval -pyor  cocuk  kedi -yi.
chase PROZESG child cat A
(The child is chasing the cat))

Aside from pragmatic reasons, discourse function also
influences word order. Discourse notions 'topic’, ‘comment'
and 'focus' are closely related to word order. The

topic/comment distinction is reflected through word order
in which topic precedes comments. Meanwhile, the element
which is specifically emphasized within the comment has
the focus. This ‘also is reflected by manipulating word order
in which the element before the verb has always the focus
(Erki, 1984). In the following examples, 'araba’ (car) is the

topic and the rest of the sentence is the comment.

(7) Din araba ¢ocug -a okul -un 6n -i -nde
yesterday car child DAT school GaNfront PCSSLCC
carp -11.
hit ~ PAST3SG

(Yesterday, the car hit the child in front of the school)
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In (7), the emphasized element within the comment is the
adverbial ‘'okulun Jninde ' (in front of the school) because it

is the element which is placed just before the verb.

8) Diin okul -un én -id -nde araba c¢ocug -a
yesterday school (EN front POSS LOC car child DAT
carp -t
hit  PAST3SG

(Yesterday, the car hit the child in front of the school.)

In (8), the focus is on ‘¢ocuga ' (to the boy) which is the

patient of the sentence.

(9) Ardba g¢ocug -a okul -un én -i -nde din
car  child DAT school (&N front PCSS LCC yesterday
carp -l
hit PAST3SG
(The car hit the child in front of the school yesterday.)

In (9) the time is focused; time adverbial 'din' (yesterday)
is placed before the verb.

Durmusoglu (1986: 193-194) established
different ways of achieving cohesion as a result of the
interlinguistic and intralinguistic analysis of parallel texts in
English and in Turkish. These linguistic cues which a
speaker achieves cohesion through are;

- indefinite and definite uses of nouns;

- anaphoric reference;
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- continuity of tenses;

- deixis;

- parallelism;

- reiteration of lexicon or syntactic patterns;

- use of pro-forms;

- paraphrasing;

- ellipses;

- conjunction.

Within the scope of this study, our main focus is

on two of these criteria which are;

1) the use of indefinite full NP for introduction and a
definite full NP to attribute definiteness to the mentions.

(10) (11)

(10) Bir ey -e gir -di -m.
one house DAT enter PAST 1SG
Evy -de  kimse yok -tu.
house LOC nobody nonexist PAST
(1) entered a house. There was nobody in the

house.)

(11) Kitap -lar var -di.
book PLU exist PAST
Kitap -lar -1 oku -yan yok -tu.
book PLU ACC read PART nonexist PAST3SG
(There were books. There was noone to read the

books.)
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2) Anaphoric reference to coreference previously
introduced referents by  referring to the same entity by
using different surface markers such as explicit pronouns or

null subject. (12) (13)

(12) Bir arkadasg -1n ugra  -di.
a/one friend POSS2SG call in PAST3SG
O bu paket -i  birak -n.
this packet ACC leave PAST3SG
(A friend of you called in. (She/he) left this
packet.)

(13) Bir arkadas -in ugra -du.
a/one friend POSS2SG call in PAST3SG
0 bu paket  -i  birak -t
he/she this packet ACC leave PAST3SG
(A friend of you called in. She/he left this
packet.)

Thus, we will try to explain the discourse functions of noun
phrases and anaphoric expressions in detail both in subject

and object positions.
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3.1 DEFINITENESS AND REFERENTIALITY OF NOUN

PHRASES

Turkish grammar treats NPs almost in a similar

manner with English. It distinguishes three uses of nouns.

1) generic

Cocuk -lar glizel -dir.

child PLU  beautiful be

(Children are beautiful.)

Full NPs which are used in generic contexts like in (1) do not

refer to any specific class or member of the class.
2) definite
Cocuk gel -di.
child come PAST 3SG

((The) child came.)

If the referent that the speaker has in mind is identifiable to

the hearer, the definite form as in (2) is used. -

3) indefinite

Bir  ¢ocuk gel  -di.

one child come PAST 3SG
(A child came.)
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But, if the referent is not known to the hearer and
the speaker mentions this particular referent for the first
time in order to refer to it later, an indefinite NP is used as
in example (3).

In addition to these three uses, Dede (1986)
mentioned a fourth category which is a non-definite full NP.
In this category, the speaker has a particular referent
which is identifiable in his/her mind and is not interested in
the identifiability of the entity involved by the hearer.
His/her main concern is to convey the class membership of
the referent and he/she does not wish to refer to this

particular referent later in the discourse.

(12) Dxn oglu -m -a gémlek al -di -m.
yesterday son POSS DAT shirt buy PAST 1SG
(@) bought (a) shirt for (my) son yesterday.)

Apart from the indefiniteness and definiteness,
referentiality of NPs, which is a semantic property of an NP,
is important in discourse. When the speaker has a certain
referent in mind and uses an NP to relate to an entity which
exists either in the consciousness of the hearer or not, this
NP is referential, meaning that, the entity which is referred
to by this NP exist in the linguistic context and further
comments will be given related to this entity.
"Referentiality versus nonreferentiality primarily concerns
the relation between the NP and the existence of the

referent within the relevant universe of discourse " (Dede,
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1986: 149). Referentiality and nonreferentiality is not
overtly marked, but it can be defined by means of
discourse strategies one of which is modality. Use of

modals in some cases assign nonreferential status to the NPs.

(13) Bir égrenci boyle  soyle -me -meli
a student  so say NEG must

(A student should not say so.)
(Dede, 1986: 154)

Although the subject NP '6grenci ' (student) is in an
indefinite form because of the indefinite article 'bir ' (a), it
does not refer to any particular individual whom the
speaker has in mind. On the contrary, the speaker here
refers to a student unknown to both parties but a
representative of its class. The general sense of the modal
verb assigns this nonreferential status to the subject NP. If
the same sentence were in a nonmodal context, then the

subject NP would be referential.

(14) Bir dgrenci béyle sdyle  -di.
a student  so say PAST 3SG
(A student said so.)

(Ibid)

The subject NP 'bir dgrenci ' (a student), then, is indefinite
and this indefiniteness is attributed by the nonmodal verb

'séyledi ' (one said) since this verb in past tense refers to a
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particular incident in which this particular person
performed the action.
Dede (1986: 149) established six statuses of subject

and object full NPs in Turkish verbal sentences. These are;

a) definite referential

b) definite nonreferential
¢) indefinite referential

d) indefinite nonreferential
e) nondefinite referential

f) nondefinite nonreferential

The singular indefinite article is 'bir ' (one/a) which
corresponds to English indefinite article 'a’ when the

referent is either the subject or the object of the sentence.

(15) Bir ¢ocuk kapt -yi a¢ -t
one child door ACC open PAST3SG
(A child opened the door.)

Dogumgiin -iim -de ban -a bir kazak al -my.
birthday 1PCSSDAT I DATone jumperbuyPAST3SG
((He/ she) bought a jumper for me on my birthday.)

Indefiniteness of plural NPs are shown with various

indefinite articles. These are;
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1. baz: (some)

Bazi kisi -ler ev -e gir -iyor -du.
some person PLU house DAT enter PROG PAST

(Some people were going into the house.)

2.baska (other, else)

Baska cocuk -lar da var -di  or -da
other child PLUtoo exist PAST there LOC

(There were other children there, as well)

3.bir siirit, cok ( a lot of)

Bir stri dgrenci gel -di  bugiin.
alot of student come PAST today

(A lot of students came (here) today.)

Cok kitap al -musg.
alot of book buy PAST3SG
((He/ she bought a lot of books.)

4. cogu (most of)

gu insan bu -nun  anlam -1 -m bil -me -z

most person this GEN meaning PCSS ACCknow NEG15G

(Most people do not know what this means.)
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But, there is no definite article in Turkish with singular NPs.
The status of definite is not overtly marked in subject

position except for the full NPs in genitive case.

(16 ) Qobiis ¢oktan  git -mis -1l
bus already go PAST PAST3SG
(The bus has already gone))

As seen in (16), the subject NP ‘'otobiis’ (bus) is in the
nominative case. In Turkish, the nominative case IS not
overtly marked although the NP here is definite.

The genitive case marker on the subject NP marks the
definiteness of the NP unless it is marked by any other case

marker, 1.e., accusative, dative, locative or ablative.

(17) Ggrenci -nin  kitab -i  bul -un -mus.
student (BN book PCSS find PASS PAST
(The student's book has been found.)

However, the indefinite article ‘'bir (a/one) still

marks indefiniteness if it precedes even a genitive NP.

(18) Bir ogrenct -nin  kitab -i bul -un -mus.
one student (EN book PCSSfind PASS PAST

(A student's book has been found.)

Certain discourse strategies such as word order, the

use of deictic terms and the case system are considered
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among the determiners of definiteness and indefiniteness or

non-definiteness of referents.

Deictic markers such as ‘su ' (this), 'bu ' (that) define

definiteness of the subject NPs.

(19) Su Jdgrenci sen -i bekl -iyor.
that student you ACC wait PROG3SG

(That student is waiting for you.)

The primary marker of definiteness of NPs in object
position is case markers. The definite NPs in object positions

are marked with accusative or dative case endings.

(20) Cocug -u gér  -di -m.
child ACC see PAST 1SG
((I) saw the child.)

(21) Cocug -a ver -di -m.
~child DAT give PAST 1SG
((I) gave the child (it).

There are also exceptional cases in which an accusative
ending does not always specify a definite object NP. The
status of the subject NP and the tense of the sentence
functions as a decisive factor as to whether the object NP

with an accusative ending is definite or non-definite.
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(22) Yemeg -i  ben  pigsir -ir -im.
meal ACC I cook AOR 1SG

(I cook meal(s).)

(23) Yemeps -i  ben pisir -di  -m.
meal ACC I cook PAST 1SG

(I cooked the meal.)

In (22) the object NP 'vemegi ' ( the meal) is not
definite in spite  of the existence of the accusative marker
-i", it does not refer to any specific kind or amount of meal
but it is generic and it refers to the meals that are cooked in
general. This generic status of the object NP is assigned by
the generic verb ‘pigsiririm ' (cook-AOR-1SG) which is in
simple present tense. However, in (23) the use of past
tense affects the meaning of the object NP and assigns
definiteness to it.

Apart from the morphological and deictic markers,
word order, where discourse function we have already

established, can be effective on definiteness or non-

definiteness of that subject NPs.

(24) Cocuk  yer -de yat -pyor -du.
child ground LCC lie PROG PAST3SG
(The child was lying on the ground.)
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(25) Yer -de ¢ocuk yat -ryor -du.
ground LOC child lLie PROG PAST
(The child was lying on the ground.)
(Tura, 1973 as quoted in Dede, 1986:
152.)

(24) and (25) have the same full NP '¢ocuk ' (child) in the
same form, 1In a word in nominative and definite form but
with a different word order. In (24), the subject NP is in
sentence initial position with no stress on it; it does not
have any markers showing indefiniteness. Therefore, it is
definite and conveys given information without a stress on
it.  But in (25), the same subject NP 'cocuk ' (child)
positioned before the verb without a stress on it will be
assigned a non-definite interpretation on one hand because
this NP does not refer to a specific individual that the
speaker intends to refer to afterwards but simply to an
incident of a child lying on the floor. On the other hand, if
stress 1s put on this NP, it will have a definite status in
contrast to another person so it has the focus (Dede, 1986).
Meanwhile, we have pointed out the effect of stress
accompanied by other strategies on determining
definiteness and nondefiniteness in some situations. In
some cases, the NPs function as attributives if there 1s a
neutral stress on them, then the NP in question 1is

nondefinite and nonreferential.

(26) A: Bu ses ne? Ne ol -uyor?
this sound what what happen PROG3SG
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B: Saat  ¢al -iyor.

clock strike PROG3SG
(What is this sound? What is happening?
The clock is striking.)

On the other hand, the stress on the verb gives the NP a

definite reading and also defines that it is referential.

(27) A: Bu ses ne? Ne ol -uyor?
this sound what what happen PRCG3SG
B: Saat ¢al -1yor. Demek ki bozuk degil -mis.
clock strike PRO®SG then out of order not PAST 3SG
(What is this sound? What is happening?
The clock is striking. Then, (it is) not out of order.)

(Dede, 1986: 154)

The definiteness to plural NPs in subject position can be

attributed by means of the following adjectives.

1. diger, 6bir (else, other) have specific
reference because they are used to refer to other elements

of a defined /known set of objects.

Cbiir cocuk -lar  hazr.
other child PLU ready
(The other children are ready)
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2. biutin (all, whole)

Bitin konusmaa -lar yer -ler -i -ni al -di -lar.
all speaker PLU seat PLUPCSS ACCtake PAST PLU

(All the speakers took (have taken) their seats.)

3.2 ANAPHORIC REFERENCE IN TURKISH

After introducing the referents into discourse, the
continuity is provided by coreference to these previously
mentioned referents. The antecedent of these references
may be in the same utterance or in the immediate context
and mentioned previously. These anaphoric expressions
may show differences from one language to another as well
as similarities.

Turkish is a pro-drop language marking subject in the
verb by means of a personal suffix. Therefore, it employs
both explicit pronominal subjects and null subjects to

coreference the referents.

(28) Din Ali'nin yas gin -d - ydii.
yesterday (EN birthday PCSS3SG PAST CPULA
@ biyik bir parti ver -di
big one parti give PAST3SG
(It was Ali's birthday yesterday. (He) gave a big party.)
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29) Din arkadas -1 -m gel -di.
yesterday friend PCSS 1SG come PAST3SG
O getir -mis -ti bu  -nlar -
he/she bring PAST PAST3SGthis PLU ACC
(My friend called in yesterday. He/she brought these)

In simple sentences which state a fact use of either an
overt pronominal subject or a null subject does not affect

the "truth value of the sentences " (Eng, 1986: 195).

(30) Ben ¢arsi -ya gid -iyor -um.
I downtownDAT go PROG 1SG

(I am going downtown.)

(31) O cars -ya gid -iyor -um.
downtown DAT go PROG 1SG
((I am) going downtown.)

(Eng, 1986: 196)

Although the existence of the overt pronominal subject does
not seem to affect the truth value of the utterances, it does
not mean that the subject pronoun 1is semantically
redundant and that null subjects and pronouns could be
interchangeably used. The pronominal subject in (30) is not
redundant, on the contrary, serves for discourse purposes.

The choice of overt pronominal subjects or null subject
is certainly determined by discourse factors. If the subject

should be emphasized or just contradicts the previous
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subject then an overt pronominal subject becomes

obligatory.

(32) Yemeg -i o pisir -me -di, ben pisir -di -m.
meal AQCChe/she cook NEBG PAST I cook PAST 1SG
(He/ she did not cook the meal, I cooked (it).)

The overt pronominal subject 'ben ' (I) in the second part of
the utterance in (32) has a contrastive stress to the subject
of the first part 'o ' (he/she). The 1St person personal
morpheme '-m ' at the end of the verb would not give this

contrast if there were not this overt pronominal subject as

in (33).

(33) Yemeg -i o pisir -me -di, @ pisir -di -m.
meal ACC he/she cook NBEG PAST cook PAST 1SG
(He/ she did not cook the meal, (I) cooked (it).)

Another context that requires use of overt pronominal
subjects is the context where an utterance does not exhibit a
contrast to the doer of the action but to the assertion in the
previous utterance by giving a counter example (Eng, 1986).

(34) A:Bu hava -da kimse top oyna -ma -z

This weather LOC nobody ball play NBG 338G
B:Ben oynar -im.

1 play AR
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(MNobody plays football in this weather.
Iplay))
(Eng, 1986: 205)

Then again, an overt pronominal subject is obligatory

if the subject is to be emphasized.

(35) A:Biitiin ev -i bir gin -de boya -ya -ma -m.
whole house AQCone dayL.(C paint ABL NEG 1SG
B:Ben san -a yardim eder -im.
I you ACC help AR
() can not paint the whole house in one day.

I help you)
(Ibid)

During discourse in either monologue form such as a
narrative or a dialogue between two or more people, a
certain topic is introduced first and after this topic becomes
specific to the hearers, the following utterances comment on
that particular topic. If the speaker wants to change the
topic, she/he uses certain linguistic expressions that make
this clear to the other participants. One way of signalling

the topic change is using an overt pronominal ~subject in

Turkish.

(36) Bugiin arkadas -lar -la sinema -ya git -ti -k.
today friend PLU with cinema DAT go PAST 1PL
Ben o film -i gor -mis -ti -m . daha Once.

I that film ACC see PAST PAST 1SG before
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((We) went to the cinema with friends today. I have seen

that film before))

Overt pronominal subjects and null subjects function
in different ways in utterances. Overt pronominal subjects
contribute to the meaning of the utterances as compared to
null subjects by conveying a contrast of the referents in
question and change of topic.

We have discussed two ways of establishing continuity
in terms of referents in discourse so far. The data has been
analysed in accordance with these discourse requirements in

Turkish.



CHAPTER FOUR

METHODOLOGY
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This chapter contains the detailed presentation of the design
of the study. The information about the subjects involved in
the study, general procedures which were pursued before
data collection, the procedure of data collection, linguistic
units of analysis and the quantitative and qualitative

methods of analysis are presented.

4.1 SUBJECTS

The study was designed as a cross-sectional study
as it 1investigates a particular aspect of narrative
development at a single point of time focusing on a
number of subjects. Therefore, the subjects chosen for
the purpose of this study were sixty monolingual
Turkish-speaking children whose ages range between
3;4 and 7;4 and twenty adults. These children were
divided into three groups according to their ages. The
youngest group consisted of children between 3;0 to 3;11
with the mean age 3;4. Children between the ages of 5;0
to 5;11 formed the middle group. The mean age of this
group was 5;4. The third group of subjects were the
children between 7;0 to 7;l1 with the mean age 7;4.
Adults who were tested as the control group were
university graduate parents. Each group consisted of
twenty  subjects with equal numbers of boys and girls.
The children subjects in this study were grouped with
respect to age rather than to their Mean Length of

Utterances (MLU ) which is often used rather than age
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in child language studies on English as a grouping
measure. MLU refers to the mean number of productive
morphemes per utterance. It is a measure of linguistic
development. When MLU was applied to the acquisition
of Turkish data (Berkeley Cross-Linguistic Acquisition
Project )2 , it was found to be a good index for the early
phases of acquisition up to 2;6-3;0 years of age.
However, it was also reported that it loses its
significance as a measure of development at around 3
years when MLU value reaches around 4 and 5, because
of the agglutinating nature of Turkish. Up to age 3,0,
Turkish children acquire the noun and the verb
inflections where there is almost one-to-one
correspondence between every unit of form and every
unit of meaning. Therefore, increased linguistic
complexity 1is reflected in the increased number of
morphemes. On the other hand, after the age of 3;0, the
children begin to acquire structures such as
subordination,  nominalization and relativization where
increased syntactic complexity 1is not reflected in
increased number of morphemes, so MLU seems to lose
its value as a measure of linguistic development (Aksu-
Kog, 1988b: 65-66).

In this study, the youngest group of children were
3-year-olds, and consequently there was no need to

group the subjects according to their MLU values.

2 The Berkeley Cross-Linguistic Acquisition Project is a comparative
and collaborative study investigating language development in a
variety of areas in 2;0-4;8 year-olds acquiring a range of languages
other than English and including Turkish (see Slobin 1985).
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The subjects were chosen from middle class and
upper-middle class families with more or less similar
socio-economic backgrounds and with university-
graduate parents. The children at the ages of 3 and S
were nursery-school children while  7-year-old children
were at school and had already learned to read and

write at the time of data collection.

4.2 RESEARCH DESIGN

4.2.1 General Procedure

The data collected for this study contain the
narratives told by Turkish-speaking children and adults.
For this purpose, a video-film without speech was used
to elicit the narrative data to be examined. To elicit a
language sample by means of a video film has some
advantages to picture-book narration, or just asking the
subjects to tell a story. When a subject is merely asked
to tell their own story, it is not possible to control
semantic variables in particular since it would -not be
easy to limit the choice of the subjects. Qur aim was to
measure especially the linguistic development across the
age groups; thus, it was important to standardise the
content so that we could define the developmental
difference across age groups on the basis of consistent

and controlled input. Picture-book narration, however,
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as seen on reviewing the related literature in Chapter 2,
led to some inevitable use of certain structures such as
deictic pronouns which could affect the results of the
study, concentrating as it does on NPs. The second
crucial point was to choose a silent film. If the film had
language, the eventline would be imposed via the words
not via the actions. The third factor which had an
important role in our film choice was whether the film
would serve for the purpose of our study in terms of the
referents. The intention was to describe the discourse
skills of children in terms of the mnarration of the
referents and linguistic means they employ for the
referents in their narratives. The referents in this film
were to be continuous and had to appear and disappear
at certain times in order to encourage the use of
different linguistic forms.

This was a silent film about a little boy living
alone with his mother and father in a nice house in a
forest. It was Christmas time and naturally there was a
Christmas tree in the house. Because of the season, it
was snowing. Therefore, the boy made a snowman who
magically became alive at midnight and flew him to the
North Pole where he met Father Christmas and was
given a present by Father Christmas. This film was
specifically chosen since the events were presented in a
chronological order. Furthermore, different
characteristics, such as being a protagonist or a
secondary character, of the referents who are involved

in the events would help to elicit answers for some of
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research questions (Chapter 2; section 2.4). Although
some concepts such as Father Christmas and Christmas
tree do not belong to the indigenous culture of Turkish
children who are the subject in this study, as a result ovf
the cultural influence from Western countries, we have
Father Christmas and Christmas trees for the New Year.
Especially, since the data collection period coincided
with New Year time, there were Christmas trees around
and Father Christmases were giving away presents.
Therefore, it is believed that the existence of these
concepts which could be expected to be culturally alien
to Turkish children did not cause any confusion. Apart
from that, as a result of another severe winter, it was
snowing at the time of data collection and almost all the
children included in the study experienced building a
snowman. So, visually presented events could easily be
processed and be verbalized by them. The summary of

the story presented in the film is given below:3

One morning, a boy wakes up and sees
that it has snowed. He gets ever so excited and
dresses himself up quickly and rushes out to
play with snow. After a while, he gets tired
and makes a large snowman. In the evening,
his mom calls him inside. After eating his
dinner, he is sent upstairs to sleep. He cannot

sleep since he is too excited about the

86

3 This summary was made by an adult native speaker of Turkish who

is a linguist as well; and translated into English.
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snowman. When he goes down to the front
door, he sees that the snowman waved, raised
his hat and walked towards the door. He takes
the snowman's hand and invites him indoors.
They play together in the house and frighten
the cat. When they are looking out of the
window, they see a motorbike in the garden
and decide to play with it. Afterwards, the
snowman holds his hand, begins to run across
the garden first and then to fly with the boy.
They land when they come to the North Pole.
There, they meet a lot of snowmen and
snowwomen who are having a big party.
Father Christmas was there, too. They have a
jolly good time eating, playing and dancing.
Father Christmas takes the boy to his house,
shows him his Reindeers and gives the boy a
little  present.

Now, it is time to go back home. So the
snowman flies the boy back home. The boy
goes to bed.

In the morning, he wakes up with great
excitement and rushes down the stairs to find
his mother and father having breakfast. He
does not join them and runs to the window to
see the snowman. It has disappeared. And the
sun was shining brightly. He rushes into the
garden and finds the hat and the scarf of the

snowman. He feels very bad. He takes a blue
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scarf with snowman patterns out of his pocket

and kneels down near the melting snowman.

4.2.2 Data Collection

Before the actual procedure of data collection, the
children who were chosen for the study were seen
several times. The nursery children who formed the 3-
year and S5-year age groups were visited in the nursery.
The 7-year-old group were visited at their homes since
they were primary school students and such a school
visit was not possible for administrative reasons. The
purpose of these visits was for the experimenter to get
to know  the children and of course, for the children to
get familiar with the experimenter. Children, especially
young children, are shy with strangers and may be
difficult to work with. In these visits, the experimenter
joined the children while they were playing with their
friends in groups. Playing or being together at play
hours was enough for subjects who were not shy and
found it easy to communicate. The experimenter also
encouraged the children to talk about the events, > about
themselves and their past experiences to overcome their
shyness and reluctance.

The experimental procedure took place in nurseries
with the nursery children in a quiet room, where only
the child and the experimenter were present during the

showing of the film. It was thought that in the home
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environment, several things such as an unexpected
visitor or a ringing telephone are likely to happen, and
might distract the child's attention. Besides; Maratsos
(1976) observed that children were more attentive in
the familiar setting than at home, in his study.
However, with 7-year-olds, the only possibility was to
carry on the experiment in their homes. In this
situation, we tried to avoid the things that might
distract the child's attention especially the presence of
other children at home, as much as possible.

The experimenter and the experiment were
introduced to the children differently according to their
ages. To the 3-year-olds it was casually mentioned that
this lady who had been playing and talking with them
for some time had brought a video-film in. The teacher
in the nursery asked one of the children if he/she would
like to see the film. After the child had agreed, the
teacher, the experimenter and the subject went into the
video-room alone. After everything was set, the teacher
had incidentally to leave the room just before the film
started as if something came up, as previously arranged.
Meanwhile, the experimenter and the subject watched
the film together. The experimenter had to be there to
make sure that children watched the whole film and to
attract their attention to the film with general remarks
such as "look, it is Interesting/funny/amusing or nice"
meaning something in the film if they, especially young
ones, lost interest to the film. The teacher came in just a

minute after the film finished and felt sorry because she
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missed the film and asked the child to tell her the story
as part of the scenario which had been prepared
beforehand to make the task as natural as possible.
Since it was noticed in the pilot study that many children
did not want to talk in the presence of the experimenter,
the experimenter left the room as if she finished her
task. Then, the teacher asked the child to narrate the
film and did not give any prompts other than "What
happened  next? " or "What happened then? " to
encourage the child to go on as the story developed. In
the meantime, the story was audio-recorded in the
room.

A different scenario was prepared to persuade 5-
yvear-old children to narrate what they had just seen in
a natural way. The nursery teacher told one child at a
time that a lady meaning the experimenter had brought
a video-film in. She would like him/her to- watch the
film, tell her the story and if the child liked the film, it
would be shown to other children as well. Then, the
child watched the film again with the experimenter in a
separate room, afterwards, he/she told the teacher the
story and it was recorded during narration.

During the pilot study with 7-year-olds, it was
noticed that these children would like to know the logic
and the reality behind the action. So, when they were
told that the experimenter was preparing an assignment

on some children's films, they were ready and proud to
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home where only the child, the mother and the
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realize since the tape-recorder was kept in the briefcase.

They certainly were told about this after the data

collection.

4.3 LINGUISTIC UNITS OF ANALYSIS

The most important thing for analysing protocols of
spontaneous speech involves dividing the original text into
units. Although we are dealing with the overall coherence,
we are focusing on instances of NPs in the units of a text
which consists of the utterances in a narrative. This overall
coherence is maintained by connecting smaller units into a
large whole. It is this connection which facilitates the text
as a coherent whole. Therefore, the analysis is done on the
basis of these units. The analysis in this  study is based on
syntactic units. The texts are divided into clausal units
based on Hunt's (1970) T-unit criteria. In order to
distinguish between an utterance and a sentence and to
control for the coordination of sentences, Hunt suggests the
T-unit 'minimal terminable unit' (1970). A T-unit is defined
as a unit consisting of a main clause and a subordinate
clause/clauses or non-clausal structure attached to this
main clause or embedded within it. Hunt (1970: 4) states
“cutting a passage into T-units will be cutting it into the
Shortest units which are grammatically allowable to
punctuate as sentences. In this sense, the T-unit is minimal

and terminable.” Although Hunt suggested T-units originally for

written language samples, they were used analysing spoken
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data widely with some modification to serve the purpose of
the study (Fletcher and Garman, 1988; Lennon, 1987).
Table 4.1 lists Turkish structures which, using the
criteria, are counted as T-units.
Structures listed in Table 4.1 are further explained
and exemplified with utterances from the data to clarify the

arrangement of the single and complex clauses below 1in

examples (1)-(18).

(la) an intransitive clause consisting of a subject NP

and a verb.

Kardan adam canlan  -1yor!
snowman become alive PROG3SG

(the snowman is becoming alive)

(1b) a transitive clause consisting of a subject NP, a

verb and a direct or an indirect object or both.

anne -Si  son an -da bere -si -ni
mum PCBES last moment 1TOC hat GEN ACC
tak -ryor bas -1 | nal

put PROBSG head G&N DAT -

((His) mum put his hat on his head at the last moment)
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_Table 4.1 List _of structures which are counted as one T-unit

Simple Structures

a_clause consisting of a subject NP and a verb

a clause consisting of a subject NP, a verb, and an object/ objects

a clause consisting of a subject pronoun and a verb

a clause consisting of a subject pronoun, a verb and an

object/objects

a clause consisting of a null subject and a verb

a clause consisting of a null subject, a verb and an object/ objects

Complex structures

clauses conjoined with '-ki ' (that)

clauses consisting of a main clause and a subordinate clause
which is introduced by gerundive suffixes -ip ', -erek ', -ken
-ince '

clauses consisting of a main clause and a subordinate clause
which is followed by 'diye’

clauses conjoined with 'de '

relative clauses

verb complementations*®

clauses conjoined with 've ' (and), 'ama, fakat ' (but); 'sonra’

(then) in instances where they share the same subject

a simple clause+an NP expansion

a clause consisting of a repetition of the same verb

clauses chained together through non-finite verbs

a clause intervening in another clause

a clause consisting of idiomatic use of verbs

In verb complementations, the entire utterance is counted as a
single T-unit even if it consists of several clauses; since the
structure of Turkish only allows the reported utterances to
intervene between the subject and the verb of the main clause.
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(2a) an intransitive clause consisting of a pronoun

~and a verb.

0 yiarii -yor/
he  walk PROG3SG
(he is walking)

(2b) a transitive clause with a pronoun, a verb and

an object/objects.

o ¢ocui -a gizel bir atki hediye ed -iyor/
he boy DAT nice one scarf give PROG3SG

(he gave a child a nice scarf as a present)

(3a) an intransitive clause consisting of a null subject

and a verb.

ev -e gel  -iyor!
house DAT come PROG3SG

((he) is coming home)

(3b) a transitive clause consisting of a null subject, a

verb and an object/objects.

yine cam  -dan kardan adam -a bak -1yor/
again window ABL snowman  DAT look PROG3SG

((he) looks at the snowman through the window again)
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(4) Clauses expressing consequences which are
introduced by '-ki ' (that) is wused to introduce
complements for 'dyle/o kadar ' (so/such). Clauses
which are introduced by 'ki ' express consequences; and
therefore act as a subordinate clause. In such cases,
clauses which are introduced by 'ki ' are taken as one T-

unit with the following clause.

bu kardan adam -1 o kadar cok sev -iyor
this snowman ACC that much love PROG3
ki bir tirli iceri  gir -mek

PART by nomeansinside enter INF

iste -mi -yor/

want NEG PROG3SG

((He) loves this snowman so much that he doesn't want

go inside )
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SG

to

(5) Complex sentences in which the subordinate

clauses are introduced by omne of the following suffixes '-ip ',

'~erek ', '-iken ', '-ince’ are treated as single T-units.

hemen iist -i -ni degistir -ip -
atonce top PCBS AQC change GER
asagi -ya in -iyor!
downstairs DAT godown PROG3SG

((He) got changed at once and went downstairs)
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sonra kardan adam -la ¢ocuk tekrar ug¢ -arak
then snowman  with boy again fly GR
ev -e gel -iyor -lar!

house DAT come PROG 3PLU

(then, the snowman and the boy came home flying)

baba -si -min  yan -in -dan ge¢ -ti
dad G&AN (GEN side PCSS ABL pass PAST3SG
merdiven -ler den in -erken/

stair PLU ABL godown GR

97

((he) passed by his father when he was going downstairs)

‘miyav” diye bagir -inca kardan adam da cok
miaou as cay R snowman toovery
kork -tul

get frightened PAST3SG

(when (the cat) cried 'miaou’ the snowman got frightened,

t00.)

(6) Clauses with 'diye ' (saying) literally or
figuratively indirect quotations and they either refer to
unspoken thoughts 1indicating the reason or express
purpose for which the subject takes some action.
Therefore, clauses which are followed by the particle
'diye’ are considered as the part of the preceding T-unit

(Underhill, 1976: 433; Lewis, 1967: 175).
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merak ed -iyor -lar ne var or -da diyel
wonder PROG 3PLU what exist there LOC saying

((IThey) wondered what was there)

anne -si baba -si1 o -nunarka -si-ndan
mum POSS dad PCES he GEN backP(CSS ABL
saskin saskin bak -iyor -lar nere- ye

surprised look PROGBPLU where DAT

gid -iyor ki bu cocuk  béyle diyel
go PROBSGPART this boy lkethis  saying
((His) mum and dad are looking surprised behind his

back wondering where this boy is going.)

(7) If any clause is followed by '- de ' (also) which
functions as an intensifier to emphasize the action, this
clause becomes the subordinate clause of the following

clause. Thus, these two form one T-unit.

o kadar c¢ok  sevin -mis -t ki

that much very be happy PAST PAST3SG PART
sapka  -si bas -1 -ndan dids @ -ti de
hat PCB8S3SG head PCBS3SG ABL fall PAST3SG also
o -nu bile  farket -me -dif

it ACQC even realizz NEG PAST3SG

((He) was so happy that he didn't even realize that his hat
fell off his head.)
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(8) Relative clauses form a single T-unit.

Aksam  yat  -an ¢ocuk sabah wuyan  -1yor/
night go to bed PRESPARIboy morningwake up PROG3SG
(The boy who went to bed at night wakes up in the

morning.)

(9) In verb complementations, the 'demis/diyor’
(he said) part 1s taken as a main clause and direct
quotation as a subordinate clause, therefore these two

form one T-unit.

o sirada "hist, nere -ye gid -iyor -sun?

at thattime  hoi where DAT go PROG 2SG

Corap -lar -1 - nt gy -me -di -n,

sock PLU PCBS3SG  ACQC wear NBG PAST 2 SG
hadibakaywn, ¢orap -lar -1 -n1 giy" de -mis/
come on sock PLU PCSS AQCwear say PAST3SG
(At that time, (she) said " hoi, where are you going? You
haven't put your socks on yet, come on, put your socks

on™)

(10) A co-ordinate clause conjoined with 've ' (and) is
one T-unit when there is a cohesive link from one clause to
another, 1in other words, when these two clauses share the

same subject.
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) atky -yt ceb -i -nden gkar -mis

that scarf ACC pocket POSS ABL take out PAST 3SG

ve Oylece dur -mugs/

and likethat stand PAST3SG

((He) took that scarf out of his pocket and stood there like
that.)

However, if two clauses without any cohesive link are
conjoined with 've ' (and) the clauses are separated through

the conjunction and form two T-units.

ondan sonra tekrar yatak  -tan kalk  -ip
then again bed ABL getup GR
asagt -ya in -iyor vel

downstairs DAT  godownstairs PROBSG  and
osirada cok  ilging birsey ol -uyor/
at that time very interesting something happenPRCG3SG
(Then, (he) got up again and went downstairs and/ at
that time, something very interesting happens.)
(11) Clauses which are linked by conjunction 'sonra’
(then) to indicate successive events of the same topic and
‘amalfakat ' (but) to express the contradicting events which

are related to one topic are treated as single T-units.
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ortii  -yid a¢ -maya c¢alis -mis  ama bir tirli
cover ACC open INF try PAST3SG but by nomeans
ag -a -ma -mis/

open ABIL NBG PAST3SG

((He) tried to take the cover out but (he) couldn't take (it)

out)

O da birtane yuvarlak yap -1yor  sonra
he PART one round make PROBSG then
kardanadam -1 -ni yap -iyor/

snowman GENPCSS make PROG3SG

(He makes something round then (he) makes his

snowman,)

if these conjunctions link two unrelated

successive or contradicting events, these are separated

into two T-units and the conjunction is included in the

second unit.

Hemen ¢orap -lar -1 -mi giy -mig cocuk/
atonce sock PLU POSS AQC wear PAST 3SG boy
(The boy put his socks on at once.)

sonra kap: -dan disari ¢k -tifinda

then door ABL outside goout GR

bir de bak -mis ki her yer blitiin
ADVBL loock PAST3SG PART everywhere all

kar -la  kaplan -mugsl

snow with cover PAST3SG
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(Then (he) saw that everywhere was covered with snow

when (he) went out.)

Once kardan adam -1 ev -e  daver ed -iyor
first snowman  ACChouse DAT invite PROG3SG
ama ev  sicak/

but house hot

((The boy) first invites the snowman into the house/

but (it is) hot in the house.)

(12) In Turkish, the indefinite article 'bir ' (one, a) is
also used adverbially to mean 'once ''only ' and to express
suddenness of an action preceding the verb. Clauses in
which the verb is preceded by 'bir ' -and mostly followed by
'~ki ' - are considered as the part of the following clause
since they never occur themselves. These clauses are taken
as the subordinate clause of the following clause and

counted as one T-unit.

Dsart - ya  bir bak -wyor ki
outside DAT ADVBL look PROBSGPART
ne gor -si  -n?/

what see 285G

((He) looks outside and what he sees?)
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Kartopu -nu bir  firlat -n kartopu

snowball AGCADVBL throw PAST3SGsnowball

ev -ler -i -nin cam -1 -na gel -di
house PLU PCSS (BN window PCES DAT come PAST3SG
((He) threw the snowball and (it) hit the window of their

house))

(13) NP expansions without verbs are taken as part of

the preceding unit .

Gd -ip bak -iyor -lar, bir motosiklet!
go (ER look PRCG 3 PLU one motorbike
((They) go and look (at it), a motorbike.)

(14) In Turkish, a verb may be repeated to indicate
the duration of the activity. They may be either finite or
non-finite. = Therefore, such repetitions which denote the
duration of a particular activity, even though they are finite
verbs, are considered as one clause and taken as one T-

unit.

Yiri -di  -ler, yiri -di -ler, ydri -did -ler/
walk PAST 3PLUwalk PAST3PILUwalk PAST 3PLU
((They) walked, walked and walked)

(15) As was mentioned before, the subject can be
given in the form of full NP, or of pronoun or of a suffix
which is attached to the end of the verb which we refer as

null subject. The personal suffix at the end of the verb
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denotes the subject is 15t person, 20d person or 3rd person
or singular or plural. With plural subjects, there is no need

for subject-verb agreement unless the subject is null.

Onlar gid -iyor/
they go PROG3SG

(They are going))

But if the subject is null, the misinterpretation arises.

Gid -lyor.
go PROG3SG

((He/ she/ 1) is going.)

The subject will be taken as singular in such a
situation. On the other hand, if a series of actions are
performed, the first verbs of the series may be used in
singular form, but the last one denotes that the subject is
plural. In this study, for the purpose of analysis, such
structures should be considered as single T-unit since the

former verbs would mislead about the subject.

Or -da iste yi -yor, i¢c -iyor, eglen -iyor -lar
there LOC eat PRSGdrink PROz3SGenjoyPROG 3PLU
diger kardan adam -lar -laf

other snowman PLU with

((They) ate, drank and enjoyed themselves with the

other snowmen there.)



Chapter Four 106

ddniik -ti/
facePAST3SG

(The snowman turned towards the house/ (his) back was

facing the house.)

(18) In addition to the syntactic characteristics of
Turkish which have been discussed so far, there is another
important issue to be considered effective on dividing the
texts into linguistic units. This issue is the idiomatic uses of
certain verbs such as 'kosmak, ziplamak ' (hop, skip and
jump), ‘gitmek almak ' (fetch), 'almak getirmek ' (fetch),
‘tutmak yapmak ' (do something unexpectedly to cause
surprise or shock), 'a¢mak bakmak ', (open and look),
'‘dansetmek eglenmek ' (dance and enjoy oneself), ‘erimek
gitmek ' (melt and gone) and so on. These verbs appear
together both in written and spoken language as the verbs
'go and get' in English. They may be used either in finite or
non-finite forms as doublets due to the extreme flexibility of
the languagé. In this particular data, they mostly occur in
finite forms and it is not possible to include these verbs in
different units. So, the following idiomatic constructions

form one T-unit each.

Kos -uyor, zpli -yor ve kocaman bir kardan adam
run PROE3SGhop PROBSGand big one snowman
yap -1yor/

make PROG3SG

((Be) runs and hops around and makes a big snowman,)
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Cnhdan sonra gid -iyor, bir sandalye
then go PROEBSG one chair

ve kiirek al -ty or/

and shovel take PROXBSG

((He) then goes and takes a shovel and a chair)

Sonra o -nu al -iyor, kardan adam -i,

then he ACC take PROBSG snowman ACC

ev -i  -ne getir -iyor/

housePCSSDAT bring PROBSG

(Then (he) takes him, the snowman, (and) brings (him)

home.)

ora -ya kos -uyor, bura -ya kos -uyor/
there DAT run PRCG3SG here DAT run PROG3SG

((he) runs here, runs there)

ondan sonra kardan adam tut -uyor, basl! —‘zyor
then snowman  hold PRO®SG start PRODBSG
gene  uc -mayal

again  fly INF

(Then, the snowman starts flying again))

Kapi -yi  a¢ -wyor,  bak -iyorl
door ACC open PROG3SG look PROG3SG
((He) opens the door and looks.)
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Lanset -ti -ler, eglen -di -ler/
dance PAST 3PLU enjoy PAST 3PLU
((They) danced and enjoyed (themselves).)

Bir meyva al -mus, getir -mis/

one fruit take PAST3SG bring PAST3SG
((He) fetched a fruit))

Kardan adam eri -mis, gt -mig/

snowman  melt PAST3SG go PAST3SG

(The snowman is melted and gone.)

4.4. ANALYTICAL PROCEDURES

The data was transcribed orthographically
and divided into the linguistic units of analysis which
are described in detail in 4.3. The focus was on the
nominative NPs which were in subject positions. The
speaker usually introduces a topic and then mentions it
often throughout the discourse. This referent becomes
the leading subject of the discourse. If there are some
other referents as well, these referents are also
mentioned for some time either individually or in
relation to the major referent or referents. The speaker
tends to mention the more prominent entity in his
discourse more often than the other entities. S/he will
tend to associate a ' discourse prominent entity ' with a

morphological form that signals his focus of interest. The
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most crucially involved participant is coded as the
grammatical subject of the majority of clauses (Givon,

1983). Zubin (1979) puts forward this idea stating that

" the more frequently an entity is mentioned in
discourse, the more frequently it will appear in the
nominative case as opposed to an oblique case. In

contrast, the frequency of mention in an oblique case
should be independent of discourse " (p. 483). Bennett-
Kastor's (1983) results supported this view in the
acquisition of English. However, there is no evidence in
Turkish-speaking child language data supporting this
view.

The data was analysed in terms of both qualitative
and quantitative analysis. Qualitative analysis was used
in order to describe how children organized their
narratives. Quantitative analysis was necessary to
establish that the patterns found in the qualitative
analysis are statistically significant between the age
groups. |

Our first aim was to investigate whether Turkish-
speaking children could reiterate the referents they
introduced into their narratives in order to tie the
narrative together. For this purpose, we counted each
subsequent mention of each referent in subject position
after the introduction of this referent to see whether this
particular referent had continuously been mentioned or
just dropped after the introduction. These subsequent
mentions did not need to be in the form of a full NP.

This focused referent may have been referred to by a
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variety of different linguistic expressions; they might be
an overt pronominal subject or null subject which is
allowed and serve for discursive purposes in Turkish.
There were six referents in the film used for data
collection. Two of these six referents were grouped as
major referents and the remaining four are as minor
referents according to their functions in discourse. The
criteria for the specification of major and minor
referents are given in detail in Chapter 5. Therefore,
the number of mentions of major referents and of minor
referents were calculated for each child separately.
Afterwards, the group scores for each group were
calculated.

The next step was to investigate at what text
distance children could reiterate the same referent after
this particular referent is introduced to determine
whether children could hold a referent given for a long
time. To analyse this, we counted the number of clauses
that intervened between the first mention and the
second mention of the same referent as full NP. The
analysis included only the first and the second mentions
since we tried to avoid other factors involved such as the
length of the texts and the number of mentions. Younger
children had shorter texts than their peers and
consequently they mentioned the same referent fewer
times than the older ones did. The reason for counting
the second mentions in full NPs was to avoid ambiguity
due to the nature of Turkish. Turkish has no gender and

no animacy/inanimacy marker. The same third person
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pronoun or personal morpheme have no specific marker
for the gender of any kind. This may have caused
ambiguity when the reference was switched from one
referent to another since either the overt pronominal
subject or person morpheme on the verb is the same.
That is why we preferred to use full NPs to be able to
avoid any ambiguity that may have affected the results.

At this point, we wanted to know how children
specify the referents in discourse. We first analysed
whether appropriate linguistic means were used to
introduce a new referent to rely on in the following
utterances by means of definite forms or pronominals.
Next, we focused on the linguistic expressions which
were used to maintain reference to the introduced
referents. Considering that there were six different
referents in our story, our final point was to analyse
how reference was switched from one referent to
another in the course of the narratives. The main issue
behind this was to see whether children at these ages
could take the hearer's point of view into consideration
in narrating the events. To explore these, the referents
in the story when they were first introduced,
maintained and switched were grouped according to
their appropriateness or inappropriateness. These
appropriate and inappropriate forms were formed taking
Hickmann's categories (1980) (1982) as a basis but
further elaborated as appropriate to Turkish structure
and the referents in the film which was used (cf.

Chapter 3 and Chapter 6).
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The following step was to analyze the Ilexical
realizations of these referents. Pronominal forms were
expected to be used as well as the full NPs for these
referents on different mentions. The lexical realization
of each introduced referent was specified in the data of
each child. Secondly, this was carried on with each
reiterated referent to see the lexical realization of the
referents became diverse. Then the group totals were
computed separately for the introduced and reiterated
referents.

As the introduced referents could be reiterated in
the form of a pronominal, the next step was to examine
when children tend to pronominalize the referents. The

introduced and reiterated referents in linguistic units
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were analysed to see whether children are capable of

establishing anaphoric relationships in discourse and
how pronominalization is determined by the child. This
analysis was conducted qualitatively by making a profile
of each mention of a particular referent to see the
patterns of pronominalization. This profile was repeated
for each referent and the similarities and differences in
pronominalization strategies between different referents
were accounted. Once again, the results were evaluated
by considering the characteristics of the referents such
as being a major or a minor referent. Each group was
compared with one another to reveal any developmental
differences occurring between these ages.

As this study is designed as a cross-sectional study,

it also aimed to reveal the developmental differences
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bet\:veen different ages as well as attempting to find out
when children develop the same thinking as adults, in
other words, when they reach the linguistic maturity of
adults. To decide whether there was a significant
developmental difference between the age groups and
the adults, a one-way ANOVA was applied in terms of
the number of the referents and the number of the
mentions (Chapter 3). For the computation of the
developmental differences in appropriate and
inappropriate referring expressions (Chapter 6) and
whether the lexical realizations of the referents change
with increasing age (Chapter 7), a chi-square
contingency table with raw scores of each group was
performed.

Another task was to address the question of sex
differences within each age group at every stage of
analysis. For this purpose, the subjects were further
divided into groups according to their sex. Independent
samples t-test was applied to the scores to reveal any
sex differences within each age group. |

As a further step, analysis of variance of
responses on age was performed for all steps to find the
trend of the development when there was a significant
development between the groups as the result of chi-

square and ANOVA tests.
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This study is firstly motivated by the question of whether
Turkish-speaking children are able to organize their
narratives around a number of referents. Therefore, in this
chapter, we first attempt to explore Research Question I,
which asks "Are Turkish-speaking children between the
ages of 3 and 7 able to organize their narratives around a
number of referents? Can they reiterate the referents they
have already introduced to the narrative in order to tie the
narrative together?'. Secondly, Research Question 2, which
asks "Ar what distance in a narrative can these children
reiterate the same referent after this particular referent is
introduced earlier in the discourse?" is delienated. To
address these issues empirically, we have developed
different analysis measures (Chapter 4, section 4.4) which
will be reviewed in each section.

Narratives are not formed by bringing a number of
unrelated utterances together. On the contrary, they are
centred around people who engage in different events and
actions and who also are related to one another. In other
words, referents are inevitable components of narratives.
One of the several requirements of constructing a coherent
narrative is to maintain the introduction and the regular
reiteration of the referents into the story. If a narrative has
referents, then it is expected that these referents are
repeatedly mentioned throughout the narrative. The
elements of the narratives focus on them; they, therefore,
become the topics of the texts which range over the clauses

of the text. In discourse, elements are focused through
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thematization.  The referent is thematized  which means
that this particular referent is developed as the control
subject of the discourse (Perfetti and Goldman, 1974). In
the meantime, the other referents remain in the
background. The utterances are organized around this
thematized referent and constitute a coherent whole text;
that is, the referent/referents of a piece of discourse are
developed in order to tie the previous parts of the text to
the successive parts. Therefore, in order to construct a
coherent narrative, introduction of the referents is not
enough itself.  Apart from the introduction, subsequent
mentions, in other words, reiteration of these introduced
referents is one of the mechanisms to provide continuity in
the text (Bennett-Kastor, 1983; Peterson and Dodsworth,
1991). When the narrator fails in providing this continuity
of the referents, the text becomes an incoherent
combination of utterances which sound unrelated to each
other. Then, the issue we are concerned with within the
frame of this chapter is whether children can reiterate the
referents they already introduce to the narratives in order
to tie the narratives together.

There may be a different number of referents
involved in a particular story. Yet, not all of them have the
same weight and importance throughout the story. The
storyline tends to be about mainly one or two of these
referents which are called protagonists, .main characters or

prominent characters (McGann and Schwartz, 1983;
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Morrow, 1983). This notion of main character has been
defined in different ways by different researchers.

Sanford (1985) described this notion in terms of
agency, the stage at which the referent appears and
whether it is named or not if necessary. According to
Sanford's criteria, a referent which is more agentive than
the others and which appears in the initial stage of the story
and which gets a name if the referents are named is the
main character of the story. Bamberg (1987) approached
this notion in terms of animacy stating that the referent
which 1is higher in animacy is the main character in a
narrative. For instance, in the story he used in his 1986
study "Frog, where are you?’, a boy was considered to
have higher animacy than a dog. Prince (1982) and
Anderson, Farrod and Sanford (1983) focused on the
frequency of appearance of a referent. If a referent, they
pointed out, appears in more than one scene and setting
and if this referent is also referred to more than the other
referents in the story, then it is the main character of that
story. McGann and Schwartz (1988) established three
criteria for the main character which are agency,  first
appearance and frequency of appearance. According to
their criteria, the referent which is the agent of t-he actions,
which is introduced at the very beginning of the story,
which appears more than the others is the main character of
the story.

In the light of these definitions, we would like to

consider those characters:
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-who are introduced in the initial stages of the story;

-who appear from these initial stages to the very end

of the story;

-who are involved in most of the scenes with the other

referents;

-whose actions form the plot of the story
as major referents. Other referents which appear at a
certain stage of the story line and disappear after some time
whether seen again or not, or the ones who are introduced
after the story line is well developed and act in accordance
with the major referents are named as minor referents.

According to these criteria we have identified, the boy
and the snmowman are characterized as major referents in
our story because firstly, their actions form the plot of the
story, therefore they have the primary function in the
story as well as appearing with the other referents;
secondly, they occur in almost all of the settings of the film
from the beginning until the end; and finally, they are
introduced in the initial stage of the narrative. On the other
hand, the other referents, namely the boy's mother and
father, Father Christmas, and the other snowmen they
meet at the North Pole, are characterized as minor
referents as they are introduced later in the stc‘>ry line in
relation to the major referents and occur in fewer scenes of
the film. Table S.1 shows the chronological appearance of
the major and minor referents in the story.

Both the qualitative and the quantitative analysis is

performed considering these characteristics of referents to
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address the research question asking whether the
characteristics of different referents such as being a major
referent or a secondary character affect the narrator's way
of dealing with the referents.

Before presenting the detailed analysis of the results,
we have a general outlook into the narratives. In order to
have a general idea about the children's productions, we
begin with evaluating the length of narratives produced by
children which would help to assist further specific analysis

of the data.
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The chronology of the major and minor referents as
they appear in the film.

REFERENTS

MAJOR MINOR

Doy oo

——————#2)father

)bOY e

5 4)mother

5oV "

———— 4 6)father

Tboy ——"

——————a3)mother

Nboy 4"

10)boy % ____

1 l)snowman&

T ——ld4)mother

15)boy g7

T 16)mother

‘Ll?)father
18)boy """

T ————————310)mother

20)bov g

< g jo I—lo i o jn {zin

 ———=3721)mother

22)boy e

23)snowmarr$

24)boy and snowmanw

\ZS)Other snpowmen

27)boy and snowmane¢c—

- 28)Father Christmas

29)b0yd———

- ————— 5 30)other snowmen

~ 3 1)Father Christmas

¥ 32)other snowmen

33)boy and snowman «=————34)other snowmen

v35)Father Christmas

36)boy ="

~ ———37)Father Christmas

38)boy4—=

39)snowman§

40)boy +

41)snowman5.f -

42)boy o

3 43)mother and father

44)boy ¢ _——

* This presentation of chronology of referents is based on the video

version of

the story and the referents are presented according the

sequence they take over the actions in the storyline.
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5.1 LENGTH OF NARRATIVES

The length of the narratives was assessed by dividing the
texts Into minimal terminable wunits (T-units) that the
Turkish language allows (cf. 4.3).

The narratives of the youngest group, which is the 3-
year-old group with the mean age of 3;4, show a great
variety in length. These children are able to produce a
certain length of narratives which vary from 6-clause
narratives to 30-clause narratives. But the majority
produced narratives with a reasonable length centred
around 15 clauses. The mean length of text for this group is
14 clauses.

An increase in terms of the number of clauses is
observed with increasing age. Narratives of the S5-year-old
group are mostly around 15-20 clauses but there were some
up to 40 clauses in length. The mean length increased to 22
clauses at this age.

The effect of age in the length of narratives become
obvious in the 7-year-old group. Children in this group
produce narratives twice the length of the younger groups.
The mean length of text in this group is 45 clauses. The
adult group which is also the control group in the study

produce narratives with mean length of 93 clauses.
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Table 5.1.] Mean length of texts of age groups

Age 3-yr-old | 5-yr-old | 7-yr-old | Adult

Total 272 444 894 1854

Mean 13.6 22 45 93
Difference in means 8.6 22.5 48

When a one-way ANOVA is applied with respect to age, a
significant difference across the age groups 1is revealed

(F=87.59; df=3; p<.0001).
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Figure 5.1.1 Mean length of texts

Taking a closer look into the developmental trend
between the age groups, we see that the differences
between respective ages are all highly significant. The least
difference is observed between 3 and 5-year-old groups

(t=7.77; df=3; p<.0001). The difference in group means is




Chapter Five 123

8.6. Although some linguistic development takes place until
the age of 5, the developmental procedure seems to
accelerate between the ages of 5 and 7 with a difference
between the group means of 22.5 (t=11.51; df=3; p<.0001).
The narratives become much longer in terms of the average
and maximum number of clauses after the age of 5 than
they do between the ages of 3 and 5. This development
continues after the age of 7. The difference between mean
length of the texts of 7-year-olds and adults, which is 48
clauses, shows that the substantial development takes place
after the age of 7 and that there still is a great difference
between them and the adults (t=12.91; df=3; p<.0001).
Being able to weave the narratives around the referents by
holding these referents long enough is directly related to
increasing age and acquiring this competence requires later
ages. It is because children start producing more elaborated
and informed narratives after the age of 5. They become
more capable of maintaining a particular referent for longer

time than younger children.

5.2 NUMBER OF REFERENTS

The number of referents introduced into the story is in
direct relation to the linguistic and the cognitive
development of children by increasing age. In order to
address the issue of how children organize their stories

around the referents involved in the events, we also
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delineate the number of referents in their narratives by
counting the number of referents in each child's story
individually and then by calculating the group means for
each age group. Therefore, we now look at the ability of
children to include all referents involved in events of a
narrative, since this also may help us to decide whether
children achieve coherence by employing referents in their
narratives. As we showed the same film to all groups of
subjects, the number of the referents that could become the
topic of the storyline continuously and from time to time has
been controlled.

Children starting from the age of 3 are able to organize
their stories around a number of referents. We had six
actively involved referents in our story. 3-year-olds include
three of these referents on average. This number shows a
gradual change with the increasing age. The average
number of referents in the 5-year-old group is 4. While 7-
year-olds managed to mention five referents on average,

adults involve all six of the referents into their narratives.

Table 5.2.1 Mean number of referents introduced

Age 3-vr-old | 5-yr-old | 7-yr-old | Adult

Total 72 87 97 ] 117

Mean 3.6 4.3 4.9 5.9
Difference in means 0.7 0.6 1

A significant developmental difference is observed at .0001

level (F=17.63; df=3; p<.0001).
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of Referents

No.

age groups

Figure 52.1 Mean number of referents introduced

The group means, this time, show that the least
development takes place between the ages of 5 and 7
compared with the other groups. The difference between
the group means of the ages of 3 and 5 is higher than
between S-ycur-olds and 7-year-olds, meaning that, as far
as the number of referents they talk are concerned, the
development is more rapid between the ages of 3 and 5
(t=6.30; df=3; p<.0001). Although children's ability
increases with increasing age, the difference;in group
means between the 7-year-old group and adults signals that
the highest development takes place after the age of 7. The
difference is highly significant between the ages of 3 and §;
also between 5 and 7 and between 7-year-olds and adults

(t=6.16; df=3; p<.0001 and t=6.85; df=3; p<.0001).
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The number of referents increases with increasing age
since the more referents introduced to the story, the more
complex the story becomes and the more the cognitive
burden 1is to the narrator in order to form a coherent
narrative (Bennett-Kastor, 1983). The narrator has to keep
track of each referent that has been introduced and has to
establish the relations of these referents to each other since
stories are not about randomly selected referents. Finally
these referents should be further reiterated by means of
appropriate linguistic expression. That is, the child has to
take care of the listeners’ needs cognitively by taking
his/her point of view and linguistically by employing the
appropriate linguistic expression for appropriate situation.
These requirements are only met by linguistic and cognitive

growth by age.

5.2.1 Number of Major Referents

The previous analysis has shown that children at
different ages introduce different number of reférents into
their narratives and this number increases with age. Having
established the different characteristics of the reférents, we
now question how these characteristics have an effect on the
performances of different age groups and perform the
analysis on major referents, namely the boy and the
snpowman, and on minor referents, who are the boy's

mother and father, Father Christmas and other snowmen
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they meet at the North Pole, to see whether a narrator has a
different attitude towards the characteristics of a referent

being a major or minor referent.

Table 5.2.2 Number of major referents introduced by age groups

Age 3-yr-old 5-yr-old 7-yr-old |Adult
Total 40 40 40 40
Mean 2 2 2 2

As Table 5.2.2 shows, there is no difference across the
groups In terms of the number of the major referents
introduced to the story. All the children even the youngest

group introduce both of the major referents into their

narratives.

aaas it

of Referents

No.

saxaaasaaartaasaaasaaalaas

age groups

Figure 52.3 Mean number of major referents
introduced by age groups
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5.2.2 Number of Minor Referents

However, as seen in Table 5.2.3, introduction of
minor referents into the story presents a different picture
than the introduction of the major referents. Two out of 20
3-year-olds do not include the minor referents in their
narratives at all. While 7 of them introduce only one of the
minor referents, the other 7 introduce two of them into
their narratives. Another 2 manage to introduce three
referents while only 1 child introduces four of the minor
referents. The total number of introductions of minor
referents is 33 with the mean number of 1.7 for this group.
In the 5-year-old group, three out of 20 introduce omnly one;
six of them two, seven of them 3 and three of them
introduce all four of the minor referents while one of the
children do not introduce any minor referents at all. The
total number is 48 and the mean is 2.4. With 7-year-olds
the numbers increase. Firstly, all the children have minor
referents in their texts and half of the group introduce all
four of them; so the total number of this group -is 62 with
mean number of 3.1. In the adult group, eighteen adults
out of 20 introduce four, one adult two and another one
introduces three referents. The total number is 77 and the

mean number is 3.9 for this group.
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5.3 REITERATION OF REFERENTS

We next analyse our findings to determine
whether the children in our study produce coherent
narratives providing the continuity of the referents. Since
the same film was shown to all groups of subjects, the
number of the referents that are involved in the actions
throughout the storyline either continuously or from time to
time has been controlled. Once again, we analyse major and
minor referents separately. To measure the reiteration of
the referents quantitatively, we count the number of
mentions of each referent for each child and each group and
then calculate the group totals by adding up each child's
score in each group and the group means by dividing the

total value by the number of children of each group.

5.3.1 R'eiteration of Major Referents

When we consider the major referents -the boy and
the snowman- all the children in all age groups can reiterate
these referents throughout their narratives. The table
below shows the total number of mentions of major
referents and group means as well as differences between

the group means for major referents.



Chapter Five 131

Table 5.3.1 Reiteration of major referents

Age 3-yr-old 5-yr-old 7-yr-old {Adult

Total 118 135 196 | 387

Mean 5.9 6.7 5.8 {19.3
Difference in Means| 0.8 3.1 9.5

Although all the subjects including the 3-year-olds can
reiterate the major referents a number of times, the number
of mentions shows a significant developmental difference
across the age groups due to the increasing length of the
stories with increasing age. Number of the mentions of the
referents and the length of the texts are associated with
each other. The more they mention the referents they
introduced, the longer their stories become. Since older
groups have longer texts, the space that these referents
control in the text is greater than those which are mentioned

in younger children's texts (F=40.24; df=3; p<.0001).
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Figure 53.1 Mean number of mentions of major
referents

The analysis of the developmental trend across the
groups shows that the difference between each age group is
highly significant. Increasing difference in the group means
between the age groups signifies a gradual development.
The difference between the group means of the ages of 3
and 5 is 0.8 (t=3.91; df=3; p<.0001). The difference
between the group means of 5 and 7, which is 3.1, shows
that development accelerates after 5 (t=5.61; df=3;
p<.0001). The most substantial development, however,
takes place after the age of 7 which is signified by the large
difference in group means of 7-year-olds and adults, which
is 9.5 (t=4.19; df=3; p<.0001).

As seen above, children at all ages can reiterate the
major referents after their introduction into the story more
than once. But can they reiterate the minor referents

through the text in the same way with major referents?
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The number of the subjects who introduce and maintain
minor referents is relatively small in comparison with the

number who introduce and maintain the major referents.

5.3.2 Reiteration of Minor Referents

When it comes to minor referents, the boy's mother
and father, Father Christmas and other snowmen, we
basically adopt the same measure with major referents. The
number of mentions for each referent is counted and then
the score for each referent is added up to form the total
score for each child. Finally, the group totals and the group
means are calculated. But, the data display that reiteration
of minor referents is different than that of major referents.
Although all the major referents are reiterated several times
by even the youngest age group, this tendency changes
with the minor referents. Especially younger children
introduce these minor referents and then never reiterate
them. In some instances, these referents are reiterated
only once after the introduction and are never mentioned
again although they appear again in the eventline. The
analysis, accordingly, 1is presented at three levels:

- minor referents mentioned once;

- minor referents reiterated once;

- minor referents reiterated more than once;
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by comparing the percentages of the raw scores between the
age groups.

Eighteen of the 3-year-old children introduce these
minor characters and then drop them and never mention
them again. The total number of minor referents introduced
into the stories by these children is 33 with the mean
number of 1.7. 91% of these referents are mentioned only
once . Only 9% of those introduced NPs are reiterated. The
S-year-old children altogether make 48 minor referents
introductions (2.4 on average) and drop 81% of those after
the introduction. The other 13% is reiterated only once and
the other 6% 1is reiterated more than once. The 7-year-olds
introduce 62 minor referents altogether. The group mean is
3.1. Among those introduced ones, 50% are mentioned only
once; 27% are reiterated more than once. Finally, adults
introduce in total 77 minor referents of which 29% is
reiterated only once and of which 52% is reiterated more
than once after the introduction. Therefore, the number of
the minor referents which are introduced and dropped after
the first mention decreases with the increasing age whereas
of those subsequently mentioned increases with the

increasing age.
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Table 5.3.2 Evaluation of minor referent across_age groups

135

Age Number of referents
total mean diff.in means
3-year 33 1.7
0.7
5-year 48 2.4
0.7
7-year 62 3.1
0.8
Adult 77 3.9
Number of referents mentioned once
total mean % diff. in means
3-year 30 1.5 91
0.4
5-year 39 1.9 31
-0.4
7-year 30 1.5 50
-0.7
Adult 15 0.8 19
Number of referents reiterated once
total mean % diff. in means
3-year 3 0.1 9
0.2
S5-year 6 0.3 13
0.5
7-year 16 0.8 27
0.3
Adult 22 1.1 29
Number of referentsreiterated more<once
total mean % diff’ in means
J-year - - -
0.1
S5-year 3 0.1 6
0.6
7-year 14 0.7 23
1.3
Adult 40 2 52
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As far as the referents that are mentioned only once
are concerned, the difference is significant at .001 level

(F=5.92; df=3; p<.001).
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Figure 5.3.2 Percentage of minor referents mentioned
once by age groups

The ratio of the referents that are mentioned once
decreases with the increasing age. The difference between 3
and 5-year-old groups 1is not significant (t=-0.42; df=3;
p<.675). No development takes place until the age of 5.
Children at those ages tend to drop these referents after the
introduction. The development starts after the age of 5 at
which the children become more conscious about reiterating
the referents and weaving their stories around the referents
they introduce. The difference between 5 and 7-year-old

groups is significant at .005 level (t=-2.95; df=3; p<.005).
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In spite of the considerable progress up to this age, there
still is a difference between them and the adults which is
greater that the difference betweeq the other groups
(t=-3.81; df= 3; p<.0001).

.~ When we focus on the referents that are reiterated at
least once, a highly significant difference is observed across
the groups (F=10.10; df=3; p<.0001). But this time
developmental change occurs in relation to the increasing

age.
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Figure 5.3.4 Percentage of minor referents ~reiterared
' once by age groups

Though the children do not progress much by the age of 5,
there still is a significant difference between age 3 and age
5 (t=4.07; df=3; p<.0001).As it is the same with the other

issues, the development 1s greater after age S by age 7
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(t=5.53; df=3; p<.0001). After age 7, the children still
have | to acquire this aspect of discourse requirement to
reach‘lthe adult level (t=4.29; df= 3; p<.0001) but most of
the dc\avelopment takes place between 5 and 7.

\When it comes to the reiteration of the minor
refererllts more than once, we once again see the effect of
age difference. There is a significant developmental

differerce across the age groups (F=41=69; df=3; p<.0001).
|
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Figure 5.3.5 Percentage of minor referents repeated
more than once

Tlhe youngest group can manage to reiterate a very
small number of the minor referents once but none of them
can do \that more than once. Since 5-year-old children are
able to |repeat these to a small extent, the difference is still
significant  although small between 3 and 5  (t=4.91; df= 3;
pS.OOOl)\. The difference becomes greater after 5 by the age

of 7. Children become much more competent in building

|
|
|
|
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their narratives around the referents (t=8.50; df=3;
p<.0001). Nevertheless, they do not yet reach the adult
level of competence. The difference between the adult
group and the 7-year-olds is the greatest of them all (t=9.37;
df= 3; p<.0001).

We have examined how children employ noun phrases
to make their stories coherent. Then, we look at what text
distance in a narrative these children can reiterate the same
referent after this particular referent is introduced in the
discourse to be able to address a particular research

question related to how long children can hold a given

referent.

5.4 INTERVENING CLAUSES BETWEEN THE MENTIONS OF

THE REFERENTS

This section seeks an answer to Research Question 2
which is "At what text distance in a narrative can children
reiterate the same referent after this particular referent is
introduced earlier in the discourse?”. The analysis is
conducted separately with respect to major and minor
referents again to point out any effects of such
characteristics of the referents. For quantitative analysis,
the number of clauses that intervene between the first
mention and second mention of the same referent as full NP
are counted. The same measure is applied for both major

and minor referents. Intervening clauses between major
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referents are analysed in section 5.4.1 while the analysis
related to the intervening clauses between minor referents

is given in section 5.4.2.

5.4.1 Intervening Clauses Between Major Referents

Young children at 3 and 5 years of age tend to
reiterate the major referents after fewer clauses than older
children and adults. Children at this age reiterate a major
referent on average 9 clauses further after the introduction.
S-year-old children show a slight difference to the youngest
group and the mean number of intervening clauses between
the introduction and the subsequent mention of the same
referent is 13.  7-year-olds and adults can reiterate the
same‘ referents across greater distances in the text. 7-year-
olds reiterate a major referent after 27 clauses on average

while this number is 30 for adults.

Table 5.4.1 Mean number of intervening clauses between two
mentions of major referents

Age 3-yr-old |{5-yr-old 7-yr-old Adult
Mean 9 13 27 30
Differences in Means | 4 14 3

There is a significant developmental difference across the

age groups (F=15.27; df=3; p<.0001).
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Figure 5.4.1 Mean number of intervening clauses berween
two  mentions of major referents

The difference between all age groups is significant at
.0001 level. The mean number of 27 clauses shows that
NPs control larger spaces in 7-year-old children's narratives
which also shows that children progress more after the age
of 5. The difference in group means between the 5 and 7-
year-old groups, which is 14, is bigger than the difference
between any other groups (t=6.38; df=3; p<.0001). That
certainly does not mean that, at the age of 7, they reach
the adult level of competence, which shows an average of
30 clauses between the mentions, when this particular issue
is concerned. There is still a significant difference between
3 and 5 and 7-year-olds and adults (t=4.41; df=3;‘ p<.0001
and t=4.47; df=3; p<.0001 respectively). But most of the
linguistic development takes place between the ages of S

and 7. With our statistical analysis, we can say that
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children do not develop after 7 as much as they do between

S and 7.

5.4.2 Intervening Clauses Between Minor Referents

However, the same children do not show the same
performance with the minor referents. As we have seen
with the other issues, they have difficulty in maintaining
the minor referents. Although 18 of the twenty children
introduce some of the minor referents into their narratives,
only 3 of them manage to remention the same referents in
the very next clause once. So, the mean number is zero
which means that these referents do not control any space
in the narratives of children at this age. Ten out of 20
5-year-old children have the subsequent mentions of the
minor referents only in the next clause, therefore, the
mean number is 1. The 7-year-old group is, on the other
hand, capable of reiterating these referents across greater
distances in the text as they do with the major referents.
Though the mean number of intervening clauses is 10 which
is less than the mean number of major referents.  Adults
have 39 intervening clauses between the two mentions on
average which is much higher than the oldest children

group.
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Table 542 Mean number of intervening clauses between two
mentions of minor referents

Age 3-yr-old 5-yr-old 7-yr-old |Adult

Mean 0 1 10 39

Difference in Means 1

\O

29

The difference is significant at .0001 level (F=42.80; df=3;
p<.0001).
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Figure 5.4.2 Mean number of intervening clauses
between two mentions of minor referents

When we observe the trend of the development, we
again  see that the difference between 5 and 7-year-old
groups is greater than the difference between 3 and 5-year-
olds (t=3.32; df=3; p<.0001 and t=5.60; df=3; p<.0001
respectively). The difference in group means between the 3

and 5-year-old groups is 1 while it is 9 between 5 and 7-
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year-olds. The highest difference in means is between the
7-year-old group and the adults, which is 29, revealing
that, in terms of the intervening clauses 7-year-olds has
more to develop in order to reach the adult level in
developing their  narratives around the minor  referents

(t=7.13; df= 3; p<.0001).

5.5 SUMMARY

The quantitative analysis of the data has shown that
there 1s a highly significant developmental difference not
only in the length of the narratives produced by children at
the ages of 3, 5 and 7 but in organizing the utterances
around various referents in compared with the narratives
by the adults. Children as young as 3 can introduce a
number of referents into their stories and reiterate them in
the successive clauses of the story. Yet, this capability of
young children is limited to major referents. When the
minor referents come to the focus, these children cannot
provide the continuity. But, this ability increases with the
increasing age and the older the children are, the more
competent they become with both the major and the minor
referents.

Apart from the reiteration of the referents, the
number of the clauses intervening between the introduction
and the subsequent mention show changes in accordance

with the increasing age. The domain of a particular referent
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within the discourse increases as the children get older, and
each referent controls a larger stretch of discourse.
Consequently, more clauses become thematically centred on

referents.



RESULTS AND DISCUSSION 2:
CREATING MAINTAININGAND
SWITCHING REFERENTS
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In this chapter, we are going to pursue Research Question 3
which is "Can young children establish the specificity of
referents when they introduce them in discourse? Do they
create a presupposition about the existence and specificity
of a particular referent by using appropriate indefinite
forms for the first mentions and maintain these referents
with appropriate linguistic forms which pertain to the
listener’'s needs? How do they switch the reference from
one referent to the other?". Reiteration of the introduced
referents throughout the text is one way of providing the
continuity in the text. Apart from reiterating the referents,
the linguistic ways in which these particular referents are
first introduced and subsequently mentioned have an
important role in the unity of the text. We frequently talk
about more than one referent who engages in different
actions in narrating an event; so, we switch from one
referent to another in the course of the narrative.
Therefore, not only reiterating the referents but creating,
maintaining and switching these referents appropriately
contributes to the coherence of a narrative.

In spoken discourse, a speaker decides what the
hearer already knows and what s/he does not know.
Keeping this in mind, the speaker has to use appropriate
syntactic forms to make clear that this particular referent is
just being created and is new to the hearer; or it has
already been introduced and is just being repeated. Thus,

the speaker is expected to use an appropriate linguistic
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expression which is frequently an indefinite form of an NP
to create a new referent that the hearer does not know
about to refer to this referent using definite forms in the

subsequent mentions. (1)

(1) Yesterday I saw a girl get bitten by a dog.
I tried to catch the dog, but it ran away.

(cited in Brown and Yule, 1983: 170)

In the first utterance, the speaker assumes that the hearer
does not know about the referents he 1is talking and these
referents are not specific to the hearer; that is why he
uses the indefinite forms of the NPs 'a girl' and 'a dog' to
create the referents which he can refer to in the following
utterance. In the second utterance, the speaker then uses
definite forms to maintain the referents he has already
established for the speaker. This time the speaker has a
particular referent in mind and also expects the listener to
share the same particular referent.

When there is more than one referent involved in the
events, the speaker needs to switch from one referent to
the other where necessary. The referents are switched
either by use of definite full NPs or anaphoric devices such
as overt pronominal subjects or null subject. Once more,
the speaker should keep in mind whether the hearer shares
the same information with him and whether he can bring

the intended referent into the hearer's consciousness.
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he/she needs to open a file for this referent for further use.
All this information can be given to the hearer with
appropriate linguistic expressions which are indefinite
mentions of the referent. Thus, the referents which are
introduced in the form of indefinite NPs or indefinite
existential clauses are coded as appropriate.  Since the
referents aré continuous in our story, the hearer, therefore,
should be given the message that not only these referents
are new but they are referential as well meaning that they
will be referred to later in the discourse. The appropriate
linguistic forms are;

- indefinite NP

- indefinite existential clause

which are illustrated in (2) and (3).

(2) indefinite NP
Bir cocuk sabah uyan -1yor.
a‘one  boy morning wake PROG 3SG

(A boy wakes up in the morning.)

Kardan adam yap -iyor bir tane.?
snowman make PROG3SG  one

((He) builds a snowman)

Bir suri kardan adam gér  -di -ler.
a lot of snowman see PAST 3PL
4 RBecause of the flexible word order of Turkish, the indefinite

marker 'bir tane ' (a/one) comes after the verb instead of preceding
the NP 'kardan adam ' (snowman); however, it still defines the noun
and gives indefineteness.
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((They) saw a lot of smowmen)

(3) indefinite existential clause
Bir tane c¢ocuk var @ -d.
one boy exist PAST3SG
(There was a boy)

Bir saru kardan adam var -di orda.
a lot of snowman exist PAST3SG there

(There were a lot of snowmen there)

On the other hand, when these referents are
introduced either in definite forms presupposing that these
referents are known to the hearer; or in non-definite forms
stating that the speaker mentions the referent but has no
intention of establishing this particular referent to be
referred to later, they are coded as inappropriate. The
inappropriate forms are; (4)(5)

- definite NP

- non-definite NP

- pronominal subjects .

(4) definite NP )
Cocuk kigu  -ciik -tid /
child small PART  PAST 3SG
(The boy was very little).
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Kalk -t1 sonra kardan adam -i yap -ti/
get up PAST3SG then  snowman AQCmake PAST3SG
((He) got up, then (he) made the snowman))

(5) non-definite NPs
Kardan adam  yap -11 cocuk/
snowman make PAST 3SG child

(The boy made (a) snowman.)

Apart from the definite and non-definite uses of NPs,
there are some instances, although few, where children
use null subjects for the first mentions. This usage is also

coded as inappropriate. (6)

(6) pronominal subject
@ Kardan adam yap -tif
snowman make PAST 3SG

((He) made a snowman.)

There are some instances in which definite linguistic
expressions are perfectly acceptable and appropriate in
accordance with the discourse rules. That is why definite
expressions such as definite full NPs and definite existential
clauses are grouped as appropriate when they are used to
introduce a referent in relation to another referent which
has been mentioned previously in the discourse such as 'the

boy’s father and mother ' and 'the snowman’s friends '
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These forms are also appropriate in introducing Father
Christmas since he is a universal character which is specific

and unique to every hearer with the help of world

knowledge.

(7) Noel baba’ yr gor -di  -ler/
FatherXmasACC see PAST 3PL
((They) saw Father Christmas)

Anne -si ‘corap -lar -1 -ni giy " di- yor/
motherPC8S sock PLUPCSSACC wear say PROG3SG
(His mother says "Put on your socks".)

Kardan adam -in arkadas -lar -1 -m
snowman GEN friend PLU POSS ACC
gor -di  -ler /

see  PAST 3PL
((They) saw the snowman's friends.)

Cocug  -un baba -st da var  -dif
boy GEN father POSS too exist PAST 3SG)

(There was this boy's father, too.)

Orada Noel baba da var -di/
there FatherXmas too exist PAST 3SG

(There was Father Christmas there, too.)

Kardan adam-in arkadag-lar-i var -dil

snowman (N friends PLUPOSS exist PAST3SG

(There were snowman's friends)
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Table 6.1.1 Distribution of appropriate and inappropriate referent
creating expressions of all age groups.

Age Appropriate Inappropriate
3-year 449% (N=23) 56% (N=40)
S-year 55% (N=47) 45% (N=39)
7-year 76% (N=77) 24% (N=24)
Adult 92% (N=108) 8% (N=10)

We start first with the responses of our youngest
group, the 3-year-old group. The total number of the
introduced referents is 71 and 44% of this total consists of
the appropriate referring expressions and the remaining
56% consists of the inappropriate forms.

The appropriate forms of this group are;

- indefinite existential clause

- definite NP

- definite existential clause.

(8) indefinite existential clause
Bir strid kardan adam  var -di/ (3;3)
a lot of snowman exist PAST 3SG

(There were a lot of snowmen)

Bir cocuk var -mugs/ T (3;3)
a/one boy exist PAST 3SG
(There was a boy)
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Bir tane kardan adam var -migs/ (3;3)

one snowman exist PAST 3SG

(There was a snowman)

According to our criteria, the definite NPs and definite
existential clauses when they are employed to introduce the
boy's parents, and Father Christmas are coded appropriate
as well. Therefore, in addition to the indefinite uses, the

following are among the appropriate forms:

(9) definite NP
Noel Baba ¢tk -mug orta  -yal/ (3:;9)
FatherXmas exist PAST3SG middle DAT

(Father Christmas appeared there)

Cocug -un baba -si da var  -di/ (3;3)
boy GEN father POSS too exist PAST 3SG

(There was this boy's father)

Noel Baba da var -dif (3;11)
FatherXmas too exist PAST 3SG

(There was Father Christmas, too)

74% of the appropriate expressions are formed
of definite expressions; onlyv 26% of them are in the
indefinite form. These 3-ye§1r-bld children use indefinite
expressions only to introduce.the plural referents - namely

the other snowmen -(10); only two children out of 20 can
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use indefinite existential clause to introduce the boy and the

snowman which are the major referents in the story. (11)

(10)

(1)

The definite or non-definite expressions

subjects

QOrada ¢ok kardan adam var -dil  (3;3)
there a lot of snowman exist PAST 3SG

(There were a lot of snowmen there)

Orada  kardan adam -lar var -di/ (3:;3)
there snowman PLU exist PAST 3SG

(There were snowmen there)

Bir sdri  kardan adam  var @ -dil (3;8)
a lot of snowman exist PAST 3SG

(There were a lot of snowmen)

Bir tane kardan adam  var -di/ (3;3)
one snowman exist PAST 3SG

(There was a snowman)
Bir cocuk var -mig/ (3;3)

a/one boy exist PAST 3SG
(There was a boy.)

which are used to introduce the boy and

and null

the

snowman are the inappropriate forms that this group have.



(12)

(13)
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definite full NP
Cocuk  koy -du sapka  -yi/ (3;4)
boy put PAST3SG hat ACC
((The) child put the hat.)
Cocuk  -la kardan adam oérti -niin (3:9)
boy with snowman cover GEN
alt -1 -nda motor bul -du -lar biiyiik/
underPOSSLOCbike  find PAST 3PL big
(The boy and the snowman found a big
motorbike under the cover.)
non-definite full NP
Kardan adam yap -t cocuk | (3;3)
snowman make PAST3SG boy
((The) boy built snowman)
definite existential clause
Cocuk var -dif (3;4)
boy exist PAST 3SG
(There was the boy)
Kardan adam var -di / (3;8)
snowman exist PAST 3SG

(There was the snowman)
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(15) null subject
¢ Kardan adam  yap -t1/ (3;11)
snowman make PAST 3SG

((He) built (the) snowman).

68% of the inappropriate forms are definite full NPs.
Non-definite full NPs form 30% of the inappropriate
expressions. Only 2% of the referents are introduced by null
subject which 1is completely unacceptable in the first
mentions of the referents in discourse.

Table 6.1.2 Distribution of appropriate and inappropriate
referring expressions of the 3-year-old children.

Appropriate Total N=31 (44% Inappropriate Total N=40 (56%

definite forms T4%(IN=23) definite full NP 68 HIN=27)
indefinite forms | 26%(IN=3) non-definite NP 30%N=12)

null subject 2% (N=1)

The ratio of the appropriate referring expressions is
relatively higher in the 5-year-old group than it is in the 3-
year-old group. The total number of the introduced
referents is 86 of which 47% is coded as appropriate and
45% 1is inappropriate. The appropriate groups are;

- indefinite existential clause )

- indefinite NP

- definite NP
These appropriate categories are exemplified below (16)

(17) (18).
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(16) indefinite existential clause
Bir cocuk var -dif (5;5)
a/one  boy exist PAST 3SG
(There was a boy.)

Orada bir surd kardan adam -lar var -di (5;3)
there alot of snowman PLU exist PAST3SG

(There were a lot of snowmen there.)

(17) indefinite NP
Bir siirit kardan adam gor -di  -lerl (5;4)
a lot of snowman see PAST 3PL

((They) saw a lot of snowmen).

Sonra  bir kardan adam  yap -t/ (5;0)
then a/one snowman make PAST 3SG

(Then, (he) built a snowman)

Bir tane kardanadam yap -iyor  (5;7)
one snowman make PROG3SG

bir tane cocuk/

a/one boy

(A boy builts a snowman.)

(18) definite expressions which are employed for the
introduction of Father Christmas, the boy's parents and the

other snowman they meet at the North Pole.
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Noel Baba' -yi gor  -di -ler/(5;4)
FatherXmas ACC sece PAST 3PL
((They) saw Father Christmas.)

Anne -Si yatir -di o -nul (53)
mother PCBS  put into bed PAST3SGhe ACC

(His mum put him into bed.)

Bitin arkadas -lar -1 -n1 gor -di -ler/ (595)
all friends PLU POSSACC see PAST 3PL

((They) saw all (of the snowman's) friends.)

The majority of the appropriate forms is in definite
form 1n this group as well (68%:Total N=32). Like the 3-
year-old group, children at 5 still use the indefinite forms -
indefinite NPs and indefinite existential clauses- for plural
referents. The total number of indefinite expressions is 15
and 60% of them is for the plural ones while 40% is for the
boy and the snowman.

45% of the first mentioning expressions are coded
inappropriate. They are the referents introduced with;

- definite NPs

- definite existential clauses

- pronominal subjects.

(19) definite forms
Cocuk disan ¢tk -uf (5;7)
boy outside go PAST 3SG
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Table 6.1.3 Distribution of appropriate and inappropriate
referring expressions of the 5S-year-old children

Appropriate Total N=47 (55 Inappropriate Total N=39 (45%

definite forms 68%(N=32) | definite full NP 59%(N=23)

indefinite forms 32%(N=15) non-definite NP 39%(N=15)

null subject 2%(N=1)

7-year-old children become more competent in using
appropriate forms in first mentioning referents in discourse.
The total number of the introduced referents is 101 of
which 77% is appropriate as first mentioning referring
expressions. The appropriate forms are;

- indefinite NP

- indefinite existential clause

- definite NP.

(21) indefinite NP
Kardan adam  yap -iyor bir tane |/ (7;3)
snowman make PROG3SG a/one

((He) builts a snowman.)

Bir tane ¢ocuk bir kardan adam yap -ryor/ (7;11)
a/one boy a/one snowman make PROG3SG

(A boy builds a snowman.)

(22) indefinite existential clause
Bir tane cocuk var -di/ (7;7)
one boy exist PAST 3SG
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(There was a boy.)

Bir sirii kardan adam var  -di/ (7;7)

a lot of snowman exist PAST 3SG

(There were a lot of snowmen.)

definite forms for the boy's mother, Father
other snowmen
Anne -si kiz -1yorl! (7:;5)

mother POSS get angry PROG 3SG

((His) mother gets angry.)

Ohlar -in ara - st -nda da NoelBaba (7;11)
they GEN amongPCES LOC too FatherXmas
var -di

exist PAST3SG

(There was Father Christmas among them.).

Kardan adam -in arkadas -lar -1 (7;11)
snowman (EN friend PLU PCSS
var -dif

exist PAST3SG

((There were) the snowman's friends.

At this age, the ratio of the indefinite forms, which is

38%, becomes higher compared with the younger groups.

In addition to this, the 7-year-old group is more competent
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in using indefinite referring expressions for the singular
referents, which are the boy and the snowman, than the
plural referent, other snowmen. The total number of the
indefinite expressions is 30 and 67% 1is for the singular
referents.

The definite expressions which are wused for first
mentions except for mother and father and Father Christmas
and other snowmen 1if introduced in relation to the
snowman, are coded as inappropriate. Therefore,
inappropriate referring expressions are;

- definite NP

- non-definite NP.

These expressions form 24% of the total referring
expressions. Most of the inappropriate expressions are the
definite NPs with accusative case markers which are
employed to introduce the snowman (24) or definite full NPs

to introduce the boy (25).

(24) Sonrabiiyiik birkaryap -ip, kardan adam -1 (75)
then big asnowmake (BR snowman ACC
meydana getir -iyor/
bring in PROBSG
(Then, (he) makes a big piece of snow and builts

the snowman.)

Kardan adam -1 yap -t/ (7;7)
snowman ACC make PAST 3SG

((He) built the snowman.)
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(25) Cocuk uyan -dif (7:;4)

Table 6.1.4

boy wake PAST 3SG
((The) boy woke up.)

Distribution of appropriate and inappropriate
referring expressions of the 7-vear-old group

Appropriate Total N=77 (76 % Inappropriate Total N=24 (24%

definite forms 61%IN=47) definite full NP 63 %(N=15)

indefinite forms 38%(N=30) non-definite NP 37 %(N=9)

The adult group introduced a total of 118 referents of

which 92% are coded with appropriate referring expressions

and of which 8% with inappropriate expressions. The

appropriate forms are;

- indefinite existential clause

- indefinite NP
- definite NP.

(26) indefinite existential clause

Bir g¢ocuk var/
one boy exist

(There is a boy.)

Birbak -iyor - lar ki bir dolu kardan adam var/
ADVBLIookPROBPIPART a lot of snowman exist

((They) see that there are a lot of snmowmen.)
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(27) indefinite NP
Kocaman bir tane kardan adam  yap -iyor/
huge a/one snowman make PROG 3SG

((He) builts a huge snowman.)

(28) definite expressions

Kardan adam -in bir suriu arkadas -1 var,
snowman (EN a lot of friend PCES exist
hepsi kardanadam /
all  snowmen

(There are a lot of friends of the snowman, all

(are) snowmen.)

The adult group has the highest score of them all in
terms of both the number of indefinite expressions totally
and the number of indefinite expressions for singular
referents. 45% of the appropriate expressions are in
indefinite forms. 67% of these indefinite forms are for
singular referents.

Half of the inappropriate referring expressions include
the use of definite NPs for first mentioning expressions.

(29) Bitin kardan adam-lar hep ora -ya gel -mis/

all snowman PLUall thereDAT come PAST3SG

(All the snowmen came there.)
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Adults still use some non-definite expressions, although

fewer than the other groups, for the first mentions of the

referents.

(30) Kardan adam yap -t/
snowman make PAST3SG

((He) made (a) smowman.)

Table 6.1.5 Distribution of appropriate and inappropriate
_referring expressions of adults

Appropriate Total N=118 (92% Inappropriate Total N=10 (8%
definite forms 55%(N=59) definite full NP {SO%(N=5)
indefinite forms 45%(N=50) non-definite NP} S0%(IN=5)

6.1.1 Developmental Differences in Creating

Referents

The forms of appropriate and inappropriate
expressions change with increasing age as well. The first
change appears with the use of indefinite forms for singular
referents such as boy and the snowman. Only 19% of the
indefinite appropriate expressions are used to introduce the
singular referents in the 3-year-old group. This ratio
increases with age which is 40% at 5 and 67% for the 7-
year-old group. This is the outcome of growing linguistic
ability. Younger children are not quite able to use the singular

indefinite marker 'bir '(a/one). The appropriate forms fall
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into two main categories which are indefinite full NPs and
indefinite existential clauses. Again, younger children show
different tendencies to employ different linguistic
expressions to introduce the referents. 3-year-old children
prefer to use only the indefinite existential clause for their
indefinite expressions which is indeed quite rare. 5-year-
olds employ 1indefinite full NPs to a certain extent but
indefinite existential clauses are mostly preferred. 7-year-
olds have equal number of indefinite existential clauses and
indefinite full NPs. Indefinite existential clauses are more
frequently used than indefinite full NPs until the age of 7; it
becomes equal at age 7. Meanwhile, adults display quite a
different picture in terms of these two forms than children
do. They employ more indefinite full NPs than indefinite
existential clauses. Therefore, younger children's
preference of indefinite existential clause over indefinite full
NPs may not be the result of the adult input they normally
get.  This matter might need a further investigation which
we could not include in this research.

Occasionally, younger children start their narratives
introducing the referents as null subjects. This disappears
with the increasing age. Besides the null subjects, the
inappropriate forms fall into two distinct categories,
definite and non-definite forms. Children at all age groups
use definite forms more than non-definite forms while
adults have the equal number of definite and non-definite
expressions. We could say, then, that children are mostly

aware that the referents they are talking about are



Chapter Six 169

referential but they cannot use the appropriate linguistic
form to express it. Unfortunately, we are unable to come
up with any plausible reason why adults have definite
forms 50% of the time and non-definites for the other 50%
since both of the definite and non-definite forms are used to

introduce the same referent, the snowman.

Table 6.1.6 Detailed account of appropriate and inappropriate
referring expressions of age groups.

Age 3-year |5-year |[7-year adult

Total N 44 S5 76 92

definite NP(%) 74 68 61 55
Appropriafeindefinite NP(% 26 32 38 45
Total N 56 45 24 8
Inappropriatedefinite NP(% 68 59 63 50
nondefinite N 30 39 37 50

null subject | 2 2 - -

The overall picture of the results shows that the
number of appropriate referring expressions increase while
the number of inappropriate referring expressions decrease
with  increasing age. Appropriate selection of referring
expressions is not independent of group membership

(x 2=60.96; df= 3; p< .0001).
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Figure 6.1.1 Distribution of appropriate and
inappropriate referring expressions
according to the age groups.

In terms of both appropriate and inappropriate referring
expressions, the difference between 3 and 5 1is highly
significant (t=6.10; df=3; p<.0001 and t=-4.01; df=3;
p<.0001 respectively) and so is between S and 7-year-olds
(t=8.28; df=3; p<.0001 and t=-6.95; df=3; p<.0001) and 7-
year-olds and adults (t=7.28; df=3; p<.0001 and t=-6.56;
df=3; p<.0001). On the other hand, the difference in group
means gives a closer account in which we see that the

substantial development takes place after the age of 5

(Table 6.1.1).
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6.1.2 Discussion

Both the qualitative and the quantitative analysis has
shown that at the age of 3 and 5 children are not able to
create a referent with appropriate indefinite referring
expressions as 7-year-olds and adults do. Brown (1973)
states that English-speaking children acquire the nominative
function of the indefinite article by the age of 3 and 4. But,
when they need to use articles to refer, their responses are
initially definite and the use of definite articles for referring
is acquired late. Emslie and Stevenson (1981) claim that
this late emergence of indefinite expressions in English is
cognitive not linguistic. Children should take the hearer's
point of view first and evaluate what the hearer already
knows and what he needs to know so that they can use the
appropriate indefinite forms. They, however, fail to take
the hearer's point of view and therefore, presuppose that
what is known to them 1is also known to the hearer.
Consequently, the referring expressions become definite.
Bresson et al (cited in Hickmann, 1982) also found that 4
and S5-year-old French-speaking children can use indefinite
expressions in naming situations but they tend to use
definite determiners in referring to a particular referent.
Warden (1976) suggested that indefinite forms which are
used for the first mentioning referents within linguistic
context may appear at 9 years of age in English. In
Hickmann's study (1980) English-speaking children start

creating referents at the age of 7 in order to refer to them
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later but‘ this ability is only fully acquired by the age of 10
in situations where deixis is not possible.

In our study, the use of appropriate indefinite
referring expressions in Turkish starts emerging at the age
of 3 and shows a developmental increase with Increasing
age. Based on our data, it is not possible to say that young
children are egocentric and they cannot take the listener's
point of view. If they were, they would not be able to use
indefinite referring expressions for plural referents. The fact
that they do suggests that the reason is not cognitive but
linguistic.  Although we do not have any information when
Turkish children start using indefinite markers in naming
situations, we can say that they start using them in
referential situations as early as 3. So, we would like to
conclude that Turkish children realize the semantic
distinction between the indefinite and definite uses of the
referent creating devices but they do not have the linguistic
maturity to express the referential function of singular

indefinite expression 'bir ' (a/one).

6.2 MAINTAINING REFERENTS

Once the referent is created in discourse, 1t 1s then
maintained by means of linguistic expressions since the
same referent 1s involved in different events in the same
discourse. In this section, we aim to answer the question of

whether children are able to maintain the reference to the
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created referents with appropriate linguistic forms which
pertain to the listeners' needs. We would like to see first
the linguistic forms that Turkish-speaking children and
adults use to maintain the referents, then whether they use
these linguistic expressions appropriately.

Table 6.2.1 Distribution of appropriate and inappropriate referen:
maintaining expressions  of all groups.

Age 3-year 5-year 7-year adult

Appropriate  {98%(IN=50)98 % [(N=54)100% |(N=72)100%{N=113)
Inappropriate 2% WN=1)2% | (N=1) - -

Total N=51 N=535 N=72 N=113

The  3-year-old children maintain the referents
appropriately by means of three linguistic devices which
are;

- definite NP

- null subject

- overt pronominal subject.

(28) definite NP
Cocuk var -dil (3:;3)
boy exist PAST3SG
Kardan adam yap -t cocukl
snowman make PAST3SG boy

(There was a boy/ The boy made (a) snowman.)
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Kardan adam -la c¢ocuk var -di/ (3;7)
snowman with  boy exist PAST3SG

0 cocuk  kardan adam yap -iyor -du /
that boy  snowman make PROG  PAST3SG
(There were the boy and the snowman/That boy

was building (a) snowman.)

(29) null subject

Kardan adam yap -u cocuk/ (3;11)
snowman make PAST boy
@ Cok giizel ol -du.

very beautiful be PAST3SG

(The boy built (a) snowman/(It) was beautiful)

(30) overt pronominal subject
Cok kardan adam var -di/ (3;11)
a lot of snowman exist PAST
Onlar dansed  -iyor -dul
they dance PROG  PAST
(There were a lot of snowmen. They were

dancing.)

98% of the referents are maintained appropriately whereas
2% 1is with an inappropriate form. Definite existential clause
is coded as inappropriate after the reference to that

particular referent is created.
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(31) Noel Baba'min ora -ya u¢ -tu -lar /(3;7)
FatherXmas there DAT fly PAST 3PL
Noel Baba var -di /
FatherXmas- exist PAST
((They) flew where Father Christmas was/There

was Father Christmas.)

The most common way of maintaining referents is by
using the null subject form which is a characteristic of pro-
drop languages like Turkish (cf. Chapter 3). 50% of the
referents are maintained with null subject. Definite NPs are

used 44% of the time. Use of pronouns is only 6%.

Table 6.2.2 Distribution of appropriate and inappropriate referent
maintaining expressions of the 3-vear-old group.

Appropriate Total N=50 (98%) Inappropriate Total N=1 (2%
definite NP S0%(IN=25) definiteexist clause| 100%(N=1)
null subject 44%(N=22)

overt pronominal 6% (IN=3)

The total number of the maintained referents is 54 for
the 5-year-old group. 98% of the responses fall in one of the
appropriate categories while 2% 1is given with in‘appropriate
forms. The appropriate forms are;

- definite NP

- null subject

- overt pronominal subject.
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(32) definite NP
Kardan adam yap -mis -t/ (5;5)
snowman make PAST PAST3SG
Kardan adam da gercek ol -du/
snowman too real be PAST
((The boy) built (a) snowman/The snowman

became real)

(33) null subject
Crada bir siri arkadas -lar -1 var -di(5{7)
there alot of friend  PLUPCSS existPAST
kardan adam -1in/
snowman GEN
D Dizil -mis -ler  -dif
line up PAST PLU PAST3SG
(There were a lot of friends of the

snowman/(They) lined up.)

(34) overt pronominal subject
Cocuk yatag -1 -nda uyur -ken (55)
boy bed POSS LOCsleep while
kar yag§ -wyor -dul
snow snow PROG PAST3SG
0 da wuyan -di/
he wake PAST3SG
(While (the) boy was sleeping in his bed, 1t was

snowing/(He) woke up.)
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As with the 3-year-old group, the inappropriate form
which the 5-year-old children use is the definite existential
clause after the first mention of the referent. The
proportion of the appropriate linguistic expressions is
slightly different than those of 3-year-olds. In this group,
the most common expression is definite NP which is 56%.

Null subject i1s 39% and the pronouns form the 5% of the

expressions.

Table 6.2.3 Distribution of appropriate and inappropriate referent
maintaining expressions of the J3-vear-old group

Appropriate Total N=54 (98% Inappropriate Total N=1 (2%
definite NP S6%(N=30) |definite existclause | 100%(N=1)
null subject 399%(N=21)

overt pronominal 5%(IN=3)

7-year-old children maintain their referents in their
narratives 100% appropriate.  They maintain reference to
the referents in their narratives by means ofj;

- definite NPs

- null subjects

- overt pronominal subjects
like younger groups but they use definite NPs more than
null subjects and overt pronominal subjects. 58% of the
referents are maintained by means of definite NPs, 39% of
them by null subject form and the remaining 3% is by

pronouns.
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(35) definite NP
Or - da Noel Baba da varl (7:53)
there LOC FatherXmas too exist
Noel Baba onlar -1 ev -i -ne gotir -uyor/
FatherXmas they AQChouse PCSS DATtake PROG
(There was Father Christmas, too. Father

Christmas takes them to his house.)

(36) Bir c¢ocuk wyu -yor -duf (7;7)
one boy sleep PROG PAST
@ Sabah uyan -di /

morning  wake up PAST3SG
(A boy was sleeping/ (He) woke up in the

morning.)

(37) overt pronominal subject

Bir adam var -di/ (7;3)
one man exist PAST
0 Noel Baba ' ydi

it/he FatherXmas PAST

(There was a man/lt was father Christmas)
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Table 6.2.4 Distribution of appropriate

and inappropriate maintaining expressionsof the
7-year-old group

Appropriate  (Total N=72 (100%)
definite NP 58% (N=42)
null subject 39% (N=28)
overt pronominal 3% (N=2)

Adults maintain all the referents which they introduce into
their narratives with appropriate linguistic forms. The
percentage of appropriate forms is 100. They use more
variety of forms than the 3, 5 and 7-year-old children. The
appropriate forms they use are;

- definite NP

- null subject

- indefinite NP.

(38) definite NP
Birde bak -mis cocuk bir sirid kardan adam/
once look PAST boy alot of snowman
Onlar -1 gér -en kardan adam -lar ki -ye
they ACC see PARI snowman PLU two DAT
ayril -mis -lar/
divide PAST PLU
(Chee the boy looked there, (there were) a lot of
snowmen/ When the snowmen saw them, (they) divided

into two.)
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Bir c¢ocuk var -rug/

one boy exist PAST

Bu ¢ocuk anne -si- yle baba -sit -yla yas -iyor!
this boymother PC8Swith father PCSS with live PROBSG
(There was a boy/This boy lives with his mother

and father.)

(39) null subject
Bir c¢ocuk var -mug/
one boy exist PAST
@ Bir giin sabah yatak -tan kalk  -rug/
one day morning bed ABL get up PAST3SG

(There was a boy/(He) got up one morning.)

(40) indefinite NP
Ohdan sonra bir tane kardan adam yap -maya
then a/ one snowman  make INF
karar ver -mig/
decide PAST3SG
Cok  sahane bir kardan adam ol -mugs/
very wonderful one snowman be PAST
(And then, (he) decided to built a snowman/It

was a very beautiful snowman.)

Indefinite examples as in (40) are <coded as
appropriate because the adjective phrase 'sahane bir kardan
adam ' (a wonderful snowman) has a generic meaning to

represent something like a  "specific representative of the
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certain species snowman " (Csato, 1988:132). This
expression is specific and unique since the speaker already
has a specific referent in mind and the listener has a specific
and unique referent in his background knowledge. With the
adjective 'sahane ' (wonderful/superb), the speaker adds a
new quality to a specific referent which has already been
established.

Adults use more definite NPs for their referents for
the subsequent mentions. On the contrary, they use less
null subject forms (22%) than the younger children do.
Overt pronominals are used in small proportions like it is in
the other age groups; 4% and 2% respectively. In addition
to these forms, adults use this specific form of indefinite NP

as well.

Table 6.2.5 Distribution of appropriate
and inappropriate referent maintaining
expressions of the adult group.

Appropriate (Total N=113 (100%)
definite NP 75% (N=384)
null subject R2% (N=25)
overt pronominal L% (N=3)

indefinite NP 1% (IN=2)

Age does not play any role in terms of maintaining
referents in general. Starting from the youngest group, 3-
year-old group, all the subjects maintain the referents by

means of appropriate linguistic expressions and there is no
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developmental difference across the age groups (x 2=3.52;

df=3; p<.50).
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Figure 6.2.1 Distribution of appropriate and inappropriate
referring expressions of all age groups.

6.2.1 Referring Expressions in Maintaining Referents

When we look into the types of referring expressions
employed by different groups to maintain the referents, we
now see there are differences between the groups. All the
subjects at different ages mainly make use of all of the
possible types of expressions but the ratio of these

expressions shows differences in different groups.
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Table 6.2.6 Breakdown of referent maintaining expressions in all
age groups .

Age |3-year |[S5-year |7-year |adult

Total N 50 54 72 113

definite NP(% 44 56 58 75

Approprigtemll subject(g 50 39 39 22

overt pronom (%) 6 5 3 2

irldefinite NP(%) - - - 1

Total N L 1 - -
Inapproprigtelef. Bxist A.(%) 100 | 100

In addition, the frequency of different appropriate

forms shows differences between the age groups.

Table 62.7 Distribution of definite full NPs, null subject forms and
overt pronominal subjects across the age groups . (%)

Age Cefinite full NP Null Subject | Overt Pronominal
3-year 44 50 6
S-year 56 39 5
7-year 58 39 3
adult 75 22 2
In general, the preference of full NPs over

pronominals shows changes with the increasing age. Full
NPs are employed more by older groups while the situation

is reversed in terms of pronominals. Younger  groups use
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more pronominals than the older groups. The difference is
statistically significant as well (x 2=13.242; df=3; p<.001).
The most common form of pronominals is null subjects.

3-year-old group mainly used null subjects more than
any other group. The percentage of null subjects decreases
with increasing age. This may be related to the differences
between the length of the narratives of age groups as well
as the number of the referents introduced. The narratives
of the children in this group are relatively short and the
referents are reiterated in a very short text distance, in
other words, they maintain the referents only for shorter
times and do not feel the need of bringing the same referent
into the hearer's consciousness by means of a full NP as
often as it is necessary with longer texts. As mentioned
before, the number of the referents are fewer in younger
children's narratives in comparison with the older groups'
and adults’ narratives. When there are more referents, it
becomes difficult to keep the track of the referents using
null subject. It is even more difficult in Turkish since there
is no gender distinction of pronouns.

While the percentage of null subjects decreases, the
definite NPs naturally increase with the increasing age. 5
and 7-year-old groups use definite NPs almost-two times
more than the null subjects. This ratio reaches to 75% with
the adults. Overt pronouns are not widely used in general
but even though, the ratio is small in comparison with the
null subjects and definite NPs, they still decrease with the

increasing age. There is an overall development difference
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at .001 level (x 2=14.209; df=3; p<.001). In addition to
these three types of expressions, the adult group has

another type of expression which is an indefinite full NP.
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Figure 6.2.2 Distribution of different linguistic expressions for
maintaining referents of all groups.

6.3 SWITCHING REFERENTS

In this section, we aim to seek the answer to another
research question which 1is related to how children
linguistically inform the listener that they are chEmging the
reference to a different referent. Therefore, we analyse the
linguistic forms which the subjects employ when they
switch the reference from a particular referent to the other
in their narratives. The analysis focuses on the use of

nominal forms such as definite full NPs and the pronominal
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forms, which are further classified as overt pronominal
subjects and null subject forms. These pronominal forms
fall into two groups as appropriate and inappropriate. This
grouping is based on native speaker informants' judgements.
A number of native speakers who had not seen the film
before were asked to read the text and then they were
asked who the pronominal form in a particular utterance
refers to. When the referent was clear to the listener, it
was coded as appropriate; on the other hand, when the
listener attributed the pronominal form to a referent other

than the speaker intended to, it was coded as inappropriate.

Table 6.3.1 Distribution of the appropriate and inappropriate
referent switching expressions of all groups.

Age 3-year 5-year 7-year Adult

Appropriate  |87%MN=64) 87%N=116) P3%HN=156) HT7%WN=425)
Difference in Means -0.1 2 132

Inappropriate {13 %(IN=8) 13%N=18) {7%N=11) 3%N=11)
Difference in Means 0.1 -009 -045

The 3-year-old children switch referents by means of
both definite full NPs and pronominal forms in their
narratives. 65% of the referents are switched by means of
definite full NPs and the remaining 35% is by means of
pronominal forms. 94% of the pronominal forms are
expressed by null subject forms and the other 6% is by overt
pronominal subjects. 68% of these pronominal forms are

appropriately used; that means, children at the age of 3




Chapter Six 187

switch 68% of the referents clearly and explicitly by using

pronominal forms. (41) (42)

(41) Ev -e gel -dik -ten sonra (3#)
house DAT come PART after
¢ocuk uyu -dul/
boy sleep PAST
Kardan adam bah¢e -de dur  -du/
snowman garden LOC stay PAST
@ Sabah uyan -di/
morning wake PAST3SG
(After they came back home, the boy went to
sleep/ The snowman stayed in the garden/

(The boy) woke up.)

In (41) the referent is switched from the snowman to the
boy by means of null subject (@) form; but it is quite clear
with the event line that it is the boy who woke up because

of the previous utterance '... ¢ocuk uyudu' (the boy slept) .

(42) Cocuk  kardan adam yap -rus -t1 /[ (3:3)
boy snowman make PAST PAST
.. @ sonra da kafa -s1  -mt yap  -nug/
then head POSS ACC make PAST 3SG
Sonra ikisi de u¢ -mus /
then two both fly PAST
(The boy built (a) snowman/ Then, (he) made

(the snowman's) head/then, the two both flew.)
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In (42) again the referent is switched from the boy to 'the
snowman and the boy' and since full NPs are used in the
previous utterances the pronoun ‘'ikisi ' (the two) is quite
explicit and understandable.

On the other hand, the other 32% are misleading;
therefore, they are coded as inappropriate. (43) (44)

In (43) the first utterance of the narrative starts with
a null subject. Since 'the boy' is not introduced with a
definite full NP in utterance 1, and then the reference is
switched into 'the snowman' in utterance 2, the overt
pronominal subject ‘o ' (he/she/it) in 3. |utterance does not
stand for the boy and it seems that the child is still talking

about the snowman in this utterance 3.

(43) 1.9 Kardan adam yap -t/ (3:11)
snowman make PAST3SG
2Kardan adam  yer -i -nde dur -uyor -du/
snowman place PGBSLCOC stay PROG PAST
3.Yat -t o/

go to bed PAST he/she/it
((He) made (a) snowman/The snowman was

staying in his place/He went to bed.)

Similarly, in (44);
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(44) 1.Kardan  adam yurid -di/ (3;3)
snowman walk PAST
2.Cocuk da yari -dil
boy too walk PAST
3.0 U¢ -tu git i/
fly PAST3SG go PAST 3SG
(The snowman walked/The boy walked, too/

(He) flew and was gone.)

utterance 3 is about the snowman and the referent is
switched from the boy to the spmowman by means of null
subject; however, the listener does not share the same
background with the speaker and null subject does not
bring the referent snmowman into the listener's
consciousness since  this null subject is interpreted as
referring to the boy which is switched into by a full NP in
utterance 2. Then, the use of null subject is coded as
inappropriate in (44).

Table 6.3.2 Distribution of appropriate and inappropriate referent
switching expressions of the 3-year-old group.

Appropriate Total N=64 (89% Inappropriate Total N=8 (11%
definite full NP 13%(N=4T) null subject 88 % (N=T)
overt pronominal 2%(N=1) overt pronominal\ 12%(N=1)
null subject 25%(N=16)

S-year-old children wuse more nominal and less
pronominal forms than 3-year-old groups (78% and 22%

respectively). 87% of the responses are appropriate while
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13% - are coded as inappropriate. Definite full NPs form the
90% of the appropriate group. 40% of the pronominal
expressions are appropriately used (45) (46) but the other

60% are inappropriate when switching the referents (47).

(45) Sonra anne -si o -nu ev -e cagwr -di/(5]7)
then mother PCSShe AQC house DAT call PAST
D Ev -e gir -di/
house DAT go inside PAST3SG
(Then, his mum told him to go inside/ (he)

went in.)

(46) @ Cik -tigr  zaman  kardan adam (5;11)
goout PART time snowman
eri -mis ol -uyorf
melt PAST be PROG
@ Uzil  -iyorl
be sad PROG 3SG
(When (he) goes out, the snowman ha‘s

melted/(he) felt very sad.)

In (45) the objective overt pronominal ' onu ' (him) enables
us to understand that the referent is switched to the boy in
the next utterance. In (46) the background knowledge of
the listener helps him to understand that it is the boy who
feels sad when the snowman has melted. That is why, in
these two examples, null subject is appropriate in switching

referents.
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However, 1n (47);

(47) OKardan adam -in arkadags -lar -1 -na (58)
snowman (EN  friend PLU PGSS DAT
rastl -tyor -lar/
meet PROG 3PL
2.00ra -da  bak -iyor -lar/

there DAT look PROG 3PL
3.0Acl -iyor  -lar/

give way PROG 3PL
((They-snowman and theboy-) meet the
snowman's friends/(they-the other snowmen)

look and give way (to them).)

in the second and the third utterances the subject is indeed
the other snowmen, but since the previous utterance is
in the pronominal form with null subject and there is not
any clue in the immediate preceding clauses that the
reference is switched to other snowmen in utterance 2,
then it becomes impossible to understand that the
reference is switched from snowman and the boy to the
other snowmen in the third utterance.

Although null subjects are used inappropriately in
some instances, all of the overt pronominals, when they are
used to switch the referents, they are used appropriately as

explained below with example (48).
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(48) Disar -1 ¢ik -t1 ¢ocuk/ (5;0)
out  ACC go out PAST boy

@ Sonra bir kardan adam yap -t/

then one snowman make PAST 3SG

O Havug koy -du @ burn  -u -nal
carrot put PAST3SG nose POSS DAT

Sonra 0 canlan -di/

then  he/she/it become alive PAST 3SG

Cocuk da sevin -dif

boy PART  become happy PAST 3SG

(The boy went outside/... Then, (he) made a
snowmarn/...(he) put a carrot on (the snowman's)
nose/Then, he (the snowman) became alive/the

boy became happy.)

Although the overt pronominal. '0 " (he/she/it) seems vague
about whether it refers to the snowman or to the boy, the
verb ‘canland: ' (became alive) helps the hearer
understand that it refers to the snowman linking this verb
to the fact that the boy made a snowman in one of the
previous utterances. Moreover, definite full NR '¢cocuk '
(the boy) in the immediately following utterance also
reinforces this assumption and makes the hearer interpret

this overt pronominal appropriately.
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Table 6.3.3 Distribution of appropriate and inappropriate referent

switching expressions _of the S-year-old group.

Appropriate Total N=116 (87 % [nappropriate Total N=18 (13%
definite full NP {90%(WN=104) null subject [100%(N=18)

overt pronominal 3% (N=4)

null subject 7% (N=R)

7-year-old children switch referents by means of
definite full NPs 66% of the time and by means of
pronominal subjects 33% of the time. The fact that 83% of
these pronominal forms are appropriately used proves that
children start handling pronominal forms appropriately as
they get older. That also shows that children can handle
discourse wusing their syntactic knowledge as well as
pragmatic knowledge such as taking the listener's point of
view and assessing the contextual clues available to the
listener and finally combining these types of knowledge in
discourse. The percentage of null subjects that are
employed appropriately is 32%. Overt pronominal subjects
are not widely used as null subjects as it happened with the
younger groups. 82% of all the null subjects are used
appropriately which is higher than the younger groups as
well.

Null subjects are considered as inappropriate when
there 1is not any syntactic or contextual clue that the

reference is switched from one referent to the other. (49)
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(49) 1Locuk .. uyu -yor sonra kalk -ryor/ (73)
child sleep PROG then  getup PRCG

2... 0 sonra kardan adam -1 -na bir daha
then snowman PSS DAT one more

bak -1yorf

look PROEBSG

3.0 Ozamanarka -s1 -nmi dén -idp gsapka -si -ni

then  back POSS ACCturn PART hat PCSS ACC

4.cikar -1yor 0 -nal

take off PROG3SG he DAT

O Sonra Y, ev -e cagir  -yor/

then snowman house DAT  call PROG3SG

(The boy ... is sleeping then (he) gets up/.../...

then (he) looks at (his) snmowman once again/

then (he-the snowman) turns (his) towards the

boy and takes (his-the snowman's) hat towards

him/ then (he-the boy) invites (the snowman)

into the house.)

After mentioning the boy with null subject in utterance 2,
the reference is switched to the snowman without any
notification by means of null subject in the 3. utterance,
then switched to the boy again in the following utterance
(4) in which the direct object ' kardan adam: ' (the
snowman) informs that the subject is the boy. Indeed, the
last utterance (4) about the boy linked with ' sonrra ' (then)

gives the impression that it is the boy who does the action
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in the third utterance. Therefore, the use of null subject to
switch the reference from the boy to the snowman in the
third utterance is appropriate.

Table 6.3.4 Distribution of appropriate and inappropriate referent
switching expressions of the 7-year-old group.

Appropriate Total N=156 (939 { Inappropriate TotalN=11 (7%
definite full NP 66%(N=103) null subject 100%(N=11)
overt pronominal 2% (N=3)
null subject 32%(N=50)

As it is in the examples from narratives of children,
null subject forms are considered as inappropriate when
such expressions cause confusion about who the referent is

when there are not sufficient contextual clues as in (50).

(50)
1.Bir de Noel Baba var  -migl
one too Father Xmas exist PAST 3SG

2. @ "Hadi dansedeli -m " de -migl

come on let us dancelSG say PAST
3Kardan adam -lar bagla -muis -lar c¢al -mayal
snowman PLU start PAST PLU play INF
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4.0 "artk gt -me zaman -1 gel -di"
now go INF time POSS come PAST3S

de -mis/

say PAST3SG

(There was Father Christmas, too/.../(he) said
"Let's dance"/The (other) snowmen started
playing (the music)/.../(he-the snowman) said "It

1S time to go".)

After mentioning Father Christmas and other snowmen
in the 2. and the 3. utterances, the reference is switched to
the snowman by means of null subject in the 4. utterance.
On hearing these utterances, we first look for any
contextual clue which could help to interpret who 3rd
person singular in the last utterance refers to. The only
possible referent which can be referred with 3rd person
singular expression is Father Christmas since it is
mentioned in the immediate context and decide that it is
Father Christmas who utters this utterance. In fact, it is

the snowman who says " artk  gitme zamani geldi " (it is
time to go now); nevertheless, it cannot be clearly stated
by means of the null subject that the referent is switched to

the snowman here in the 4. utterance.
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Table 6.3.5 Distribution of appropriate and inappropriate referent
switching  expressions of the adult group.

Appropriate Total N=425 (97% |Inappropriate Total N=11 (3%
definite full NP 77%(IN=95) null subject 100%(N=11)
overt pronominal 1%(N=3)
null subject 22%(N=95)

The ratio of appropriate versus inappropriate forms
show significant developmental difference between the
groups. The appropriate forms increase while the
inappropriate forms are decreasing with increasing age after
the age of 5 (x2=30.032; p<.0001). Nevertheless, there is no
consistency between the nominal forms and pronominal

forms between the groups.
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Figure 6.3.1 Appropriate and inappropriate referent
switching expressions of all groups.

Children at all age groups and adults employ a number

of linguistic expressions which are definite full NP, overt
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pronominal and null subject forms to switch the referents in
discourse. Children as well as adults use definite full NPs
predominantly in order to switch the referents in their
narratives. Null subjects are preferred to overt pronominal
subjects most of the time; although they may be
inappropriate to switch the reference from one referent to
the other. Overt pronominal subjects are the least preferred
linguistic expressions regardless of age. Only 3-year-old
group use overt pronominal subject inappropriately to

switch the referents.

Table 6.3.6 Breakdown of appropriate and inappropriate referent
switching expressions in all groups .

Age 3-year {S-year 7-year pdult
Appropriatg¢Total N 89 g7 93 97
definite NP(% 73 90 66 | 77
rull subject (%9 25 7 32 22

pvert prono.(% 2 3 21
Total N 11 12 7 3
Inappropriatgnull subject(% 838 100 100 {100
bvert prono{%) 12 - - -

Nevertheless, there is a general consistency but the results
for appropriate null subjects appear to require further
interpretation. Age difference does not affect the number of

times a certain linguistic expression is employed.




CHAPTER SEVEN

RESULTS AND DISCUSSION 3:
THE PRONOMINA LIZATION OF
REFERENTS
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The role of noun phrases in constructing a coherent
narrative has been discussed in Chapter 5 and 6. The
referents are introduced into the narratives with
appropriate linguistic means. However, as it happens, we
do not use always full noun phrases for the referents. They
can be rerterated by means of either full NPs or of
pronominal forms. Another requirement of a coherent
narrative is the use of pronominals appropriately

In this chapter, we first attempt to address Research
Question 4 which asks "What are the lexical realizations of
the introduced and reiterated referents? Do children use
only full NPs or pronominalize the referents throughout
their narratives? At what circumstances does a child use
overt pronominal subjects and null subjects for the referents
in discourse?". Secondly, the pronominal forms are studied
in a detailed way to seek an answer to Research Question 5
asking "What governs pronominalization in Turkish-
speaking children’s discourse?"

The lexical realization of the referents is meant to
inform the hearer about the certain specifications of the
particular referents. Givon (1983) states the speaker
establishes the continuity of the participants through lexical
realizations meaning that chosen forms code whether this
referent has just been introduced or is being maintained or
codes a switch from a particular referent to another one.
According to this, the continuous participants are realized in
form of a pronominal while the discontinuous topics are
brought into the consciousness of the hearer by means of

noun phrases. On studying spoken English, Givon (1983)
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reported that there is a correlation between the degree of
the continuity and the lexical realizations. The most
continuous referents are marked with pronouns and the
discontinued entities, which are mentioned previously in
discourse, are marked by NPs. Bamberg (1987) found out,
on studying noun-pronoun alternation in narratives of
German-speaking children and adults, adults code the
continuous referents by pronominal forms, in other words,
referents are maintained through pronominals while
nominal forms are employed to mark the switch of the
reference. In his study, children's way of handling lexical
realizations was governed by the age factor and the
referents they referred to.  Yule (1981) approaches this
notion in terms of 'mew 'or ‘given ' information in discourse
which needs to be well-established through lexical forms.
Different realizations should be wused by the speaker to
differentiate the new referents from the given ones.
Nominal and pronominal forms code this distinction between
the new and given information. On the other hand, in
languages where null subject is allowed as anaphoric
representation, anaphoric null subject marks the continuous
referents. Overt pronominals and noun phrases occur when
the speaker marks a contrast between the- referents
(Flashner, 1987).

Schelletter (1990) studied pronoun types and uses of
normal and language impaired English-speaking children to
see how normal children provide pronominal reference in
conversational contexts and whether there are any

differences between normal and the language impaired
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children.  She reported that there were no developmental
differences in terms of pronoun frequency between normal
children. The similarity between normal and the language
impaired children's use of pronouns showed that language
impaired children are aware of discourse requirements as
well as normal children. On the other hand, there was a
difference with respect to topic maintenance. Normal
children pronominalize the referents for subsequent
mentions while language impaired children were using
pronouns not more than once meaning that they mainly
maintain topic by means of structural NPs unlike normal
children.

This chapter has been designed in order to address the
issues which were raised in research questions which are
stated at the beginning of this chapter. First, the lexical
realizations of the introduced and reiterated referents are
studied in section 7.1. In this section, the analysis is
focused on full NPs and pronominals in general without
making any further distinctions between overt pronominal
subjects and null subjects. Secondly, since different
characteristics of different referents such as being a major
or a ;ninor referent have shown an effect on some of issues
discussed in Chapter 5 and 6, the analysis is conducted by
taking this variable into consideration (section 7.2).

In Turkish, if a pronominal form is used for the
subject of the sentence, it may either be marked with a
personal suffix added to the end of the verb which is
considered as null subject or may be an overt pronominal

subject since Turkish employs both overt pronominal and @
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representations as anaphoric expressions to convey a
coreferential relationship with an NP. Therefore, the
pronominal forms are analysed further to see which form is
used to code the reference to a particular referent (section
7.3). Finally, the strategies the children employ for the
pronominalization of the referents are studied in detail

(section 7.4).

7.1 THE LEXICAL REALIZATIONS OF THE INTRODUCED AND

REITERATED REFERENTS

The lexical realizations of the referents are delienated
in terms of first, second and the third mentions of the
referents within each age group and then the comparison of
each mention across the age groups is made to reveal any
developmental differences in this respect.

Beginning with the youngest group in this study, we
see that 3-year-old children use full NPs 99% of the time on
introducing a new referent into the discourse. Only one
subject uses a pronominal to introduce one of the referents.
Once they establish the referent, they prefer referring to
the referents with pronominals, either with overt
pronominal or null subject, more frequently. 38% (N=19) of
the second mentions are with full NPs whereas 62% (N=31)
are with pronominals. This preference of full NPs decreases
down to 21% (N=8) for the third mentions of the referents
while the use of pronominals increases up to 79% (N=31).

(Table 7.1.1)
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Table 7.1.1 Distribution of full NPs and pronominals of the 3-year-
old proup

Full NP Pronominals Total
1st mentions 99% (N=71) 1% (N=1) 100%(N=72)
2nd mentions | 38% (N=19) 62% (N=31) | 100%(N=50)
3rd mentions 21% (N=8) 79% (N=31) | 100%(N=39)

As Table 7.1.1 shows the change in employing full NPs for
the subsequent mentions. After the introduction with a full
NP, pronominal subjects are used for the second and third
mentions excessively. This change in preference of
pronominals to full NPs for the following mentions
statistically shows a highly significant difference (x2=

80.705; df=2; p<.0001).

(%)

B fullNP
pronominal

referents

1.mention 2. mention 3.mention

mentions

Figure 7.1.1 Distribution of full NPs and pronominals
of the 3-year-old group
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All of the first mentions of 5-year-old group are in the
forms of full NPs (100 % N=85). Although pronominalization
starts with the second mentions to a certain extent, the
proportion of the full NPs is more than the proportion of
pronominals, unlike the 3-year-old group.  This group
employs full NPs (57% N=31) more than the pronominals
(43% N=23). The extensive use of pronominals starts with
the third mentions: full NPs are used 32% of the time

(N=14) while pronominals are used 68% of the time (N=30).

Table 7.1.2 Distribution of full NPs and pronominals of the S5-year-

old group
Full NP Pronominals Total
1st mentions 100% (N=85) - 100% (N=85)

2nd mentions 57% (N=31) | 43% (N=23) [100% (N=54)

3rd mentions | 32% (N=14) | 68% (N=30) [100% (N=44)

The number of full NPs decreases with the subsequent
mentions while the use of pronominal increases. The
difference between the use of full NPs and pronominals

across different mentions is statistically significant as well

(x2= 72.427; df=2; p<.0001 ).
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Figure 7.1.2 Distribution of full NPs and pronominals
of the 53-year-old group

The results of the 7-year-old group shows the same
tendency as the S5-year-old group. Children at this age also
introduce the referents with full NPs into their narratives
(100% N=101). They still employ more full NPs than the
pronominals in the second mentions of the referents (56%
N=46 and 43% N=35 respectively). With the third mentions
of these referents, the use of full NPs become less frequent
(40% N=24) while the use of pronominals become more

frequent (60% N=36).
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Table 7.1.3 Distribution of full NPs and pronominals of the 7-year -

old group

Full NP Pronominals Totals
1st mention 100%(N=101) - 100%(N=101)
2nd mention 56%(IN=44) 44%(N=35) [100%(N=79)
3rd mention 40%(N=24) 60%(IN=36) [100%(N=60)

The decrease of full NPs and the increase of
pronominal subjects across different mentions shows a
highly significant statistical difference (x2=77.297, df=2;
ps.0001).

120 5
100

80

(%)

80 . B NP

40

referents

20 4

{ s

1.mention 2. mention 3.mention

mentlans

Figure 7.1.3 Distribution of full NPs and pronominals
of the 7-year-old group

The lexical realizations of the first and the second
mentions of referents in adult group is no different than the

5 and 7-year-old groups.

pronominal
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and pronominals of adults

Rull NP Pronommals Totals
1st mention 100%(N=117) - 100%(N=117)
2nd mention 75%(N=75) 25%(N=26) 100%(N=104)
3rd mention 60%(N=55) 40%(N=36) 100%(N=91)

All the referents are introduced as full NPs, and full NPs

75%

of the second mentions are in full NP forms and 25% of them

for second mentions is higher than the other groups.

are reiterated as pronominals. However, the preference for
full NPs to pronominals draws a different picture for the

third mentions in adult group. Adults still use full NPs for
the third mentions more than half of the time (60% N=55).
Pronominal use is still much less than the full NPs; also
slightly more than the second mentions (40% N=36). Yet,
the difference between the NPs and pronominals is still

significant (x2=52.963; df=2; p<.0001 ).
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Figure 7.1.4 Distribution of full NPs and pronominals
of adults

These figures have already shown that children at
different age groups have different tendencies for different
mentions of the referents in terms of choices for lexical
realizations after these referents are introduced into the
text. At this point, as the focus is on the lexical
realizations of the referents, the issue of appropriateness
which has already been discussed in Chapter 6 is not taken
into consideration. The use of full NPs and pronominals show
significant differences across the méntions within each age
group. Therefore, the next step will be the analysis of the
results across the age groups since the main concern is on
the developmental differences.

On comparing the lexical realizations of different
mentions across the age groups, we see that all the subjects
except for one 3-year-old child introduce new referents

with full NPs into the discourse. In terms of first mentions,
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there is no developmental difference between the age
groups. This shows that starting from the age 3, children
are aware of what is required in introducing a referent into

discourse and use full NPs for this purpose.

Table 7.1.5. Distribution of the first mentions of the referents
across the age groups

Age Full NP Pronominal Total
3-year 99% (N=71) 1% (N=1) {100%(N=72)
5-year 100% (N=85) - 100%(N=85)
7-year 100% (N=101) - 100%(IN=101)
Adult 100% (N=117) - 100% (N=117)

Developmental differences begin to appear with the
second mentions of the referents. The older they get, the

more full NPs they use for these mentions.
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Table 7.1.6 Distribution of the second mentions of the referents
across the age groups

Age Full NP
%o N diff. in means
3-year 38 19
0.4
S-year 57 31
0.7
7-year 56 44
1.6
Adult 75 78
Age Pronominal
) N diff. in means
3-year 62 31
-0.2
5-year 43 23
0.5
7-year 44 35
-0.3
Adult 25 26

3-year-old children use pronominals 62% of the time while
full NPs form 38% of the second mentions. The higher
percentage of pronominal use at this age is due firstly to the
number of referents they introduce into their narratives.
They form their stories around only two of the major

characters which are the boy and the snowman. So, they
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mostly introduce one of the referents then maintain this
referent for a while using a pronominal form, mostly a null
subject, and then introduce the next referent and maintain

it by pronominals as well.

(1) Cocuk var -di/ (3;9)
child exist PAST 3SG
@ Sonra  kardan adam yap -t
then snowman make PAST 3SG

DAtkr -yi1 da al -ip boyn -u -na sar -di
scarf ACC tootake PART neck POSSDAT put PAST3SG

Sonra kardan adam yiri -meye bagla -di

then snowman walk  INF start PAST3SG

@ Birdenbire canlan -maya bagla -du
suddenly  become alive INF start PAST3SG

(There was the boy/Then, (he) made a
snowman/...(he) took the scarf and put it
around (the snowman's) neck/Then, the
snowman started walking/(he) suddenly start

becoming alive.)

Another reason is that they introduce these two major

referents together as in (2):
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(2) Kardan adam yap -u cocuk/ 355
snowman make PAST boy
@D Yukar -dan ug -tu -lar/
up ABL fly PAST 3PLU
@ Noel Baba’ nin ora -ya git -ti  -ler/

FatherXmas  GEN there DAT go PAST 3PLU
(The boy made a snowman/(They) flew/(They)
landed/(They) went to Father Christmas's place.)

and they focus on what these two have done together so
they do not need to use full NPs since the referents are not
switched from one referent to the other. The length of the
texts is also a factor. The mean length of text of this group
1s 14 clauses; therefore, their texts are never long enough
to require the use of full NPs to help the hearer to recover
this particular referent, in other words, to bring the
referent in question into the hearer's consciousness again so
that she/he can keep the track of the referents.

This preference for pronominals over full NPs changes
with the increasing age. The percentage of pronominals are
43% and 44% for the 5 and 7-year old children respectively.
As the increasing ages, the developmental differences
between the age groups increase as well. The- difference
between the 3 and S5-year-olds is less than the difference
between the 5 and 7-year-olds (t=5.49; df=3; p<.0001 and
t=7.75; df;3; p<.0001).

The higher percentage of full NPs for the second
mentions (57% for S5-year-olds and 56% for 7-year-olds) in

these two age groups is the result of a number of reasons.



Chapter Seven 214

First of all, the style of introducing a new referent into
discourse is different than the youngest group. Some of the
referents, although few, are introduced through
presentative constructions such as with existential clauses;
then the children may use a full NP to elaborate the same

referent in the subsequent mention (Flashner, 1987).

(3) Cocuk var -di (5:3)
boy exist PAST
Bu cocuk  disar - ctk -t/
this  boy out ACC go out PAST3SG

(There was a boy/This boy went outside)

(4) Bir tane cocuk var/ (7;10)
one/a boy exist
Kis gel  -mig/

winter come PAST

Cocuk da kardan adam = yap  -rugl
boy PART snowman make PAST
(There is a boy/It is winter/The boy made a

snowman.,)

In addition to this, some referents, especially the snowman
and the minor referents such as Father Christmas and the
boy's parents are first introduced in object position.
Afterwards, when these referents take over the action,

they are reiterated as the agent in the form of a full NP.
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(5)
Disar -da kardan adam yap -t/ (5;7)
out LOC snowman make PAST3SG
Sonra kardan adam canlan -dif
then snowman become alive PAST
((He) made a snowman outside/Then, the
snowman became alive.)

)

Qra -da Noel Baba'yr gor -di -lerl (75)
there LAOC Father Xmas ACC see PAST 3PLU

Sonra Noel Baba o -nu al -ip

then FatherXmas he ACC takePART

bir  yer -e gotir-dif

one place DAT take PAST3SG

((They) saw Father Christmas there/Then,

Father Christmas took him somewhere.)

Secondly, the children's ability to involve more referents
into the discourse has an obvious effect on the preference
for full NPs over pronominals. Switching from one referent
to another appropriately, which means with full NPs,
requires more use of full noun phrases than of pronominals.

Adults have the highest percentage of full NPs which
is 75% and the developmental difference between the adults
and the children, mnamely 7-year-olds, 1is the highest of

them all (t=8.64; df=3; p<.0001) and the lowest rate of



Chapter Seven 216

pronominal forms of all groups which is 25%. In other
words, adults mostly prefer full NPs for the reiteration of
the referents a second time. This is because adult narratives
meet all the requirements of a coherent discourse in regard
to the introduction of the referents. Adults introduce new
referents with appropriate indefinite expressions and want
to establish the referent further. That may be why the

second mentions are full NPs.

(7  Bir tane c¢ocuk var -ms/
one boy exist PAST
Cocuk bir sabah  uyan -dig  -mnda
boy one morning wake PART when
bak -m disart -yal
look PAST outside DAT
(There was a boy/The boy looked outside when

he woke up one morning.)

Pronominal forms are preferred for the second mentions of
those referents which can be introduced by definite
expressions appropriately (Chapter- 6). After these
referents, namely Father Christmas and the boy's parents,
are introduced by full NPs, pronominals are used for the

second mentions.

(7) Bir bak -mis cocuk Noel Baba dur -uyor/
PARTlook PAST boy  Father Xmas stand PROZBSG
PO -na ‘hos geldin’  de  -mis/
he DAT welcome say PAST 3SG
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(Then the child saw that Father Christmas was

there/(Father Christmas) said to him "Welcome".)

Adults also include all the referents in their texts and are
able to reiterate these referents more than twice; so, they
switch from one referent to another using full NPs more
than the children do.

Another point in adult narratives which 1s worth
mentioning , Is that adults not only narrate the actions of
the characters but they make additional remarks on the
setting or the environment as well unlike child subjects.
After these remarks, when they return to the referents and
the action, they always use full NPs even if there are not

any other intervening participants. (9)

(9) Noel Baba bir tane kapr -yt ag -mugl
FatherXmas one door ACC open PAST
Noel Baba'nin geyik -ler  -i or-da  -ynus/
Father Xmas deer PLUAQC there LOC PAST
Birtane de  kizak var -mi§ or -dal
one too sledge exist PAST there LOC/
Kizag -in  i¢ -i -nde c¢ocuk -lar igin
sledge GEN in PCSS LOC chid PLU for
bir suri  hediye var -mig/
lots of gift exist PAST
Noel Baba  git -mis or -dan bu  ¢ocug -un
Father Xmas go PASTthere ABLthis boy GN
paket -i  -ni  al -m sl

packet PCBS ACC take PAST3SG
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(Father Christmas opened a door/ The deers of
Father Christmas were there/There was a sledge
there, too/There were lots of gifts for children

in the sledge.)

Different age groups organize their narratives around
the same referents in a different way expressing these
referents with different lexical realizations which
consequently leads to an increase in full NPs and a decrease
in pronominals with age. There certainly is a significant
difference across the age groups with respect to the rate of

pronominals and full NPs (x2=20.582; df=3; p<.001 ).
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Figure 7.1.5 Distribution of the second mentions of the
referents across the age groups

In terms of the third mentions of the referents, the
way the children employ the full NPs versus pronominals

does not change by the age of 7. However, there is a



substantial difference,
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which is also statistically significant,

between the children and the adult group (x2=20.582; df=3;

p<.001).

Table 7.1.7. Distribution of the third mentions of the referents across

the age groups

Age Full NP
% N diff. in means
3-year 21 8
0.2
S-year 32 14
0.5
7-year 40 24
1.6
Adult 60 55
Age Pronominal
% N diff. in means
3-year 79 31
0
S-year 68 30
0.2
7-year 60 36
0
Adult 40 36

In 3, 5 and 7-year old children's narratives, pronominals

are preferred more than full NPs after the second mentions.
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3-year-old children tend to pronominalize 79% of the time.
This figure goes down to 68% with the S5-year-old children
and to 60% with the 7-year-old group. The ratio of nominals,
although less than pronominals, increases gradually from 3-
year-olds to 7—yeari—olds while the number of pronominal
forms are decreasing; with age. There is a gradual increasing
development between the ages of 3 and 5 and 5 to 7 (t=4.28;
df=3; ps<.0001 and t=6.30; df=3; p<.0001 respectively) in
terms of nominal forms. Whatever the actual figure is, the
general tendency among children from 3 to 7 -year-old is to
pronominalize the referents more after the second mentions.
This is because they already establish the referent by means
of wvarious full NPs and then start maintaining this referent

by means of pronominals.
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Figure 7.1.6 Distribution of the third mentions of the
referents across the age groups
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On the other hand, adults have a different tendency
than children. This group still employ more full NPs (60%)
than pronominals (40%) for the third mentions of the
referents unlike children. Once again, the substantial
development takes place between the 7-year-old group and
the adults (t=7.73; df=3; p<.0001).

When we look into why adults draw a different
picture once again in terms of the third mentions , we see
that some adults maintain the referents using full NPs
continously in a way to emphasize that this referent has the
focus at that moment and then pronominalize the referent

as in example (10).

(10)
Kardan adam -a bak -mug/
snowman DAT look PAST 3SG
Birden kardan adam canlan -mags/
suddenly snowman become alive PAST
Saat tam 12" yi vur -dugu zaman
clock = exactly ACC strike PART when
Kardan adam  canlan -tver  -mug/
snowman become alive PART PAST

Kardin ‘adam o -nu  selamla  -mugl
snowman he ACC greet PAST
((The boy) looked at the snowman/The
snowman suddenly became alive/When the
cloc“k; struck  midnight, the snowman became

alive all of a sudden/The snowman greeted him.)
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The referents is switched from the boy to the snowman and
a full NP 1is continously used in the following utterances
afterwards.

Moreover, after being maintained by pronominals for
some time, the same referent is mentioned as a full NP just
before it is switched to another referent for the purpose of
bringing the previously mentioned referent into the hearer's

consciousness. (11)

(11)

Cinki  kardan adam -1 digar  -da -ymigl
because  smowman POSS out LOC PAST3SG
] O  -nu 6zl -dyor  -mugsl

boy he ACC miss PROG PAST

Sonra @ uyu -musg/

then  boy sleep PAST

Saat  tam 2% vur  -ur -ken

clock exactly ACCstrike ACRIST while

bizim cocuk dis kapi -y ac  -nug/
our boy out door ACC open PAST
(... Because (his) snowman was outside/(The boy)
was missing him/Then, (he) slept/.../when the
clock struck midnight, our boy opened the front

door.)
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Another strategy which is quite common to adults is to
mention a particular referent with a full NP while
maintaining this referent by pronominals for some time and
then to continue to maintain the same referent by means of
pronominals. This i1s because adults take the hearer's needs
into consideration and want the hearer to be aware of what

referent he/she is talking about at that moment.

(12)
Uzil -mds  klicuk cocuk dal
feel sad PAST small boy PART

% iyi -ce stkil -mus/
boy good ADVBL get bored PAST
0 Bir kardan — adam  yap  -mugsl

boy a/one  snowman make PAST

Cocuk  kardan adam  yap -mig/

boy snowman make PAST

(The little boy  felt sad/(He) got  bored/(He)

made a snowman/The boy made a snowman.)

7.1.1 Summary

The analysis of lexical realizations of different
mentions of the referents displays differences within each
age group and across the age groups. The first mentions are
all full NPs in all age groups which shows that all the

referents are introduced into the narratives by means of full
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NPs. In terms of second mentions, 3-year-olds use more
pronominals than any other age group. The older groups
still use more full NPs for the second time they mention a
referent. There still is a difference which gradually takes
place in the other groups in terms of full NPs. The biggest
difference is between the 7-year-old group and the adults.
But, 1in case of pronominals the developmental pace is not so
consistent as full NPs. This picture changes with the third
mentions of the referents. There is a contrast between
children and adults in that respect. All age groups start
using more pronominals than full NPs when they further
maintain the referents. However, adults still use more full
NPs than pronominals. The developmental difference
gradually increases with use of full NPs and the biggest
difference occurs after the age of 7. Likewise, the use of
pronominals shows a linear decrease between the age

groups.
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7.2 DISTRIBUTION OF LEXICAL REALIZATIONS IN TERMS OF

MAJOR AND MINOR REFERENTS

The pronominalization of the referents has been
considered from a general perspective without taking the
different characteristics of the referents into consideration
so far. The referents are classified as major referents and
minor referents in this study. Major referents are those
who are introduced initially and continue until the very end
involving in most of the scenes and mainly their actions
form the story. There are, on the other hand, some other
referents who appear at a certain stage of the story line.
These referents whether introduced at an early stage or
after the story-line is well-developed are considered as
minor referents. Therefore, the boy and the snowman are
the major characters whereas the boy's parents, Father
Christmas and the other snowmen they meet at the North
Pole are minor referents. Now, whether different
functions of the referents have an effect on
pronominalization will be studied.

3-year-old children introduce the minor referents into
their stories as full NPs (100%) like they do with the major
referents (98%). In fact, one child uses a pronominal form,
which is a null subject, to introduce one of the major
characters -the boy- but none uses any pronominal form
with the minor characters. The tendency of pronominalizing
the second mentions continues with the minor referents as
well.  Yet, the percentage of pronominal forms in minor

referents (80%) is higher than of pronominals in major
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referents (58%) but there is not any significant difference.
The same tendency continues with the third mentions. In

terms of major referents, more referents are referred to by

pronominal forms (79%). We previously have established

that children at 3 do not take the minor referents further in

their texts as they do with the major referents. In fact,

there is only one minor referent reiterated the third time in

this data.

pronominal

Since

form,

third mentions of

this

the

single

minor

referent 1is

referents

we reach a conclusion saying that

are

reiterated In a

all the

in form of

pronominals (100% N=1) unlike the major referents.

Table 7.2.1  Distribution of the full NPs and pronominal forms
among major and minor  referents of the 3-year-old
group

Major Referents Minor Referents
Full NP Pronominal Full NP Pronominal

Ist mention | 98%N=39) | 2%N=1) 100%N=32) -

2nd mentiodd3 HN=17) | SEHN=23) 2094N=2) 80 %IN=3)

3rd mention{ 21 %4N=8) | 79%N=30) - 100 7(N=8)

Yet again,

a chi-square test does not reveal any significant

difference between the two types of referents

(x2=0.625;

p<.99). There is a significant difference overall between the
mentions of both types of referents (x2=102.282;  df=3;
p<.0001). The percentage of full NPs decreases against the

increasing percentage of pronominal forms.
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o full NP minor
.g 40 pronominal minor
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1.mention 2. mention 3.mention
mentlons
Figure 7.2.1 Distribution of full NPs and pronominal
forms among major and minor referents
of the 3-year-old group.
5-year-olds treat the two types of referents exactly
the same. After introducing them with full NPs, they use

more full NPs and less pronominal forms for the second

mentions and more pronominal forms but less full NPs for

the third mentions of major referents.

Full NPs are not

employed for the third mentions of the minor referents at

all.

But again,

only 4 of the 45 introduced minor referents

are reiterated for the third time

Table 7.2.2

Distribution of full NPs and pronominals Forms among
major _and minor referents of the  S5-year-old group

Major Referents Minor Referents
Full NP | Pronominal | FullNP Pronominal

Ist mention | 100%(IN=40) - 100%(IN=45) -
2nd mentionf 55%(N=22) |45%(N=18) S4%MN=D) | S6%(N=5)
3rd mention] 35%(N=14) [65%(N=14) - 100%(N=4)
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(%)

full NP major
pronominal major
full NP minor
pronominal minor

NENN

referents

1.mention 2. mention 3.mention

mentions

Figure 7.2.2 Distribution of full NPs and pronominal forms among
major and minor referents for rthe 5-year-old group
7-year-old children use full NPs when they mention
both major and minor referents for the first time. A
discrepancy between major and minor referents is observed
with the second and third mentions. When the children
maintain the major referents, they tend to pronominalize
the major referents more (57%). This tendency gets higher
with the third mentions (76%). On the other hand, they use
more full NPs and less pronominal forms on maintaining the
minor referents; 69% of the second mentions of minor
referents are realized as full NPs while pronominals form
only 31% of the mentions. The same trend continues with
the third mentions in spite of the slight decrease in the
percentages (61% and 39% respectively) (x2=81.165; df=6;
p<.0001).
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among major and minor
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full NPs and pronominal forms
referents of the 7-year-old

Major Referents Minor Referents
Rull NP Pronominal | Full NP Pronominal
1st mention | 100%(N=40) - 100%M=61) -
2nd mention 43%N=17) ST%MIN=23) | 69%(N=27)|31 HN=12)
3rd mention| 24%(N=D) 76%MN=28) | 61%(N=14]39%N=9)

The preference for full NPs to pronominal forms gets higher

and becomes

mentions of the minor referents (x2=25.629;

120

100

(%)

referents

20

80

60

40

statistically significant

1.mention

2. mention
mentlons

with the

df=2;

subsequent

NENR

Figure 7.2.3 Distribution of full NPs and pronominal forms
major and minor referents of the 7-year-old group

Adult

referents and minor referents.

than pron

data

ominal forms for the

reveals the same tendency

subsequent

p<.001).

full NP major
pronominal major
full NP minor
pronominal minor

among

between major

They employ more full NPs

mentions
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regardless of the type of referents. In spite of this
preference of full NPs over pronominals, a decrease in the
ratio of NPs and an increase in the ratio of pronominals is
observed both in major and minor referents. The
differences between full NPs and pronominals are
statistically significant at .001 level (x2=22.440;  df=2;
p<.001 and x2=29.391; df=2; p<.001 respectively).

Table 7.2.4  Distribution of full NPs and pronominal forms among
major and minor referents of adults

" Major Referents Minor Referents
Rl NP Pronominal Rull NP Pronominal
1st mention | 100%(IN=40) - 100%(IN=77) -

2nd mention 70%MN=28)| 30%(N=12) | 78%M=50)| 22%N=14)
3rd mention| 55%MN=22)Y 45%(N=18) | 65%MN=33)| 35%N=13)

(%)

full NP major

fufl NP minor

NENR

referents

1.mention 2. mention 3.mention

mentlons

Figure 7.2.4 Distribution of full NPs and pronominal forms among
major and minor referents of adults

pronominal major

pronominal minor
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The type of referents do not play an important role on
the lexical realizations of the referents. The tendency for
choosing full NPs or pronominal forms does not generally
change with the nature of the referents. 3 and 5-year-old
children's and adult data have not revealed any changes.
Younger children in the 3 and S5-year-old groups reiterate
the minor referents right after the introduction (11); if they
do, they drop them and never mention these referents

again (12).

(11) 1. Cocuk var  -di/ (3;4)
child exist PAST 3SG

2. ¥ Kardan adam -a  git  -til
snowman DAT go PAST 358G
3. Ev -de anne -si  baba-s1 var -di
house LOC mother PCSS father POSS exist PAST3SG
4. Kardan adam canlan -di/
snowman become alive PAST3SG
5. O Yiri -dif
walk PAST3SG

6. 0; Ug -tu -lar/
fly PAST 3PLU
7.U¢ -tuk -lar -1 yer de c¢ok kardan adam
fly PART PLU ACplace LCC many snowman

var -di

exist PAST3SG
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8.0 Geri gel -di  -ler ev -e/

back come PAST PLU house DAT
(There was (a) child/...(He) went to the
snowman/There were (his) mother and father at
home/The snowman became alive/(He)
walked/...(The snowman and the boy)
flew/There were a lot of snowmen where (they)
flew/(The boy and the snowman) came back

home.)

In example (11), a 3-year-old child starts his narrative
mentioning the boy (utterance 1) and continues with what
the boy does (utterance 2). Then, in the third utterance, he
mentions the boy's parents for the first time as full NPs and
never reiterates them. Afterwards, the reference is
switched to the snowman in utterance 4. He talks about
what the snowman does both by himself and with the boy
(utterance 5 and 6). At this point, in utterance (7), other
snowmen are mentioned and the reference is again switched
to the boy and the snowman in utterance 8 by means of a
pronominal. Since the minor referents which are the boy's
parents and other snowmen in this particular example are
mentioned only once, and dropped afterwards since they
are not reiterated further, there is no opportunity to use

full NPs for the subsequent mentions.

(12) Noel Baba  var -di/ (37
FatherXmas exist PAST 3SG
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9P O -na hediye ver  -dif
he DAT present give PAST 3SG
Sonra  kardan adam ora -da kal -di/

then snowman there LOC stay PAST3SG

(There was Father Christmas/(He) gave him (the

boy) a present/ The snowman, then, stayed

there.)

Father Christmas is introduced and maintained only once
right after the introduction by means of null subject which
1s perfectly appropriate for a subsequent mention but this
referent is dropped at this point and the story continues
with the snowman. That is why they use more pronominal
forms than full NPs for the subsequent mentions. Only 7-
year-old subjects handle the pronominalization of the major
and minor referents in a different way. On comparing their
data to adult data this may well be the result of not
maintaining the minor referents continuously most of the
time. What is meant here is that they introduce a minor
referent and then switch to another referent mostly to a
major referent, and after a while, switch to this particular

referent and do not further maintain this referent again.

(13)

(13) anne -si g¢orap -lar -in yok
mom  PCES sock PLU PCES nonexist
diye goster -iyorl

PART show PROG
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sonra 0 ordan gid -ip ¢orap -lar -i -nt

then he there go PART sock PLUPCSS ACC

gly -iyorl

wear PROG

anne -Si bas -1 -na sapka-si -ni tak -iyor/ (715)
mom PCES head PCSS DAT hatPCSS AQCwear PROG
cocuk kosar -ken sapka -si disi  -yor/

boy run  while hat POSS fall PRCG
anne  -si kiz -yor o -nal

mom  PCBS beangry PROG he DAT

(His mother pointed out that he did not have his
socks on/then he went and put the his socks
on/his mother put his hat on his head/his hat
fell down while he was running/...his mother

became angry at him.)

Major referents, on the contrary, are reiterated and
then the reference is maintained that particular referent in
sequence of utterances forming an information block about
the same referent; and hence, pronominals are preferred to
be appropriate for the subsequent mentions within each
sequence until the reference is switched again to another

referent.

(14) Bir tane cocuk var  -di
one child  exist PAST3SG
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? Uyu -yor -duf
sleep PROG PAST3SG
@ Uyan -di/

wake up PAST3SG
@ Disar -1 ¢k -t

outside ACC go out PAST3SG
O Kar

-dan bir tane

ABL

top yap -tif
ball make PAST3SG
(There was a boy/(He) was sleeping/(He) woke

sSnow one

up/(He) went out/(He) made ball out of snow.)

After comparing the lexical realizations of the major

and minor referents within the groups, we now compare

these issues across the groups to see whether there are any

developmental differences.

Like the overall analysis of the first mentions, there

are no age differences between the first mentions of major

and minor referents. The referents are introduced as full

NPs at all age groups. (Table 7.2.5)

Table 7.2.5 Distribution of the first mentions in terms of major and
minor referents across the age groups
__Major Raferf_rlts _ Minor Referents
Age Full NP Pronominal Full NP “Pronominal
3-year 98%(N=39) | 2%(N=1) 100%(N=32) -
S-year 100%(N=40) - 100%(N=45) -
7-year 100% (IN=40) - 100%(N=561) -
Adult 100%(WN=40) - 100%(N=77) -
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The second mentions, however, demonstrate age
differences. Pronominalization of major and minor referents
shows different developmental trends. 3-year and 7-year-
old children use more pronominal forms (58% and 57%
respectively) while S-year-old children and adults use more
full NPs (55% and 70% respectively) for the second mentions
of the major referents. There is a significant developmental
difference at the level of .001 (x2=8.22; df=3; p<.001 ).
There is not any significant difference between 3 and 5 and
5 and 7. Then, the development starts and shows
significance (t=3.11; df=3; p<.003).

In terms of minor referents, the general tendency is to
use more full NPs than pronominal forms after introducing
the referents except for the 3-year-old group. The youngest
group chooses pronominal forms 80% and full NPs 20% of
the time. The statistical analysis reveals a developmental
difference at 0.001 level (x2=13.930; df=3; p<.001 ). In
terms of the developmental pace, the difference between
each age group 1is significant when the full NPs are
concerned. The substantial development takes place
between the ages of 5 and 7 (t=8.22; df=3; p<.0001). And
the difference between 7-year-olds and adults 1is higher
than the difference between 3 and 5 year olds (t=7.46; df=3;
p<.0001 and t=5.80; df=3; p<.0001).
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Table 7.2.6 Distribution of the second mentions in terms of major
and _minor referents across the age groups
Major Referents

Age Full NP
Y N in means
3-year 43 17
5-year 55 22
7-year 43 17
Adult 70 28
Age Pronominal
) N in means
3-year 58 23
-0.3
S-year 45 18
0.2
7-year 57 23
-0.4
Adult 30 12
Minor Referents
Age Full NP
% N diff. in means
3-year 20 2
0.3
S-year 64 9
0.9
7-year 69 27
0.9
Adult 78 50
Age Pronominal
% N diff. in means
3-year g0 8
-0.06
5-year 36 5
0.1
7-year 31 12
0.2
Adult 22 14
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There is a significant developmental difference when
the lexical realizations of the second mentions of the major
and minor referents are compared across the age groups
(x2= 48.510; df=3; p<.0001 ).

3 and 5-year-old children show the same tendency in
pronominalization of both major and the minor referents
when they further reiterate the referents. Yet, only one of
minor referents 1is reiterated a third time and as a
pronominal form by a 3-year child. 7-year-old children
handle the referents in a different way according to the
nature of the referents. They prefer to pronominalize the
major referents whereas they prefer to refer to the minor
referents with full NPs most of the time. Adults’" way of
pronominalization does not change according to the nature
of the referent. For both type of referents, adults use more
full NPs than pronominal forms for the third mentions. The
distribution among full NPs and pronominals of major and
minor referents yields a significant developmental
difference across the age groups (x2=12.225; df=3; p<.001
and x2=7.937; df=3; p<.001 respectively). The difference
across the age groups is also significant in regard to the both
types of referents (x2=63.286; df=9; p<.0001 ). The
statistically significant developmeht starts after the. age of 7
in regard to the full NP of major referents. The difference
between the 7-year-old group and adults 1is highly
significant (t=3.79; df=3; p<.0001).

When it comes to the minor referents, the highest
difference takes place between age 7 and adult group

(t=8.34; df=3; p<.0001). Before the age of 7, there is a
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gradual development between the ages 3 and 5 (t=3,98;
df=3; p<.0001) and 5 and 7 (t=6.97; df=3; p<.0001). In
terms of pronouns of minor referents, there is not any
statistically significant development between the ages of 3
and 5 (t=2.44; df=3; p<.017). The developmental difference
starts after the age of 5. The difference between the ages of
5 and 7 (t=3.38; df=3; p<.001) and increase after the age of
7 (t=3.90; df=3; p<.0001).

Table 7.2.7 Distribution of the third mentions in terms of major
and minor referents across the age groups

Major Referents

Age Full NP
%o N diff. in means
3-year 21 8
0.2
S-year 35 14
. -0.3
7-year 24 9
0.6
Adult S5 22
Age Pronominal
% N diff. in means
3-year 79 30
-0.2
S-year 65 26
0.1
7-year 76 28
-2.3
Adult 45 13
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Table 7.2.7 Distribution of the third mentions in terms of major
and _minor referents across the age groups

Minor Referents
Age Full NP
Y% N diff. in means
3-year - -
5-year - -
0.4
7-year 61 14
1.2
Adult 65 33
Age Pronominal
%o N diff. in means
3-year 100 1
0.1
5-year 100 4
0.2
7-year 39 9
0.4
Adult 35 18

The detailed analysis has

adults have

-pronominalization in general in discourse.

different

strategies

that children and

in handling
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7.3 OVERT PRONOMINAL SUBJECTS VS. NULL SUBJECTS

We next look at the pronominalization from a different
angle.  Pronominal forms are employed to a certain extent
for different mentions of the referents by the children at
different ages and adults. But do they use both pronominal
subjects or null subjects as it is allowed in Turkish? At what
instances do they employ an overt pronominal subject or a
null  subject?

All the subjects regardless of age use null subjects
96%of the time on average when they pronominalize.

Table 7.3.1  Distribution of null subject and overt pronominal
subjects _across the age groups

Age Null Subject Pronominal Subject
3-year 95% (N=60) 5% (N=3)
S-year 94% (N=50) 6% (N=3)
7-year 96% (N=68) 4% (N=3)
Adult 98% (N=60) 2% (N=2)
Mean Percentage 96 % 4%

It will be obvious from this table that examples of overt
pronominal subjects are rare. Some examples from each age
group follow,  with interpretations that, because of the
small number, can only be tentative.

The 3-year-old group uses overt pronominal subjects
mainly in two different contexts. The first context is to
switch the reference from one major referent -the snowman

- to another one -the boy -.
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(15)
Sonra kardan adam “hogcakal” de -dil(3;4)
then snowman good-bye say PAST
0 da "hoscakal " de -dif
he too good-bye say PAST
(Then, the snowman said "good-bye'/he (the

boy), too, said "good-bye".)

In the second context, the function is to maintain a referent
but an overt pronominal subject functions in a way to

emphasize the referent which is being maintained.

(16) Kardan adam -la cocuk orman -a git -tif  (3;11)
snowman  with boy forest DAT go PAST3SG

Cok kardan adam var  -di/
a lot of snowman exist PAST
Onlar dansed  -yor -du/
they dance = PROG PAST

(The snowman and the boy went to the
forest/There were a lot of snowmen/They were

dancing.)

In a sense, the child tries to emphasize that the action
belongs to only other snowmen, that the snowman and the
boy are not involved in this action.

5-year-old children also use overt pronominal subjects
in the same contexts when they switch the reference from

one major referent to another referent (17) and to maintain
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only one of the major referents -the boy - (18). They also
use them in order to switch to 'snowman and the boy' when
they narrate the actions that the snowman and the boy

involve together. (15)(16)

(17) Sonra bir kardan adam vap -t/ (5;0)

then one snowman make PAST3SG
Kémuir koy -dul

coal put PAST3SG

Sonra 0  canlan -dif

then he  become alive PAST3SG

(Then, (the boy) made a snowman/(He) put
(some) coal (on the snowman's eyes/... Then, he

(the snowman) became alive.)

(18) Cocuk  kalk -t/ (5;3)
boy get up PAST3SG
@ Bir sey gor -dil
one thing see PAST3SG
Sonra o gid -ip kardan adam yap -t
then he go PART snowman make PAST
(The boy got up/(He) saw something/.. Then he

went and made an snowman.)

Like the other two younger groups, 7-year-old
children employ overt pronominal subjects both on

maintaining and switching the major referents.



Chapter Seven 244

(19) Sonra bir  yer -e gel -iyor  -lar/
then one place DAT come PROG 3PLU
Bagka kardan adam -lar da var or -da/
other snowman PLU too exist there DAT
Onlar cekil -iyor  -lar/
they step aside PROG  3PLU
(Then, (the boy and the snowman) came to a
place/There are some other snowmen, too/They

stepped aside.)

Again, the overt pronominal is to emphasize that this

referent strictly belongs to the referent just switched.

(20) Bir tane cocuk bir kardan adam yap -iyorl (79)

one boy one snowman make PROG
Hep  kardan adam -a bak -1yor/
all snowman DAT 1look PROG
Sonra o stk sacma -ya bagsla -di/

then he light give away PART start PAST
(A boy makes a snowman/(He) looks at the
snowman all the time/Then, he (the snowman)

starts giving away light.)

Adults use pronominal subjects to maintain the
referents both major and minor. They mainly use overt
pronominal subjects in order to maintain a referent (21) or
to switch from minor referent to the major referents either

to the boy or to the boy and the snowman together. (22)
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(21) Or  -da bir de Noel Baba var/

there DAT one too Father Xmas exist

O ¢ocug -a gizel bir atki hediyeed -iyor

he boy DAT nice onescarf gve PROBSG
(There was this Father Christmas there, too/ He

gave the boy a nice scarf as a present.)

(22) Sonra baba -si "hadi, yar -ma vak:i" de -dil

(%)

referents

then father PCSScomeon sleep INFtime  say PAST3SG
O da hemen oda -si  -na ¢k -t/

he too at once room POSS DAT go up PAST3SG
(Then,  (his) father said (to him) "it is time to go
to bed "/He (the boy) went to (his) room at

once.)

100
.

80 - [

[¢)]
(@]
A

null subject
B overt pronominal

Age

Figure 7.3.1 Distribution of null subjects and overt
pronominal subjects across the age groups
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The rate of preferring null subject to overt pronominal
subjects does not show any significant change across the age
groups. The situations that children and adults use

pronominal subjects remain more or less the same as well.

7.4 STRATEGIES FOR ANAPHORIC DEVICES

This section is concerned with how children employ
the anaphoric devices in their narratives. It has been
pointed out that children apply different strategies to
employ pronominals in their narratives compared with the
studies which have been done in other languages. One of
these theories is marked as ‘'thematic subject strategy’
(Karmiloff-Smith, 1980, 1981, 1985) in which narrators
save the pronominal use for the main referent of the story.
This main referent is characterized as thematic subject
(Ibid).  According to this theory, the child chooses a
thematic subject which is the main character in the story
and afterwards this referent is referred by pronominals
continuously. Therefore, this referent is lexically realized
as a pronominal whether the function is maintaining or
switching reference. Meanwhile, the referents other than
this thematic subject are introduced and switched to by
means of @nominals but maintained by means of
pronominals.

On the other hand, Hinds (1977, 1979) considers
pronominalization as a semantic process in which

'semantically prominent’ information is marked by nominal
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forms while continous information is marked by pronominal
forms, which is considered as less prominent forms.
Therefore, nominal expressions are preferred over
pronominal expression to mark paragraph boundaries.
Then, in relation to our story, we interpret this theory as
speakers maintain their referents throughout the story by
means of pronominals. When they first introduce their
referents into the story or switch the reference from one
referent to another, they use a nominal form to mark the
importance of the shift in topic. But, on the other hand,
when this recently introduced or switched referent is
maintained, a pronominal form is used. So, each referent is
mentioned in forms of paragraphs starting with a nominal
and continuing with a pronominal regardless of that
referent being a protagonist or a secondary character. This
strategy is termed as 'paragraph boundary strategy’. We
have analysed our data taking these two strategies into
consideration. The analysis will be performed in terms of
major referents and minor referents separately.

When we begin with our 3-year-old group, we see
some individual differences among the subjects of this age
group. Two out of 20 subjects do not use any sort of
pronominal forms at all for any of the referents. These two
subjects use full NPs throughout their narratives for

introducing, maintaining and switching the referents.

(1) Kardan adam yap -t cocuk/ (3;3)

snowman make PAST boy
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Cocug -un baba  -si var -dif

boy GEN father POSS exist PAST3SG

Kardan adam da git -t/

snowman too go PAST 3SG
Sonra eri . -mis kardan adam/
then melt PAST snpowman

Cocuk da c¢ok dzil  -dal

boy too very sad PAST3SG

(The boy made a snowman/There was the boy's
father/...The snowman went/Then, the snowman

melted/The boy was very sad.)

Children at this age treat the major referents, the boy and
the snowman, in a different way. Three subjects consider
the boy as the thematic subject of the narrative and always

pronominalize this referent after the first introduction.

(2) Kar -lar yag -di (3;7)
snow PLU snow PAST3SG
Kardan  adamj yap -t cocukj /
snowman make PAST boy

@i Sonra u¢ -tul

then  fly PAST3SG

Noel Baba var -dif
FatherXmas exist PAST 3SG
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GijGt -tk -ler -i yer -de mizik
go PART PLU AQCplace LOC music
gal- di -lar

play PAST 3PLU
sonra Bjj ev  -ler -i -ne don -dii -lerl
then house PLU AQC DAT return PAST 3PLU
Pj Uyu  -dul

sleep PAST3SG
01 Kalk  -u/
get up PAST3SG

Eri  -mis -t kardan adam/
melt PAST PAST snowman
@j Sonra dziil -diif

then become sad PAST3SG
(It snowed/The boy made (a) snowman/Then,
(the snowman) flew/... There was this Father
Christmas/ After (the boy and the snowman)
had played music at the place (they) went,
(they) came back/The snowman had

melted/(The boy felt sad.)

Seven of the 3-year-olds introduce the referent as a full NP,
then wuse pronominal forms until a new referent is
introduced again as a full NP. When the boy comes to the
focus again, the referent is switched by a full NP and

pronominalized afterwards.
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(4) Cocuk var  -di/ (3;3)
boy exist PAST3SG
@ Kardan adam yap -t
snowman make PAST3SG

Sonra cocuk  uyu  -dul
then boy sleep PAST3SG
O Uyan -dif

wake up PAST3SG
Ama  kardan adam eri  -mi§ -tif
but snowman melt PAST PAST
Cocuk hediye -si -ni  kardan adam -a ver -dif
boy present PCBS AQC snowman  DAT give PAST
(There was the boy/(He) made a
snowman/.../Then, the boy slept/(He) woke
up/But the snowman melted/The boy gave the

snowman his present.)

Six of the 3-year-old children employ both of these
strategies with the same referent. When they first
introduce the boy, they treat it as a thematic subject and
reserve the pronominal forms for the boy. After a while,
when more referents are introduced, they switch to the boy
with a full NP and pronominalize it while maintaining the
referent until the referent is switched to another one with a

full NP.

(5) @ Kardan adam yap -t (3;1D)
snowman make PAST3SG
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Kardan adam yer -i -nde dur -uyor -du/
snowman place AGC LCC stay PROG PAST3SG
Yat -11 of
go to bed PAST he (the boy)
@ Kalk -t/

get up PAST3SG

Kardan adam canlan -dif
snowman become alive PAST3SG
@ Yiri -meye basla -dif

walk INF start PAST3SG
D Ac  -ulf

open PAST3SG

Noel Baba var -dif

FatherXmas exist PAST3SG

Noel Baba’ -min  ev -i -ne gir -di gocuk/.
FatherXmas (&N house PCSS DAT enter PAST boy

((He) made (a) snowman/ The snowman was
standing at his place/ ((The boy) went to
bed/(He) got up/ The snowman became alive/
(He) started walking/.../(He) opened/.../There
was Father Christmas/The boy went into Father

Christmas's house.)
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Two of the children in this group do not use pronouns for
the boy because they switch the reference to the boy, talk
about him in one utterance, then shift the referent again.

They mnever maintain the boy subsequently as one

information block.

(6) Cocuk kardan adam yap -t1/
boy snowman make PAST3SG

Kardan  adamj yiiru -duf

snowman walk PAST3SG

Cocuk da  yard -du/
boy too walk PAST3SG
;i U -tul

fly PAST3SG

Oyna -di cocuk/

play PAST boy

Kardan adam; sicak -da  kal -dif
snowman hot DAT stay PAST3SG
PiEri  -dif

melt PAST3SG

(The boy built (a) snowman/The snowman
walked/.../The boy also walked/(The snowman)
went flying/.../The boy danced/The snowman

stayed in the hot/(He) melted.)

Children in this group take the snowman into consideration

in a different way than the boy. Although the snowman is
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considered as a major referent appearing quite early in the
eventline and participating in almost all the scenes
throughout the story, none of the 3-year-old children
considers the snowman as the thematic subject. They all
mention the referent with a full NP either on i.ntroducing or
switching to it and pronominalize the subsequent mentions
until switching to another referent. Therefore, they mark
paragraph boundaries by introducing or switching to the
snowman by means of full NPs and using anaphoric devices

for subsequent mentions until they switch to another

referent.
(7) Kardan adam yap -t cocukl (3;11)
snpowman make PAST boy
@ Cok gilizel ol -du/

very beautiful  become PAST3SG

@ Sonra uc  -tu/

then fly PAST3SG
Kardan adam -la c¢ocuk orman -a git -til
snowman with boy  forest DAT go PAST
(The boy made (a) snowman/(It) was very
beautiful/.../Then, (he) flew/The boy and the

snowman went to the forest.)

It is difficult to draw any conclusion as far as the minor
referents are concerned. Children at this age, as we have
already emphasized, normally drop them after the

introduction. If they reiterate these minor referents, which
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1s rather rare, they mention the referent as a full NP

initially and then pronominalize until another referent

comes to the scene.

(8)
Cok kardan adam var -di/ (3;11)
a lot of snowmarn exist PAST
Onlar dansed  -iyor  -du/
then dance PROG PAST
Sonra  c¢ocuk yat  -mis -t/
then boy go to bed PAST PAST
(.../There were a lot of snowman/They were
dancing/Then, the boy went to bed.)
In the 5-year-old group, seven out of 20 children

treat the boy as the  thematic subject and always use
pronominal forms for maintaining and switching to this
referent throughout the text. The other seven children
introduce the boy as a full NP and then maintain the
referent by pronominals by the time another referent
comes into the scene. Six of the children treat the boy in
relation to the other referents. They introduce the boy as a
full NP and pronominalize it thereafter. When they switch
to boy from a minor referent, they still pronominalize the

boy treating this referent as the thematic subject.

(9) Cocuk; yat -iyor  -dul (5;3)
boy sleep PROG PAST
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P Giyin -dif
get dressed PAST3SG

O; gid -ip kardan adam yap -t
he go PART snowman make PAST3SG
Anne -si  yatir -di o -nul
mother POSS  tuck in PAST he ACC
Pi Yat -a  -ma -di/
sleep  ABL NEG PAST3SG
(The boy was in bed/../(He) got dressed/.../He

made (a) snowman/His mum tucked him in bed.)

On the other hand, when they switched from the other

major character, the snowman, a full NP is used and the

referent is pronominalized afterwards.

treats

(10)

When

the

@i Kalk -t/

get up PAST3SG
Sonra  kardan adam eri -mis -li/
then  snowman melt PAST PAST
Cocuki da ¢ok iziil -miis -l
boy PART very become sad PAST PAST
(He) could not stay in bed/.../(He) got up/Then,

the  snowman melted/The boy was very sad.)

they talk about the snowman, only one child

snowman as the thematic subject and

pronominalizes it throughout the text after introducing as a
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full NP. Ten subjects use pronominals anaphorically for
maintaining the referent. Meanwhile, seven of them do not
pronominalize the referent at all. This is because they
mention the snowman only once as a full NP and switch to
another referent. When they reiterate the snowman again,
they use a full NP and never maintain it.

5-year-old children have the same tendency as the 3-
year-olds in terms of the minor referents. Minor referents
are not reiterated very often and when they are, they are
pronominalized within the paragraph boundary strategy by
switching to these referents by means of a full NP and then
maintaining them by pronominal forms.

7-year-old children's data does not show much
difference than the 3-and 5-year-olds.  Six children treat
the boy as the thematic subject and pronominalize the agent
all the time both on maintaining and switching the referent.
Seven subjects treat all the characters equally and
pronominalize major referents in terms of paragraphs
switching from one reference to another by means of full
NPs. Seven of the subjects regard pronominalization of the
boy in relation to the other referents. They treat this
referent as the central character by the time the snowman
appears. By then, the boy is always referred by a
pronominal even when it is switched from the other
referent. Once the snowman is introduced, they adopt a
different way of pronominalization. When the boy is
switched from the snowman, the other major character, a

full NP 1s used. But when it is switched from a minor
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referent, the boy is still treated as the thematic subject and

switched to by means of a pronominal form.

(11) Bir cocuk; var -dif (7;10)
one  boy exist PAST3SG
@ Sabah uyan -dif

morning wake up  PAST3SG

(; Hemen gid -ip bir kardan adam yap -t

at once go PAKRT one snowman make PAST3SG
.anne =St Oglen yemeg -i -ne cafir -diy
mother PGSBS lunch PCSS DAT call PAST

Dihep  pencere -den disart bak -ryor -dul
always window ABL out look PROG PAST3SG
baba -s1 yat -ma saat | -nin gel -digi -ni
father PCES sleep INF time PCSS (BN come PART ACC
isaret et -ti/

point out PAST3SG

0; Gd -ip pijama -lar -i -ni gy -dif

go PART pyjama PLU PCBS ACC put on PAST3SG
Kardan adam bir sey -e c¢ok dzil -mugs -tif

snowman one thing DAT very becomesadPAST PAST

Cocuk git -ti el -i  -nden tut -tul

boy go PAST hand POSS ABL hold PAST
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Kardan  adam yer -I -nde dur -dul
snowman place POSS LOC stay PAST
Cocuk git -t kapt -da  dur -dul

boy g0 PAST door LOC stop PAST

(There was a boy/(He) woke wup 1in the
morning/.../(He) made a snowman/...(his) mum
called him inside for lunch/...(he) kept looking
out of the window/In the evening, (he) still was
looking out of the window/(His) father pointed
(him) out that it was bedtime/(The boy) put his
pyjamas on/.../The snowman was upset about
something/...The boy went (near him) and held
(his) hand/.../The snowman stood at (his)

place/The boy went and stopped at the door.)

A number of children, although few, tend to treat the
snowman as a thematic subject after the initial introduction
in this group. Until the snowman appears, the boy is
considered as the thematic subject, but once the snowman
starts being involved in the events, it was treated as the
thematic subject even though the boy is still there. They
emphasize that another important and continuous referent
takes over the role of the thematic subject for that period

and organize their discourse according to this change.

(12) Cocuk; wyan -1yor/ (7;5)
boy wake up PROG
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Anne -si ‘¢orap -lar -1 -nigiy” di -yorl
motherPCSS  socks PLU PCBS AQCwear say PROG

@; Sonra kardan adam -1 -naj bir daha bak -iyorl
then snowman PCSSDAT one time look PROZBSG
Qi Ozaman arka -si1 -ni dén -dp gsapka -si -n
then  back PCBS ACCturn PART hat POES ACC
clkar -1yor o -nal

take off PROG he DAT

Kardan adam -a  "bin” di -yor cocuk/
snowman DAT mount say PROG boy
Qj Bin -iyor/

mount PROG3SG

(The boy wakes wup/.../(His) mother said "Put
your socks on"/(He) puts (his) socks on/.../Then,
(he) looks at (his) snowman one more time/(The
snowman) then turns behind and greets him by
taking (his) hat off/The boy told the snowman
"Mount (on the bike)/(The snowman) mounts (on

the bike).)

Since the narratives of 7-year-old group become more
sophisticated and longer, and children at this age are able to
talk more about the minor referents, there 1s a clear picture
of the pronominalization of the minor referents.  They
mainly treat the minor referents as paragraph units; that is,

the referent 1is introduced by a full NP and then



Chapter Seven 260

pronominalized until a new referent is introduced. When

they need to return to the same referent after a while, this

referent is switched by a full NP again and then reiterated

by pronominal forms afterwards.

(13)

Anne -5i o -na séyle -di/ (7;5)
mother POSS he DAT say PAST

O Giy -dir -dil

wear PAST3SG

Sonra Noel Baba o -nu al -ip  bir

then FatherXmas he ACC take PARTone

yer -e  gotir -diil

place DAT take PAST

QOra -da kizag -1 -m, geyik -ler -i  -ni
there LOC sledge PSS ACC deer PLU PCSS ACC

goster -dif
show PAST
PO  -na hediye ver -dil

he DAT present give PAST3SG

((His) mum told him/(She) dressed
(him)/.../Then, Father Christmas ~took him
somewhere/(He) showed (the boy) (his) deers
and sledge/(Father Christmas) gave him a

present.)
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Adults do not follow a single strategy for anaphoric
devices, either. Seven of the adults treat the boy as the
thematic subject and use pronominals both for switching
and maintaining while 6 of them prefer full NPs for
switching to the referent and pronominals for maintaining
the same referent. The remaining seven adults consider the
functions of the other referents in the story. They again
treat the boy as the thematic subject by mentioning it by

means of pronominals until the snowman is introduced into

the narrative.  Afterwards, the reference to the boy is
switched by means of full NPs and maintained by
pronominals. None of the adults treat the snowman as a

thematic subject. The snowman is always mentioned in the
form of paragraphs; in other words, is switched to and
from another referent by full NPs and is maintained by pronominals.

Like the 7-year-olds, all the adults introduce the
minor referents in forms of full NPs and then maintain by
means of pronouns mentioning one referent in the form of a
paragraph.

Looking at the analyses of each group, it would be
appropriate to say that there are several factors affecting
pronominalization of the referents. One factor which has an
obvious influence on the choice of linguistic expressions 1is
the type of referent. Major and minor referents are treated
differently and the property of being a major or a minor
referent has an influence on the choice of pronominal and
nominal forms. Major referents, in some instances, are
assigned the thematic subject status and are pronominalized

accordingly. This strategy is characterized by a predominant
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use of pronominals both for reference maintaining and
switching. But, in our data, although the thematic subject

strategy 1s used to a certain extent and increases over time,

pronominal forms, either a null subject or an overt
pronominal subject, are employed for other referents as
well, e.g. minor referents.  Yet, a different sort of strategy

1s employed in which full NPs are used to mark the
reference shift to a particular referent while this referent is
maintained by pronominals.

In addition to the type of the referent, the relation of
the referents to each other and stages they first appear has
an effect which makes the narrator handle the
pronominalization of these referents in a different way. The
major referents, the boy who appears at the very beginning

of the story and is involved in every scene until the very

end; and the snowman, who appears after a while and
participates in every action afterwards, are treated in a
different way at all ages. All of the 3 and 5-year-old

children and adults and most of the 7-year-olds deal with
the snowman differently than the boy. While they treat the
boy as the thematic subject since he appears in all the
scenes, these subjects organize their discourse to emphasize
which referents become prominent in the story line. The
reference is switched to the snowman and the minor
referents by a full NP to attract the listener's attention to
them and then they are referred to by prbnominal subjects
implying that the same referent is still in focus. A full NP is
used when the  focus changes to another referent, thus

serving to "demarcate the ‘peaks’ of particular discourse
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segments " as Hinds states (quoted in Bamberg, 1986: 232-
233). The last factor which has a considerable effect on
pronominalization is age. The difference in handling
pronominalization in relation to the other referents in a
piece of discourse starts after the age of 5. Until the age of
5, children consider the referents individually and adjust
their preference for linguistic expressions accordingly. On
the other hand, 7-year-old children and adults  start
adopting the strategies in relation to the other referents in
the discourse.

There are no clear-cut phases in the development of
the strategies for anaphoric devices. Apart from the few 3-
year-olds who do not employ pronominal forms in their
narratives at all, children starting from the age of 3 are able
to use pronouns anaphorically in the discourse. In this
respect the findings in this study contrast with Karmiloff-
Smith's results (1980, 1981). She concluded that children
around the ages of 4 and 5 use pronouns only in order to
refer to the entities in extralinguistic context accompanied
by paralinguistic gestures such as pointing to them but not
to maintain a referent mentioned earlier on. They formulate
the referents independent of each other and deal with them
on a sentential level.  For these reasons, younger children's
pronouns are deictic rather than being anaphoric. Children
become aware of organizing their discourse in a more global
way. As a result of this, the pronominal anaphora starts to
be acquired around the age of 6. The first developmental
phase is marked by the use of pronouns for only the

thematic subject. Children pick a thematic subject and all



Chapter Seven 264

the pronouns in utterance-initial positions are reserved for
this central referent of the narrative and the other referents
are referred to by definite nominal forms. However,
Turkish-speaking children use pronominal anaphora for the
other referents as well as the thematic subject in their
narratives. As a matter of fact, the number of the subjects
who choose a thematic subject and refer to this referent
pronominally whether they maintain or switch the reference
increases after the age of 3. 15% of the 3-year-old children
see the boy as the thematic subject while this percentage
increases to 33% in the older groups. As Bamberg (1986:
252-253) puts forward, those "who adhere to the thematic
subject strategy " focus on a single referent which becomes
the center of the events and reserve the pronominal forms
for this referent. They organize their discourse in such a
way that different linguistic markers such as full NPs are
used to switch the reference to other referents from the
thematic subject.

Therefore,  Turkish-speaking children use anaphoric
devices appropriately as early as age 3. They are also able to
employ the anaphoric strategies according to the
requirements of the listener. This ability indeed becomes

more sophisticated with the linguistic growth.
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Having presented the results of both the quantitative and
qualitative analyses, the aim of this chapter is to summarize
the results with reference to the research questions set out
in Chapter 2 and to relate these findings to our overall aim
in this study which is to examine the role of noun phrases in
achieving coherence in narratives of Turkish-speaking
children.

Before summarizing the descriptive and statistical
results, we would like to report the findings from a rather
general outlook into children's narratives. The narratives
were firstly evaluated in terms of text length and the
number of the referents that were introduced into the

narratives to have a preliminary idea about their narratives.

8.1 OVERVIEW; TEXT LENGTH AND NUMBER OF REFERENTS

The narratives of the 3-year-old group, the youngest
group in this study, showed more individual differences in
number of clauses than the narratives in any other group.
The number of clauses varies from six clauses to 30 clauses.
The number of clauses did not show much variation in the
narratives of 7-year-old group and adults. On average,
children in the 3-year-old group were able to produce 14-
clause narratives. The length of the narratives increased
with increasing age. As regards group means, the mean
length of text increased to 22 clauses 1in the 5-year-old
group. The mean number of clauses in the 7-year-old

group was 45. The adult group produced 93-clause
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narratives on average. The increasing mean number of texts
showed that the length of narratives was directly related to
the increasing age, although the pace of development
showed changes between the groups. Statistical analysis of
the difference between the group means showed a
significant development after the age of 3, which
accelerated after 5, followed by a similar substantial
development after the age of 7.

The number of the referents involved in the actions
the story was controlled, allowing us to investigate whether
all these six referents were included in the narratives.
However, the number of the referents included in the
narratives showed differences according to increasing age.
Younger children, 3 and 5-year-olds, mentioned an average
of three or four of these referents. In fact, these were
usually limited to the characters who appear from the initial
stages to the very end of the story and whose actions form
the plot of the story. We named those referents as major
referents. On the other hand, other referents who appear
at a certain stage acting in accordance with the major
referents -named minor referents - were occasionally
introduced by children at these ages. This ability to take
every referent involved into account developed in many of
the 7-year-olds and virtually all adults introduced all the
referents into their narratives. The differences between the

groups were all significant.
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8.2 SUMMARY OF MAIN FINDINGS

Having established the developmental differences in
terms of text length and the number of referents
introduced into the texts, we now focus on presenting the
findings on the issues through which we will be able to
pinpoint how Turkish children achieve coherence in their
narratives by employing noun phrases. It will be recalled
that noun phrases were counted as having three exponents -
full NP, pronoun and null (understood ) argument.

Our first research question was:

Are Turkish-speaking <children between the
ages of 3 and 7 able to organize their
narratives around a number of referents by
reiterating the referents they have already
introduced to the mnarrative in order to tie the

narrative together?

The results showed that all children in every age group
were able to reiterate at least some referents several times.
There still was a significant developmental difference across
the age groups. This difference is considered to .be related

to the result of the increasing length of the stories by age.

The longer the stories, the more the referents were
reiterated. In the 3 and S-year-old groups, there was
virtually no reiteration of minor referents. The general

tendency in the 3 and 5-year-old groups when they
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introduce a minor referent was to introduce a minor
referent and drop it and never mention it again.

The percentage of the referents that are mentioned
only once decreased with increasing age. Adults have very
few referents that were only introduced into the narrative
and then dropped afterwards. Developmental differences
were found with the referents reiterated once only. Just 9%
of these introduced referents were reiterated only once by
3-year-olds and 13% by S-year-olds. Although there was a
significant difference between these two younger groups,
development actually accelerated after the age of 3.

No 3-year-old child reiterated a minor referent more
than once. S-year-old children managed to reiterate 6% of
the introduced referents more than once. The percentage of
the referents reiterated more than once gradually increases
and this increase becomes greater after the age of 7.

Secondly, we asked when the children reiterate the

referents in discourse:

At what text distance in a narrative can these
children reiterate the same referent after this
particular referent is introduced earlier in

discourse?

The text distance over which the referents introduced are
reiterated showed changes in accordance with age. The
characters of the referents (major or minor) also affected
the results. Younger children at 3 and 5-years of age

reiterated the major referents after fewer clauses than older
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children and adults. Referents controlled a larger stretch of
discourse in the narratives of 7-year-olds and adults. The
difference across the age groups was highly significant. We
have already mentioned that children at 3 and 5 managed to
reiterate a very small number of minor referents
subsequent to the introduction. But these further mentions
do not hold much space in the narratives since they are
reiterated only in the very next clause. The 7-year-old
group and the adult group were capable of reiterating minor
referents across greater distances as well as major referents.
This was not surprising since 7-year-olds and adults had
longer texts than the 3 and S-year-olds did. The analysis
revealed that the domain of a particular referent whether
major or minor within the discourse increased as the
children got older.

Although the subsequent reiteration of the introduced
referents is 1mportant, the way these referents are
introduced and maintained and switched from one referent
to another is essential to provide coherence by means of

NPs. Therefore, we asked the following questions:

Can young children establish the specificity of
referents when they introduce them in
discourse? Do they «create a presupposition
about the existence and specificity of a
particular referent by using appropriate
indefinite forms for the first mentions an
maintain these referents with appropriate

linguistic forms which pertain to the listener's
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needs? How do they switch the reference from

one referent to the other?

To answer these questions, we classified the referring
expressions as appropriate and inappropriate. A
referent is to be introduced in indefinite form in order to be
categorized as appropriate since the form of a referent
will inform the hearer that this particular referent is a new
one and a new file for this referent should be opened. On
the other hand, definite expressions and nondefinite
expressions which are considered as nonreferential, were
grouped as inappropriate referring expressions for the
first mentions. The responses were analysed according to
these criteria. The ratio of the appropriate forms
increased with the increasing age.

In qualitative terms, 3-year-old children’s
appropriate forms consisted mostly of definite forms. The
ratio of the indefinite appropriate forms was lowest in terms
of singular referents.  Children at this age were able,
however, to refer to plural referents through indefinite
expressions showing a linguistic rather than cognitive factor
at work in their choice of the indefinite form. If the
children were cognitively unable to take the hearer's point
of view to introduce the referents in indefinite forms, they
would not be able to use indefinite forms for the plural
referents. That is why we claim that Turkish- children's use
of definite referring expressions is not cognitive in the sense
of perspective-taking, but linguistic contrary to the claims

in the studies on English and French-speaking children to
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the effect that the use of definite referring expressions
(Brown, 1973; Emslie and Stevenson, 1981; Bresson et al.
(cited in Hickmann, 1982) Warden, 1976 and Hickmann,
1980, 1982). |

In terms of maintaining the referents with an
appropriate exponent, there was no developmental
difference between the age groups. Younger groups, 3 and
S-year-olds wused the referent maintaining expressions
appropriately 98% of the time while this ratio was 100% in
the 7-year-old group and adults. The referents are
maintained by means of definite full NPs, null subject and
overt pronominal subjects in each age group. Although
there was no developmental difference in terms of
appropriate and inappropriate referring expressions, the
types of reference- maintaining expressions showed
differences across the age groups. The ratio of definite full
NPs increased by age while the ratio of null subjects and
overt pronominal subjects decreased.

We also analysed the appropriateness and
inappropriateness of the referent-switching expressions.
Three types of linguistic expressions were used by all age
groups to switch the referents: definite full NPs, null
subjects and overt pronominal subjects. Appropriateness
was rated by means of native speaker judgements. Switch-
reference was already expressed in the 3-year-old group on
90% of the occasions, and at age 7, Inappropriate instances
became very rare. However, since the type of linguiétic
expressions which were employed to signal a reference-

switch did not show any consistency across the age groups,
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we are unable to present a developmental picture in that
aspect nor a plausible explanation of the situation.
The previous analysis fed into another issue which we

asked in the following research question:

The referents can be reiterated either by full
noun phrases or by pronominal forms. What
are the lexical realizations of the introduced
and reiterated referents? Do they use only full
NPs or pronominalize the referents throughout
their narratives? Under what circumstances
does a child use overt pronominal subjects and

null subjects for the referents in discourse?

The analysis of lexical realizations of different
mentions revealed differences within each age group; and
consequently, developmental differences across the age
groups due to several reasons.

The referents are introduced by means of full NPs in
all age groups. The differences in the preference of full NPs
over pronominal forms or vice versa started with the second
mentions. 3-year-olds continued their stories employing
more pronominals either in the form of a null subject or of
an overt pronominal subject. After this age, more full NPs
and fewer pronominals were assigned for the second
mentions. Therefore, the use of full NPs increased by age
while the percentage of pronominals decreased. The fact
that 3-year-old children used more pronominals than full

NPs may depend on two reasons: firstly, the length of texts
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and secondly the number of referents. Since children at this
age mainly introduced two major characters -the boy and
the snowman-, they organized the events around these
referents. That is why once the referents were introduced,
they were maintained by means of pronominals. Full NPs
were used only for the purpose of switching the reference
from one referent to another. Besides, the texts at this age
were relatively shorter than the narratives of any other
group. Therefore, the stretch of narrative each referent
controlled was not long enough to require full NPs.

In terms of third mentions, the change in lexical
realization started after the age of 7. Children at the ages of
3, 5 and 7 used more pronominals than full NPs. Yet,
adults still have more full NPs than pronominals for the
third mentions as well. The reason for that, as drawn from
the data, was that adults use full NPs while maintaining a
referent in order both to emphasize the referent in question
and also to bring this into the listener's consciousness.

When the lexical realization of the referents was
considered in terms of major and minor referents, we saw
that the type of the referents did not have an effect on the
lexical realization of the referents except the 7-year-old
group. The same strategy was applied for the realization of
the major and minor referents in the 3 and 5-year-old
groups and adults. But, 7-year-olds had more pronominals
for the second and third mentions of major referents while

more NPs were employed for the minor referents.
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As a further step, we looked into pronominalization,
in terms of overt pronominal subject and null subjects. Null
subjects were highly common with children at all ages, and
adults as well. Overt pronominal subjects were relatively
rare. There were no significant differences in terms of overt
pronominals across the age groups. The instances when
overt pronominal subjects were used can be outlined in two
tentative contexts:

1) when reference was switched from one referent to
another;

2) when the referents were maintained.

These two main contexts showed slight differences in each
age group. 3-year-old children used overt pronominal
subjects on switching the reference from one major referent
to another one; and also in maintaining the referents. 5-
year-olds used overt pronominal subjects to switch to the
boy and the snowman whenever these two referents were
involved in the action together and considered as a single
referent. This group employed overt pronouns only in
maintaining one major referent -the boy. Likewise, 7-year-
old children used overt pronominals in rare occasions to
maintain and switch the major referents. The only
difference in the adult group was that adults employed
overt pronominal subjects in order to switch from a minor
referent or when the boy and the snowman were acting
together as well as maintaining the major and the minor
referents.

Since the referents were realized by means of

pronominal forms as well as full NPs, we next asked:
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What governs children's pronominalization in

children's discourse?

The analysis of pronominalization was based on two
claims:

"

-"thematic subject strategy " in which pronominal use
is saved only for the main character in the story (Karmiloff-
Smith, 1980, 1981, 1985).

-"paragraph boundary strategy " in which information
about one referent marks a paragraph. Nominal forms mark
the paragraph boundaries; 1n other words, the reference is
switched by means of full NPs to signal a topic change and is
maintained through pronominals (Hinds, 1977, 1979).

As a result of this analysis, we saw that it was not
possible to derive a single strategy and that the
pronominalization of the referents in our data was governed
by three factors:

1) type of referents;

2) stage of introduction;

3) age.

The effect of type of the referents was seen on
applying different strategies to pronominalize the major and
minor referents. Major referents, on the one hand, were
considered as thematic subjects and are pronominalized
throughout the narrative in some cases. On the other hand,
minor referents were pronominalized in terms of
paragraphs. The reference is switched to the referent by
means of a full NP and then pronominalized afterwards until

a new referent came to the scene.
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Secondly, the point at which these major referents
were introduced governed pronominalization as well.
According to the chronology of the story, first the boy and
after a while the snowman appears. Therefore, in some
data, until the point the snowman was introduced, the boy
was considered as the thematic subject and pronominalized
through until the snowman was introduced.

Thirdly, the age factor had an effect on the strategies
that governed pronominalization. The difference in terms of
pronominalization started after the age of 5. Until that age,
in some of the narratives, no pronominalization occurred at
all. Every and each referent was mentioned by a full NP. In
other cases, children's pronominalization of major referents
was governed both by the thematic subject strategy and
each referent was treated as forming a paragraph of
information as well. After that age, 7-year-olds and adults
considered all the referents in relation to each other and
arranged their pronominal forms accordingly. They mostly
used thematic subject strategy for the major referents until
more referents appeared. Minor referents were definitely
pronominalized as marking paragraph boundaries.

Although we tried to sum up the pronominalization
strategies we gathered in our data, there was not_any clear-
cut phases in the development of these aforementioned
strategies. But, the conclusion we reached from this
analysis was that children as young as 3 were able to use
pronouns anaphorically in this discourse. We are not in a
position to compare the languages i.e., English and French

with Turkish because the methodology adopted in our study
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referent was continuous. When another referent came into
the scene, the reference was switched to that referent by a
full NP again to mark the boundary of that paragraph of
information.

In every step of analysis, we focused on the
developmental differences across the age group to see
whether development of discourse skills was associated with

age or not. That is why we asked the following question:

Are there any age differences in the
production of coherent narratives in which
reiteration of the referents occur by means of

appropriate linguistic forms?

As the results of the quantitative analysis we have
seen highly significant developmental differences across the
age groups except for the difference betwéen appropriate
and inappropriate linguistic forms in maintaining referents.
For the time being, we only compare the 3, 5 and 7-year-
old groups. Children showed a gradual development starting
from the age of 3. Children as young as 3 were able to
produce reasonably long narratives at that age. The length
of the narratives became longer with age. The awareness of
discourse also started at this age. They were able to involve
a number of participants into their narratives. But this
ability was limited to major referents in younger groups.
With the increasing age, the number of the referents
children involved in their stories also increased meaning

that each referent was reiterated several times and held a
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. ’larger stretch of discourse.  Another area which showed
considerable differences across the age groups was the
appropriate linguistic expressions to introduce the
referents.  Older children used referent-creating expressions
more appropriately than younger children. In addition to
the appropriate and inappropriate forms, the types of
linguistic expressions changed with the increasing age.
Referent-maintaining devices were independent of age. All
children were able to maintain the referents by means of
appropriate linguistic expressions most of the time. When
the reference was switched to other referents, although
younger children were relatively successful in employing
appropriate linguistic forms, there was a significant
developmental difference among the age groups.

Pronominalization of the referents were treated
differently by different age groups as well. The strategies
and reasons that governed pronominalization of the
referents showed differences in each age group as explained
in detail beforehand. However, there was no difference in
terms of null subjects and overt pronominal expressions.
Null subjects were preferred more than the overt
pronominal subjects at each age.

In terms of the trend of the development between the
age groups, our statistical analysis revealed that there was
a gradual development between 3 and 5 and 5 and 7-year-
olds. The substantial development, though, took place after
the age of 5 as a result of the growing linguistic and
cognitive ability after this age. This linguistic and cognitive

growth may be an outcome of the fact that children at 7 had
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already started school. However, we do not have any
substantial evidence to confirm this assumption.

If the development occurred gradually from the age of
3 to 7, then, there were two further research questions

relating the development and sex:

Do children at 7 reach the linguistic maturity

of the adult in terms of discourse organization

skills?

Although  children at 7 were more competent than
younger children in terms of discourse skills, the
development was not complete at the age of 7. In other
words, children have not developed the adult way of
producing coherent narratives at 7. There still have some
development to take place.

Finally, we were concerned with the difference
between the sexes at the same age. We asked the following

question:

Are there any sex differences within each age

group?

depending on the existing literature which showed girls
were more productive in narratives than the boys at the
same age (Bates, 1966; Peterson and McCabe, 1983). For
this reason, we had expected to find some differences

especially in terms of text lengths. However, we could not
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find any statistically significant differences between the

narratives of boys and girls in any aspect.

8.3 CONCLUSION

The analysis which has been motivated by various
research questions has led us to form an idea about how
Turkish-speaking children achieved coherence in their
narratives by employing noun phrases. However, we are
not in a position to say that all children in our study
achieved coherence by using NPs in narratives starting
from the age of 3 to 7 or not. As it happens in
developmental studies, it is not possible to say that there is
a clear-cut answer. Instead, we can say that young pre-
school children are aware of the necessity of organizing
narratives by means of reiterating references to major
characters. At the earlier ages studied, they did not simply
introduce the major referents (those who are involved in all
the events) they always reiterate them at least once, thus
giving NP coherence to their narratives. The growing
number of reiterations increases the density of the
narratives in the sense that each major referent is reiterated
several times.  First, reiteration becomes more frequent,
then the addition of more referents may further increase
density if they are subsequently reiterated.

Children are also aware of the discourse requirements
to fulfill this necessity linguistically. At first, children
around 3 'do not possess all the linguistic means to achieve

NP coherence. This is particularly noticeable with singular
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indefinite expressions. Singular indefinite article 'bir 'is
rarely used at the ages of 3 and 5 in a context in which a
new referent is introduced. This rare use of indefinite
article at that age shows that children at these ages start to
acquire the indefinite/definite NP contrast, however, this
issue is not fully mastered. It is not until age 7 that the
subjects studied here correctly introduce characters with the
appropriate singular indefinite article.

There is also evidence of linguistic means of making
anaphoric reference. Even in the 3-year-old group, first
mentions are virtually never pronominal (overt or null
subject), whereas second mentions are very often
pronominal. It must be stressed again that anaphoric
reference is being used here to obtain coherence and cannot
be treated deictically.

The present study examined how Turkish-speaking
children employed noun phrases to achieve coherence in
their narratives. The results were evaluated to reveal
developmental differences across the age groups as well as
to diagnose if, when and how children reached adult level
of competence in this particular issue. Therefore, the thesis
has contributed to the development of discourse in Turkish
in which more research is required. The findings have
shown that within the scope of this study, children need to
master the use of pronouns (overt or null), definiteness and
indefiniteness of the nouns as well as the situations where
to use pronominals and definite and indefinite nouns rather
than to acquire the cliché expressions in story telling; 1i.e.,

once upon a time to start the narrative or they lived happily
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ever after to signal the end of the story. THence, the
conclusion that was drawn from this study is children have
to acquire the linguistic issues to be able to meet the
discourse requirements.

It has also contributed to the area at methodological
level. Use of a silent video film to motivate children to
produce a narrative offered a clearer picture of how
children handle certain linguistic phenomenon such as
referent-creating devices and anaphoric reference to the
referents when they are aware of the situation which is not

clear to their listeners.

8.3 FURTHER SUGGESTIONS FOR RESEARCH

Although certain issues have been cleared, there are
some more issues that have arisen and need further
investigation.

Firstly, we believe that further study of the
acquisition of definite and indefinite linguistic expressions
would be illuminating in the sense that such knowledge
about when children start using indefinite noups and at
what situations they are able to use them would contribute
to the results we have got from this study. Acquisition of
indefineteness and definiteness passes several stages.
Firstly, the nominative use of the indefinite full NPs are
mastered by children. That is, the use of the indefinite NPs

takes place in naming situations where semantic complexity
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is not involved. However, referential use of indefinite and
definite full NPs requires cognitive ability as well as
linguistic competence. In this study, although we found
some evidence of referential use of indefinite full NPs at
early ages, we do not have any information about when the
nominative use of indefiniteness is mastered and when the
referential usage exactly starts and is completed. In
addition to the developmental pace, we would like to know
to what extent singular and plural referents have an effect
on the indefinite use of full NPs as discussed in this study.
Therefore, experimental data similar to Maratsos (1974)
(1976), in which referential aspects of definiteness and
indefinitess as well as the nominative aspect of
indefiniteness are studied, would be helpful here to reveal
these issues.

Secondly, we only included the referents in subject
positions after the first introduction and interpreted the
results accordingly. The results were analysed in a rather
restricted framework in terms of lexical realization of the

referents. - Du Bois (1987) reports that

"the discourse activity of introducing new referents,

especially new human protagonists, appears to be
specialized and marked activity which monopolizes a
speaker’s verbalization capacities, to the extenf that it

can preclude certain other discourse production activites"

(p.833).

The lexical realization of the referents are determined by
the information flow meaning that new information 1s
represented by a full NP. Besides, he pointed out that new

referents are mostly introduced in subject position in
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intransitive clauses and then this introduction is followed by
a transitive narration. Therefore, the use of full NPs versus
pronominal or null arguments in narratives is regulated not
only by topic but by the type of the main verb in the
sentence. If the verb of the sentence is transitive, the
subject is less likely to be a full NP but more likely a
pronominal; if it is an intransitive verb, the subject of the
verb is commonly a full NP. Preliminary findings in Ingham
and Ozcan (1993) showed that in Turkish children's and
adults' narratives; subjects of transitive clauses are more
often realized as pronominals and rarely as full NPs in
accord with Du Bois (1987).  This situation presents a

children's mnarratives show the same tendency wh both

the subject and object NPs are analysed in terms of

question for further research which is whether Turkish
e

transitive and intransitive clauses as well as taking
topicalization into consideration.

Finally, @ we presume that Noun Phrase Coherence
applies to other forms of discourse not just to narratives. If
so, then NP coherence can be applied to Turkish children's
conversations in order to compare whether the
dissimilarities between conversational and narrative settings
would make a difference in achieving NP coherence. Do young Turkish
children maintain referents in linguistically similar ways? Does
'scaffolding’ by the interlocutor contribute to the coherence of
conversational discourse as displayed by characteristics of the child's
turns? This way the present findings may turn out to be applicable to a
more general study of Turkish children's developing awareness of the

interplay between contextual factors and linguistic form.
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SAMPLES FROM THE DATA

This section consists of a sample narrative text from each
age group to exemplify the data which were used for the

purpose of this study.

Text 1 3;5
Bir tane kardan adam var  -di/
one/a snowman exist PAST3SG

(There was a snowman.)

Cocuk var  -di/

boy exist PAST3SG

(There was (the) boy.)

Ondan sonra c¢ocuk kardan adam yap -t/

then boy snowman make PAST3SG

(Then, the boy made (a) snowman.)

U¢ -tu  -lar/

fly PAST 3PLU

((They) flew.)

Kardan adam -la danset  -ti -ler/

snowman with dance  PAST 3PLU

((They) danced with the snowman.)

Ondan sonra Noel Baba  ¢ocuf  -a hediye getir -dil
then FatherXmas boy DAT present bring PAST3SG
(Then Father Christmas brought a present for the boy.)
Ondan sonra don -dii -ler/

then return PAST 3PLU

(Then, (they) returned (home).)
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Sonra, kardan adam -la ev -i -ne gel -di -ler/
then snowman with house PCSS DAT come PAST 3PLU
(Then, (the boy) came to (his) house with the snowman.)
Sonra ¢ocuk uyu -du/
Then boy sleep PAST3SG
(Then, the boy slept.)
Uyan -dif

wake up PAST3SG
((He) woke up.)

Ama kardan adam eri -mis -ti/

but snowman melt PAST PAST3SG

(But,

Cocuk
boy

the snowman melted.)

hediye -si  -ni kardan adam -a ver -dil

present PCBS ACC snowman DAT give PAST3SG

(The boy gave (his own) present to the snowman.)

Text 2 5;4
Cocuk var -di/
boy exist PAST3SG

- (There was (a) boy.)

Cocuk

boy

digar

! ¢tk -td
out ACC go out PAST3SG

(The boy went outside.)

Kardan adam yap  -mak iste  -dil

snowman make INF want PAST3SG

((He) wanted to make a snowman.)

Yap

make

-t/

PAST3SG

((He) made (the snowman).)

290
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Sonra kardan adam -la ¢ocuk gez -meye basla -di -larl
then snowman with boy wander INF start PAST 3PLU
(Then, snowman and the boy started wandering around.)
Sonra u¢  -tu -larl

then fly PAST 3PLU

(Then, (they) flew.)

Ev -ler  -i -ne gel -di  -lerl

house PLU POSS DAT come PAST PLU

((They) came back (their) home.)

Aksam ol -du/

night become  PAST3SG

(The night fell.)

Uyu -du  -larl

sleep PAST 3PLU

((They) slept.)

Ondan sonra  yat -t cocuk/
then go to bed PAST3SG boy

(Then, the boy went to bed.)

Sabah ol -dul

morning become PAST3SG

(It was morning.)

Kalk -t/

get up PAST3SG

((He) got up.)

Cocuk ¢tk -t disar -1/
boy go out PAST3SG out ACC
(The boy went outside.)

Kardan adam eri -mis  -tif

spowman melt PAST PAST3SG
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(The snowman melted.)

Uzl -di cocuk/

be sad PAST3SG boy

(The boy was sad.)

Atki -51 -yla dua et  -meye basla  -di/
scart POSS with pray PART start PAST3SG
((He) started praying with (his) scarf (in his hands.)

Text 3 7;3

Cocuk  uyan -iyor sonra kiyafet -ler -1 -ni giy -iyor/
boy wakeup PROG then dress PLUPOSSACC wear PROBSG
(The boy wakes up then (he) gets dressed.)

Merdiven -ler -den agag: -ya in -iyor/
stair PLU ABL down DAT godown PROG3SG
((He) goes downstairs.)

Baba -s1  -mi gor  -iyor/

father POSS ACC see PROG3SG

((He) sees (his) father.)

Baba -5t -yla carp -1s -yor  -lar/

father POSS with collide RECP PROG 3PLU

((He) ran into (his) father.)

Sonra anne -si  -nin yan -1 -na @ gid -iyor/
then mother POSS GEN side POSS DAT go PROG3SG
((He) goes to (his) mum.)

Anne  -si corap  -lar -in yok diye
mother PCSSsock PLU  POSS2SG nonexistent PART

goster -iyor!/

point out PROBSG
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((His) mother pointed out that he has not put (his) socks on.)
Sonra o or -dan gid -ip corap -lar -1 -n1 giy -iyor/

then hethere ABL go R sock PLUPCSS AQCwear PROGBSG
(Then, he goes and put (his) socks on.)

Kap: -y ac  -yor/

door ACC open PROG3SG

((He) opens the door.)

Anne  -si bas -1 -na gsapka -si  -ni tak -iyor/
motherPCSS head PSS DAT hat PCSS A put on PROBSG
((His) mother puts (his) hat on (his) head.)

Cocuk kosar  -ken  sapka -51 diis -tyor!

boy run while hat POSS fall PROG3SG
((His) hat falls (on the ground) while the boy Is running.)
Sonra agac -in  dal -1 var/

then tree GEN branch POSS3SG exist

(Then, there is the branch of this tree.)

Dal -1 -m tut  -uyor  sonra or -dan bir
branch PCSS ACC hold PROIESG then there ABL one

kartop -u yap -1yor/

snowball ACC make PROG3SG

((He) holds the branch of (the tree) then (he) makes a snowball)
At -yor/

throw PROG3SG

((He) throws (the snowball.)

Anne -Si kiz -1yor o -nal

mother POSS3SG get angry PROG3SG he DAT

((His) mother is angry with him.)

O da bir tane yuvarlak  yap -iyor sonra

he too a/one round make PROG3SG then
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Kardan adam -i -ni yap -iyor/

snowman POSS ACC make PROG3SG

Kardanadam -1 -na atki -s1 -ni sapka -si -mi
snowman POSS DAT scarf POSS ACC  hat POSS ACC
giydir -iyor/

dress PROG3SG

((He) puts (the snowman's) scarf and hat on (the snowman).)

Sonra o kardanadam -1 yap -tig1 gece uyu -ya -mi -yor
then that snowmanA(Cmake ADVBLnightsleep ABIL NEGPROZSG
o -na bak -a -yim derken sonra sessiz -ce

he DAT look ABIL 1SG  whie then quiet PART

kapr -yt a¢ -ip  kardanadam - -nt gér  -meye
door ACC open GER snowman  POSS ACC see INF

gid  -iyor/

go PROG3SG

(Then, (he) cannot sleep on the night (he) made the
snowman since (he) keeps looking at him then (he) goes to
see (his) snowman opening the door quietly.)

Rardanadam -in ist -4 -ne  bir parlama ol -uyor/
snowman GEN on POSSDAT one brightness be PROBSG

(A bright light reflects on the snowman.)

Sonra kardan adam canlan -1yor/

then snowman become alive PROG3SG

(Then, the snowman becomes alive.)

Elele tut  -us  -yor -lar/

hand in hand hold RECIP PROG 3PLU

((They) hold hands.)

Cocuk ev -1 -ni goster  -iyor/

boy house POSS ACC show PROG3SG
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(The boy showed (the snowman) (the boy's) house.)

Salon  -a gid -iyor  -lar/

lounge DAT go PROG PLU

((They) went into the lounge.)

Kardanadam koltug -a otur -up kedi -yi sev -iyor/
snowman char DAT sit  GER cat ACC stroke PROBSG

(The snowman sits on the chair and strokes the cat.)

Kedi o -nu gér  -ince kork -uyorl!

cat he ACCsee GER  be scared PROG3SG

(The cat 1s scared when (it) sees him.)

Kag¢ -tyor  kedi/

run away PROG  cat

(The cat runs away.)

Sonra birden  ¢ocuk kardan adam -a  oda -s1 -ni

then suddenly  boy snowman DAT room POSS ACC
goster  -iyor/

show PROG3SG

(Then, suddenly the boy shows the snowman (his) room.)
Cam -dan  bak -iyor -lar/

window ABL look PROG 3PLU

((They) look out of the window.)

Siyah  bir gsey var or -dal

black  one thing exist there LOC

(There was something black there.)

Ust  -i -ne  Ortu ort -l -miis/

on POSS DAT cover cover PASS PAST3SG

((It) was covered.)

Ondan sonra asagr -ya in -iyor  -larl

then downstairs DAT go down PROG 3PLU
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(Then, (they) went downstairs.)

Cocuk ag¢ -maya ¢aly -iyor ama a¢ -a -mi -yor/
boy open INF try PROG but open ABIL NEG PROBSG
(The boy tries to open (it) but (he) cannot open (it.)
Kardan adam -dan yardim st -yor/
snowman ABL help want PROG3SG
((He) asks the snowman for help.)

Kardan adam cek -iyor!

snowran pull PROG3SG

(The snowman pull (the cover off.)

Bir  motosiklet ¢k -1yor!

one motorbike  appear PROG3SG

(There appears a motorbike.)

Sonra  motosiklet -e bin  -iyor -larf

then  motorbike DAT get on PROG 3PLU
(Then, (they) ride the motorbike.)

Béyle orman -a gid -iyor  -lar/

like this  forest DAT go PROG 3PLU

((They) went to the forest.)

Tavsan -lar  tilki  -ler gor -tiyor  -lar/
rabbit PLU fox PLU see PROG  3PLU
((They) see rabbits and foxes (in the forest.)
Kiiciik  bir yer -e gel -iyor  -larl

small one place DAT come PROG 3PLU
((They) come to a small place.)

f'ger -l gir -iyor -lar/

inside ACC enter PROG 3PLU

((They) go inside.)
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Kardan adam bir yer -e yar -tyor sonra kalk -iyor!
snowman  one place DATlay PROG then get up PROIBSG
(The snowman lies somewhere then (he) gets up.)

Sapka -51 -ni al -ip  ydrd -meye bagl -yor/
hat POSS ACC take GER walk INF start PROG3SG
((He) takes (his) hat and starts walking.)
Cocuk da o -nun pes -i  -nden gid  -iyor/
boy too he GEN POSS ABL go PROG3SG
(The boy follows him, too.)

Elele tut  -us  -uyor -lar/

hand in hand hold RECIP PROG 3PLU

((They) hold hands.)

Kos -uyor -lar, kos -uyor -lar ve wu¢ -uyor -lar/

run PROG 3PLU run PROG 3PLU and fly PROG 3PLU
((They) run and run and fly (off).)

Okyanus  -un  dzerin  -den gec  -iyor  -lar/
ocean GEN  over ABL pass PROG 3PLU
((They) fly over the ocean.)

Bir balina onlar -1 takip ed  -iyorl/

one whale they ACC follow  PROG3SG

(A whale follows them.)

Su fiskwt  -iyor/

water splash  PROG3SG

((It) splashes water (on them.)

Sonra aga¢ -Lk -li bir yer -e gel -iyor -lar/
Then tree NOUN ADJ one place DAT come PROG  3PLU
(Then, (they) come to a place where there are lot of trees.)
Or -dan  yudrd  -yor  -lar/

there ABL walk PROG 3PLU



Appendix 298

((They) walk there.)

Or  -da kardan adam -in  aym -sin -dan  bir siri
there LOC snowman GEN same POSS ABL a lot of
kardan adam var/

snowman exist

(There were a lot of snowmen like the snowman.)

O  kardan adam -lar -la oyna -yip dansed -iyor/

that snowman PLU with dance (GER dance PROIBSG
((He) dances with those snowmen.)

Or -da  Noel Baba da varl

there LOC  Father Xmas too exist

(There is this Father Christmas, t00.)

Noel Baba  onlar -1 ev -i -ne getir -iyor/
FatherXmas they ACC house POSS DAT bring PROG3SG
(Father Christmas brings them to (his) house.)

Or -da iki tane geyik  var/

there LOC two deer  exist

(There are two deers there.)

Ceyig -in bir -i ¢ocug -un yanag -1 -ni yal -yorl

deer (BN one POSSboy (N cheek PCSS ACClick PROXBSG
(One of deers licks the child's cheek.)

Sonra Noel Baba ¢ocug -a  hediye ver -dil

then FatherXmas boy DAT present give PAST3SG
(Then, Father Christmas gave the boy a present.)

Cocuk a¢ -t o -nul

boy open PAST it ACC

(The boy opened it.)

fg -i  -nden atki ¢tk -t/

inside POSS ABL scarf come out PAST3SG
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Bagla  -di boyn -u  -nal
tie  PAST3SG neck POSS DAT
((He) wrapped (it) around (his) neck.)
Sonra u¢  -arak geri  dén -dii -ler/
then fly GER back return PAST 3PLU
(Then, (they) flew back (home.)
Ev -e gel  -iyor -lar/
house DAT come PROG 3PLU
((They) come back home.)
Kardan adam in  -iyor/
smowman land PROG3SG
(The snowman lands on the ground.)
Saril  -iyor -lar/
cuddle PROG 3PLU
((They) hug)
Kardan adam arka -si1 -ni  don -tyor/
snowman back POSS ACC turn PROG3SG
(The snowman turned (his) back.)
Oyle -ce dur -uyor/
like that ADVBL stop PROG3SG
((He) stands there like that.)
Cocuk  yatag -1 -na gir -iyor ve uyu  -yorl
boy bed  POSS DAT enter PROG and sleep PROG3SG

(The boy goes to bed and sleeps.)

Sonra ki sabah  kalk -nginda hemen disar -1 ¢k -iyor/

next morning get up ADVBL  at once out AQCgoout PROBSSG

(When (the boy) gets up the next morning, (he) goes out at once.)
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Kardan adam eri -mis/

snowman melt PAST3SG

(The snowman has melted.)

Cok dzil  -iyor/

very  be sad PROG3SG

((He) feels very sad.)

Noel Baba -‘nin ver  -digi  atki  -y1  kardan adam -in
Father Xmas PCESS give PART  scarf  ACC snowman GEN
st -i -ne  birak -1yor/

on POSS DAT leave PROG3SG

((He) leaves the scarf which Father Christmas gave him on

the snowman.)

Text 4 Adult
Kiiciik bir cocuk  var -mug/
small  a/one  boy exist PAST3SG

(There was a small boy.)

Uyu -yor -mug/

sleep PROG  PAST3SG

((He) was sleeping.

Sabahleyin birdenbire goz  -ler -i -ni  a¢  -inca
in the morning suddenly eye PLU POSS ACC open when
cam -dan disar -1 bak -1yor/

window ABL out ACC look PROG3SG

(In the morning, when (he) opened (his) eyes, (he) looked
out of the window.)

Bir de ne gor  -iiyor ki kar yag -iyorl

PART what see PROG PART snow snow PROG3SG
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(What (he) sees was that it was snowing.)

Hemen  idst -i -ni  degistir -iyor/

at once top POSS ACC change PROG3SG

((He) gets changed immediately.) |

Dogru asagr  -ya in -iyor/

directly = downstairs DAT go down PROG3SG

((He) goes downstairs.)

Mutfag -a kogs -arak gir -iyor/

kitchen DAT run GER enter PROG3SG

((He) enters the kitchen running.)

Corap -lar -1 -ni al -1yor!

sock PLU POSS ACC take PROG3SG

((He) takes (his) socks.)

GCorap  -lar -1 -mi giy  -dikten sonra hemen
sock PLU POSS ACC wear ADVBL after immediately
cizme  -ler  -i -ni gy  -iyorl

boots PLU POSS ACC wear PROG3SG

(After (he) puts (his) socks on, (he) wears (his) boots.)
Disar -1 ¢tk -arken  anne  -si bas - -na bir
outside ACC go while mom POSS head POSS DAT a/one
sapka giydir -iyor  lgi -me -sin kulak -lar -1 diyel
hat puton PROBSGgetcold NBG PART ear PLU PCSSPART
((While (he) is going out, (his) mother puts a hat on (his)
head so that (his) ears will not be cold.)

Sonra ¢tk -iyor/

Then go out PROG3SG

(Then, (he) goes out.)

Kar  okadar ¢ok yag -mis ki her  yer bembeyaz

snow that/so much snow PAST PART every where very white
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kar ol -mus/

snow be PAST3SG

(It snowed so much that everywhere was covered with
SNow.)

Yir -irken yir -irken ¢ocul -un ayak -lar -1 -mn
walk while walk while boy @GN foot PLU PCSS GEN
iz -ler -1 cltk -1yor/

mark PLU POSS leave PROG3SG

(While (he) is walking, (his) feet leave footprints (on the snow).)
Ondan sonra  bir kartopu yap  -iyor boylel
then a/one snowball make PROG3SG like this
(Then, (he) makes a snowball.)

Kartopu -nu al  -ip béyle at -tyor!
snowball ACC throw GER like this throw PROG3SG
((He) throws the snowball.)

Ev  -in cam -1 -na gel  -iyor/

house GEN window POSS DAT come PROG3SG

((It) hits the window of the house.)

Anne  -si cam . -dan bak -yor/

mom POSS window ABL look PROG3SG

((His) mother looks out of the window.)

Hemen kag  -1yor or  -dan/

at once escape PROG there ABL

((He) escapes from there immediately.)

Onhdan sonra kiigiik kartopu -nu yer -de yuvarla -ya
then small snowball ACCground LOC  roll INF
yuvarla -ya yuvarla -ya kocaman bir kartopu

roll INF roll INF huge a/one  snowball
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yap -tyor/

make PROG3SG

(Then, (he) makes a huge snowball by rolling a small
snowball on the ground.)

Daha sonra gid -iyor, bir sandalyeve bir kirek al -1yor/
then go PROBSGa/one chair and a/one shovel takePROBSG
(Then, (he) goes and gets a chair and a shovel.)

Daha  da  buyug  -i -ni yap -tyor!

more PART big POSS ACC make PROG3SG

((He) makes (a) bigger (one-snowball.)

Kocaman bir gbvde  -si ol -uyor/

huge a/one  body POSS be PROG3SG

((It) has a huge body.)

Ondan sonra kiiciik  bir  yuvarlak bas yap -1yor/
then small a/one round head make PROG3SG
(Then, (he) makes a small round head.)

O -nu da sandalye -nin dst i -ne ¢tk -1p

it ACC too  chair GEN top POSS DAT climb GER
bas -1 -na koy -uyor/

head POSS DAT put PROG3SG

((He) puts it on (its) head climbing on the chair.)

Gid  -iyor  mutfak  -tan bir  meyva

g0 PROG3SG kitchen ABL a/one fruit

al  -iyor anne  -si -nden/

take PROG3SG mom POSS ABL

((He) goes to the kitchen and gets a fruit from (his) mother.)
Gd -iyor  kigik kiacik dagme kadar koémiir -ler

go PROG3SG small small button as coal PLU
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al -tyor/

take PROG3SG

((He) goes and gets (pieces of) coal as small as a button.)
Géoz  -ler - -ni, digme  -ler -i  -ni yap -iyor!
eye PLU PCSS ACC button PLU PCBSSACC  make PROBSG
((He) makes (its) eyes and buttons.)

El -1 -yle de sOyle agz -1 -t ¢z -iyorl
hand PSS with PART like that mouth PGSBS ~ AQCdraw PROBSG
((He) draws (its) mouth with (his) hand.)

Kardan adam -in burn  -u agz -1 géz  -i
snowmarn GEN nose POSS mouth POSS eye POSS
her yer -l tamamla -n -1yor/

every place POSS complete PASS PROG3SG

(The snowman's nose, mouth, eye and every bit is completed)
Gd -iyor ev -den bir atki bir gsapka al -tyor/

go PROEBSGhouse ABL a/ one scarfa/one hat take PROBSG
((He) goes and gets a scarf and a hat from the house.)
papka -yi bas -1 -na atki -yi da boyn -u -na
hat ACC head PCSS DAT scarf AQC PART neck PCSSDAT
dol -uyor ve kardan adam -1 bitir  -iyorl/

put PROG3SG and snowman ACC finish PROG3SG
((He) put the hat on (his) head and the scarf round (his)
neck and (he) finishes off (making) the snowman.)

Ondan sonra aksam ol -uyor/

then night become PROG3SG

(Then, the night falls.)

Ev -€ gir -iyor/

house DAT enter PROG3SG

((He) goes into the house.)
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Dis  -ler  -i -ni fircal  -i1yor/

tooth PLU POSS ACC brush PROG3SG

((He) brushes (his) teeth.)

Anne -si o -na piama -lar -1 -nt giydir -iyor/

mom PCSS he DAT pyjama PLU PCSS ACQC dress PROBSG
((His) mother dresses him.)

Yatag -1 -na yatir -1yor/

bed POSS DAT tuck into PROG3SG

((His mother) tucks (him) into (his) bed.)

Ama heyecan -dan ¢ocuk birtirli uyu -ya -mi -yor
but excitement ABL boy atall sleep ABIL NEG PROEBSG
hep akl -1 yap  -tigl kardan adam -dal/

all mind POSS make GER snowman LOC

(But, (he) cannot sleep because of excitement, (his) mind is
on the snowman (he) made.)

Cam -dan bak  -iyor  kardan adam  or -da
window ABL look PROG3SG snowman there LOC

dur  -uyor mu diyel

stay PROG QUES PART

((He) looks out of the window wondering that whether (his)
snowman is out there.)

Sonra kendisi s -yor!

then  himself feel cold PROG3SG

(Then, (he) himself feels cold.)

Acaba  kardan adam -wm  da dsd -r mii diye
whether snowman 1SGPCSS too be cold ACR (UES PART
diisgiin -tyorl

think PROG3SG

((He) wonders whether (his) snowman feels cold.)
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Agsagi in -iyor/

downstairs go downPROG3SG

((He) goes downstairs.)

Anne  -si baba  -si uyu -yorl

mom POSS dad POSS sleep PROG3SG

((His) mother and father are asleep.)

Kap: -y1 a¢ -ip gid -iyor kardan adam -in
door ACC open GER go PROG3SG snowman GEN
yan -1 -nal

near POSS DAT

((He) opens the door and goes to the snowman.)

O sirada kardan adam  birden canlan -wer -iyor/
that moment snowman  suddenly become alive  PRO@BSG
(At that moment, the snowman suddenly became alive.)
Kendisi gibi hareketet -meye basl -iyor kardan adam/
himself like  move INF start PROBSG snowman
(The snowman start moving like himself (the boy).)
Sonra o -nu al -wyor, kardan adam -i, ev -i -ne
then he ACCtake PROEBSG snowman ACC house PCSS DAT
getir -iyor/

bring PROG3SG

(Then, (the boy) takes him, the snowman, (his) house.)
Oturma odas: -na getir  -iyor/

living room DAT  bring PROG3SG

((He) brings (him) into the living room.)

Oda  -da bir tane somine var/

room LOC a/one fireplace  exist

(There is a fireplace in the room.)

300
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Cetir -iyor kardan adam -1 o -nunyan -1 -nd

bring PROGSSG snowman ACC it  GEN near POSS DAT
((He) brings the snowman near it.)

Or -da kedi var bir tanel

there LOC cat exist a/one

(There is a cat there.)

Ocag -in yan -t -na yat -mug sin o -yor/
fireplace GEN near POSS DAT lie PAST warmup PROG3SG
((The cat) warms (himself) up lying near the fireplace.)
Kedi kardan adam - gor  -ince cok kork  -wyor/
cat snowman ACC see when  very frightenedPROG3SG
(The cat is so frightened when (it) sees the snowman.)

Or -dan kag -1yor/

there ABL escape PROG3SG

((It) escapes.)

Sonra kardan adam ile ¢ocuk disari cik -1yor/

then snowman  with boy out  go out PROG3SG
(Thén, the snowman and the boy go outside.)

Bahge -de motor -a benzeyen Ortili  birsey gor -iiyor/
garden LOC motorbike DAT similar covered one thing see PROBSG
Disari ¢k -ip  Ortii -yid  kaldir -inca motor ¢k -iyor/
out goout (ER cover Al Cremovewhen motorbikeappearPROG3SG
((A) motorbike appeared when (they) removed the cover.)
Sonra kardan adam motor -a bin -iyor/

then snowman motorbike DAT get on PROG3SG

(Then, the snowman gets on the bike.)

Cocug -u da arka -s1 -na al  -iyor/

boy  ACC PART back POSS DAT take PROG3SG

((He) sits the boy on the back of the bike.)
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Orman  -lar  -in icersin  -den  ge¢c -iyor -lar,
forest PLU GEN through ABL pass PROG 3PLU
ge¢  -iyor  -lar, gec¢ -iyor -lar/

pass PROG 3PLU pass PROG 3PLU

(They) ride through the forest.)

Ondan sonra geri gel -iyor  -lar sonra kos  -maya
then back come PROG 3PLU then run INF
basl! -tyor -lar/

start PROG 3PLU

(Then, (they) come back and then (they) start running.)
Kos  -uyor -lar, kos  -uyor -lar!

run PROG 3PLU run PROG 3PLU

((They) run, run.)

Kos -arken birdenbire u¢ -maya bagl -iyor -lar/

run while suddenly fly INF start PROG 3PLU

(While (they are) running, (they) suddenly start flying.)
Kardan adam  -la cocuk u¢  -maya  bagl  -iyor  -lar/
snowman with  child fly INF start PROG  3PLU
(The snowman and the boy start flying.)

U¢ -uyor -lar, u¢ -uyor  -lar, u¢c  -uyor -lar ayni
fily PROG 3PLU fly PROG 3PLU fly PROG 3PLUsimilar
kar tane -ler -1 gibil

snowflake PLU POSS like

((They) fly, fly, fly like snow flakes.)

Sonra ébiir kardan adam -lar da katl -iyor -laronlar -af
then other snowman  PLU ‘too join PROG 3PLU they DAT
Orman -lar -in  udst - -nden uc¢ -uyor -lar sonra

forest PLU &N on PCOSSABL fly PROG 3PLU then
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bitin  kardan adam  -lar  -in ol  -dugu yer -e
all snowman PLU GEN be PART place DAT
gel -iyor -lar/

come PROG 3PLU

((They) fly over the forests then they come where all the
snowmen.)

Kardan adamlar -in  i¢ -i -nden gege gegce sonra ortada
snowman (EN among PCSS DAT past past then inthe middle
Noel Baba’ -yi gor  -uyor -larf

Father Christmas ACC see PROG 3PLU

((They) pass the snowmen and see Father Christmas.)
Cocuk  -la Noel Baba  saril -iyor -lar/

boy with FatherXmas hug PROG 3PLU

(The boy and Father Christmas hugged each other.)
Ondan sonraNoelBaba o -na, c¢ocug -a, bir hediye

then FatherXmas he DAT boy DAT a/one present
ver -iyor!

give PROG3SG

(Then, Father Christmas gives him -the boy- a present.)
Atk ver -iyor/

scarf give PROG3SG

((He) gives (him) a scarf.)

Atk -y1 boyn -u -na  dolu -yorl

scarf ACC neck POSS DAT put on PROG3SG

((The boy) puts the scarf round (his) neck.)

Chdan sonrakardan adam  -la cocuk sonra tekrar ug¢ -arak
then snowman with boy  then again fly

uca uca uca ev -leri -ne gel -iyor -lar/

flying flying flying house PCSS3PLU DAT come PROG 3PLU
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(Then, the snowman and the boy come to (their) house flying again )

Ama once dansed -iyor -lar/

but first dance PROG 3PLU

(But, (they) first dance.)

Yilbasi  -m kutlu  -yor -lar/

new year ACC celebrate PROG 3PLU

((They) celebrate the New Year.)

Pasta  -lar yi  -yor  -larl

cake PLU eat PROG 3PLU

((They) eat cakes.)

Gazoz  -lar ic -iyor -lar/

drink PLU drink PROG 3PLU

((They) drink soft drinks.)

Kardan adam cocug -u ev - -ne getir  -iyor/
snowman boy ACC house POSS DAT bring PROG3SG
(The snowman brings the boy back to (his) house.)
Cocuk ev  -e gir  -iyor/

boy house DAT enter PROG3SG

(The boy goes into the house.)

Kardan adam  bahge -de kal  -iyor/
snowman garden LOC stay PROG3SG

(The snowman stays in the garden.)

Yat -1p uyu -yor!

lie GER sleep PROG3SG

((The boy) sleeps.)

Sabah ol  -unca uyan  -1yor/

morning be  when wake up PROG3SG

((He) wakes up in the morning.)
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Anne  -si  -ni baba -st -mi goér  -ayorl
mom POSS ACC dad POSS ACC see PROG3SG
((He) sees (his) mother and father.)

Hig kahvalt  filan et -me  -den kosa kosa
at all breakfast have NEG ABL running
bahce -ye gid -iyor/

garden DAT  go PROG3SG

((He) goes out to the garden without having breakfast.)

Bir de  bak -iyor ki kardan adam  eri  -mig/

PART look PROG PART snowman melt PAST3SG
((He) sees that the snowman melted.)

Kocaman kardan adam eri -mis ve c¢ok az kal -mu/

huge snowman melt PAST and very little remain PAST3SG
(That huge snowman melted and a little (snow) remained.)
Cok uzul  -tyor cocuk!

very feel sad PROG3SG boy

(The boy feels very sad.)

Sonra ceb -i  -ne  bir bak -iyor ki atki ¢tk -iyor/
then pocket PCBSDAT PART look PROGPART  scarfappear
PROEBSG

(Then, (he) looks into (his) pocket and sees the scarf.)
Merak ed -iyor acaba ben -im  yasa -dik -lar -im
wonder PROG whether T PCSS1SG live PART PLU POSSISG
gercek mi  ruya mi  diye ama ¢ok izil -dyorl

real QES dream QUESPART but very feelsad PROBSG
((He) wonders whether what (he) lived was real or a dream

but (he) feels very sad.)
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