OZET /

Bu ¢alismenin amaci Ingjilizceyi yabanca dil oclarak
88renen Tirk 8frencilerinin "belirtme &Jesini " nasal
kullandidini Hata Cozimlemesi yontemleri kullanilarak
ortaya koymaktir, "Belirtme Ofesi" kullanimi sorun ya-
ratar mi? Efer sorun yarataycrsa bu sorunlar nelerdir?
Ne tﬁr hatalar ve en ¢ok yapalan hata tir (yada tﬁrlef
r3) nelerdir scrularaina yanat aranicaktar,

I.BSliimde genel anlamda dil &frenim ve SJretimi ijle
galismanin amacindan soz edilecektsr. IT.Boliim dillerin
"belirtili ve belirtisiz" belirtme SJesini nasal kullan=-
digina ve bu beljrtme 8jelerinin neler dldugunu jgermek-
tedjr. III.BSliimde Tiirkge ve ingiljizcenin belirtme 8fe-
lerjhj nasil acikladagaina fark ve benzerlikleri jle sdz
edjlecektir, IV.BOliim Hata CSzimlemesi ve Ingilizceyi
yabanci dil clarak Ofrenen Tirk SJrencilerinin belirtme
Ogesi kullanimindaki hata kaynaklar:h: igermektedir. V.
Boliimde ise bu durum saptame ¢alismasinin sonuglari tar-
tisilacak ve belirtme Ofesi Ofretimi i¢in bazi Oneriler

yvapilacaktar.
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ABSTRACT

The aim of this study is to investigdte how Turkish
students use articles in learning English as a foreign
language. Does the use of articles create any problems?

If it does what are some of the problems? And 3if there
are errcrs, where do these errcrs come from?

In Chapter I, teaching a foreign language in
‘generai and aim of the study is explajned;Chapter-II‘
includes how languages explain the notjon indefiniteness
and definiteness,(semantjcally) , and what definite and
jhdefjnjﬁe expressjons are in djffefent lahguages. Chapter
IIT is a contrastive study of indefinite and definite
expressions in English and Turkish including sjimilaritijes
and differences in two languages, Chapter IV containrs Error
Analysis and sources of errors in the use of artﬁcles of
Turkish students of English. Chapter V discusses the
results of the findings and includes suggestions further

studies.
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CHAPTER I

INTRODUCTION

l.l. LEARNING AND TEACHING A FOREIGN LANGUAGE

Succes of teaching and learning a foreign language
is affected by how and why people learn a foreign language
or fail to do soc. How doces a teacher expect to understand
the principles of foreign lénguage learning and teaching?
By first asking questiocns like:

who is the learner? What is the learner's natijive
1aﬁguage? What is the learner's personality? Who is the
teacher? What is his educaticn or experience? And how the
teacher and the student interact with each other jin the
classfoom situation?

How dces the learning occur? How can the learner be
succesfull in learning a foreign language and what cogni-
tive strategies or styles does the learner use?

Recent studies on foreign language learning and
teaching are interested in experimental work dealing with
linguistics, contrastive studies of the learner's native
language and the target language he is learning, psycho-
logical and pedagogical foundations of learning and teach -
ing.

Error Analysis and Contrastjve Analysis are two
approaches used quite frequently in determining Forejgn
language learning and teaching strategies., Contrastive

Analysis helps teachers of forejgn languages to better



understand problems of faulty Efahslatjon, learning and
teaching of certain structures. On the cther hand, Error
Analysis shows the sources of errcrs the students make,

Structures which create problgms in teaching and/or
learning foreign language may have several sources:
a)no correspondance between the structure of native lan-
guage and target languaqge; b)correspondance between‘the
structufes of native and target languages but not within
the same categories; c)the existance of semantic discre-
pencies between the twc languages. Definite and jﬁdefinjte
expressicons correspond to the second group, where inspite
of the semantic correspondances, Turkish and English ex-
press these concepts in different syntactic categorijes.
English uses mostly articles whereas Turkish tends to use
case.markjngs.

Turkish students have prcblems in the use of articles
while learning English. Here are examples from common
cbservaticns, |

¥ I am student

» A sun rises in east

» She is teacher

» The Ali is my friend

» The money brings the happiness

» Ararat is highest mcuntain in

the Turkey



1L.2. ATM OF THE STUDY

This study is a case analysis study to show how
Turkjsh student use articles while learning English.
And in what situatjons the use of articles in English
creates prcblems.'anally what kind of scurce(s) of
errors'wjll be the most common ones.

The study has three ma jor goals:

—-How Turkish students use jndefinite and definite
articles in learning English.

-To define types of sources of errors jin the use

of articles.

-To find out which type of source (s) of error will

have higher range than others,



CHAPTER II

THE NOTIONS OF INDEFINITE AND DEFINITE IN LANGUAGES

2.1l. INTRODUCTION

An important point tc consider with the notion
of defjnjte and jndefinjte is to note, the presence
of certain conditicns. One cf them is the speaker
and the hearer relaticnship. The speaker may have any
one reason for thinking that the hearer already knows
what subset or instance he js talking about. To large
extent these reasons depend on factors which extend
accross the boundries of sentences (Chafe,1970,56).

An overall study on the notion of jndeffnite
and definite shows that the " semantic " implications
stem from discourse. Concepts such as "first mention"
" no coﬁman knowledge between speaker and hearer "
all clearly point to the fact that "indefinite "-or
"defjnjte " for that matter -~ js & notion that belongs
toc the demain cf discourse. This seems to be true
across the board for many languages. It seems that
many languages have a ' way of marking defjnité or

indefinite one way or the cther.



2.,2.LANGUAGE UNIVERSALS

A lahguage unjversal is a feature shared by
all languages. The assértjon of a fanguage universal
is a generalization about language.

"The only useful generalizations about language
are inductive generalizations " (Bloomfield, 1933, 20).
This explanatjon explains clearly in that sense that
we do not want to invent language universals but to
discover them. How to discover them is not so clear..
(Hockett, 1963,1) (Greenburg, 1963, 1).

One cf the recurring speculations in linguistics
is: how far it is pcssible to apply semantic analysis
to all natural languages. How far ,vthat is , are the
rules and categories of meaning ., are characteristics
of the human faculty of language whenevér it may
manifest itself, It is commonly felt that " the deeper"
cne gets into the substructure of language, "the nearer"
one gets to a common core of linguistjc‘universals

The first distinction is made by Chomsky between

formal and substantive un5Versals:(Leech,1981,231).

"a)all lexical definitions dn all languages are

analysable as a set of components(formal)



b)All languages have the contrast between

"animate" and "inanimate" (Substantive) "

Formal universals are generally rules or
characteristics of language construction which
must be postulated by anyone who aims to construct

a general linguistic theory. Substantive unjversals,

on the other hand, are universal characteristics of
human language in terms of what units or elements
a language contains.,

Another distinctjon jis made within the category

of substantive unjversalsy A strong and a weak

interpretation of what "universal" means 3is made,

The strbng version of a universal hypothesis would say
all languages have a category of " X ", But common
cbservation of variation: between laguages shows that

in many caées, at least, a claim of this strength is
false., So with semantic features, it is natural for

a weaker version of a universal hypothesis to be
suggested., This claims that " there exist " a universal
set of features, of which every language has a subset,

In cther words " strcng universals " are the

characteristics common to every language. And "weak

universals " are lanquage ~ neutral characteristics,

belonging to a universal set from which every language

takes a subset (Leech, 1981, 231-2).



2.,3.1. THE NOTION OFY INDEFINITE

The notion of indefinjte is expressed by(Clark and
Clark) as:

"An introduction of the new 5nformati0n_of a

particular object cor idea requires the 5ndefin5£e

‘expression(s) in languagesﬁ(clark and Clark,1977,

368).

It is indicated that there is nc clear relationship
between the speaker and the hearer about who or what is
being talked about.

"Some items intrcduced into the discourse for the

first time and if the language makes distinction

between definite and indefinite meaning, the intro-

ductory expression(s) becomes indefinite" (Stockwell,
1977,56).
It is mentioned that any particular item used for the

first time becomes indefinite.

"Indefinetess implies a kind of vaguness. The spéaker
is simply communication his assumption that the hearer
dces not know the particular issue that is mentinned
for the first time" (Freedle and Carrol,1972,187).

It is suggested there is no common knowledge between the
speaker and the hearer.

To sum up £he notion of indefinite exists when there

is the new introductory of items cr jdeas; when there is
no common knowledge between the speaker and the hearef

about what or who is being mentioned,



2.3.2. SURFACE MARKING OF INDEFINITE EXPRESSIONS
Languages use indefinite expressions to indicate

the notion of indefinite in some way  which are manifest-

ed as different surface markings..Here are some examples

of indefinite markings.

2.3.2.1., INDEFINITE ARTICLE

Some languages explain the sense of indefinite in
expreésjons with the indefinite article(s).For exémple
English uses "a/an" as jindefinite article.

I know & man. The men ......

There is a car in the corner. The car ....

There is a boy. The boy ....
English uses indefinite article to indicate singular
countable nouns and it is also used with adjectives.

He is an ocld man

I have a new dress

She has a beautiful girl

In some languages indefinite article is ﬁsad to
imply femjljne‘and masculine distion and pluraljzatjon.
For example,indefinite article in French is the most re-

liable indicator of gender distinction, Exemples are:

Feminine | Masculine
UNE UN
Une porte Un e'tudiant
(alone door) (alone student)
Plural
DES

des portes(doors)
des ‘etudiants(students)

-8.



Italian has a simjlar structure with French,
Femiline :UNA/UN (befcre a vowel)

una strada ( a street)

un' amica (a girl friend)
Masculine:UN/UND(beforena consonant)

un magazzino(a departmenﬁ store)

unc stadioc ( a stadium)
German alsco uses indefinite article and the marker

is "EIN"
ein Mann ( 2 man)
ein Frau ( a woman)'

ein Kind ( a child)

2.3.2.2. NUMERAL"ONE"

Scme languages have no article system(s) as in
English, French or German. And the numeral "one" is used
to indicate the indefinite sense, For'exampleﬂTurkish
uses the word "bir" as numeral "one" |

Sokakta bir kiz var. Bu kizi hi¢ g&rmedim,

Bir.ev buldum. Evi umaraim bedenirsin.

Bir araba adama g¢arpta.

Bir kalem ariyorum

In Hawai Creole "wan" is used as"one".

I saw waﬁ book “

(I saw a/one book)



In Israeli Hebrew "zgg" and "Xat" are used as
numeral "one"

Ish-xad ba' h'ena etmol

(A man came here)

Isha- xat bao' henc etmol

(A woman came here)

In Mandarin to disambiguate the singular from the
plural "yi" is used as "one"

qu yi gekérén ......

(there is a guest ....)

In Swahili “mg“ is used: -

ni-li-mw ona mtu mmoja

(I saw one person) (Givon,1978,327).

Romance languages such as Spanis and Porteqguese
also use the numerals "uno/una®

No ha' dicha una palabra

(He did not say.ggg word)

Es un buen amigo

(He is a good friend) (Pietro,Opicit:95

2.3.2.3. SORTAL AND SELECTIVE EXPRESSIONS

Sortal and selective expressions are like determi-
ners or quantifiers. They usually show partitiviness,
types or kinds of a particular objects or persons in
indefinite expressions | |
They are:

i )SOME:"Some" imposes division on a given kind of things

~10-



cr persons. Thus it has a selective(l) function. English
examples are: |

Some girls went to thé cinema

Some mothers go cut to work

Some boys like foatball

Some children went on holiday

+Examples in Turkish are:

Bazilari gay sevef.

Bazi Sfrenciler tembeldir.

Biraz param.var.
Mandarin uses partative "le" as some

Wo ting le yinyue(le)

(I listen to (some) music)(Givbn,1979,357)

Tt is suggested that some gives an idea of a group
bécple of pecple not individuall(as in “some gifls" or
"children"). |

ij )ANY:In contrast with "some", "any" imposes a distinction

between a kind and everything which is not considered
belonging to that kind. That's why any performs a sortal (2)
function.
Examples in Turkish are:

Hi¢ param yok, bunu alamamn.

Bir sey sOylemeden gitti.
Spanish uses "ningua" as‘“énx".

Nc ha' dicho ninqua palabre

(He did not say any word)

Expressions intrcduced by any are often in comple-

mentary distribution with expressicns introduced by saome.

-11~-



i3i3i)NOBODY:No body (nc cne) is alsc one of the indefinite
expressicns . . Because, ncbcdy does not clearly express
whe is being talked about.

No body came (Who are they?),

No one s at home

No body can answer my guestion
Ekamples in Turkish are:

Kimse aramadi.

Evde kimse kalmadi, gittiler,

Problemi (hi¢) kimse ¢OSzemedi. .
i333)EVERY: Another sortsl expression is every which .
agives a general idea .about persons or things as a whole.

Everybedy is here.

Is everycne dancing?

Did you put everything .in ycur bag?

Everything is ready for dinner,

Everybody' is at home,

§33iii )MUCH and MANYYMucH' and 'Many"are one of the selectjive

expressions,
She earns much money
I've got many books
There were many people in the cinema.
gggh_andmmﬁgy do not imply the thing's or person's identity
clearly, but we can get the idea of quantity depending
on cantext. On the other hand, the jdea of quantity can

vary fraom pérson tc person., Thatis why much and many imply

indefiniteness. (Thrane, 1980 ,159-167).

~-12-



Table 1,1.:The Notion of Indefinite can be shown as in

the Following Table in Languages

SELECTIVE SORTAL
EXPRESSIONS EXPRESSIONS
QUANTIFIED Scme
. : much/many+N any+ N
DETERMINER 3a+N a + N
no
every

2.,4.DEFINITE EXPRESSIONS
2.,4.,1.THE NOTION OF DEFINITE

The occurance of semantic ccntexﬁual feature can be
called as defihite. The notjon of the definite can bé
explained as follows: _

"When pecple talk tc eaéh other they écmmonlyfand

rightly assume a large community of jidentifying

kncwledge of a particular item. It jis often assumeq
that the speaker and the hearer have knowledge about
what is being menticned." (Seiler,1978,319),
It is said that the use of a definite expréssion enables
the speaker and the hearer to pick out what or who is being
referred to.

"Defineteness is the dimension of determination

which has to do with the communicative interaction
between the speaker and the hearer to the task of

reference identjfjcatjon"(Leech)l978"56).

~13=-



The relantionship between the speaker and the
hearer is emphasized. Because subject of the discourse
is definite rather than indefinite (Givon,1979,51).

"Definiteness is a feature of a selected by a
speaker to convey his assumption that the hearer will
be able to identify the only thing about What js being
talked in the context of utterance"

That bock is definite. Because, speaker and hearer
can tell which person is being referred to,

The earth is definjte. Because, it is the only
thing in a normal universe of discourse known by this
name" (Hurford and Brendan,1983,71).

To summarize the presence of the notion of definite
occurs to the situations where: a)the speaker knows about
a certain subéet/jnstance,b)he assumes that the hearer
also has such knowledge c)he assumes that the hearer knows

that he is presently talking about this subset and instance.

When these three conditions are met, the speaker adds to
the noun in question the contextual feature definite.

(chafe,1970,189).

2.4.2., DEFINITE EXPRESSIONS IN LANGUAGES

The sense of definiteness can be marked on the sur-
face in different ways in different languages. Many of
the expressions have universal features, Here are some
of the surface manifestations definite expressions in

different languages.

-14-~



2.4.,2,1,DEFINITE ARTICLES

The definite article is an element of surface
structure which is not.present in the particular gram -
mer of many languages. Some differences in the use of
definite article are also seen. For example, the use of
the definite article deals with generic use and/or

pluralization. These are examples from French.

Feminine ‘ , Masculine
LA ~ / LE
la classe le lycee
(the classroom) (the lycee)
Plural.
LES

les classes(the classrooms)

les e'tudiants (the students)

The examples in Italian show that the definite article
in Italian is used in the same way as in French.
Examples are:

I'amico (the friend) (masculine)

gli amici (the friends)

I' arancia (the orange) (femiline)

le arance (the oranges)

-15-



German uses "der,die,das " as definite article.

Examples:

der man (the man)

die Minner (the men)

die Frau (the woman)

die Fraun (the wbmen)

das kind (the child)

die kinder (the children)
English definite article is "the"

The earth is round

I read the bock you gave me

A a summary, some languages have the definite artici(s)
to indicate definiteness(i.e German,French,English). Somé
cther languages do not have article(s) such as Latin,

Russian and some Ural-Altaic languages (Partee,1976,303).

2.4.2.2.PROPER NAMES

Proper names are sﬁecjal morphemes uséd to refer to
a particular object cor a perscn., Obwicusly, any object
or a person that is in this group is definite. Every
language has proper names, since proper names are fofms
that give names to the are forms that gjve names tc the

persons and cbjects (Greenburqg, 1978,31).

2.4.2.3.DIETIC WORDS (DEXIES)

Diectic word means the location and identificetion

of a person or an object. The term dexies means "pointing"

-16-



(jndicétihq) and is used to refer to the function of

perscnal prohouns and demonstrative pronouns.(Lyons,1977,
637).
Examples from Turkish are:
Kbgedeki araba benim dedil.
Su odlan cami kairda,.
Bu giden arkadasgin degil mi?
Qak bu ¢igekler benim,
Examples from English:
That boy in the corner is my friend.

Those are her students.

2.4.2,4,PRONOUNS

Every language has the first and second person sin-
gular pronouns. And in the use of third person singular
pronoun there is a gendar distinction as in English"he/
she", but Turkish has not. When we say "o", only*céntext
can tell us "he" or "she" is being talked about.

Here are the some examples:

In English: I saw the queen and the king. She -wore
black while she wore red,

All languages have pronous which refer tc definite
cbjects or persons. They are grammatical replacements of
aforementioned definite items in an ulterence. There seems
to be avert connection beﬁween definite nous and pronous

is meny languages,

-17-~



In French as well as in the other Romance lanquages
a connection between the definite article and pronouns
is obvious. |
Je lave Ia fenetre ( I am washing the window)
Je lg have (I am washing it) (Pietro,1971,95).
In Turkish:
Ayse‘yj gdrdiin mii? GOriirsen ona selam sdyle.
Ona gabuk gelmesini soylemistim,

Halami ziyarete gittim, O _g¢ok hasta.

2.4.2,5. DETERMINERS
While determiners are language specific, the capacity
to definitize must surely be unﬁversal. In some languages
the determjner.serves.as a convenient place to locate
other elements of surface grammer such as number, gender
and case‘(Pjetro, 1971,94). |
The main reason why such wordsvas "the, this, that;
some" are grouped as "determiners" (Ritchie,1980,62) is
that the use of them is grammatical rather than semantic.
They can not co-occur (and inter substutable) within the
same sentence (Liefrink,1973,68),
In Turkish determiners are also used.

Su kOsedeki araba yeni galiba.

Bu Sfrenciler asi oldu mu?
Bu kitap sizin mi?

Biraz param var,

-18-



2.4.2.6.»CASES

Among £he surface markjﬁgs of the definite expressjons
cases shculd alsc be mentioned in the expressicn. One
of the cases is accusative (definite objective) case.

Israeli Hebrew uses "ET" as a accusative case marker.

Kaniti et ha-sefer etmol

(I bought the book yesterday)

Bemba, a Bantu lang, uses "ICI":

umu-ana a-a fweaya ici-taba

(The child wanted the book)

lAlthough Japanese has a definite marker sono, it
does ﬁct -cover exactly the same dfscourse function as
its equivalent in English. "WA" js usualiy used instead
cf scnc as definite-accusative marker :

Watashi-wa otoko-to inu-ni at-ta otoko-wa

aisatsu-o shita(I know the man and the dog and
I greeted the man)

In Mandarin Chineese, the accusative case marker

is "o".

| Mard-e- dar o Dboz-kart

(The man opened the door)

Other variations of the definite accusative connec-
tion may be found in Hindi, Hungarian and probably many
cthers such as Uralic and Finno-Ugric languages. The
definite- accusative marking makes great sense in terms
of definiteness. Because, the definite accusative mar-
ker provides the ébsence'of indefiniteness of the discourse.

(Thrane,1980,319-320).

-19~



Genitive cases is also used to explain the sense of
‘definjteness. Turkish uses genitive case.ghrgin,I981,I31)
Kedjgig kuyru@u(The tail of the cat)
.‘Ahhedig arabasai(Ahmet's car)
Pos#esjvevcaSe also expiains the notion of definite
tb jpdjcate possesion.
.Gazgm bozuldu.
Babam kizdi.
Gocuklariniz gok yaramaz.
In English:My friend is Alj

Their work is difficult

2.5.,CONCLUSION

The sense of is indefinite and definite expreésions
is universally common in languages. But there is ﬁo reason
to assume that.the notion of indefinite and definite is
expressed in the same way in languages. For example, while
in English the mass-count difference is neutralized under
the definite article "the", in some languages (as in German,
French) indefinite and definite expressions are explained
with other features such as number, génder and case jinflec-~
tion( as in Turkash, Israelj,Hebrew).On the other hand,
Russian and Turkish Arabic are the languages that have
no article systems.

These examples as well as the discussion carried
out in this section show that such expressions of definite

and indefinite are language specific, while the notions
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themselves are universal.

Within the scope of this study a contastive study
between Turkish and English definite and indefinite
expressions will be carried ocut. However, this attempt
will be limited to the use articles in English and the
use of cases in Turkish., If either language choses to
omit any overt surface markings then the discussion will

cover these situations a well,

FOOTNOTES: l)Selective Expression implies a division
on a given kind of items or persons.

2)Sortal Expressicn imposes a distinction

of things between a given kind which is

not considered belonging that kind.
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CHAPTER III
A CONTRASTIVE STUDY OF INDEFINITE AND DEFINITE EXPRESSIONS

IN TURKISH AND ENGLISH

3.0 INTRODUCTION

Languages explain the notion of indefinite and definite
using'different categories. The sense of indefinite is in
languages with articles, sortal-selective expressions,
numeral one, etc. And these expressicons are used for dif¥
ferent functions such as case number and gender distinctjon.
The notion of "definite" is also explained in different
categories, such as artjcle(s), determiners, proper names,
diectic words and cases. Thus, the notion of "indefinijite"
and"definite" has semantically universal feature. On the
other hand, the use of these notions are "language neutral"
or "spesific" since in surface structure definite and
indefinite expressions are not explained in the same way.

In this chapter,English indefinite and define expres-
sjons (articles) and Turkish indefinite and definite
expressions —casesT will be contrasted, Needless to say
both languages emplay further grammatical categories to
express semantically indefinite and definjte. However,
an attempt to contrast all categories involved in both

languages is beyond to scope of this study.
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To start with it is necessary to answer the questiocon

"What is Contrastive Analysisz?".

3.1l. CONTRASTIVE ANALYSIS HYPOTHESIS‘

Contrastive Analysis hypothesis is one of.the hypot—
heses concerning different aspect of language and language
.function. Contrastive Analysis is also concerned with lan-
guage teaching materials and methods.

The CGontrastive Analysis hypothesis can be devided
into two versions: A strong and a weak version. The‘strong
version of Contrastive Analysis is the idea that is possib-~
le contrast the system of one lanquaée—.the grammer, phorology
and lexicon- with the system of a second language jin order
to construct teaching matérjals to hélpAstudents learn that

language. On the other hand, the weak versijion cf the

Contrastive Analysis requires explanations of similarities
and djfferencés between systems. The starting point in the
cantrast is to indicate problems like faulty transletion,
learning djffjcultjes,‘residual foreign accent etc., reference
is made to the two systems only in order to explain actually
observed interference bhencmenon(Wardhaugh,1974,12—4).

Oller and Ziahoscjny‘propdsed a_moderate hypothesis

for Contrastive Analysis. It can be summarized as:

"The categorization of abstract and concrete patﬁerns
according to thesir perceived similarities and djffaénces
is the basis for learning; thefefore, wherever patterns
are minimally distinct in meaning or more systems

confusion may result" (Brown,1980,150).
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In 6ther'words, the leafning of sounds, sequences
and meaning will be the most difficult where the most
subtle distinctions are required between the target
language and native language or within the targetvlanguage
itself (Brown,1980,159),

Randal Whitman (Brown,1980,150) noted that the

contrastive analysis involved four different procedures.

1)Description:The linguists or lancuage teacher using

the tools of formal grammar explicity describes the two
languages.

2)Selection:-Is made of certain forms- linguistic
items, rules, structures- for contrast, Because it is
virtually imposible to contrast every possible faze of
laguages.

3)ContréstéThe mapping of-oné linguistic system onto
the 6ther and a specification of the relationship of one
system to the other,

4)Prediction:One formulates a prediction of error

or of difficulty on the basis of the first three procedures
(Brown,1980,150).
Within the scope of this study, the moderate versjion

of Contrastive Hypothesis will be utilized.
3,2.INDEFINITE ARTICLE IN ENGLISH

The indefinite article "a/an" is used to imply a

sense of indefinite. It can also be used as numeral "one".
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The choice of "a" or "an" in English based on the
initial scund of the word they preceedf. "A" jis used with

singular count (countable) nouns beginning with a consonant.

a house a wife
a university a door
a woman a man

"An" is used with singular count nouns beginning with a

Vowel.
an engineer - an envelope
an hour an apple
an umbrella an uncle . {(Bobrow,1982,44-5).

3.2.1. THE USE OF INDEFINITE ARTICLE IN ENGLISH

The use of indefinite article in Engiish is as follows:

I.A/AN is used to introduce new information and it
does not represent any particular person or'an jtem that
the speaker does naot exactly know.

I need a holiday (any holiday)

I know a girl

They live in a bungalow (Soytekin,1984,2).
A/BN can also be used before names c¢f people or placed
before mr/mrs/miss+Surname:

There was a Mr,Smith here during an holiday

There was an Allan Brown living upstairs.

It is emphasized that there is no clear relationship

between the speaker and the hearer(Drummond,1976,68).
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II.A/AN is used with singular countable nouns as

follows:
a)as an example of a class of perscns or obijects:
(generic ncuns):

A teacher teaches

An-elephant never forgets

An engineer works in a factory (Swan,1986,2);
b)as an example of general statements:

A ﬁable has four legs

A triangle has three angles

III.Scme nouns generally considered noncount
(uncountable) are éommonly used like units by the use
" _B_ZE_I}_"

He crdered a tea

an jce~creaﬁ
a coffee
Is it a gas or a liquid?

And it is also with abstract nouns as countable units:

A truth is often more painful than a lje _

She has a beauty (Danielson and Hayden,1973,113),

This particular usage is very much cdntext bound and
quite difficult to come to grips with cut of context.

A/AN is alsc used as exclamations before singular countable

nouns :
Wwhat a hot day!
Such a pitty.d
What a beautiful girl!

what a nice suprisel (Allen,1978;4).
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IV.A/AN is used to indicate numerical expressions

such as price, speed, ratio and also jinstead of the
numeral "one",

Take these pills six times a day

She has a brother

A few friends came to my party

A lot of people are unemployed

I need a million liras

He has an hour tc have an exam

(Thomson and Martinet,1977,2-3).

V.A/AN is used with adjectivesvdenotjng materials
or style.

a metallic substance

a wollen scarf

a Turkish carpet

a Parisian dress

(Quark and Greenbaum,1979, 123).

3.2.2.INDEFINITE EXPRESSIONS WITHOUT AN OVERT MARKER
In scme situations the indefinite article "a/an"
is not used at all. |
f.Nouns that can not be counted have no indefinite markers
and usually no plural.
He wanted to drink water
She needs suger to make a cake
would you like tea?
Do you like coffee?
Is tea ready?

This bar is made from ijron.
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TI.Plural Countable nouns alsc do not take an indéfinite

marker.
a dog dogs
an apple apples
a stﬁdent | students

ITI.Before abstract nouns "a/an" is not used:
Does money brjhg happiness?
Beuty-is truth
He has courage

(Except when they are used in a particular sense)

3,3.DEFINITE ARTICLE IN ENGLISH

The definite article " Egg'" is used when there
is a clear relationship between the speaker and the
hearer such as:

Did you feed the dog?
"the dog" refers to "a particular dog" whiéh is already
known between the participants of the discourse (Palmer,

1976,108). Thus there is shared knowledge about what or

who is being referred to (Leech,1980,157). One of the
basics of defiteness, besides aforementioned conditions,
is the idea of common at least to the participants in the

- discourse (Leech, 1980,156).
3.3.1. THE USE OF DEFINITE ARTICLE IN ENGLISH

The speaker uses the definite article in English

uses when the identity of the person or obiject he is
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taiking about is clear to him and the person he is
addressing. The use of definite article in English
is és follows:

I."The" is used when the person or the item has been
mentioned before. Thus "the" prcvides a chain of
identification,

There is a man. The man wears a hat., The hat has

a feather on it. The feather is green.

Here is a pen. Please return the pen when you

trough with it,

She bought a dress. The dress was expensive.

IT.Common knowledge or mutual familjarity requires the
use of definite article: |
Please, close the door (Presumably there is one door)
He went to the doctor(His own doctor)

Ann is in the garden(the garden of this house)

III."The" is used because of uniqueness of a persen or
an object:
Man has realised his dream of going to the moon,

The sun and the planets remain mystery(Jackendoff,

1972,277).

IV."The" is used before é%rdjnal»numbers and superlatives:
The best speech came first. The worsﬁ came last,
What is the first month of the year?

Mcna Liza is one of the most valuable peinting in

~the world.
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V."The" is used with singular nouns to represent a class

of obijects such as:

The cockco is lazy

The fish can swim
It‘js alsoc used befofe an adjective (without a noun) when
the adjective refers to a general group or notion:

The ald and the young should be able to live together

There is no peace for any but the dead

The blind can nct see

The rich must help thevggor
VI.In some situations "the" is used with propér names.
'However, only if there are several people or objects with
the same noun and the speaker jé specifiying one of them,
Then "the" is used to indicate a particular person or
abjects: (Vendler,1971;19) (Steinberg and Jakobovits,1971),

Do you watch the Benny Hill Show?

The Browns will go on holiday

"the + proper name" is alsc used: to express naticnality

(ethnic groups) to mean "the people of that country"; to
refer to countries used jn; plural; to refer to saome

organizaticns,to give the names cf news,papers,bujldings,

and places. Here are scme examples:
The Turks like ccffee

The Aztecs lived in Mexio

The Americans live in the United States

The Food Agricultural Organizations helped the

people in Africa.
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She always reads the Times

There is an exhibition at the Tate Gallery

VII."The" is used to indicate some geographical features:
a chain of mountains, islands, rivers and directions:

The Mounth Everest is the hjighest mountain in

the world.

The Ararat Mountain is in Turkey.

The River Amazon is not in Germany.

He always wanted to see the Hawai Islands.

The south is warmer than the north.

VIII."The" is also used to indicate some machines,
inventions or musical instruments:

Bell invented the telephane.

Does she play the gquitar well?

The bicycle is an excellent means of transport,

3.3.2.DEFINITE ARTICLE OMISSION IN ENGLISH
'In some situations English definite article is not
used in such situations as follows:

I."The" is not used before proper names such as: names

of peaople;countries that are not used in plural; names

of streets, roads, squares; names jincluding two words;
names of languages. Examples are:
Ali is his best friend.
| Turkey is in Europe.

English is spoken in England.
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How can I get to Regent Street?
Kennedy Airport is far frcm the city center.
Sdme grcups have the concerts in Hyde Park.
In addition before the names of "lakesg" "the" is not used:
Lake Van is in Turkey.

Lake Superior is big.

II."The" is ommitted before abstract nouns:
Mean fear death.
Beauty or brajn?(Murphy,1985,154).

Is happiness important for people?

III.Before part of the bedy and articles of clothing "the"
is not used.A possesive serves this purpose:
Rajse your hand.

He tcck cff his ccat(Thomscn and Mertinet,1977,4).

Tc summarize thé use of articles in Eﬁqijsh is complicated
althcugh they are not complex 5n structure. Because, the
use of articles depends cn different factors.

One of the creterja which determines the use of a
particuler type of article is discourse. The speaker-hearer
relation mostly plays a role in the chojice of the artjecle.

~ The type of noun used jis also & determining factor;
As it is mentioned earlier abstract nouns do not take mny
article. On the other hand, countable vs uncountable nouns,

generic nouns, geographjcal nouns all require cne or the

other article,
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In most applicaticons, the use of articles because
cf the variety of applicaticn becomes'a nighmere for
the English learning student, who tries to memorize
different usage patterns without really grasping the

real need or thefunction of the articles.

3.4, INDEFINITE AND DEFINITE EXPRESSIONS IN TURKISH

The sense of definite and indefinite is expressed
via different surface constructions. However, in the
following sections aonly "cases", the use of numeral‘"bir",
an cmission of an overt definite and indefinite marker

will be discussed,

' 3.4.1.INDEFINITE EXPRESSICNS IN TURKISH
3.4.1.1. USE OF "BIR"

Turkish uses the numeral bir and bir indicates
indefiniteness. The distributicn of the use of bir is
as follows:

I.The word bir is used as the numerial equivalent of a/an
in English (Aksan,1980,91).

Bir kitap almak istiyorum,

(I want to buy a book)

Bir kardesim var,

(I have a brother)

Bir kilo elma aldim,

(I bought a kilc of apple)
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Bir sayfa kaJat versene.
(Give me a page)
Bir parca kek alabilir miyim?

(Ca I have a piece of cake?)

II.Turkish adjectives are often used as ncuns; if ﬁhe
idea is expressed singular, then bir jis used to indicate
that whatever or whoever is referred to is indefinite
(Banouoglu,1974,325).

The numeral bir is also used with adjectives to
mcdify noun. If there is a bir before the noun, the
adjective preceeds bir.(Underhijll,1980,38).

Eski bir agag¢ (an old tree)

fyi bir adam ( @ good men)

III.Bir is used in jndefinite expressfons” where English
marks the indefiniteness by some and its derivations such
as scmething, scmebody and somewhere., Examples:

biri, birisi (someone)

bir sey (scmething)

bir yer (somewhere)

bir ara, bir zaman( scme time)

Any of these expressjons may be used with sujtable

adjectives after the pattern yeni bir sey (something new).

Ondan yeni bir sey istiyorum,
(I want something newer than that)
§ehré yakin bir yerde galisiyor,

(He works somewhere near the city)
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' Cal:$kan birini srayoruz,
(We‘are looking for someone industrious)(Underhill,

1980,258),

3.4.2.0MISSION OF BiR
In some situations bir is omitted. For example:
Cay jgermisiniz?

Seker alirmisainiz?

3,5.DEFINITE EXPRESSIONS IN TURKISH
The sense of definiteness, in part, is expressed

with cases in Turkish.

3.5.1.ACCUSATIVE CASE

when the object of'a verb is definite that there
js nc doubt which person, place or 3tem is meant accusative
case jis used. The accusative case morpheme is -I=- énd it

follows the vowel harmony (Lewis,1983,27).

Gayx igtik (We drank the tea)

flaca getirdi (He brought the médicine)

Kitabi aldam (I.bouqht the boak)

If the noun ends jin a vowei a-Y-is inserted as a

buffer consonant to keep the suffix distinct from the

bedy of the word (Hatipegdlu,l1972,327).
Kahveyi jg¢tik(We drank the coffee)
Radycyu tamir ettin mi?(Did you repair the radic?)
Gaya kaynattzn mi1?(Did you bojl the tea?)
Accusative case is also used as a complement to

show place and time:
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Evi beendim,

“Yurdu, vatani Ozledi.

Tarlay: siirdiiler.
Yuvayi terketti.

Koyli hep aklindaydi.(Djizdaro§lu,1976,50)

As a summary, the accusative case is used to
indicate that the object is definite. The accusative

case semantically indicates a sense of definjteness.

2.5.2.POSSESIVE AND GENITIVE CASES IN TURKISH

The genitive and possesive cases refer tc one another
and both are used mutually. A noun in the genitive in a
Turkish sentence normally means that there must be a noun
with a possesive suffix somewhere later in the sentences.
A ncun with a possesive suffix means that there must be
a ncun in the genitive scmewhere earlier. Thus, in Turkish
the genitive and pcssesive cases are mutually inclusive,

The case marker in the genitive morpheme jis ~N-,
indicating the bossesscr - and the possessive morpheme
in - I - indicating the possessed, as_showh in the examples
below.

evin bahgé§i

bahgenin kapisi

Ayge'nin elbises]

Ali 'nin parasi

Gocugun dergisi
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Bocth genitive and accusative morphemes follow the
vowel harmony rules in Turkish. That being the case, in
comparision, possessive case and accusative case morphemes
end up having allomorphs which are homophonous. The
ambiguity that may arise is resclued quite simply by
the use of butter consonants. =Y~ is used as é bhuffer to
‘the accusative mqrpheme whenever the root ends in a vowel,
whereas this function is carried out by -S- in case of
the pcssesive morpheme,

This varjatioh in the use of buffer ccnscnants not
only indicates the particular case used bﬁt also prevents

ambiguities.

3.5.3.POSSESIVE CASE AS A DEFINITE MARKER IN TURKISH
Turkish also uses possesive compound constructions
and possesive compounds., In ccmpounds genitive suffix is

omitted from the first noun althouch the possesive suffix

is always attached to the seccnd noun,

The use of possesive in Turkish is as follows:
I.Possesive compound construction is used to shqw gender
(oxr variety) of ﬁouns that are commonly used:

Gala fasulyesi

Seker fabrjkégl

Tirk kahvesi

Petrol kuyuég '

Terzi makasa

Gocuk bahgesi
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Kalkan balaga ’
Rus yuvasi

Digs fargasa
Millet meclisj
Yofurt kasesi

Iskembe gorbaga (Sander,1961,56).

IT.Possesive Compound construction is also used with
proper names and titles:

Anadclu Universitesi

‘Sakarya Koprisi

Maltepe sigarasi

Titinbank

Cumhurjyet Gazetesi

Atatiirk Caddesi

Kecnya Ovasa
IITI.Possesjive compounds are used:
~a)To modify someone or somethihq:

Kahveci glizeli

Cihan pehljivana

Diinya qglizelj

Bekirlrezjli»

Ali lgkagatgasa

Medine fukarasa

Zeynep ¢ilgana
b)With abstract nouns:

Avci insafsizlida

Deve kinij
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Kegi jﬁad:

Sinav heyecani (Emre, 1945,423)
c)Tc make metaphoric comparjéjons:

Parmak UZﬁmﬁ

Siinger tasa

Kar beyaza

Ekmek ayvasi (Edizkun and Dlirder,1981,63)
d)'To show a concept:

Ne ocldum budalasi

insanlak hali

Gﬁvenljk sorunu

Sark meselesi

3.6.A CONTRASTIVE STUDY OF INDEFINITE AND DEFINITE
EXPRESSIONS IN TURKISH AND ENGLISH
Although definite and indefinite expressions are
manjfested in different categorijes in Turkish and Englijsh
there must be some features that can be céntrasted in
their use. In this section, contrastive study cf definjte
and indefinite expressions in both lanaguaces will be

mentioned.

3,.6.1. A CONTRASTIVE STUDY OF INDEFINITE EXPRESSIONS
There are some similaties and differences between
Turkish bir and English a/an as an jndefinite marker.

‘"Here are the similarities and differences in use:
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I.Turkish bir is as an equivalent of English a/an:
a)Both lancuacges explain the new informatjion (aforementioned)
in the same way.

Bir adam sizi gOrmek istiyor.,

(A man wants tc see ycu)

Bir kiz tanaiyorum. Bu kiz ....

(I know a_girl. The girl ....)

Bir ev ariyor,

(He is looking for a house)

Bir ¢ocuk camia kirdi.
(A child broke the window)

It is mentioned that there is no clear idea cf what/
who is being referred to between the speaker and the hearer.
Thus new informations jis being indroduced.
b)Bixr and a/an is alsc used in the same way with adjectjves:

Eski bir ev (an cld hcuse)

Zeki bir ofrenci( an jntelligént student)

fyi bir baba ( a good féther)

c)Bir and a/an are used to indicate singularity of nouns:

Odada bir mesa var.

(There is a (one) table in the rcom)

11 .However bir is opposed to a/an: Wherever a/an is used
in English Turkish dces not use bir. For example:
Mehmet kasaptar.
‘ (Mehmet is a butcher.,)
Mehmet (bir) kasaptar.
Alj ofrencidir.

(Ali is a student.)
Ali (bir) O8rencidir.
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wWhere English uses a/an bir is omitted in Turkish.
Because, when a noun jis used as the predicate of the

sentence, in Turkish bir is omjitted.

3.6.2. A CONTRASTIVE STUDY OF DEFINITE EXPRESSIONS
I.In some situations beth English and Turkish use definite
expressicns:

a)With Superlatives: The superlative is made with en

precedﬁng adjactjve in Turkishs: en ucuz/pahal:. Either
the genitive or locative may be used in superlative
adjectives in Turkish whereas Enalish uses the:

Diinyanin en bliylik binasi nerede?

(where is the highest bujilding in the word ?)

Simdiye dek yedidim en glizel yemek bu.

(It is the best meal I have ever had).

Bu isi en kisa zamanda bitirecedim.

(I will f£inish this job in the shortest time)

(Underhil,1980,226).

b)Shared kncwledge hetween the speaker and hearer jis
definjte jﬁ twe languages:

Kitabi ockudum(I read the bcok)

Bebedi ddyurdun mu?(bid ycu feed the baby?)

Halil kitaba bitirdi.(Halil finished the book)

Here kitap and Kitabi are not in the same sense.
Because, the speaker and the hearer are familjer with
-who is being talked about. Thus, the participant in the

discourse have aforementjcn citation and the subject of
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the discourse is commen tc the participant.
c)In proper names and titles, a possesive compound
censtructicn in Turkish is used and English uses the.,
They are:

Cumhuriyet Gazetesi

Nokta Deragisi .

Tirk Dil Kurumu

Birlesik Krallak

The Times

The President of Turkey

The Middle East Technical Unjiversity
d)With cordinal numbers Turkish uses -INCI- suffix but
English uses definite article the:

Birinci(the first)

Yilin en son aya (the last month of the year)

Besinci (the fifth)

Uciincii (the third)

II.In some sjtuations,English definite article the is
omitted whereas Turkish uses cne of the definite
expressions.
a)Turkish uses accusative case cr possesive but English
has nc article with sabstract ncnuns:

Gizellidi kalaca sanma.

fyili&di unutma.

Yurt sevagisi.

Deve kinj.

Ke¢i inada.
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CHAPTER 1V
ERROR ANALYSIS AND POSSIBLE SOURCES:<OF ERRORS IN THE

USE OF ARTICLES BY TURKISH STUDENTS OF ENGLISH

4,1,ERROR ANALYSIS

"Error Analysis is a prccess based on analysis of
1earneré errors with cne clear cbjective; to develop a
suitable and effecting teaching-learning strategy and
remedial measures necassary in clearly marked cut problem
areas of the target language. It is a multidimensional
and multifaceted process which involves much more than
simply analyzing errors in the written (or spoken) in a
language of the learneré"'(Sharma,1986,76).

‘The first step in Errcr Analysis is to define the
term error and mistake. As Mjller sajd (1966) it is
useful to refer to errcor of performance as mistakes.

And exrror to refer to the systematic errors of the learner
from which we are able tc reconstruct his knowledge of

the Ianguage to date.(i.e transitional competénce).
Mistaskes are of no significance to the process of
determining what is a learner's error js one of some

difficulty and involves analysis of error(Corder,b1974,19)..
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4.1.1.PROCEDURES IN ERROR ANALYSIS
There are two procedures in the process of analysis

of errors: Identification and description of errors.

Identification of errors is the recognation of
error by recognizing what the spesaker intents to say.
For example:

wwWhat he can ride in?

#Does John can sina?

When an error is jdentified, the next step.is to

describe it. Describing errors jis to classify them. In

describing errcrs addition, omissicn and substitution
may be seen. In English a "do" asuxilary might be added
"does he can sing?"; an jindefjinite article is cmitted
"I am student";an item is substitud "I lost my rocad";
or a word order is confused "I store to went!,., These
are all clearly generalized categories, Each type /
scurce of error can be encountered at different levels
of language learning; ijie, phonolegy, syntax, semantics,
etc. (4

Corder (1971) suggested three cross-referenced data

to indicate that the error is what he calls "systematicy

of error",., They are: a)Pre-Systematic: They are those
made by a learner while he 5s grouping about trying to
understand a new point. For example:"John cans to sing".
At this stage the learner jis not able to correct his

error. b)Systematic:Systematic errors are those produced

when the learner has fqrmed some ccnception at the point
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at issue, For example:"I lcst my rocad" instead of "I
lost my way". At this stage the learner can correct

himself, c)Post Systematic:The third category covers

deviant language forms which occur previous systematic
errors have been corrected,.In other_worés, where there
is a good reason to believe that 2 point has been
correctly understoad and performancé has been accurate
but the learner has temporarily forgetten it.(McDonough,

1981,113).

4.1.2.POSSiBLE SOURCES OF ERRORS IN ERROR ANALYSIS

Why are certain errors made? What cognitive strategijes
and even personality varjables underlie cértéin errors.
In this section strategies for production will be mentioned
as "source of error" with djfferent forms. Some of the
errors are related to learning strategies and some to
other factors. A list of’some of the major sources of
errors can be ljsted as follows.

l.interlinqual Transfer (Interference): It is the

transfer from the native language. For example, any English

learner can say "sheep" for "ship" or "the book of Jack"
instead of "Jack's book" All these errors are the negatijve
interlingual transfers. Because, before the system of the
seccnd language is famﬁlier, the native language is the
cnly linguistic system in previous experience upcn which
the learner can draw information from.

This type of errcr can also be called jnterference
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(language transfer) which is the transfer of rules or

elements from the native language to the target language
(Brown,1980,172).

2.Intralinqual Transferé(Overqéneraljzatjon):Errors

caused by extention of target language rules tc areas
where they do not apply. 0vergenéraljzation of target
language rules is a phonemenon well known to language
teachers., Speakers of many language(s) could produce a
sentente as follows: |

» What d3d he intented to do?

Here, the past tensévmorpheme -"ed" is applied to
both tﬁe auxilary and the main verb by the learner., This
can be logically appropriate but it is the wrong application
of the rule (Selinker, 1974, 38).

3.Performance Errors:Unsystemstic errors that cccur

as the result of such things as memory lapses, fatique,
confusion or strong emotjon. For example, omission of
articles When a sentence is heard like "I am boy" , The
error can be interference from the native language,second
possibility which can be attributed tc as well as performance.
Perhaps the student can correct himself when he has time
to think about it., Because, this ijs donevby 2 native
speaker of English.

Performance errors are quite ncrmal aspects of language
use. Thjs error can be the result of the lenath of the

sentence the speaker is trying to produce. That jis, it
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may be related to memory limitations rather than competence
(Richards,1974) (Stenson and Schumann,1974,41).

4 .,Markers of Transiticnal Competence: (Developmental):

Errors that result from a natural and perhaps inevitable
developmental sequence in the second language process jis
called developmental errors, .

In first language learning we can hear sentences like
"what he can ride in". They seem to be produced by all
English speaking chjldren before they are able to use the
form of the adult grammer-"what can he ride jin?". Are some
of the errors cobserved jin second language learning also

representative of developmental errors by means of which

the learner has the rules of second language grammatical
system? (Richards,1974,42 ).

5.Induced error:Error resulting from pedagogical

procedures contained jin the text or employed by the teacher
(Schumann and Stenson, 1974,5).

This type cf error is known as context of learning.

Context (Brown,1980) refers toc the classroom within which
the teacher and materials take place or the social sjitution
where second language learning happens. In a claésrbom
context the teachef or the textbook’can lead the learner

tc make faulty hypotheses about language. For that reason
students éan make errcrs because of a misinformation from
the teacher, faulty representation of a structure or a word

in the textbook.
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6.Communication Strateqjes: This source of error is

employed by the learner while getting a message to a
hearer, Communication strategies are:

a)Avoidance:The most common type of avoidance is
syntactic or lexjal avoidance within a semantic category.
For example, "I lost my road". When the speaker realises
that this sentence is not suitable for the context, the
séntence can be parahrased as " I got lost".

b)Prefabrjcated Patterns:Patterns that are memorized

{phrases or sentences). They are alsc called cljches.For
example any English speaking tourist can produce a sentence
like ."Where is the bank?". This a well-formed sentence
depending on memorjizing certain patterns.(Brown,1980,175).

c)Coqnjtjve and perscnal styles:One's ocwn personal

style or manner of thinking can be a source of error. It
is usually related tc djiscourse errcrs,

d)Lanquaqge switch:The learner simply uses his native

language whether the hearer kncws that language or not.

(Brown,1980,180~81).

4,2,PEDAGOGICAL IMPLICATIONS OF ERROR ANALYSIS

Error analysis has an jmpcrtant role jin teaching.
Three categeries summarize that importance correction
cf error in the classrcom, providing grammatical explana-
tions and designjng materjals and curricula,

In the correction of‘error, the teacher have two

prcblems: What to correct and how to correct . A decision
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on what to correct jis based on the teécher's perception.
This is connectedejth the éffectjveness of the communj-
cation act. How much an errcor breaks up the comprehension?
Minor errors do not necassary need correcting when and
if they give an accurate enough message.

The knowledge of possible sources of error and
linguistic features of the second language can help the

foreign language teacher to pfovjde grammatical explanaticn

. ¢r correction. This enables the learner tc set up an

efficient system of jinterlanguage.

In foreign language classes, the course books used
are designed to meet the needs of the students-more or
less. However, mcst of the time the sequencing of the
grammatical points, their presentatjdn and the time allocated
tc each, has ncothing to do with the nossible difficulty
areas and prablem spots.

As a summary, the field of Error Analysis may be
defined as a discipline dealing with the differences
between the way people learning a language speak and the
way adult native speakers of the language use their 6wn

lanquage.

4.3 .RESEARCH DESIGN
In order to find cut the possible error types and
scurces a three stage diagncstic test was given to the

students of Electrical Engineering at Anadoclu University.
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4.3,1.SUBJECTS
Two groups cf students learning English as a foreign
language were from the Engieerina Faculty. Each group

included twenty-five. students.

4.3,2.PROCEDURES
Different types cof tests have been administered
be able ta provﬁde out a wider spectrum,

j)Translathn Test:A translation test(Appandix Test I)

was given and the students were asked to translaste sentences.

ji)Completion Test: Two completion tests(Appandix

Test II1,A and B) were given and the subjects were asked
tc f3ll in the blanks where necassary.

iii)Free Composition:A picture (Appandix III) was

shown and the subjects were asked to write a free composition

using the picture as a source.

4,4 ,POSSIBLE SOURCES OF ERRORS IN THE USE OF ARTICLES

BY TURKISH SUBJECTS

4,4,1 .EXAMPLES OF THE TYPES OF ERRORS

The analysis of the errors showed‘a number of
different errors. Table 1 and Table 2 examplifies the
types of errars encountered in the students overall

perfcrmance in all three tests.
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Table 4,1: Examples cf errors in the use of indefinite article

encountered in the overall performance of the two

groups.

confusion of a/an an university
an hour
Omission of a/an I know man
in first mention There is boy ....
a/an is not She is beautiful girl
used with adjectives He is jintelligent bay
a/an is used
instead of THE:
i)with superlatives A highest mountain...
ii)with unique nouns A sun, an earth
usually one is I have one apple, I am one
prefered in - student, one hundred, one
place of a/an million
a/an is used : a good news
instead of ¢ a work
\




TABLE 4,2:Examples of errors in the use of definite article

encountered in the overall performance of the two

qroups.

DEFINITE ARTICLE OMISSION

Countries used in plural

He went to U.S.A

"With the names of instruments,
jnvention

She plays guitar

Unique nouns

Earth is round

The adjective

Impcrtant things

Before naticnality

Turks, Americans

Before nouns made
particular in context

At end of lesson

Before names of
magazines/papers

Sun, Times

With superlatives

Highest mountain

Before a noun modified
by a/an"of phrase"

Department of mechanical
engineering

In some particular
situation

There are three Susan Parker
S.Parker I know ‘

*® 60000

With regions/
directions

Boy in cOrner 3s .....
Eskisehir is situated
middle

L]

THE IS USED INSTEA

D OF ¢

Before prcper names

The Ankara, the Turkey

Before abstract nouns

The happinest,the truth

With the names of meal times

At the breakfast(dinner)

With twc wcrds

The Cambridge University

with some.words:bed,echocol, I am ?ojng to the bed
hcme ... (home
Befcre ncuns which refer to The students go to the
general schcools

THE IS USED AS NEW INFORMATION

a/an is not used but the

js used as first mention

I know the man

I saw the boy

L
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4,4.,2,ITEMIZED ANALYSIS OF THE POSSIBLE SOURCES OF ERRORS
Source(s) of errors encountered in each type of the
tests is classified as fallows.

I.The Translation Test:The sources of errofs in the

translaticn tests were:

a)Interference Errors: Confusion was observed in the use

of the articles one and bhir.
| » Ben bir odrenciyim
(I am one student)
» Bin liraya ihtiyacim var,
(I need one thousand liras)

-Definite article the was not used with unique nouns.
Indefinite article a/an was used with unique nouns. The
reason can be that bir in Turkish is used as one of the
definite expressions,

¥ A sun rises in east

x An earth is round
-With the use of abstract nouns ejther indefinite article
or definite article was seen,

» I have one new

» You can not buy the happiness
This may imply that Turkish and English have different
categories of abstract nouns.
-Turkish uses possessive compounds with titles. This may
be the reason why students use definite article the with
the titles,

xThe Anadolu University

»The Sakarya Kopriisu
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~The same type of interference was also seen with the
names of meal times. In Turkish the names of meal times
are explained with cases.

» I usually have the breakfast at seven.
The js used to refer to something in general. On the
other hand Turkish uses in the same circumstances.

» I am going to the bed.

»x The children go to the schocl,

" b)Yevelopmental Errors:

~-The introcduction of new informastion was done either by
using the definite article or with no article,
| » There is little boy. The little boy ....

»x There is the little boy. The little boy ....
~-Definite article was not used with superlatives and
ordinal numbers., |

» Highest mountain in Turkey is .....
~-Ancther developmental error was the delition of definite
cr indefinite articles before the adjectives.

% He is hardwofkjng student

» Important thing ....

These de&elopmental errors jmply that the students are

‘unaware cf the discourse requirements in English.

c)overgeneralization Errors:Overgeneralization errors

are observed when the applicaticn of a rule where it is
not needed. As a rule, proper names do not take a definite
article., And only certain grcup of proper names take article,

The student not being aware of the differences omits the
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definite article for all proper names.,

» She reads Sun

» Americans live in United States

TABLE 4,3:The percantage of total errors for both group

according to use indefinite and definite article

made by Turkish Students in translation test.,

Interference Developmental Overgenalization
Total BError Error Error
number )
of Indefinitel Definite |[fndefiniitd Definite |Indefiniteg Definite
students i
50 14.37 38,26 15,71 20.32 J] 11. 34
TOPAL 52.63% 36.03 11. 34

FIGURE 4,1:The histogram of sources of errors

50 |

45

40

30

25,

20

15

10

according to the use of articles in

translation test for both group .

Interference

)

NN

NN

\\
NN

Developmental

Overgeneralization
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II.Completion Test:The sources of errors in the completicn
tests were:

a)Interference Exrors:

-In the use of unique nouns indefinite article a/an was
used instead of the definite article.

» An earth is round.
~-Either indefinite or definite aftjcle was seen in the
use of abstract nouns.

» Money brings the happiness.

» Truth is a beauty.

b)levelopmental Errors:

-In the use of'fhe new infcrmation was referred to with
the definite article or the indefinite article was used
omitter.

» There is the man. The man ....

¥ There is man. The man ....

c)overgeneralization Errors:

~The was not used to refer to countries used in plural,
geographical features, the names of papers and magazines.
»* She goés to £he bed early.
» ESkisehir is in central part of Turkey.
'» She reads Times.
-"The" was 'used with abstract nouns, ﬁhe names of meal
times and with general‘concepfs.
¥ The cats catch the mice.

¥ Do you watch the TV at the home.
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 TABLE 4.4:The percantage of total errors for both group: according
to use indefinite and articles in the completion test,

Interference Developmental Overgenalization
Total
Trror Error Error

number

of Tndefinite] Definite [[ndefinite| Definite|IndefinitgDefinite
students

‘0 8,76 12.68 7.55 14,66 10.57 45.78
mOTAT, 21.44 22,21 56.35

FIGURE 4.2:The histogram of sources of errors according to

the use of articles in completion test for both
aroup: . '

Overgeneralization
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III.Free Compositions:

These were sources of errors from the free composition
given as an uncontrolled practice.

a)Interference Errors:

-The subjects used definite article the for first mention.
» I khow a man. The man ...

b)Developmental Errors:

-They did not use indefinite article for first mentjon
and with adjectives,
» He is cleaver student,

c)Overgeneralization error:

~The cnly overgeneralization errcr in the writing test
was the use of indefinite article with directions/regions.
» The man is on left,

» Boy is near shore,
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TABLE 4.5:The percantage of total errors for both grdup according
to use of articles in free composition test,

Interference Developmental Overgenalization
Total Frror Error Error
number ‘
of Indefinitd Definite|Indefinite| Definité (Indefinite|Definite
students
15.71 40,00 12.00 13,70 o 18.59
50 : :
TOTAL 55. Tl 25.70 ' 18459

FIGURE 4.3:The histogram of sources of errors accarding to

the use of articles in free composition test for
both group .. | '

Interference

45 -~
40
35 -

30 -

Developmental
P8 - -

o0

Overgeneralization

-t
L

10 -

LTI
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4,5,CLASSIFICATION OF ERRORS ACCORDING TC MISAPPLICATION

OF INDIVIDUAL RULES

The study of student errors and describing the
possible cources for these errors is all tests indicated
"three major sources: interference, overgeneralization and
developmental. However, a systemazed analysis of misappli-
cation of each individual rule for indefinite and definite
articles can prove to be useful to further the analysis
carried out here. Tables 4.6, 4.7, 4.8 show a classjficétjon
of each error that was enccuntered as a misapplication

of grammatical rules of definite and indefinite articles.
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TABLE 4.6:The tctal percantage of errors encountered in the

overall performance of grammatical rules in the
translation test for the two groups.

:[ Total of wrong ’I‘otalpeycantage
answers 4
INDERINITE ARTICLE TSED
First mention 50 63.8
A/AN as ONE 42 53.6
With adjectives 30 38,3
INDERINITE ARTICLE IS NOT USED
Abstract nouns 37 47,2
et
Jniquelnouns 26 33,2
. Names of meal times 21 26.8
DERINITE ARTICLE USED
Counries used in plural 33 42,14
TInigue nouns 56 71.5
Ethic groups 36 45.9
Particular situation o T
(ie the - propername) 30 38.3
Ordinal numbers,ad jectives, -
superlatives 65 83.0
Geagraphical features and regions
( directions _ ___27 34.4 o
. .
Names of waver/magazines,places 38 50.0
DERINITE ARTICLE IS NOT USED
Countries not used in plural,
continents ,city,names and streets 60 76.6
Proper names languages 27 34,4
Tirst mention . 49 64.6
Abstract nouns 63 80,0
Something in general
£1n e 64 81.7
Names of meal times 29 37.0
TOTAL ERROR 783
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TABLE 4.7:The total percantage of errors encounteréd in the

overall performance of grammatical rules in the

completion test for the two groups.

¥ .
: lotal of wrong
; AnsweTs Total pe%cantage
" INDERINITE ARTICLE VSED
i wirst mention "33 54,3
A/AN as ONE 30 49,4
with adjectives 27 44,4
TNDE®INTTE ARTICLE TS NOT HSED
Abgtract nouns 15 24,7
Tnigue nouns 22 36.2
Names of meal times 20 32.9
DERTNTTE ARTICLE TUSED
Counries used in plural 37 60.9
lnigque nouns .30 49,4
\ Fthic groups 30 49,4
Particular situation S ]
(ie the - propername) 35 57.6
Ordinal numbers,ad jectives, I
superlatives 45 ' 74.1
Geagraphical features and regions '
( directions . __NW§2 52.7 _
Names of vaver/magazines,nlace:
es of vpaper/magazines,nlaces 38 62.6
— SN R e ]
DERINITE ARTICIE TS NOT 73ED
Countries not used in plnral,
continents,city,names and streets 52 86.5
Prover names languages 18 29.9
®irst mention 27 44,4
Abstract nouns 35 57.6
Something in general
€ n gen 48 79.0
‘ Names of meal times 30 49,4
TOTAL ERROR . 607

|
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TABLE 4.,8:The total percantage of errors encountered in the
overall performance of grammatical rules in free

!
composition test for the two groups.

Total of wrong Total

answers K percentage %

INDERINTTE ARTICLE OMISSION

First mention 38 27.7

Ad jective 28 20.5

DEFTINITE ARTICLE TSED AS A/AN

Tirst mention 31 22.7

CMTSSTON OF DERINITE ARTICLE

Regpions and directions 39 . 28.6

TOTAL ¥RROR 136 -

Errors encountered in the Translation Test,
Completion Test and Composition Test are catagorized
according to the misapplication of individual grammatical

~ rules in both group.
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As can be seen from the tables and previous analysis
eventhough the sources of errors permormed wary, where
and when they are comitted by the students can be
generaljzed. For example, in all three tests, students
have difficulty with the use of indefinite article jin
"first mention, adjectives, one" situations. With the
definite article the errors are concentrated in the use
of definite artjcle with "proper names abstract nouns,
and particular situations" such analysis can indicate to
en'EFL(Engljsh as a Foreign Language) teacher is which
'rule area to concentrate and ﬁhe addjtionél information
about the source of errors will only help to further

jmprove the curricula.
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CHAPTER V

CONCLUSION

5.1,DISCUSSION

The diagnostic test given to two groups of students
tried to identify and describe the errors and possible
error sﬁurces of the Turkish learners of English when
they encountered definite and indefinite articles.

In the analysis of the data only three major groups
of error sources were considered éovergeneralizatjon-
interference~developmental. The other possible sources
of errors were not encountered.

Three different types of test were given to have
a better generalized view of the students pafform&nce
on different tasks,

The first test given was a translation test where
students " were required to translate sentences from
Turkish to English, As table 4,3 5ﬁdicates, the percentage
of jntérference errors was 52.63; developmental 36,03 and
overgeneralization 11,34, The nature of the test itself
may account for the high percentage of interference errors.

In a translation test quite naturally, students are

interfacing the .two languages they are dealing with one
their native to,)other the target languacge. In such an

exercise, if and when information gaps occur, the native
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language which ocffers more information to the student
affects the students performance in the target language.
The native rules are transferred to the target lanquage
where, is most cases, they stick out like a scre thumb.
The second test invoved a complation task. As table 4.4
indicates, in this particular test the percentage of
error according ta their sources was; interference 21.44;
developmental 22,21, overgeneralization 56.,35. Unlike
the trahslatjcn test results the highest percentage in
the errbr sources was the developmental errors. Again,
the test type employed may account for such a differvence.
In a completion test where students are required
to fill in blanks where necessary, there seems to be
less of a native language interference. The task involved
is mcre mechanical in the sense that the activity required
from the students is to fit a learned memorized rule
in the required slots. If the rules the student has
learned -memorized more likely-~are confused or not
remembered, the student will apply a remembered one
acrcss the bcard., in some cases, the student will perform
on sheer guess work. |
The third test employed tc the students was a less
controlled and reguired more creativity, initiative and
free rule application from the students. The students were
mcst unsuccesful in this pwarticular test., When the overall,

vercentages are studied, the interference errors were
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56.70, with developmental 25.7 and cvergeneralization
18,59,

As in the case of translaticn test, jnterferénce
errcrs takes up the highest percentage in this sectijion
as well. The reasons quite obvious. Students faced with
a free compcsition task, first involve the native language
in the exercise then go into the target language.

| As for the jndividual viclaticn of rules on the
use of definite and indefinite articles, there seems to
be a general trend cf misuse for certain rules (Tables
4,6, 4,7 and 4.,8). This indicates that inspite of its
source, each rule missused need be taught a new to the
students.
5.2.IMPLICATIONS

As explained in Chapter II the notions of indefinite
and definite are semantically universal. All languages
have some way of overtly marking these notions. Howevef,
the categorical differences that are seen in the surface
grammar, may confuse students of a forejgn language. The
students, unware of the semantic universality of the
concept they are studying, all of a sudden will find
theméelves facing a constructicon that seems quite alien
tco them., This handicap can be overcome in a foreign
language class by creating an awareness in the students

cn these narticular semantic concepts, Unfortunately,
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many grammatical rules are taught as mechanical skills
with any concentration on the semantic implications.

Each course designed in EFL(English as‘a Foreign
Languacge) is usually based on text bqoks that are
prepcsed for general use., These text books usually
nresent grammatical rules in a systemized manner
without paying any special attention to particular
problem areas of course, it is up tc the instructor
to modify the use of the text book accofdjng to the
needs of the students, This jé where contrastive and
Error Analysis come into the picture. As demonstrated
in this Study, the use and application of grammatical
rules can be explained from a different light.

Apor; from these general implication drown from
this study further the results of this study indicate
an impcrtant lack of instruction concerning the indefinite
and defjpjte articles.

As was mentioned in Chapter II notions of defini-
~te and indefinite can be studied in the realm of discourse.
The results clearly show that the students lack the
awaneress of this fuﬁétjon—ie.The first mentjion errors.
This implies that in many cases students are faced with
lists of rules telling the students where and where not
about the place of indefinite and definite articles.
Therefcre, students task in only to memorize these rules

without any reference to their use in discourse. This
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might be one of the major reason, up tc date, why  Turkish
Students of English have found the application of
indefinite and definjte article rules so canfusing.

it not downright difficult.

In the light of this limited study and the ones that

can be further constructed, the indefinite and definite

articles can be presented in a different light with

possible error sources in mind and jin context.
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5.3.SUGGESTIONS FOR FURTHER RESEARCHES

~The study did not take the proficiency
1evel‘of the students intoc account. A
study can be conducted to find’out thé
effect of profijcieny level an students
performance. |

-In this study, only three sources of
errors were found. Further research may
reveal more scurces.

-The effectiveness of djifferent style of
‘teaching and material presentatjon can
alsc be studied.

~Different test types can be used to
find cut which better reflects the

student performance.
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TEST I : TRANSLATE THE FOLLOWING SENTENCES INTO ENCGLISH
1.Semi Giizel Sanatlar OJrencisidir.
2.Semsiye al., Hava bulutlu,
3.Ben mihendis olmak istijiycrum.
4,Gines doﬁudan dogar.
5.DUnya yuvarlaktar,
6.Elmala gbrek sever misiniz?
7.Kosedeki oflan benim arkadasaim dedil.
8.K12kardesjm iniversite ddrencisi dedil.
9.A8r: Tirkiye'nin en yiliksek dafadar.

10.A8abeyimin dofium glinii Témmuzun lgilinde,
11.Ali'nin babasi ona bisiklet aldi.
12.Tstanbul éndﬁstrjyel bir gsehirdir,
13.Ankara Tiirkiye'nin baskentidjr.
l4.Amerikalilar ABD'de yasar.

15, Write number in letters:

3)125.815

bh)1.138.005

c)100 :
d)199.979
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16.Mu£1ulu@u satin alamazsin.

17.Gexrgek glizelliktir.

18.Sana haberim var.

19.Bin liraya ihtiyacim var.

20.Sabahlara genellikle 7 de kahvalti ederim.
Zlfgocuklar ckula gider.

22 .Yatmaya gidiyorum.

23.Bjr_adam tan;yorum.

Bu adam gegen hafta trafik kazés: gegirdi.
24.,Caliskan bir odrencidir. |
25.Kediler fareleri kovalar,

26 .Aksamlara evde televizyon izler misinjz?
27.Anado1u Universitesinde S&renciyim.
28.Kiglik bir oglan var. Bu oglan gok yaramaz.
29,.En onemli sey plan yapmakt:f.

30.Glzel bir kizdar,

31.8akarya Koprisini ge¢, dosdecdru agit,

32.Ankara'vya gjdijrum.
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TEST II-A) PUT A/AN OR THE jf jt's necessary. Write NO wﬁen you
don't need to use any of them.:
l.Please buy .........bottle of milk for me,
2.There're cnly ..... few seats left for ....... tonight's
musical at teccncscana unfversjty._
3iceeciscacee...Florida State University is smaller than
..............UnjVersjty of Florjda,
4.Her SISter PLAYS eeeeeseena... quitar.
5.Dc you watch w....v.v.....TV at home in ceteesesa. eVenings?
6.What dc yau usually have 8t .....couveun... breakfast?
7.There are three Susan Parkers in .eeeoee..... telephone
director. e..ceeeeeveess.S.Parker that ........ I know
lives ......;;,..... on First Avenﬁe.
Beveesewn.. First world war started in .......... 1914.
9...........Statue of Liberty is in ceess.. New York
10...0...... Aztecs lived in ....v.vev.... Mexico.
1l..000000.. cats catch soevun. .. mice.
12,.Last night there was veeeee... bird SINGING eeecrcecones.
ocutside my house.
13.Mel's faﬁher's in veveve.... hospital, so we went to visit
| him ....cc0eveeee... yesterday.
14.My ..... car js four years ..... old.

15.¢iccesess. River Amazon flows into ....... Atlantic Ocean.

-80-



TEST II-B)

I.Most things arcund us carry ..... smali amount of ...
electficjty. If we comb cur .... hair with .... nylon

" comb, then hold comb above cur hair ocn .... end. If we
rub ..... plastic pen on ..... handkerchief, we cen
pick up pieces of paper with ..... pen, We can also
ido.;.... experiment in «.... 13b at ..... school. We
can madke ..... simple sell and produce..... electricity.
Put eeeae zjnc rcd and copper rcd into some ...... acid
in .... beaker, Connect .... rods with .,... piece of
copper wire to produce ....... €electric current.
ITe.oe... Mary Johnson is ...... secratary. She works in
ceeseans office., She lives in Woolton,...... suburb of
eeee...Liverpool, She's also .... ﬁnjversjty student.
She studies at ..... Liverpool University. She'Sceeceeo.
hardwecrking student. She usuéliy gets up early and hsas
eesese... breakfast at 7.30. She buys .... newspaper on
seesese WAy ta work., She reads ..... Times. She has her
lunch in .... canteen. She goes tc evening courses to

learn ..... Spanish. She goes to ..... bed at II.
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TEST III
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