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ABSTRACT 

In order to reduce the gap between theory and 

actual classroom practice there is a need for classroom­

centered research providing feedback about the interaction 

between a teacher and his pupils so that instruction 

can be improved. For that reason the ai m of this 

dissertation is to produce a descriptive and comparative 

account of verbal interaction patterns of native and 

non-native EFL teachers as used in EFL classrooms. 

In Chapter 

traces the 

I, the background to the problem, which 

origins of interaction analysis, is given 

briefly. In this chapter, the problem, the purpose 

of the study, the research criteria, the importance 

of the study, its scope and limitations, and definitions 

of the basic terms used in the study are alsa introduced. 

Chapter II reviews literature relevant to the study. 

In Ch apt er II I, the research method is explained. 

i i i. 



Chapter IV 

In Chapter 

deals with the 

V, conclusions 

analysis of the results. 

drawn within this study, 

and suggestions for further research, are presented. 
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i:1ZET 

Bu tez ortaöğretimde Türk ve yabancı İngilizce 

öğretmenlerinin sınıflarındaki öğretmen-öğrenci, öğrenci-

öğrenci arasındaki sözsel etkileşimi tanımlamayı ve 

karşılaştırmayı amaçlamıştır. 

Söz konusu etkileşime ilişkin bilgi edinmek 

için bu sınıflar 

gözlenmiştir. Bu 

"etkileşim analiz yöntemi" kullanılarak 

yüzden birinci bölümün ilk ünitesinde 

etkileşim analiz yönteminin geçmişte ne amaçlarla, 

ne zaman, nerede kullanıldığı kısaca verilmiştir. 

Birinci bölümün diğer üniteleri problemi, çalışmanın 

amacını, denencelerini, önemini, alanını, sınırlılıklarını 

ve tanımları kapsar. İkinci bölümde çalışmayla ilgili 

kaynak taranmıştır. Üçüncü bölümde ise araştırma yöntemi 

ayrıntılı bir şekilde verilmiştir. Dördüncü bölüm 

bulgularla ilgilidir. Bu bölümde gözlem yoluyla elde 

edilmiş bulguların çözümlenmesi ve yorumlanması söz 

konusudur. 
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Son bölümde bu çalışmayla ulaşılan sonuçlar 

ıJe ileriye dönük araştırmalar için öneriler yer almak­

tadır. 
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CHAPTER I 

INTRODUCTION 

1.1. Background to the problem 

Classroom-centered research gives us a w ay 

of obtaining 

what actually 

(1975: 641) 

a substantial body of knowledge about 

goes on in EFL classrooms. As Bailey 

points out, there are numerous methods 

of evaluating language teaching and learning which 

are in comman use. One accurate method is direct classroom 

observation, the most widely used form of which is 

interaction analysis. 

Classroom-centered research is certainly not 

unique to language teaching and did not even originate 

from language teaching researcher. In fact, it took 

lanquaqe teaching same time to begin to catrh up with 

the rest of the educational research world . 

.ı. 



2 

Thus classroom-centered research should be 

considered a term covering research in both language 

learning and the broader educational field. 

Modern classroom centered research began in 

the fifties among teacher trainers, and arose in response 

to the need for providing student teachers with adequate 

feedback on the ir teaching. The trainers realized 

that they needed to investigate what constituted effective 

teaching, and then find a way of inearparating their 

findings into effective teacher training. 

In studying teaching effectiveness, many researchers 

look at what teachers do in the classroom as they 

interact with students. At this point, classroom interaction 

can be studied and deseribed by means of systematic 

observation.As Ober et.al.(l971: 7) states, observational 

systems are built and developed so that a person can 

be trained to use them for studying classroom behavior 

and for planning and analyzing his own teaching. 

The studies conducted by K irk (1964), Hough 

and Amidon (1967), Furst (1965), Lahman et.al.(l966), 

Hough and Ober(l966) indicate that there are distinct 

differences between the student teachers who were 

taught interaction analysis and those who were not 

so trained. Ober et.al.(l971: 8) quotes from Hough 

and Ober's study: 

Suhjerts tcıııqht interaction analys.is were 

fnıırıd tn ıınP, in thr~ir tc;whirıq ninııılnlion, 



significantly more verbal benaviors that have 

been found to be associated with high student 

achievement and more positive student attitudes 

toward their teachers and school. These same 

subjects were found to use significantly fewer 

behaviors that have been found to be associated 

with lower achievement and less positive attitude. 

3 

Results of the studies mentioned above show 

differences between trained and untrained subjects 

with respect to their verbal teaching behavior. It 

can be concluded that training in an observational 

system helps a teacher to become more aware of and 

better able to control his teaching behavior, resulting 

in maximum learning. 

The earliest attempt to analyse and deseribe 

in a systematic way the spontaneous interaction between 

a teacher and the children in his class ırJas probably 

the work of Anderson(l939) and Anderson et.al.(l946), 

who from as early as 1939, observed for a number of 

years the sart of ı contacts ı between children in nursery 

and elementery school classes and related these to 

the behavior of the teacher towards the children(Wragg, 

1970: 99). 

Anderson found that the teacher who was ı integrativeı 

would find more integrative acts in his classroom, 

expanding the childrenıs opportunities for self directive 

ahd cooperative behavior with the teacher and their 

peers, whereas the ıdominativeı teacher would have 
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more dominative centacts between the children in the 

class, restricting children's activities, leading 

to distracted, aggressive, non-cooperative conduct. 

Flanders(l960) developed Interaction Analysis 

test the as a classroom .observational technique to 

effect of teaching behavior on student attitudes and 

learning. Flanders(l970: 376) states that teaching 

effectiveness consists of relationships between what 

a teacher does while teaching and the effect of these 

actions on the 

Presumably an 

with pupils so 

growth and development of his pupils. 

effective teacher interacts skillfully 

that they learn more and like learning 

better than they do with ineffective teachers. 

Methods of behavioral observation developed 

and first used in social science research are alsa 

applicable to the abserver of foreign language instruction. 

In the field of language teaching, systematic 

observation systems have been used to give objective 

feedback about classroom interaction to FL teachers. 

The aim has been that through using Interaction Analysis, 

teachers can improve self-evaluation rather than relying 

on being told what they should do. Seeing what actually 

does happen in his class, a teacher can intelligently 

decide what should happen in his class. 

In Philadelphia, 

and Weiss(l969) conducted 

the 

a 

United States, Politzer 

study of successful foreign 
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language teachers. They observed seventeen French 

teachers instructing first-year high school classes. 

Their research attempted to determine what teaching 

behaviors were related to student achievement. 

We can mention two important research 

carried out in FL teaching using Interaction 

by Moskowitz, and by Hayman and Moskowitz in 

1974 and 1976 respectively. 

programs 

Analysis 

the years 

The findings obtained from these two studies 

have uncovered certain qualities which effective FL 

teachers seem to possess, such as flexibility, innovation, 

patience, agreeable manner, encouragement of students 

and understanding. These kind of studies are intended 

to enable foreign language teachers to determine what 

kinds of changes they may wish to make in their own 

behavior for more effective results. 

to 

of 

In Turkey 

examine the 

EFL teachers 

Ercan(l984) used Interaction Analysis 

relationships between verbal behavior 

and student achievement at the Middle 

East Technical University. 

The present study focuses on the verbal behavior 

in EFL classrooms of native and non-native EFL teachers 

at secondary school level. At the present time there 

is a lack of data which deseribe objectively the kinds 

of teacher-pupil interactjon patterns which are present 

in secorıdury school EFL classrooms in Turkey. It is 
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hoped that this study will provide a useful feedback 

about classroom interaction to FL teachers. 

1.2. Problem 

At present in Turkey both native and rıon-native 

EFL teachers teach English both at secondary schools 

and universities. 

Although the re is an improvement in Turkish 

FL teacher training programs there is a growing tendeney 

to employ native English language teachers in schools 

by authorities who can afford it(l). 

Generally speaking the FL teachers in Turkey 

are graduates of either Education Faculties or the 

Institutes of Education. Training teachers for secondary 

and high schools was not organized at University level 

be fo re 1982. Although the re were same FL teachers 

in Turkish school system who were university graduates, 

they were from the Departments of English Literature 

and the main objective of these departments was not 

to train English language teachers. 

In 1982 all Institutes of Education were reorganized 

and included in the structure of Universities under 

(1) For example at the University of Arıadolu in 1983 there 

was only one, in the 1984-BJ academic year there were 

4, and in 1988 there were 19. 
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the name of Faculties of Education. In addition, the 

old three year training given by these authorities 

was replaced by a new four-year one. 

The preference of native English language teachers 

by the authorities who can afford it lies in the argument 

that they are the natural reflection of the target 

language in terms of the ir pronunciation and fluency. 

It is questionable, however, whether they are all 

armed with the efficient teaching skills as good as 

they are reputed to have. 

In this study interaction analysis was employed 

to provide feedback about the classroom verbal interaction 

of native and non-native EFL teachers. The classrooms 

were compared only in terms of verbal behavior which 

occured, considering that the verbal behavior of an 

individual is an adequate sample of his total behavior. 

As Amidon and Hough(l967: 118) point out, teaching 

is more than talking, but visits to a randamly selected 

number of classrooms will confirm the fact that the 

predominant instructional 

is talk, indeed, almost 

behavior of 

of classroom 

the teacher 

intructional 

time is spent in talking by either the teacher or 

students. 

1.3. Purpose of the study 

The purpose of this study is twofold. The first 

is to analyze and compare the verbal interaction patterns 
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in EFL classrooms of native and non-native teachers 

at Yakındoğu Özel Lisesi in Eskişehir. It is assumed 

that the analysis of the classroom verbal behavior 

of the teachers and students will provide data for 

both a description of the type of classification of 

talk that is used, and a possible cause-and-effect 

analysis of classroom verbal behavior. The second 

is to make recommendations in teacher training for 

shaping the verbal behavior 

and inservice teachers so that 

of both 

they can 

undergraduate 

be aware of 

and better ab le to control the ir verbal behavior, 

leading to maximized learning. 

1.4. Research criteria 

Classroom verbal behavior of native and non-native 

EFL teachers are observed in terms of the fallawing 

points: 

ı. The percentage of classroom time spent in 

each of the 29 categories of classroom behavior. The 

categories and their definitions are given on Table 3.1. 

2. The amount of total teacher talk 

3. The amount of total student ta lk. The term 

"total talk" means that talk both in English and Turkish 

is included. 

4. The 

(Lhe tı:ıryet 

total classroom 

lnngunqe) and 

talk which was in English 

Turkish(nıother tongue). 
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The term "total classroom talk" is used to refer to 

both teacher and student talk that take place in the 

classroom. 

5. Ratio of indirect behavior to direct behavior 

of teacher. 

6. 

ta lk and 

a single 

is called 

7. 

student 

"Student 

The amount of sustained behavior for teacher 

student talk. When the behavior remains in 

category for langer than three seconds , it 

sustained behavior. 

Rat i o of student response(open ended or 

initiated) to student response(specific). 

talk-initiation" means ta lk which students 

direct to the teacher or anather student without solicitation 

from the teacher. Student response(specific) means 

the teacher initiates the contact or solicits student 

statement. 

1.5. Importance of the study 

It is hoped that the Interaction Analysis system 

employed in this study will be used in a program for 

student teachers training at the Faculties of Education. 

Its importance results from the fact that it provides 

feedback about what actually happens when students 

and teacher are in the classroom. It reduces the 

subjectivity and introduces more objectivity in guiding 

pre-nervice truclıcr-Lrairıecs. Witlı the lıelp of 1nteraction 
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Analysis data every single incident of classroom behavior 

can be remembered, and people being observed are given 

information directly and objectively. 

Alsa this system can be used in selection of 

· FL teachers before employing them. 

1.6. Scope and limitations of the study 

In order to achieve the purpose stated above, 

the Flint system(foreign language interaction system) 

was used. Flint, developed by Moskowitz, is the modification 

of a general educational schedule(Flanders' (1960) 

FIAC cf. Table 2.1. ). Moskowitz expanded and refined 

Flanders' categories in order to make them appropriate 

to the obvious complexities of language teaching, 

where language ıs medium as well as content; where 

more than one language may be used; and where, as 

in pronunciation practice, all the learners nıay need 

to have a chance to try to produce the same answer 

to exactly the same question. 

This system includes verbal and nonverbal behaviors, 

as well as whether specific behaviors are in the target 

or native language. In other words it enables the 

abserver to observe both verbal and non-verbal behavior 

that occurs in the classroom. 

Since the aim of this study was to analyze 

verbAl int.er;:ıction in the qiven classrooms, non-verbal 
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behaviors were not taken into consideration. For the 

purposes of this research the FLint category system 

w as modified with the intention of describing but 

not rating, evaluating or judging the verbal interaction 

in the given EFL classes. 

The observation involved keeping a record of 

what goes on in the classrooms observed, using an 

audio-caset te recorder. Eighteen forty-five mi nu te 

audio-recordings of three native and three non-native 

EFL teachers instructing 

classes at Yakındoğu Özel 

six different preparatory 

Lisesi in Eskişehir were 

made. The teachers were each observed for three full 

periods of 45 minutes. Observational visits were conducted 

during December in the 1988-89 Academic Year. The 

necessary permission for such an observation was obtained 

from the local education authority(cf. Appendix E) 

The limitations of this study can be stated 

as following: 

- The abserver didn't have any choice in selecting 

the teachers. The head of English seetion of Yakındoğu 

Özel Lisesi chose the teachers. As a result of this 

the teachers participated in this study were not grouped 

according to their teaching experience or their educational 

background. 

Observ;üionnl sessions were conducted within 

u moııltı. 
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- Since the data was collected by the teachers 

themselves the abserver could not control the topics 

introduced in EFL class. 

- Non-verbal behavior occured during the class 

time was not observed. 

1.7. Definitions 

Human interaction can be defined 

as a process which takes place between two or more 

in reciprocal action. This action people 

may be 

engaging 

verbal or nonverbal. However this study focuses 

the classroom primarily on verbal interaction. In 

environment the interaction process involves classroom 

talk and takes place between teacher and pupils. As 

Flanders(l970: ı) states, teacher behavior, by i ts 

very nature, exists in a cantext of social interaction. 

The acts of teaching lead to reciprocal contacts between 

the teacher and the pupils, and the intercharıge itself 

is called teaching. 

The concept of classroom 

interactiorı refers to the chain of events which occur 

one after the other, each occupying only a small segment 

of time(Flanders, 1970: 3). 

The classroom should be considered as a social 

space with the norms and expectations associated with 

pcırticulcır positions. The names for these positions 
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are teacher and students. The teacher acknowledges 

responsibility for the directian of the discourse, 

for deciding who shall speak when, and for introducing 

and ending the topics. Sinclair and Coulthard(l975: 21) 

consider three -part exchange- that is an initiation 

by the teacher, followed by a response from the pupi 1, 

followed by feedback, to the pupil's response from 

the teacher -to be the basic unit of classroom interaction. 

The classrooms can be classified according 

to the 

(1984: 

interaction 

4) groups 

patterns. In this sense Celce-Murcia 

the classrooms under three basic 

types: Teacher Dominated, Teacher Centered and Student 

Centered classrooms. If the teacher talks or lectures 

most of the time and student participation is minimal 

(i.e., T ~S), then the classroom is teacher dominated. 

If the teacher gives the students the opportunity 

to participate but usually initiates and controls 

classroom activities(i.e., T ( ) S), then the classroom 

is teacher centered. If the teacher organizes activities 

such that the students can initiate and control much 

of the interaction(i.e., S ( > S), then the classroom 

is student-centered. Description of the dominant type 

of interaction that occurs in the classrooms in this 

study is considered to be possible. 

Classroom interaction can be studied and deseribed 

from points of view such as \/crbal intcraclion, rıon-verbal 

h~hııv i nr, 18\/f! 1 s of roqn it i on, ;ınci tyr:ıes n f questions 

nnd nnnwPrn. 



14 

In this study it is assumed that an analysis 

of the classroom verbal behavior of teachers and students 

will provide data in both describing the type or 

classification of talk that is use d and producing 

a cause-and-effect analysis of classroom verbal behavior. 

Ivı;tvuıc;üovı. Avı.o.J..yJ.:ıi.A: Interaction analysis is one 

method of systematic observation(Morine, 1975: 75). 

The observation of the classroom events becomes 

the use of Interaction possible through 

It is clear that to go into a classroom 

Analysis. 

to observe 

without any definite purpose can be both tiresame 

and unrewarding. Thus systematic observation is used 

in analyzing teaching behavior, investigating pupil-teacher 

interaction patterns, quantifying verbal behavior. 

as a 

the 

Flanders(l970: 5) 

label that refers 

chain of classroom 

defines Interaction Analysis 

to any technique for studying 

events in such a fashion that 

each event is taken into consideration. An abserver 

sits in the classroom, or views a video-sound playback 

or just listens to a voice recording and keeps a record 

of the flow of events on an observation form. 

There are two basic kinds of observation system: 

Sign and Category. 

S-i.gvı. l.:ıfjJ.:ıtem: A sign system is composed of a list of 

beluıv.iors. Dur.ing n givcn period or time, the abserver 

simply checks or marks in same manner each behavior 
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that occurs. Regardless of the frequency of occurrence, 

the behavior is checked only once during the observation 

period. 

Brandt(l975: 25) states that compared with 

a category system, a sign system is usually made up 

of a much larger number of types of behavior to be 

observed, but the behavior types are more narrowly 

defined and occur much le ss frequently. Whereas an 

abserver using a category system must record every 

behavioral or time unit, one employing a sign system 

may watch for relatively long periods without seeing 

and recording any behaviors simply because the particular 

behaviors making up the sign system do not occur. 

Ca;tegoJUj J.ıyJ.ı:tem: In the category system the re are a set 

of categories representing events taking place in 

the classroom. An event is the shortest possible 

act that a trained abserver can identify and record. 

The category system provides classification of behaviors 

that the abserver learns. At regular intervals within 

the observation period, the abserver determines into 

what category the observed behavior falls and records 

that category number. The product of the observation 

is a long list of code symbols, one symbol for one 

event. Analysis is made of the frequency of events 

in each category, and a profile of the distribution 

is drawn. 
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As a research tool the Flint Category System 

(cf. Table 3.1.) was usedin this study. fhe procedures 

employed are dealt with in detail in Chapter III. 

During the presentation of data calleetion 

and data analysis the fallawing terms were often used: 

Te.a.c.hvı.. be.ha.v.{.oJı: Acts by the teacher which occur in 

the cantext of classroom interaction(Flanders, 1970: 4). 

M~x: A chart which provides an organized visual 

picture of the lesson(Moskowitz, 1976: 142). Table 3.2. 

shows a sample matrix. 

I rıd.{.Jıe.c;t c.a..te.goue.J.ı : Ca te go r i e s w h i c h e n c o ur age the 

actions of students and expand their opportunity to 

participate. For example, to ask a student a question 

is to invite participation. These are categories 1-4, 

including those with subscripts, such as category 

2a or 4p in the Flint system(Moskowitz and Hayman, 

1974: 225). 

V.{.Jıe.c;t c.a.te.goue.1.ı: Categories which tend to limit the 

actions of students and their participation. That 

is, 

for 

ırJhen a teacher 

participation 

225). These 

at 

is lecturing, he is 

that time(Moskowitz 

not 

and 

asking 

Hayman, 

are the categories deseribed in 1974: 

5-7 and 

3.1.). 

the ir subscripts in the Flint system(cf. Tab le 



Exte~ded(~Uhtai~ed} behavion: 

approximately six 

146). The cells 

matrix are 

continuous 

representing 

steady state 
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Behavior lasting for 

seconds(Moskowitz, 1976: 

extended 

cells(cf. 

behavior in 

Tab le 3.3.). the 

They indicate extended use of the same category, e • g. ' 

long questions, long answer to 

other cells are transition cells; 

the beginning or ending of a 

student behavior. 

questions, ete. All 

that is, they indicate 

particular teacher or 



CHAPTER II 

REVIEW OF LITERATURE 

2.0. Chapter Overview 

This contains fo ur sections each of 

which is considered to have a relationship to each 

other and provides a basis of support for the study. 

In the first seetion the teaching le arning 

situation is defined to identify the numerous factors 

w h i c h s h ap e t h e c 1 a s s r o o m e n v i r o n m e n t . As fa r as t h e 

interaction taking place in this instructional situation 

is concerned it is inevitable not to take the differences 

and similarities between the interaction inside and 

outside the classroom into consideration. After defining 

the differences and similarities between the interactional 

patterns inside and outside the classroom their indications 

in language teaching are questioned. 

1 R 
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Seetion two deals with what interaction analysis 

is as well as for what purposes it has been used. 

While tracing the classroom research performed so 

far, it has been realised that many research programs 

were conducted to find out the relationship between 

teacher behavior and teaching effectiveness. Thus 

seetion three is devoted to teacher behavior in the classroom. 

Same research findings on teaching behavior derived 

in the field of social sciences and language teaching 

are discussed. 

Clasroom Interaction 

through use of systematic 

Analysis becomes 

observation. The 

observation systems constitute the last section. 

possible 

kinds of 

2. ı. Interaction in the cantext of teaching learning 

situation 

Teaching can be considered as an interactive 

process taking place within a complex social environment 

in which events occur, the activities which involve 

participants, the 

(teacher, student 

nature roles played by participants 

and others such as a teacher aide), 

and the time dimensions surraunding the events. 

According to Db er et. al. ( 1971: 2-4) the teaching 

learning situation can be viewed as an interaction 

among teacher, student, and content. If well planned 

and executed, this interaction consists of three steps: 
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ı. Developing objectives 

2. Planning and executing instruction 

3. Measuring and evaluating results 

Ober et al.(l971) further deseribes this situation 

regarding the elements, the principal characters and 

their roles as in the following: 

1. The complex teaching-learning situation 

can be divided into a series of related, yet separate 

variables that can be identified, classified, measured, 

and studied. 

2. The role of the teacher as he operates within 

the framework of this situation can be deseribed in 

terms of three sets of functional variables: 

a. establishing learning objectives 

b. facilitating learning/instruction 

c. measuring and evaluating learning 

3. The instructional-learning situation, as 

it relates to the instructional phase of teaching, 

consists of three basic elements: 

a. the learner 

b. the learning stimuli(content, climate, involvement) 

c. an instructional agent-in this case, the teacher 

4. In terms of the instructional-learning situation, 

two important sets of variables in the learning stimuli 

are content, or instructional approach and the socio­

emotional climate. 



5. Within the framework of the 

learning situation, the instructional 

has two very important functions: 
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instructional 

agent(teacher) 

a. to create a positive socio-emotional climate 

in which the learner will feel comfortable and learning 

will be facilitated. 

b. to manipulate and control the content in 

ways that will facilitate learning to the ends determined 

by the learning objectives. 

6. The creation of a positive socio-emotional 

atmosphere and the manipulation and control of the 

learning stimuli are contingent upon skills that can 

be identified and deseribed in functional and strategical 

terms and, in turn, that can be learned and measured. 

7. Observers can be trained to acquire and 

sharpen certain skills that will enable them to study 

the classroom in a systematic and objective fashion. 

The classroom offers a more highly structured 

speech situation than most ordinary speech situations 

to anyone involved in the observation of this situation. 

Sinclair et al.(l975) emphasizes this aspect of the 

classroom environment while discussing the reasons 

why they chose the classroom situation for discourse 

analysis. Sinclair et al. (1975: 6) deseribes classroom 

as having much more overl structure, where one participant 

hAs acknowledqed responsibi lity for the directian 



22 

of the discourse for deciding who shall speak when, 

and for introducing and ending the topics. 

It is clear that the unequal power distribution 

in the classroom deseribed above creates a verbal 

interaction 

Hatch and 

different 

Long(l980: 

from everyday conversation. 

17) point out that classroom 

discourse reflects the inequality of power. Teachers 

have great power and students mu ch less. The teacher, 

for example, can determine the topic(s) of conversation, and 

often reveals this explicitly with a statement at 

the beginning of a lesson("Today we're going to talk 

about ... ") By and large teachers alsa control who 

speaks, when, and to whom. This feature is illustrated 

by the time hanared practice of students raising their 

h and s when wishing(bidding) to speak, followed by 

the teacher 

student to do 

conversation, 

Participants 

to determine 

calling upon(nominating) a particular 

so. Whereas in naturally-occurring 

for example, change of topic is unpredictable. 

are of equal status and equal rights 

the topic. Thus while one speaker can 

usually 

long as 

control the directian of the discourse as 

succeeding speaker he is actually talking, a 

who is bored can change the topic completely. 

Coulthard(l977: 101) explains the reasons leading 

to this difference as: "Verbal interaction inside 

the classroom differs markedly from desultory conversation 
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in that its main purpose is to instruct and inform 

and this difference is reflected in the structure 

of the discourse." 

The classroom discourse deseribed ab o ve is 

hoped not to be so in EFL classes. This is because 

EFL classrooms tend toward much more group work and 

activities which are le ss teacher-centered. There 

are many communicative activities the teacher can 

do to minimize his/her damination of the class and 

to stay out of the discussion unless needed. 

However Nunan( 1987) found out that a classroom-

based study of communicative language practice revealed 

the per s istence on non-communicative patterns of 

interaction. In his study he recorded, transcribed, 

and analysed five communicative 

order to investigate the degree 

language lessons in 

to which features 

of genuine communication w ere present in language 

classes. Nunan(l987: 137) states that on the surface 

the lessons appeared to canform to the sorts of communicative 

principles advocated in the literature. However when 

the patterns of interaction were examined more closely, 

they resembled traditional patterns of classroom inte­

raction rather than genuine interaction. 

Thus, 

interaction 

the 

II'Jas 

most commonly 

identical with 

occuring pattern of 

the basic exchange 

structure found in Sinclair and Coulthard's mother-tongue 

rlnrısns( 197?). 
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The structure consists of the fallawing three 

part exchange: 

1. An Elicitation(initiation) by the teacher 

2. A Response by the learner 

3. An Evaluation by the teacher 

The pattern is exemplified in the fallawing 

exchange taken from Nunan's study(l987: 137) 

T : The question w i ll be on di fferent ... ? What? 

Di fferent •.. ? 

s: Ta lk s 

T : Tasks? What? 

s: Subject 

T : Different su b .•. ? 

s: Subjects. Subjects. 

T : Subjects, subjects, than k you, right, yes. 

In the classroom the teacher monitors communication 

in a far more conscious and deliberate way in order 

to ava id misunderstandings whereas the same thing 

happens at a subconscious level in ordinary speech 

situations. In a typical lesson, the teacher constantly 

checks to find out whether the pupils understand what 

is being communicated to them. In addition, he usually 

prompts the pupils, corrects their respanses and repeats 

and rephrases statements(Heaton, 1981: 22). 

Ferrar(l986: 19) states that most language 

use in classroom lends to be, at most, realistic-it 
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reflects real-life communication; while outside the 

classroom, language use is real-it just is real-life 

communication. 

The fallawing taken from Sinclair and Coulthard 

(1975: 37) illustrates fully what the differerıce between 

realistic and real is: 

"What time is it, Susan?" 

"Three o'clock." 

The closing item outside the classroom could 

well be "Thanks", because you really want to know 

what the time is; inside the classroorn, "Good girl" 

because telling the time is today's topi~ and you 

are checking that your students have learned the appropriate 

response. 

Since the environment is different, the classroom 

interaction does not always reflect natural conversation. 

As Lier(l984: 168) points out classroom communication 

does not need to be a perfect replica of natural 

communication in the target language. The learning 

environment requires shaping, and this requirement 

in itself allows for changes in communication patterns. 

2.2. Classroom Interaction Analysis 

Flanders(l970: 3) defines classroom interaction 

as a concept referring to the chain of events which 

o c c ur o n e af ter the other , e a c h o~cupy inq o n 1 y a s ma 1 1 

seqment of time. An event is the shortest possible 
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act that a trained abserver can identify and record. 

For example, teaching behavior is acts by the teacher 

which occur in the cantext of classroom interaction. 

Often, during classroom interaction, the same sequence 

of ev e nt s o c c u rs a g ai n an d a g ai n ; s u c h a s e q u e n c e ca n 

be called a pattern. A pattern is a short chain of 

events that can be identified, occurs frequently enough 

to be of interest, and can be given a label since 

this often facilitates thinking. 

Interaction Analysis is a method used to observe 

the classroom events. It involves using an observation 

schedule so that it can be possible to reduce the 

stream of classroom behavior to small scale units 

suitable for tabulation or computation. With the help 

of Interaction Analysis the chain of classroom events 

is studied in such a way that each event is taken 

into account. 

Interaction Analysis systems can be used for 

a number of purposes: 

1. Interaction Analysis and inservice education: 

Many teachers would like to improve their own effectiveness. 

This involves making a change and then deciding whether 

the change was or was not an improvement. Interaction 

Analysis can provide information about the communication 

that now exists, can help to identify alternatives 

that the teacher would like to try, can provide data 
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to indicate whether a change has occured, and can 

become a reference point for deciding whether a change 

was or was not an improvement(Flanders, 1970: 10). 

2. Using Interaction Analysis in developing 

awareness: Working with the Interaction Analysis system 

individual teachers can develop awarenesses ab out 

what they do in the classroom. This enables them to 

improve their behavior for future performance. Interaction 

Analysis system is considered to be effective both 

with experienced teachers and with those new to the 

profession. 

3. Interaction Analysis and teacher education: 

In preparation of future teachers Interaction Analysis 

presents an alternative to method of supervising. 

Moskowitz(l971: 211) states that using a system of 

interaction can h elp break through the barrier of 

resistance and threat commonly fo und in supervisory 

to become sensitive when relationships. lt's easy 

your teaching is being 

be less sensitive with 

corrected. But 

a matrix than 

you tend to 

you are when 

personal 

provided 

comments are 

strong evidence 

made. 

that 

O b er et al.(l971) has 

student teachers trained 

in Interaction Analysis are better able to control 

their own behavior than untrained student teachers. 

(1970: 

Interaction Analysis has been in use as Flanders 

7) states first, for the improvement of instruct.ion; 
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second for the preparation of future teachers, and 

third, for the prediction of educational outcomes. 

2.3. Teacher behavior in the classroom 

It has been a question among many researchers 

whether a relationship between teacher verbal behavior 

do es exist. and teaching effectiveness 

teaching effectiveness, it is inevitable 

In 

to 

studying 

look at 

what teachers do in the classroom as they interact 

with students. 

The system developed by Flanders(l970) is for 

examining teacher behavior in the classroom. The conclusions 

indicate that drawn from this study 

two types of teaching 

influence and those 

behaviors-those 

there are 

involving 

mainly 

direct 

involving indirect influence. 

Teachers who utilize primarily direct influence tend 

to do most of the talking-lecturing, giving directions, 

criticizing students for unacceptable behavior, and 

justifying their own authority. Whereas teuchers who 

practice indirect influence encourage students to 

talk, ask more open-ended questions, praise and encourage 

student responses, accept and clarify the feelings 

and ideas of students. 

Moskowitz and Hayman(l974) studiecl "best", 

typical, and first-year teachers in three urban junior 

high schools through the Flint Interaction Analysis 
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system. They conclude that best teachers used the 

greatest amount of indirect influence. They are more 

indirect in their styles than new teachers. 

Anderson(l939) divides teacher behaviors int o 

two main kinds: Integrative teacher behavior and Dominative 

teacher behavior. Anderson(l939: 4) states that the 

use of force, commands, threats, shame, blame, attacks 

against the personal status of an individual are called 

"dominative" techniques of responding of others. Integrative 

behavior 

learning. 

objective, 

children's 

is consistent with concepts of growth and 

Integrative behavior is flexible, adaptive, 

scientific. 

behaviors w ere 

Anderson demonstrates 

consistent with the 

that 

kin d 

of personality the teacher displayed in the classroom. 

So it seems reasonable to assume that the teacher's 

behavior is an important factor in creating socio-

emotional climate in the classroom. 

Smith and Lusterman(l979: 255) point out same 

of the ways teachers create negative emotional conditioning 

are by: 

"Nailing" students-trapping them wherı it's 

obvious they don't know the right answer or 

haven't been paying attention. 

Never smiling. 

Being irrationally strict. 

Rushing students on tests. 



Be ing sarcastic, making jokes at a student' s 

expense, or ridiculing. 

Witholding praise, not recognizing effort 

or improvement. 

Physically punishing students. 

Punishing the whole class for the misbehavior 

of a few. 
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Smith and Lusterman(l979: 201) report the results 

of 50 studies done by Rosenshire and Furst(l973) about 

the relationship between teacher behavior in the classroom 

and various measures of student performance. The fallawing 

factors are most consistently related to improved 

student learning: 

Clarity of presentation. 

Variability, i . e • , use of a variety of 

activities, materials, ete. 

Enthusiasm of instructor. 

Extent to which instructor is task oriented. 

indirectness-encouring students 

to 

Teacher 

initiate and participate actively rather 

than doing most of the talking. 

Use of structuring comments-providing an 

overview for what has happened or 

to happen. 

is about 

Providing for multiple levels of questions, 

i.e., questions that test judgement and evnluation 

as well as memory. 
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Moskowitz(l976: 135) states that good teachers 

seem to know how to make students like learning a foreign 

language and want to continue this study. Moskowitz(l976) 

conducted a study to gather data on exeellence in foreign 

language teaching consequently to determine specific 

classroom behaviors and activities which outstanding 

foreign language teachers use as they interact in their 

classes. She studied and compared the classroom interaction 

of ten foreign language teachers who were identi fied 

as outstanding in a survey of former students with 

a group of 'typical' foreign language teachers. 

Moskowitz(l976: 156) 

typified the classroom 

foreign language teachers: 

concludes that the fallawing 

interaction of outstanding 

The target language daminates the classroom 

interaction, whether the teacher or the students 

are speaking. 

Even in first level classes, very little 

native tongue is used. 

The teachers have fewer verbal tics. 

Students use the foreign language to raise 

questions. 

The amount of teacher talk is less. 

The teachers use more indirect behaviors(those 

which encourage and reinforce student participation). 

The tccıch0rs q i ve shıdents mo re 

feedback which is indirect. 

imınediate 



The teachers often smile, praise, and joke. 

Their praise is longer, more varied. 

There is more laughter in their classes. 

The teachers personalize the content more. 

The students are "with" the teacher, rather 

than not paying attention or being flippant; 

their participation is on-task. 

Students exhibit mor e outward signs of 

enthusiasm to participate. 

Student behavior is criticized very little. 

Less classroom time is devoted to students 

doing silent reading or written tasks. 

Fewer routine tasks are carried out by 

the teacher. 

There is a greater amount of warm-up questions, 

review, and focusing on the skill of speaking. 
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It can be concluded that a body of research 

findings like the ones mentioned above and armed with 

an understanding of 

which fosters better 

an Interaction 

awareness and 

Analysis 

control of 

system 

one's 

teaching behavior, foreign language teachers can better 

determine what kinds of changes they way wish to make 

in their own behavior for more effective results. 
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2.4. Observation systems developed for the analysis of 

classroom interaction 

Being both a participant and leader in a complex 

social setting like a classroom a teacher is unable 

to concentrate for long on any individual student 

or the frequency of certain behavior. His observations 

are for very different purposes. For example he 

observes the behavior and activities of his pupils 

as a basis for action or intervention to maintain 

the smooth running of his class. A researcher us ing 

observational systems can identi fy, class i fy, quanti fy 

and analyze specific classroom behaviors and irıteractions 

because he does not participate and has a narrower 

focus. 

When the literature is surveyed, it is found 

that observational systems were first developed and 

u s e d i n s o c i al s c i e n c e re s e ar c h. F la n d er s ca n be considered 

as t-he 'fat h er of i nt er a ct i o n anal y s i s ' . H e d ev el o pe d 

the well-known observation system of interaction analysis 

to measure verbal behaviors in the classroom. 

The FIAC developed by Flanders is a category system 

consisting of ten categories(cf. Table 2.1.) 

In this system a system of codes is used to 

facilitate the calleetion of data. The researcher 

often codes interaction in units determined by time 

periods. For example, the researcher might check whether 



Tab le 2. ı. 

THE FLANDERS SYSTEM OF INTERACTION ANALYSIS 

The Flanders System of Interaction Analysis 

divides verbal activity into ten categories each of 

which has a number. The re is no sc ale implied by the 

numbers. 

The ten Categories 

1. Accepts feeling: accepts and clarifies the 

feeling tane of the students in a non-threatening 

manner. Feelings may be positive or negative. 

Predicting and recalling feelings are included. 

2. Praises or encourages: praises or encourages 

student action or behavior. Jokes that release 
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Tab le 2. ı. 

The Flanders System con't 

5. Lectures: giving facts or opinions about 

content or procedure; expressing his own idea; 

asking rhetorical questions. 

6. Gives directions: directions, commands, or 

orders with which a student is expected 

to comply. 

7. Criticizes or justifies authority: statements, 

intended to change student behavior from 

non-acceptable to acceptable pattern; 

bawling sameone out; stating why the teacher 

is doing what he is doing, extreme sel f-

reference. 

8. Student talk-response: ta lk by students 

in response to teacher. Teacher initiates 

the contact or solicits student statement. 

9. Student talk-initiation: talk by students, 

which they initiate. If "calling on" student 

is only to indicate who may talk next, 

the abserver must decide whether student 

wanted to talk. If he did, use this category. 

10. Silence or confusion: pauses, short periods 

of silence, and periods of confusion in 

which communication cannot be understood 

by the observer. 
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the teacher accepts or uses ideas of the student, 

praises or 

the class. 

encourages 

Flanders' 

the student or lectures to 

ten category system has been 

critisized on a number of grounds. This is because 

the system includes only two student categories while 

a great deal of attention is given to teacher talk-seven 

of the ten categories. 

Hough(l967), Am i don et a 1. ( 196 7), Ober(l971), 

Hunter(l972) modified the Flanders system in or der 

to provide a method for differentiating the type of 

teacher question and to give more attention to student 

talk. 

Am i don and Hough(l967) mention 20 different 

systems be ing use d in the United States category 

in 1965. The systems modified are handled in much 

the same manner as Flanders system. The categories 

are numbered so that an abserver may listen to classroom 

talk and tally a number every three seconds according 

to which category 

transferred to a 

is occuring. 

matrix or 

The se 

ch art 

numbers are 

like form 

the n 

for 

interpretation. Hunter(l972: 68) states that the teacher 

who has been observed can then use the matrix to learn, 

for example, what percentage of the time he talked 

compared with his pupils; whether he followed pupil 

contributions with praise, with acceptance, or with 

criticism; whether the questions he asked were broad 

enouqh to be followed by extended pupil response or 
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were of the narrow sart which can be answered in a 

few words. 

I n the f i e 1 d of foreign 1 an g u age tea c h i n g Moskowi tz 

(1966) produced the most widely known and used modification 

of a general educational schedule(Flanders'(l960) FIAC) 

and called it Flint(Foreign Language Interaction System) 

(cf. Table 2.2.)(1). She expanded and refined Flander's 

categories and then used Flint both as a research 

tool, to pursue the issue of 'what constitutes 'good' 

language teaching', and as a feedback tool for her 

important work in teacher training, where she trained 

her student teachers to analyze their own teaching 

using the Flint categories so that they could have 

objective feedback about their teaching behavior and 

a firm basis for comparison in their later attempts 

to behave differently in class(Allwright, 1983: 197). 

Bailey(l975) criticizes the Flint and Flander's 

category system. She states that these systems are 

unwieldly, contain ambiguous categories, are unreliable 

and that they tak e too long for observers to master. 

She offers the time-interval recording system as a 

practical and reliable alternative. Her aim is to 

contribute to the improvement of foreign language 

interaction. 

(1) Table 2.2. shows the revised version of the Flint(l971). 
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As a fina! remark it can be said that whatever 

observational system is used, its aim is common. 

So they should be seen as complementary, not in any 

way in conflict with each other. 
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Table 2.2. 

The Flint System 

l.DEALS WITH FEELINGS: In a non-threatening 

way, accepting, discussingı referring to 7 

or communicating understanding of past, presentı 

or future feelings of students. 

2. PRAISES OR ENCOURAGES: Praising, complimenting, 

telling students why, w hat they have sa ir~ 

or done is valued. Encouraging students to 

continue, trying to give the m confidence. 

Cl.) 

u Confirming answers are correct. 
c 

-'~ Cl.) 

~i ~2a. C• JOKES: Intentional joking, kidding, mak i nı:; 

f- !.ı-

c 
H H puns, attempting to humorous, providing be 
a.ı 
.c .ı-J 

o u 
c·:ı Cl.) 

the joking is not at anyone' s expense. Unintentional 
C) H 
f- ·.-i 

"'O humor is not included in this category. 
c 

H 

3. USES IDEA S OF STUDENTS: Clarifying, us ing, 

interpreting, summarizing the ideHs of students. 

The ideas must be rephrased by the teacher 

b u t, st i 11 re c o g n iz e d as b e i n g st u d e nt contr ibutions. 

3a. RE PEA TS STUDENT RESPONSE VERBAT IM: Repeating 

the exact words of students after they participate. 

4. ASK S QUESTIONS: Asking questions to which 

an answer is anticipated. Rhetorical questions 

are not incJuded in this category. 
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The Flint System(con't) 

5. GIVES INFOR~1ATION: Giving information, facts, 

own opinion or ideas, leetur ing, or asking 

rhetorical questions. 

5a. CORRECTS ~H THOUT REJECTION: Telling students 

who have made a mistake the correct response 

without us ing words or intonations which 

communicate criticism. 

6. GIVES DIRECTIONS: Giving directions, requests, 

or commands which students are expected to 

follow. 

Q) 6a. DIRECT S PATTERN DR I LLS: Giving statements 
u 

.::!. c 

....-1 Q) 

co :J 
which students are expected to repeat exactly, 

ı- ....-1 
lı-

H c to make substitutions in (i.e., substitution 
Q) H 

..c 
u ~ drills), or to change from one form to anather 
co u 
Q) Q) 

ı- H 
·ri 

(i.e., transformatian drills). 
o 

7. CRITICIZES STUDENT BEHAVIOR: Rejecting the 

behavior of students; trying to change the 

non-acceptable behavior; communicating anger, 

displeasure, annoyance, dissatisfaction with 

what students are doing. 

7a. CRITICIZES STUDENT RESPONSE: Telling the 

student his response is not correct or acceptable 

and communicating by word s or intonation 

criticism, displeasure, annoyance, rejection. 
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Table 2.2. 41 

The Flint System(con't) 

8. STUDENT RESPONSE, SPECIFIC: Resporıding to 

the teacher within a specific and limited 

range of available or previously shaped answers. 

Reading aloud. 

Sa. STUDENT RESPONSE, CHORAL: Choral response 

by the total class or part of the class . 

9. STUDENT RESPONSE, OPEN-ENDED OR STUDENT-INITIATED: 

Responding to the teacher with students' 

own ideas, opinions, reactions, feelings. 

Giving one from among many possible answers 

which have been previously shaped but from 

which students mu st now mak e a selection. 

Initiating the participation. 

10. SILENCE: Pauses in the interaction. Periods 

of quiet during which the re is no verbal 

interaction. 

lOa. SILENCE-AV: Silence in the interaction during 

which a piece of audio-visual equipment, 

a tap e recorder, filmstrip projector, 

record player, ete., is being used to communıcate. 

ll. CONFUSION, WORK-ORIENTED: More than one person 

at a time talking, so the interaction cannot 

be recorded. Students calling out excitedly, 

eager to participate or respond, concerned 

with the task at hand. 
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Table 2.2. 42 

The FLint System(con't) 

CONFUSION, NON-WORK-ORIENTED: Mor e than 

one person at a time talking, so the interaction 

cannot be recorded. Students out-of-order, 

not behaving as the teacher wishes, not concerned 

with the task at hand. 

12. LAUGHTER: Laughing, giggling by the class, 

individuals, and/or the teacher. 

e. USES ENGLISH: Use of English( the native 

language) by the teacher or the students. 

This category is always combined with one 

of the 15 categories from 1 to 9. 

n. NONVERBAL: Nonverbal gestures or facial 

expressions by the teacher or the student 

which communicate without the use of words. 

This category is always combined with one 

of the categories of teacher or pupil behavior. 



CHAPTER III 

METHOD 

In this chapter "Sample", "Research design", 

and "Data collection" are presented. 

3. ı. The Sample 

The research is based upon data collected from 

6 EFL teachers and 180 preparatory year students at 

Yakındoğu Özel Lisesi in Eskişehir. 

3. ı. ı. Students 

The students participating in this study were 

in their first year of secondary education. At the 

beginning of the term all students who started their 

secondary education were grouped 

classes without any standard 

into nine 

placement 

preparatory 

test since 
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they were all "true" beginners, that is, they had 

not been instructed in English courses during their primary 

s c h o o 1 ·e d u c a t i o n . T h e i r a g e s v a r i e d b e t w e e n 1 1 t o 1 2 . I n 

this study s ix different preparatory classes, each 

of which having about 30 students,were observed. 

Each preparatory class was instructed for five 

hours by a native EFL teacher, a11d twenty-two hours by 

a non-native EFL teacher. 

In all preparatory cl as ses "Project English 

Book 1", "Streamline Departures" and "Streamline English 

Video" w ere used in the first mid-term of the 1988-89 

Academic Year. 

3.1.2. Teachers 

The sample includes three native teachers of 

English, forming Group-Native ~ and three non-native 

teachers of English,forming Group-Turkish(l). 

Group-Native consists of two male teachers having 

B.A. and M.A. in TEFL with 3 years and no teaching 

experience respectively, and a female teacher having 

M.A. in TEFL with 6 years teaching experience. 

( ı ) Abbreviations 

Turkish are 

study. 

GN and 

use d 

GT for Group-Native and Group­

respectively throughout this 
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consists of two female teachers Group-Turkish 

having B.A with 5 

and a ma1e teacher 

experience. 

and 12 years teaching experience, 

having B.A with 10 years teaching 

Native EFL teachers used "Streamline Departures"; 

non-native EFL teachers used "Project English Book 1" in 

their lessons. 

3.2. Research design 

The 

Interaction 

Flint category 

System) as the 

system( Foreign 

observational 

Language 

tool ~11as 

used to gather data. 

3.2.1. The Flint category system 

Moskowitz(l971) developed 

(cf. Table 2.2.),expanding the ten 

Flanders' system(cf. Table 2.1.) 

the Flint 

categories 

so that she 

system.., 

of the 

could 

make the system better fit the needs of foreign language 

supervisors and teachers. This system was originally 

developed by Moskowitz in 1966 and has been revised 

several times as a result of field testing. 

For the purposes of this research the Flint 

category system was modified with the intention of 

describing but not rating, evaluating or judging the 

verbal interaction in the given EFL classes(cf. Table 3.1.) 
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3.2.1.1. The categories in the Flint 

In Flint there are 29 categories representing 

events taking place in the classroom. An event is 

the shortest possible act that a trained abserver 

can identi fy and record. The category system provides 

classification of behaviors that the abserver learn. 

The categories are mainly divided int o two 

parts: Teacher Talk and Student Talk. Categories l-7a 

form teacher talk and categories 8-9 form student talk. 

Categories 1-4, including those with subscripts, 

such as category 2a or 4p are called indirect categories. 

For example, to ask a student a question is to invite 

occurs when a teacher asks participation. Expansion 

questions(category 4), 

uses them in problem 

clarifies student ideas and 

solving(category 

and encourages student action(category 

constructive interpretations of student 

attitudes(category 1). Flanders(l967: 

3), praises 

2), or makes 

feeling or 

221) points 

out that these statements express teachet authority 

indirectly through their support of selected patterns 

of student behavior. The teacher assumes a less dominant 

posture, and the proportion of student talk increases. 

The categories which are deseribed in 5-7 and 

the ir subscripts are direct categories. They ten d 

to limit the actions of students and their participation. 

Reslriction occurn when a teachcr lectures or expresses 
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Tab le 3. ı. 

The Flint System 

1. DEALS WITH FEELINGS: Ina non-threetening way, 

accepting, reflecting, discussing, referring 

to, identifying with, or communicating understanding 

of past, present, or future feelings of students. 

2. PRAISES OR ENCOURAGES: Praising, complimenting, 

telling students why what they have said 

or done is valued. Encouraging students 

to continue, trying to give them confidence. 

Confirming answers are correct. 

~ 2a. JOKES: Intentional joking, kidding, making 
::ı 

......; 
4- puns, 
c 

attempting to be humorous, providing 

..;...J 

u 
aı 
.... 
·ri 

"' c 
H 

the joking is not at anyone' s expense. Unintentional 

humor is not included in this category. 

3. USES IDEAS OF STUDENTS: Clarifying, using, 

interpreting, summarizing the ideas of students. 

The ideas must be rephrased by the teacher 

but still recognized as being student contributions. 

3a. REPEATS STUDENT RESPONSE VERBATIM: Repeating 

the exact word s of students a fter they participate. 

4. ASKS QUEST IONS.: As king questions to which 

an answer is anticipated. Rhetorical questions 

are not included in this cateqory. 
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The Flint System(con't) 

Sp. PERSONALIZES ABOUT SELF: Ta 1 k i n g ab out himself 

(herself). Telling a personal story or anecdote 

about his(her) own life. 

5r. CARRIES OUT ROUTINE TASK S: Attending to 

routine mat ters, i . e. , taking attendance, 

passing out books, test papers, ete. Making 

routine announcements. 

6. GIVES DIRECTIONS: Giving directions, requests, 

or commands which students are expected 

to follow. 
aı 

c.ı 
.:;{. c 
....-ı aı 6a. DIRECTS PATTERN DRILLS: statements Giving 
co :ı 

1-- ....-ı 

lı-

ı-ı c which students are expected to repeat exactly 
aı ....... 

..c 
c.ı .ı-> to make substitutions in (i.e., substitution 
co c.ı 
aı aı 

1-- ı-ı 
...... 

drills), or to change from one form to anather 
c::ı 

(i.e., transformatian drills). 

7. CRITICIZES STUDENT BEHAVIOR: Rejecting the 

behavior of students; trying to change the 

nonacceptable behavior. Communicating anger, 

displeasure, annoyance, or dissatisfaction 

with what students are doing. 

7a. CRITICIZES STUDENT RESPONSE: Telling the 

student his response is not correct or acceptable 

and communicating by word s or intonation 

criticism, displeasure, annoyance, rejection. 
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Table 3.1. 

The Flint System(con't) 

B. STUDENT RESPONSE, SPECIFIC: Responding to 

the teacher within a specific and limited 

range of available or previously sh ap ed 

answers. 

Sa. STUDENT RESPONSE, CHORAL: Choral response 

by the total class or part of the class. 

Br. STUDENT RESPONSE, RE ADS ORALLY: A student 

or students read aloud to the class. 

9. STUDENT RESPONSE, OPEN ENDED OR STUDENT-INITIATED: 

Responding to the teacher with students' 

own ide as, opinions, reactions, feelings; 

giving one from among many possible answers 

which have been previously shaped but from 

which students must now make a selection. 

Initiating the participation. 

9a. STUDENT RESPONSE, SILENCE: Students are 

fallawing instructions of teacher in silence, 

i. e. , silent reading, writing an exercise, 

taking out books, going to the board. 

10. SILENCE: Pauses in the interaction. Periods 

of quiet during which there is no verbal 

interaction. 

lOa. SILENCE-AV: Silence in the interaction during 

which a piece of audia-v isual equipmerıt, e .g., a 

tap e recorder, filmstrip projector, record 

p 1 u y e r , c t c • , j :; b e i n q u ~; c d t o c u nı ıııu r ı i c a t e • 
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Table 3.1. 51 

The Flint System(con't) 

ll. CONFUSION, WORK-ORIENTED: Mor e Lhan one 

person at a time talking so the interaction 

cannot be recorded. Students calling out 

excitedly, eager to participate or respond, 

concerned with task at hand. 

lla. CONFUSION, NONWORK-ORIENTED: Mor e than one 

person at a time talking, so the interaction 

cannot be recorded. Students out-of-order, 

not behaving as the teacher wishes, not 

concerned with the task at hand. 

12. LAUGHTER: Laughing or giggling by the class, 

individuals, and/or the ts2cher. 

e. USES TURKISH: Use of Turkish(the native 

language) by the teacher or the students. 

This category i s a 1 w ay s c o m b i rı e d IIJ i t h o n e 

of the 2 3 ca t ego ri e s from 1 to 9 arı d the ir 

subscripts except 9a. 

his own opinions(category 5), gives directions(category 6), 

gives criticism or justifies the use of his own authority 

(category 7). He uses these statements to exert direct 

control. He is directive in order to focus on a particular 

idea or problem, in order to achieve compliance, or 

in order to correct misbehavior. In doing this, he 

will talk more and will take a more dominant role 

in the classroom. 
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Moskowitz(l971: 22) explains the advantages 

of using so many categories: 

you gain further information 

"By using more categories, 

about and 

get 

insight 

of a 

int o 

lesson your teaching and the picture you 

becomes clearer." 

The fallawing are a few of the additional things 

about the Flint system: 

1. It is possible to find out whether the teacher 

tends to deal with wrong answers 

with or without rejection by 

with 5a. 

by correcting students 

comparing category 7a 

2. By comparing category 7 with 7a it can be 

figured out what it was that the teacher criticized, 

the student's behavior or response. 

3. By looking at categories B and Sa you can 

note how much choral response there is before individuals 

are called on. 

4. When there is confusion, the source of it 

can be determined in categories ll and lla. 

5. You can see how much levity occurs in the 

class through categories 2a and 12. 

Category e is used in conjunction with any of 

the 23 categories. from 1-9 and their subscripts to 

indicate that the behavior was performed in Turkish, 

that is, the native language. 
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3.3. Data collection 

All the procedures explained in this seetion 

are mainly based on Flanders(l970), Ober et al.(l971) 

and Moskowitz(l971). 

The system of twenty-nine categories was used 

to collect Interaction Analysis data from an audio-tape. 

In the observation of the verbal interaction the fallawing 

procedure was used: 

The abserver listened to the recording and 

recorded the kind of verbal behavior that occurs every 

three seconds. At the end of each three-second period, 

the abserver decided which category best represented 

the communication events just completed. She wrote 

this category number down while simultaneously assessing 

communication in the next period and continued at 

a rate 

tempo as 

tempo of 

of 20 observations 

steady as possible. 

per 

In 

minute, keeping her 

doing this a steady 

assess-record-assess-record w as maintained. 

If more than one type of verbal behavior occured within 

a time span the abserver recorded the appropriate 

category numbers in sequence without regard for the 

three second time limit. 

When the same behavior continued for a period 

of time, this category was recorded every three seconds, 

and this behavior is called sustained(extended) 

behavior. 
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Data were collected on data calleetion forms 

(c f. Appendix A-1). The appropriate category numbers 

for the verbal behavior were recorded sequentially 

in columns(from top to bottom) at three-second intervals 

or whenever behavior changed in the way told above. 

Category number 10 was inserted before bcginning 

to collect data and following the completion of data 

collection. The beginning and ending lO's indicated 

the beginning and ending of the verbal interaction 

and provided an entrance to the matrix. 

The same procedure was repeated for each of 

the eighteen recordings. The recordings were listened to 

at least three times to make sure that the most correct 

category number was recorded for the behavior observed. 

The following text, taken from one of the 18 

recordings in 

data collection: 

Teacher 

Pupil 1 

Pupil 2 

Teacher 

Pupil 1 

Teacher 

this study, serves as an example of 

Classroom Interaction 

Data 

Who is this man? 4 
ı. _fL 

He's Bob. 8 2. JL 

He's Bob Field. 9 3 • _9_ 

If you know, put up your h and 4. ı 

please. 7 Who he? 4 5. _L ıs 

He is Bob. 8 6. JL. 

Very good. 2 Who is Bob? 4 Teli 7. _2_ 

ab out him, t~e r t. 6 8. .JL me 
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Pupil 1 He's star. s 9. __§__ a pop 

Teacher Aha! •• 2 Te ll 2 TP ll 10. 8 me more. me -
about him. 2 He's ı ı. _2_ mor e a 

2 s tar and Salvinaz. 6 12. 2 rock ... 
Pupil 3 He's rich and famous. s 

ı 3 . _ı_ 

Teacher Very go o d 2 14. _2_ 

Teacher Everyone! 6 Lo ok at this 15. _L 

house 5m 16. _L 

Pupils(chorally) Lo ok at this house Sa 
ı 7. 2 

Teacher L k'5m 00 . ıs. 6 

Pupils(chorally) L k,sa 00 . 19 5m 

20. Sa 

21. 5m 

2 2 . ~ 

3.3.1. Processing the data 

The abserver prepared the raw data for inspection 

and interpretation after she had collected information 

on classroom interactions systematically. 

In preparing data for interpr~~tation the re 

are four basic steps: 

1. Bracketing the data into data pairs. 

2. Entering the data pcürs ina 29x29 matrix1 as tallies. 

(1) Since there are 29 categorjes in the Flint system used 

in this study 29x29 matrix was used. 
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3. Totaling the tallies by rows and columns 

4. Computing category percentages. 

3.3.1.1. Matrix p1otting 

3.3.1.1.1. Bracketing the data into data pairs 

The sequential or raw data collected during 

observations were bracketed in the fallawing manner. 

Data 

Third Pair 

10 
First Pair [ 
(First Tally) 

J 
L] 
17 

Fifth Pair 

Sixth Pair 

Second Pair 

Fourth 
Pa ir 

Fifth Pair 
(continued) 

Seventh Pair 

Each code symbol was used twice, except for the 

first and last symbol. A symbol was firsl used as 

the second number in a pair and then as the first 

number in the fallawing pair. In this method of pairing, 

there was n-1 pairs or tallies, given n code symbol. 

In other words the number of data pairs was one fewer 

than the number of observations. In this study there 

w ere 900 observations and 899 data-pairs. Because 
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each observational session lasted 45 minutes, 20 tallies 

were recorded per minute. If 45 is multiplied by 20, 

900 is found. 

After the data were paired in the way told above 

they were ready to enter the Matrix. Appendix A-l 

presents the data bracketed before plotting. 

3.3.1.1.2. Recording data in the matrix 

After tha data were bracketed, they were then 

transferred to a 29x29 matrix by inserting each data 

pair in its correct eel!. 

The cells were located by row and column numbers. 

The rows were the horizontal columns in the matrix 

and were numbered vertically on the left-hand side; 

the columns were the vertica1 co1umns in the matrix 

and w ere numbered across the top of the matrix(cf. Tab1e 3.2.) 

To enter or ta11y the 10-4 data pair, one wou1d 

mo ve dovm the ro w number s to ro w 10; the n one would 

mo ve across ro w 10 to co1umn 4. At this point, a ta11y 

w as entered in the 10-4 cel1, as il1ustrated on the 

sample matrix(Table 3.2.). The same procedure w as 

fo1lowed until each data pair was entered as a ta11y 

in the matrix. 

A separate matrix was designed for all eighteen 

forty five minute lessons of GN and GT(cf. Appendices 

C-l to C-9 and D-1 to D-9). There were nine forty 



Situatian: Sample Matrix 

Calumn • 1 2 2a 3 3a 4 4c 4p 5 
Numbers 

Rm'll 8 ____. 

First Pair 

ı '-. 

2 '-.... 

2a ~ 
3 '-.... 
3a "-.._ 
4 '-.... 
4c "-.._ 
4p 
5 
5a 
5c 
5m 
5a 
5p 
5r -
6 ı 

6a 
7 
7a 
8 
Sa 
Br 
9 
9a 

n ı J_~ 

lOa 
ll 1 

lla ı 

12 
COL 
TOT 
0' 

'" ___ L___ 

ROW TOT. = Raw Tatals 
COL. TOT.= Column Tatals 

~ 
'-.... 

1 

---
,_ 

Table 3.2. 
MATRIX PLOTTING 

Calumn 10 

Date, l 
5a 5c 5m 5o 5~ 5r 6 6a 7 7a 8 

'-.... 
ı-......... 

'-.... 
i'-... 

'-.... 
'-.... 
~ ' 

"-. 
'-...i 

"-. 
.......... 

L_ --- ---- --- --

ROW 
Sa Br 9 9a 10 lOa ll lla 12 TOT 

-......... 

'-.... 
'-.... 

'-.... 
-......... 

'-.... 
'-.... 

'-. 
i -......... 

Tat 1 ... L_ -- -- --

Name: 

Tcc. 
e 

"' CL!. 

e FL 

~be ?6FL 

Tallies 

Tct. 
FL 

vı 

CD 
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five minute observed lessons of eaclı of GN and GT. 

Three observational sessions were conducted for each 

teacher in both groups. 

3.3.1.1.3. Totaling the tallies by rows and columns 

The tallies ~'Ilere the n added and converted to 

Arabic numerals, and the ro w and column tatals were 

computed. To comput e the ro w and column totals, the 

tallies across each ro w and dow n each column w ere 

added, and the tatals were entered in the provided Row or 

Column Tat. S ince the number of tallies should be 

the same for the sum of each roırJ and its corresponding 

column, this provided a useful check on accuracy in 

the plotting exercise. This oriented the abserver 

to locate a lost or misplaced tally. The same procedure 

e x p 1 a i n e d s o fa r ırJ a s r ep e a t e d fo r a 1 1 1 8 m a t r i c e s . 

3.3.1.1.4. Computing category percentages 

After the number of tallies per category and the 

total number of tallies had been determined, the percentages 

of each category were computed. The percentage figure 

for each category w as irıserted in the appropriate 

column of the percentage(%) row that appears at the 

battom of the matrix(cf. Appendix C-l). This wcıs accomplished 

by us ing the fallawing formula taken from Flanders 

(1970: 69). 
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C t P t Total no. of tallies in one categorv x 100 a ego r y ercen age = -------'--_;;;.::=;..;;_;..~...;._;~--=-.::...;:..::.._=..;;:.4-'-
Total no. of tallies in the matrix 

3.3.1.2. Areas in the matrix 

The matrix provides the abserver an organized 

visual picture of the lesson. In analyzing the data, from 

time to time, areas in the matrix are referred to. For 

that reason it is considered to be instructive to 

give the areas in the matrix. These areas are identified 

in Table 3.3. and are deseribed as follows: 

Area A: Represents teacher statements of 

extended indirect influence in the classroorn. It alsa 

includes stages of transition from one of these areas 

to the other as well as steady-state cells indicating 

that the teacher gives importance to usin~ student ideas, extending 

and amplifying student statements, and accepting and 

enlarging upon student feelings. 

Area B: !ncludes teacher statements of extended 

direct influence in the classroom. Extended information 

giving, opinion giving, dlrections and criticism of 

student behavior, and justification of teacher authority 

appear in this area. In addition, corrective feedback 

is included in this area. 

Area C: Contains all instances of two types 

studPnt talk:prolonged talk by one student and sustained 
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ta lk by several students. In both ca ses the ta lk is 

not interrupted by teacher talk. For example, when 

a student continues to talk for an extended period 

of time(more than three seconds), tally marks will 

be plotted in this area, as will all instances of 

transition from one student talk category to another. 

Area D: Represents extended student response. 

Student response in silence, confusion-work oriented 

and confusion- nonwork oriented and laughter appear 

in this area. It alsa includes stages of transition 

from one of these areas to the other. 

Area E: Contains all instances of student 

talk fallawing teacher talk. All cells in area E are 

trans i tion ce lls; that is, they indicate the beginning 

of student talk fallawing teacher talk. 

Area F: Contains all instances of teacher 

talk fallawing student talk. All cells in area F are 

transition cells; that is, they indicate the beginning 

of teacher talk fallawing student talk. For example, 

if a teacher praised a student's answer, the information 

would be entered in this area, as it would in the 

case of teacher criticism or acceptance of student 

responses. 

Area G: Contains all instances of indirect 

teachcr talk fallawing direct teacher talk. All cells 

in area G are transition cells. 
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Area H: Exemination of the tabulations that 

fa ll into this area indicates teacher talk fallawing 

student response in the form of 11 Student Response, 

Silence", "Silence", "Silence-AV", ''C o n f u s i o n- I:.J or k 

Orient e d" , "C o n f u s i o n- n o n ırı or k or i en te d 11 an d 11 La u g ht er" . 

All cells in area H are transition cells. 

Area I: Contains student response follovJing 

indirect teacher talk and direct teacher talk. All 

cells in this area are transition cells. 

Area J: Contains student response fallawing 

student talk. All cells in J are transition cells, 

that is they indicate the beginning of student response 

fallawing student talk. 

Area K: Represents direct teacher talk fallawing 

indirect teacher talk. All cells in this area are 
1 

transitional cells. 

Area L: This hanging column beside the mat rj x 

contains native language behaviors. It presents a 

brief summary about the verbal behavior u sed in 

communicating in the native language. 

The matrix contains all of the verbal behaviors 

in the lesson. However for categories with an "e" 

attached to them, as the category was entered into 

the matrix, an entry was alsa made in the appropriate 

"e" cell. For exemple, in the tcıllies beluıAı: 
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J= Student response following student talk 
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M= Verbal behavior in foreign language. 
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the pairs entered in the matrix were: 

5-11 

11-9 

9-5 

5-9 

9-5 

5-5 

As these pairs are entered into the matrix a tally 

is alsa entered in the 5e and 9e cells under column e. 

Area M: This column contains total classroom 

talk in foreign language. To get the tatals for this 

column(the foreign language column) take the number 

of tallies in each Turkish cell and subtract these 

from the corresponding cateyory in the row total column, 

which is to the left of tlıis column. Enter the result 

in the second column. Just suppose the re is a total 

of 156 tallies in category 9, 24 being ın Turkish. 

If you subtract the Turkish in category 4 from the 

total in category 9, you'll be loft with the lotal in the 

foreign language. In this case il would be 152. 
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Steady-State Cells: They are the cells that 

lie along the diagonal of the matrix. Only when the 

behavior remains in a single 

there be three seconds will 

If, 

it 

for 

means 

example, there is 

that the teacher 

a 

category 

tallies 

for langer than 

in these cells. 

tally in the 7-7 cell, 

was criticizing student 

behavior during a period of more than three seconds. 

All other cells are transitional cells representing 

mavement from one category to another. 



CHAPTER IV 

ANALYSIS OF THE RESULTS 

4.1. Data analysis 

In order to achieve the purpose stated in the 

Introduction first of all category percentages were 

computed analysing each tabulated matrix (cf. Appendices 

C-l through C-9 and D-1 through D-9). 

4. ı. ı. The Percentage of classroom time spent in each 

of the 29 categories 

The category percentage w as comput ed us ing 

the formula: 

Category Percentage Total no.of tallies in one category = - - X 100 
Total no.of tallies in the matrix 

(Flanders, 1970: 69) 

G6 
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For example, the re were 65 tallies on category 

lOa. It was divided by 899(the total number of tallies 

in the matrix) and multiplied it by 100 and got 7.2% 

( Appendix D-1). The same procedure was applied to 

the percentages of all categories. The category percentages 

of GN and GT can be seen in Table 4.1. 

4.1.2. The amount of total teacher talk 

In order to find total teacher talk the total 

number of tallies lthrough 7a was divided by the total 

number of tallies in the matrix and mulLiplied by 

Table 4.2. 

The Percentage of Total Teacher Talk-Student Talk 

GN 
c . 

ı st 2 nd < nd .... essıons ../ ..._, 

Tl T2 T3 ~le an T J. T2 T3 Me ::cm Tl L T3 r1ean ,_ 
Teacher 54.2 38.1 49.8 47.3 52.8 37.8 LO .Lf 46 Lı8. 1 LıC ;:ı Lf6. 2 48.3 Ta lk , . ...- • L• 

Student 40.9 42.6 25 36.1 25.5 36.5 23.3 28. Lf 38.9 37.9 44.7 40.5 Tal!< 

'"',. 
lll 

Sessions ı ..e_t 2 nd 3 ıl Cı 

Tl T2 T3 ["]ean Tl T2 T3 ~le an Tl T2 T3 M ean 

Teacher 58.2 49.2 63.4 56.9 40.9 60.7 59.5 53.7 46.7 62.5 43.7 50.9 Ta lk 

Student 27.4 23.5 40.4 30.4 42.4 32.7 24.9 33.3 29.2 41.3 26.8 32.4 Ta lk 

100. As an example there were 368 tallies in columns 1 

through 7a on matrix D-1. When it was div.i.ded by 899 



and multiplied by 100, 

teacher talk, which is 

the percentage of the 

40.9% was found. This 
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total 

shows 

how much teacher ta lk occured w i thin 45 minutes .. The 

same procedure was used to find out the percentage 

of total teacher talk for each session and for GN 

and GT(cf. Table 4.2.) 

4.1.3. The amount of total student talk 

The 

dividing 

the total 

percentage of student talk was found 

the total number of tallies B through 9 

number of tallies in the matrix and 

by 

by 

by 

multiplying by 100. For example there were 382 tallies 

on categories 8 through 9 on the matrix D-1. 382 was 

divided by 899 and then multiplied by 100, 42.4% was 

found. The percentage is the indication in determining 

how much the students talked during the class time. 

The same procedure was used for each of the 18 tabulated 

matrices. Table 4.2. shows the percentage of student 

talk for each group. 

4.1.4. The total classroom talk which was in English and 

Turkish 

4.1.4.1. The total classroom talk which was in English 

The percentage of total classroom talk-teacher 

and student talk- was computed by dividing the total 

number of tallies in FL column hanqing on the right 
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of the matrix by the total number of tallies in coluınn 

e and column FL and by multiplying by 100. For example 

there were 744 tallies in column FL(cf. Appendix D-1) 

744 was divided by 750(Total number of tallies in 

column FL = 744 + Total number of tallies in column 

E = 6 = 750) and multiplied by 100 and 99.2% was obtained. 

This shows 99.2% of classroom talk was conducted 

in English. The same procedure was applied for each 

group and for each session (cf. Table 4.3.) 

Table 4.3. 

The Percentage of Total Classroom Talk Which Was in 

English and Turkish 

GN 
Sessions 1 st 2 nd __.., 3_.._r~~ 

Tl T2 T3 M ean 11 T2 T3 M ean Tl T2 T3 M ean 

English ~8.7 95.9 99.5 98.03 98.9 93.8 95.1 95.9 99.6 96.2 99.2 98.3 

Turkish ~.2 4 0.4 1.8 ı 6.1 4.8 3.9 0.36 3.7 C.78 1.6 

GT 

Sessiom 1 st 2And 3 rd 
~ 

Tl T2 T3 M ean Tl T2 T3 M ean Tl T2 T3 M ean 

English 100 99.8 94.9 98.2 100 99.7 98.7 99.4 99.2 99.8 98.8 99.2 

Turkish - 0.1 5 1.7 - 0.25 1.2 0.4 0.8 0.12 ı. ı 0.6 

4.1.4.2. The total classroom talk which was in Turkish 

The percentage of total classroom talk was computed 

by dividing the total number of tallies in e column 

hanging on the right of the matrix by the total number of 
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tallies in column FL and column e and by rnultiplying 

it by 100. For example there were 6 tallies in column 

e(cf. Appendix D-1) 6 was divided by 750 and multiplied 

by 100 and 0.8% was obtained. 

This percentage indicates ho w mu ch classroom 

ta 1 k o c c ur e d i n Tur k i s h . S e e Ta b 1 e 4. 3 . for the percentages 

obtained for each group and for each session. 

4 .ı. 5. Rat i o of indirect behav i or to direct behav i or of 

teacher 

Ratio of indirect behavior to direct behavior 

was calcul~ted according to the fallawing formu1a: 

ı/D C t . Total no. of tal1ies 1 through 4p a egorıes= 
Total no. of tallies 5 through 7a 

l/D = 1 + 2 + 2a + 3 + 3a + 4 + 4c + 4p 
5 + 5a + 5c + 5m + 5o + 5p + 5r + 6 + 6a + 7 + 7a 

(Moskowitz, 1971: 216) 

1 through 4p represent indirect behavior, 5 through 

7a represent direct behavior of the teacher. On Matrix 

D-1 rat i o of . indirect behavior to direct behavior 

was found as 0.56 by dividing 133 by 235. The lower 

the ratio, the stronger the second eleınerıt of the 

coınparison. 

1/D ratio of GN anrl GT is shown in Table 4.4. 



N 
1'-

- ---

--

Sessions 

Indirect 
Direct 

Rat i o 

Session 

Indirect 
Direct 
Rat i o 

Tl 

173 
302-0.57 

-
Tl 

119 
301 -0.'~1 

Table 4.4. 

Ratio of Indirect Behavior to Direct Behavior of Teacher 

GN 

lst --- 2nd 3rd -, 

T2 T3 M ean Tl T2 T3 M ean Tl T2 T3 M ean 

153 49 0.40 100 47 63 o 1' 0.19 148 73 135 0.4 295-0.51 367=0 · 13 388-0.25 29ro. 16 364- . 1 294-0.50 270-0.27 313-0.43 

G1 

J..st 2nd 3rd 
V 

T2 T3 Me an Tl T2 T3 M ean Tl T2 T3 M ean ı 
1 

1 

! 

1 260 82 0.50 133 1 185 lll 188 215 251 0.69 302-0.86 311-0.26 235-0.561258-0.71 459-0.2Lı 0.50 33Ç0.55 33 ı-o. 04 284-0.88 
1 
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4.1.6. The amount of sustained behavior 

4.1.6.1. The amount of sustained teacher talk 

The amount of sustained teacher talk was found 

by dividing the total number of tallies in steady-state 

cells 1 through 7a by the total number of tallies in the 

matrix and by multiplying by 100. On Matrix D-1 there 

were 76 tallies in steady-state cells 1 through 7a. 

76 was divided by 899 and multiplied by 100, 8.45% 

w as obtained. The percentage of sustained teacher 

talk can be seen in Table 4.5. 

Table 4.5. 

The Percentage of Sustained Behavior 

GN 

Sessions lst 
/'--

2nd 
r-

3rd 

Tl T2 T3 M ean Tl T2 T3 Me an Tl T 
2 T3 M ean 

~ustained 

Teacher ll. 7 7.8 13.3 10.9 9.8 8.1 12.7 10.2 12 15.5 9.4 12.3 
Talk 

Sustained 
Student 2.8 16.4 25.2 14.8 15.5 1).3 12.1 14.3 14.7 23.3 8.3 15.4 
Talk 

GT 

Sessions ıst 2nd 3rd ,-- ~-~ 

Tl T2 T3 M ean Tl T2 T3 M ean Tl 12 T3 M ean 

~ustained 

Teacher 11.6 12.2 16 13.2 8.4 13.7 11.4 11.1 15.4 ıs. ı 15.6 16.3 
Ta lk 

Susta ined 
Student 0.33 21.9 3.8 8.6 20.1 ll. ı 19.6 16.9 15.3 1.6 4.4 7.1 
la lk 



Ll'\ 
r-

Sessions 

Sessions 

Tl 

54 
80-0.67 

Tl 

o 

Table 4.6. 

Ratio of Student Initiated to Student Response, Specific 

GN 

lst 2nd 3rd ...... -
T2 T3 M ean Tl T2 T3 M ean T . 

ı T2 

168 
99-1.69 

160 
ı3rı. 20 1.18 62 

155-0"4 1 ~~2.58 79 
94-0.84 1.27 106 

ı6ro.65 
160 
lDl -1. 33 

GT 

lst 2 nd 3;:_d 

T2 T3 M ean Tl T2 T3 M ean Tl T2 

6 
2oço.029 

8 
36 -0.10 0.04 38 

53-0.71 
6 

158-0.03 
101 
8Tl.l6 0.63 ~0.31 2 

238-0"0081 

T3 M ean 

156 
4ı-3. 80 1.92 

T3 M ean 

ll 
150 0.073 0.13 
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4.2. Interpretation of GN and GT matrices 

Interpretations in this seetion are made on the 

basis of analysis of the matrices that were built(cf. 

Appendices C-l through C-9 and D-1 through D-9). 

4.2.1. The amount of classroom time in each of the 29 

categories 

Each of the bar graphs in Figures 4.1. through 

4 . 2 9 i 1 1 u st rat e ho w mu ch c l as s ro o m t i m e w as sp e nt i n e a c h 

category for GN and GT. The average percentages are 

inserted above the bar graphs. 

The time spent in category 1 is O. 3% of the 

class time for native EFL teachers(GN) and 0.2% for 

non-native EFL teachers(GT)(cf. Figure 4.1). For both 

en 
ClJ 
:J'· 
::ı 

c 
Q) 

u ... 
CL 

0-

"' O' 
ro 
ı.. 

'" :.-

"" 

u.~ 

0.4 

o. '• 

ll. i 

ll. ı 

o.) 

0GN 

R GT 

1 iqurP ILI Dea!~ rcf'lirı~ıs 
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groups it can be said that very little time v4as spent 

in dealing with the feelings of students. 

Amidon et al. (1967: 137) states that not much 

use is made of clarifying emotion of students in the 

classroom. Little difference in the use of category 

1 is found between direct and indirect teachers. Indirect 

teachers may use up to 0.5% while direct teachers 

usually use less than 0.1%. 

The time spent in category 2 is 3.1% for GN 

but, it is 2% for GT. Amidon et al. (1967: 138) states 

that the average amount of praise used is about 2% 

of the total time of classroom interaction. Native 

EFL teachers used praise ~nd encouragement more than 

GT and the average(cf. Figure 4.2). 

9 

B 0GN 
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~Gr 
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u 
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"' 4 Cl' 
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2 

riqurr 4.'2 Prnisf'~; 
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The time spent in category 2a is 0.05% for 

GN and it is 0.16~~ for GT. In the 1ight of 1iterature 

surveyed it can be said that use of humor seems to 

be an important part of the best teachers' techniques 

(Moskowitz, 1974: 227). 

D GN 

"' ~GT lll 

"' "' ...., 
c o. 5 
" " .... 

" 0.4 
a. 

'" "' o. 3 
ct ... 
'" " c( 

0.2 rı.](, 

o. ı 

2a 

Figure 4.3 Jokes 

Both groups spent little time using ideas of 

students. It is 0.48 for GN and it is 0.61 for GT. 

According to the literature only about 2?0 of tallies 

of direct teachers fa ll in category 3' but ab out 9 01 

'" 
of indirect teacher statements fall in this category 

(Amidon et al. 1967: 138). So the average percentages 

of GN and GT are below the average. 

The time spent in category 3a is 1.5% for GN, 

whereas, it is 5?0 for GT. It is clear that GT spent 

ınuclı more time on repcat. i nq ntudent responnı~ verbat im. 

This results from the fact tlıat category 8 was immediately 
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~ 0.70 
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Figure 4.4 Uses Jdeas of Students 

by category 3a. That's why 
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8-3a cells are 

heavily loaded(l) on the matrices for GT(cf. Appendices 

D-1 to D-9). 

" u 
Cl' 

"' 

8 

~ 6 
:ıı 

u 

'"' Q) ~ 
c... 
Q) 

Cl' 4 

"' '"' :ıı 

> 3 
<( 

2 

0GN 

~GT 

F igure 4. •, Repeats Student 

Response Verbatim 

(1) A cell is considered to be heavily loaded if it 

contains more than S-6 tallies. 
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The amount of time spent in category 4 is 4. 3~~ 

of the total interaction for GN and 8.5?~ for GT. GT 

used category 4 more than GN. But when the matrices 

of GT are examined closely, it is understood that 

GT repeated exactly the same question several times 

before getting the answer to this question. This is 

the reason why 4-4 cells are heavily loaded for GT(cf. 

especially Appendices D-4, D-7, D-8, D-9). 

Eve n the raw data on data calleetion forms 

support what is told above. Look at the striped patterns 

on the raw data(Appendices B-4, B-7, B-8, B-9). They 

relate to questioning strategies of GT. On the other 

hand the same thing is not true for GN. 

'" '" 

9 

B 

~ 7 ...., 
c 
(lJ f, 

A.? 

4 

0GN 

~Gr 

F igurP 4. h As k s Qupst ions 

GN spent 0.06~~ or class time on asking cultural 

questions whereas GT did not ask any cultural questions 

or dincusn cult.ure rınd c iv i li7alion(cntcgory 5c) at 

all. When dealing with cullure, GN Lendud to give 
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factual information( the average percentage is 0.25% 

for GN) rather than raise questions. 
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Figure 4o7 Asks Cultural Questions 

Category 4p (personalizes) is 0.86% for GN and 

it is 2.2% for GT. GN spent less time in category 

4p in comparison with GT. Moskowitz(l976: 156) points 

out that outstanding foreign language teachers personalize 

the content more. 
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The percentage of the time spent ın category 

5 is 6.4% for GN, it is 60' 10 of the total time for GT. 

For both groups most of the leeturing appears as 

sustained behavior when the matrices of GN and GT 

are studied(Appendices C-l to C- 9, D- 1 to D-9). 
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Figure 4. 9 Gives lnform8tion 

The time spent on category 5a is about the 

same in both groups(cf. Figure 4.10). The time spent 

in category 5a is 1. 1~6 for GN and 1. )~6 for GT. If 

w e c o m par e the ca te go ri e s 5 a an d 7 a , b ot h of w h i c h are 

related to correction in terms of two groups the shared 

aspect of the given groups is that both groups of 

teacher corrected student respanses \rJ it h rejection 

(category 7a) more than without rejection(category 5a). 

This contradicts the findings Moskowitz states(l976). 

She compared the classroom interaction of outstanding 

foreign language teachers with a group of 'typical' 



83 

foreign language teachers. She found that both groups 

of teachers corrected student respanses without rejection 

more than with rejection. This might be due to the 

age of students observed in this study. 

students were high school students. 
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Figure 4.lu Corrects Withnut Rejection 

M o s k o trJ i t z ' s 

Category 5c (d i s c u s s e s c u 1 tur e an d c iv i 1 iz at i o n) 

constituted o. 2 5~6 of the total 

Whereas GT didn't use category 5c. 
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The time spent in category Sm is 6. 6?~ of the 

total time for GN, it is 6.8% of the total time for 

GT. Except two matrices(Appendices D-3, D-9)J on other 

matrices of GN and GT J most of the time category Sm 

was immediately followed by 8a. 8a-5m cells 

are heavily loaded; this is the indication of how 

mu ch pronunciation practice occured through teacher 

modeliing followed by choral response by the total 

class during the class time. In this practice the 

teacher is getting the students to repeat the word 

or word groups or the sentence pattern over and over 

again. 
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1 iqure 4.12 Models 

In orienting GT spent more time tlıan GN did. 

The percentage is 1.2% for CN, 2.8% for GT. 
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Figure 4.13 Orients 
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The teachers in GN personalized more than those 

in GT. The percentage is 1. 2% for GN, O. 36% for GT. 

What is remarkable for GN is that five of the matrices 

show that the teacher was interrupted either by questions 

or statements from the students spontaneously(see 

Appendices C-3, C-4, C-7, C-8, C-9, 5p-9 cells). 
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Group-Native conducted more pattern drill than 

Group-Turkish. The percentage is 5% for GN and 2.8% 

for GT. This might result from the nature of the lessons 

teachers in GN taught. If the titles of the matrices 

of GN are read, it is learnt that six of the lessons 

are related to teaching command form. 

uı 
Qj 

"" 

lO 

9 

B 

ro 7 ..., 
c 
Qj 

tJ 6 
.... 
Qj 

a.. ~) 

Ql 

"" .... 4 

'" > 
.-ı: 

DeN 

f:"m CT 

f"ıqıH" 4.17 Oırı:cts l'altcrn Drills 



than 

When 
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spent less time criticizing student behavior 

The percentage is 1.9% for GN, 0.4% for GT. 

matrices of GN are examined, it is realized 

that category ll is followed by category 7. Alsa 

exemination of Figure 4.27 supports this because GN 

spent 6.8~~ of class time in category ll (confusion-

work oriented)whereas the percentage is 2.4% for GT. 

Criticism oc c u red eventhough students were 

dealing with tasks. This may sound strange, but if 

the age of students is taken into consideration this 

sounds logical. Most of the time they spoke chorally, 

made rıoise so interaction could not be recorded. Category 

ll alsa indicates 

They 

students' desire 

out "Miss/Mrs 

to participate. 

X" 
' 

"Mr.X" or 

"Sir" 

always called 

to answer the question or read the dialogue. 

So this kind of confusion results from enthusiasm rather 

than disorder. It can be concluded that students' 

calling out is contrary to teachers' wishes. That's 

why there was criticism. 
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Figure 4.18 Criticizes Student Behavior 
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The time spent on category 7a is 1. 8% of the 

total time for GN. It is 2.2% of the total time for GT. 

the 

A 

:n 

'" "" "' """' c 
aı 
:.ı 

study 

patterns 

7a 

Figure 4.19 Criticizes Sludent Response 

of categories 8' Sa, Br, 9 reveals 

of student talk. This is discussed in 

detail in seetion 4.2.3 in this chapter. The fallawing 

figures, 4.20 through 4.23, reveal the average percentages 

of GN and GT. 
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Category 9a is used more in GN and less in GT. The 

percentage is 6.9~~ for GN, 5.4~~ for GT. This category 

indicates how much time students spent in silent reading, 

writing things from the board in their notebooks. 
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Category 10 (silence) appears innearly equal percentt:ıge 

for both groups. 
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GN used less tape recorder than GT. lnstead of tape 

recorder, teachers in GN read the dialogues or passages out 

loud to the class. The frequency of the use of this 

category is 0.5% for GN and 3.7% for GT. 
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Figure 4.26 Silence-AV 

The percentage of the time spent on category ll ıs 

6.8% for GN, whereas, it is 2.4% of the total time for GT. 
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There is no behavior falling in category lla for GT 

whereas the percentage is 0.5~~ for GN. lla helps to 

determine the source of confusion-whether it is work-

oriented or not. 

for GN 
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rigure 4.26 Confusion, Non Work Oriented 

The percentage of time spent ın category 12 (laughter) 

is mor e than GT. It is ı 01 
10 for GN and 0.3% for GT. 

Moskowitz(l976) indicates that there is more laughter in 

outstanding foreign language teachers. 
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4.2.2. The amount of total teacher talk 

Figure 4.30 illustrates that teachers in GT 

talked a greater percent of time than did teachers 

in GN in each session. According lo the literature 

surveyed less teacher talk is desirable. Amidon and 

Giammatteo(l967: 186) reported that the superior teachers 

talked approximately 40?6 of the ir total classtime, 

while the comparison group selected randamly talked 

approximately 52% of the time. Moskowitz and Hayman(l974) 

indicated that compared wi th 'typical' and first-year 

teachers, 'best' teachers in inner-city schools talked 

less, used more indirect behaviors. 
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4.2.4. The total classroom talk which was in English 

(target language) and Turkish(mother tongue) 

When we compare GN and GT in terms of English 

used during the total classroom talk, it is seen that 

the percentages of GN and GT are almost the sar.ıe for lst 

and 3rd sessions(cf. Figure 4.33). In the second session 

mather tongue in GN classesis used more than GT. Most 

mather tongue is used in, primarily, category 9, student 

initiated talk, category 5 and very little 2 and 7 

(cf. Appendices C-l to C-9). 

The same thing is true for GT, but much less 

in comparison with GN(cf. Appendices D-1 to D-9). 

lfJe can conclude that mather tongue is used used 

more inGNin all sessions(Figure 4.34). 
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Figure 4.34 The Percentage of Total Classroom Talk in Turkish 

4.2.5. Ratio of indirect behavior to direct behavior of 

teacher 

In all three sessions teachers in GT are more 

indirect than teachers in GN(Figure 4.35). The reason 

for this result can be explained in terms of the content 

of lessons GN taught in all sessions(cf. the title 

of matrices of GN, five of them are completely about 

teaching grammar 1 l'llhereas, when we examine the titles 

of matrices of GT, we realize that two of them are 

completely teaching grammar). Teaching grammar necessitates 

more direct behavior. Literature reviewed also supports 

this. Ercan(l984: 63) states that the higher achieving 

teochers are le ss indirect ın the ı e s !1 o rı s d e a ı i n g 

with grammar, mor e indireel in teachinq vocabulary 

and in teaching reading. 
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Anather explanation can be drawn as follows. 

If GN are really direct teachers, there is contradiction 

in terms of total student talk of GN and sustained 

student talk of GN(cf. Figures 4.31 and 4.32). The 

sum of student talk in GN is higher than that in 

GT. Interestingly enough sustained student talk 

in GN is higher than sustained student talk in GT. 

Flanders(l967: 226) stated that the most indirect 

teachers as k ed longer, mor e extended questions and 

did this about four times more frequently than did 

the most direct teachers. Sh ort questions usually 

elicited short student responses; long questions long 

student responses. 
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4. 2. 7. Rat i o of open ended or student ini tiated student 

response to specific student response 

Student initiated talk is considerably high 

in all sessions for GN but not so for GT(Figure 4.37). 

If column 9 is examined on all matrices of GN(Appendices 

C-l to C-9) it can be understood which behaviors are 

followed by student initiated talk. On the matrices 

of GN 5-9, 9-9, 11-9 cells are remarkable. 5-9 cells 

indicate the students either asked questions or expressed 

themselves without prompting to do so. The teacher 

had a chance to interact naturally with the students. 

They exchanged the ir ideas. These kinds of interaction 

resemble the things that people normally do with 

language in the real world. 

Heavily loaded 9-9 ce lls indicate ho w mu ch 

pair work occured during the class time. Pair work 

gives a chance to the students to work independently. 

11-9 cells show that student outbursts(confusion 

work oriented in the classroom) resulted in student 

initiated talk. Moskowitz and Hayman(l974: 227) indicate 

that it is desirable to have a good deal of student 

initiated response. 
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CHAPTER V 

DISCUSSION AND SUGGESTIONS 

In Chapter IV the verbal interaction patterns 

exhibited by native and non-native EFL teachers are 

examined and a cause-and-effect analysis is given 

in detail. 

Although the findings obtained during this 

observation are limited to the time and content of 

the lessons taught 

the analysis of the 

points in relation 

during 

data 

to the 

by native EFL teachers: 

the observational 

has revealed the 

verbal behavior 

ı. The amount of teacher talk was Jess. 

2. Direct influence was more. 

sessionsJ 

fallawing 

exhibited 

3. lhe number of rcpelilive questions and directiorıs 

wa~3 fewer. 

JU4 
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6. There was less criticism of student behavior. 

7. Less classroom time was devoted to drills. 

8. Student-Initiated talk was less. 

9. The use of mather tongue was less. 

10. Less routine tasks were carried out by the 

teachers. 

ll. There was more joking but less laughter. 

12. There was less praise. 

13. The teachers personalized more, 

category 5p(cf. Figure 4.8). 

14. Student-response in silence was less. 

15. The amount of student talk was less. 

except 

As can be seen non-native teachers show totally 

opposite verbal behavior. 

This study is limited to the observation of 

EFL classes of only six teachers teaching at preparatory 

leveı. It is hoped, however, if data are collected 

from a wide variety of Turkish EFL classes at different 

levels, at different stages in the school year, more 

appropriate results related to the verbal interaction 

patterns of EFL teachers in Turkey, in general, can 

be obtained. This might help the Ministry of Education 

in planning 

according to 

study requires 

in-service 

the needs 

a r c st~ ar c h 

teacher training programmes 

of teachers. However such a 

group. 
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In fact during the data collection, preparation 

and matrix plotting, the abserver experienced great 

difficulties. A computer program in order to facilitate 

processes used with the observational system can be 

developed. 

In this study the verbal behavior of the given 

classrooms were observed us ing tap e recording. Further 

research can be conducted about the analysis and comparison 

of both verbal and non-verbal classroom behavior of 

new and experienced FL teachers by making video recordings. 

Anather area for further research can be the 

observation of verbal behavior in the classrooms of 

FL teachers teaching communicatively and those teaching 

in a traditional way. 
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Appendix A-l 

Material : Streamline Departures Da te: 12/12/1988 Name: GN 
Lesson 2 

Sit:_ıa:ioıı : Commcınd Forms 

ı 2 3 4 5 6 7 8 9 10 ll 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 

l C' J:'f1L'1l'~'JI~t zJL''}'tıl ~,tl ~tt;~,_][",] 61 ..ırıJı'1i6Jt' 1L' ıld6\9 1(\'t1 l z\aJ~,J~it j~tt .ı~ L''İ',J 
~ r::Jrj:p~::ı ı:J ı::1;~ı::pı,),Jı,:{.J ~ ı6J ~:)L:J ı.Sl~1r~ ~) ~] r::ır~:':p Pt1ıJ ~~ r91 r~ ~~ P ;11 ,:,i::ı,:rl6:ı;:ıp r'Jfl:ır~:1 
4 6] ~a1 sa1 ıı]~l 5m ıı,lt; ı.ıı1 ı;, 6' ltıJ~al6a\'-6a,·6a!-6 lj ı.s1 Ls ls} :ı.ı]Lu]L6a 9a16J6aJ6 l<J1 9ı l<J] ı:qla ıo,h,~m,5]Ls~ı'18J ll a,'-9a., 
5 9 9a so-lıı sJ ııJ JJ ııJ~ sJ 6 9a] a19a1 a]6), 6 s.J 7J 5 lJ: 7 9J ı.l9:17 9) ~ ~ 9 9 4J sJ rj l~a.lıs a-l9a-l2 ı o) aJ 

~ 1
J :~h ~~~h1~!:J ~f,:ı :+J :~:ı:~;,f~f:-hbr:~b ~:ı~ r::ı~~;'J:J1:ı 1:J ~h [J ~ ı,~d,~:ı ':ı~:r ~:ı ~J ;1 ~Ji:' 

: L;J :)[:i:h s 1
:, 

1
J ~] 1;J ~ r:r:J~J ~J ;J~~~ s~I~ ~:b~~ ~:d:h 1:1 :ı 1:1 ~ [:J~jı~~:J~:b ~:b :l) ~) ıo Iıı1I;:l'J~ı ~"11,1 L~ı:lıJL'Jı;;_h ~, ~Jçı r6,ı,J kıl,"'~ıı,/u~lızJ' L,1[";:-~a}ı~/9ı t9/9/9]I,, Ç, 6:1q~:r;J ısp1tıJ9a~l3~)::_tı]r:;<ı ıı 19at9]5 fı:Yal[s 1ıı 1ıl.ı, 6 [ıı~7a-lfm~9all2 16~f'~r4 1J,smJ~ılf2 Is 16a\6)t9al~ı 6at7 19 [9 L9 

5
9 ısJf.J[sJıaaJ[ s Jsp-ırı~{9 s l~Jl9 ~al 

12 !7 L7a 5] 5 9 l lıı ll 6 7 Sa loa 5 Lı:J 1.8 6 Ls 41 t.:la 2 '-9a '-9a ,lt, i6a ,'11l9 9 9 5 4] 5m l l Ls '-9 'ı.J ~ 5 lı; 

:: r:~J C, d~~ kJ~Jc c: ô cPc;\:)~~1~ô3:~ı:J~JtJC~~~~J~~~'~ d d L ci:a d8~~~~ ı') ı: ı: ~ r:~~~ 
15 ı'1[ J ( +:P ,] ı')d+~:J ~)l,)~J c) ~:q; ']ı ;p~~ıl ı ,:ı d ~(:ı( l1ı'\'1 ['1 !J ı'1 t]~ J CJ t~ ':J!';e2 cY1 ~Jk] çJ 
~~ y:Jı:J,~Jr;;\;:~:J1::ıı9;,:~t:ı~:1 ~':f1 ı':ı:Jf~))ıSı:;ı 1J L::ı;J[J;J A'Jı:J~J (ıı:ı ı:1 ı~t3 L'1 t:P ı:1r'ı,.:ıp,:ıı'~r'J~:J 
18 l9 5 Ls, ıı,ııLıı!ıjcııılu 6 Lı~'-71 ıı9al9a.Lz 4, lı-bıl0-j6 s, s1L7a 6 LtJ~uıı4.J 9}'-91 91 5')51 5] ıoaprJ3Jssılz G Lsa!-9] 5] 5r1 
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Appendix A-2 
Material : Streamline Departures Date: 12/12/1988 Name: GN 

Lesson l 

Situation : Command Forms 

l 2 3 4 S 6 7 8 9 lO ll 12 13 14 lS 16 17 18 19 20 21 22 23 24 2S 26 27 28 29 30 31 32 33 34 3S 36 37 38 39 40 41 42 43 44 4S 

l co (sr.l(ll.l{ll t9a tll J[6aJ[6 j [S J(gJ [4 J flllf9alfg 1 ( j [6j [ 7 j fllj(6 J rllrllj[ll J(6 J[ Ba} ıı[ıı (8 J fa[6 .l[ 6aJ[9a [9at9aJ
1
smtllj[ll jl6ats J ca[salısa[2 j tJ c J ( J 

2 llafr]ll)6) 6atal9a1Smfl3a}l2]1J61Saf1 sı 7'lll9a17) 6] S18r]S] 6]Sa]llJ2]9aı9a]6a112]6a18jllllll9a]6] 6] 61Smtl 919191 
3 [llaSr[ll 7 [ll 9a 6a[Sm S [3a 6 (7 6 [8 9J[ll}flll(m 9a 6 c {6 [Sa 4 6a 8 ll 6a 6a 2 9a ll 9a 2 6J6aj4 8 [8 BaBa 8 [9 [9 9 
4 lla][Sr) llf6] 12!2] [9a] 6] [6] s ](llJlti] ls 1 6] [ 71 Sa] Sa] ll ıl s] [ll) 9aı Bl 8r](saJ6l r ıofs )[6a](9af2,[6al[ı~L6J[6 ıf6 l[Ba]C{ 2] 2] [7a][2] [61 9] 91 [9J 
S [7 Sr ll 6 (6a 7 [6 6 6 4 [6 8 [12lr8 ıoJ6 8 ll S fll 9a 8 Br 9 8 ll ll 8 6a 6J 9ah J S 6al 12}6 S 6 (8 8 4 8 9 9 9 
6 Sr][Srlsr](9a] 9aflll 6aJ71 [8 }[ll] ll]lsl l0ı'6J (6a]{ll]{8 J [6 1(s J 6l(9af3aJ3aJ[ S][ soJ7 J( safsaJ9ajsaf6a)[ıı{sa)\9a)[6} {6 )(6l8] 7af616J C 19] {9} (9) 
7 [Ba Srfr 6 (12 6a(llc (Sa(Smrllral7 8 [9afll{8 f9a1ıl[9al9a[8 4 8 (8 Sa Sa 7 6a 6a 6a(ll Sm 7a 8 (12 8 carlO Sm 8 {Ba 9 {9 [9 
8 Sr](llafrr 9aıll1[9a)l6at] 8 ı 6aJ llJ ll}l J (ll} 6a] 81llJ'-9a](ııj 9aJ9a) s) ( 4 f Sm] 3a][ llf6aJs 1(9af9a)[llJ 4) [8a)(6aJ[2 J 9afıoJ llJ 8a}saf7aJ 4 1(9) 9 J 9) 
9 [sr ııa7 J6aJ6aJfıı!ll s Ca19aCa[lll6 [ll[9a[llll 9a 6 9a ll[s [ll 8a 9 6a s (3a16a(6a 6 (4 sm 9a(ı2Cı s 6 [2 (sm s 8aı9 C 9 
10 )r{ııa~7 ~[9+'tJ"'J['"J'J laJ""tJ

10
]
9"J 6

) '•J++h(ll] 'ı +'"H6•h 6'f'•J'+"ı'J 18+J"1 6 f7•h 6 }+1{, i'J 'ı[,] 
u [sr[ııa[ıı 6a[ll(9a[ıı[s [3 (9a[ıo[s rıı( fııfııCa[9a[9a( [ll(ı~[ııea(aJ6a[6a(6a(6a 9aCafs [sm[ll[3a[6a[B (7a(m[6a[6J(so[9 [9 [9 
12 7]7]lla aJll1ll]ll]SaJ6l6a 816]LııJll]8J 6)7l9a 11)9] 7l5)6] 6]6a 8)8J8l6a)(6a 7lS}8a 7] 6aJ9aJ7aJ8J Ba 6] 8]So]9J9J 9) 
U 5c 5c llaı;2 5m ll 6a 8 ll 9alııla 8 ll 6 8 lll ,.J ll 5 ııl 5 fl ı:t" 7a 8 6,1 6a 9a]6,ı 6a ,J 7 8 6a 8 4 [4 ı 8 7a 6 9 9 9 
14 (Sr)(srJııa~a][Sm)(6J[9a]{4] fııJ6aJlli6l7aJllf8J [3af lllllJııf S) [Sı[ ııJ3a] llJ 8l7a~Sa~81(6a][6aj9a1[9aJ8a[]lll2 J{9af7aJ7aJ 8a]f91(8 J [6/9] [9] (9] 
lS (Sr Sr llaBa 6a 6a (llL (8 9a 6 [4 (8 5m 6 [ll 6 9 9a S ll S 4 9 2 [lO 6a 6a 9a 9a 6a ll Sm 6a(6a[6a(8 8 [12 Sct[6 c 9 [9 [9 
16 5r)( ııJ]ııaJ(l ll6a]{9a) lDı 6] 3a](llf6 J BJ 6) [ ll1ts1 ll f9a~S] ( 2l(SJ (7 ][S J[ s ls)( 3a)8 J8 ](6aJ~af6af9af6a1rsa 1[9aJ 8] 9afaJ 3a111](5ml8] 9] [ 9] 9

1 
91 

17 (SrllaSrll[9a6alDB[8a(llll7 8f7 6[llSm9 llC 7 ns s 6a7alD[B 9a9a6a9aSm(4[12(Ba(B(6a(ll(a6(9C 9(9 
ı~ s)sJ 71(6 1 ııJl9af6 ]lı oj s16a](Bj(saFa 7 )[ 8] 6 f srrı~ s) ( ııJ s) (ııf ll t4ı( 6aJ6aJıı{~ ] ıo}6a~ 6aj9aJ6afsa] s1 6aJ 6aJ 7a] 6] 4] 9) [ BaJ 9) 9] f 9] 9) 
ı' ,,l,,L.ı 6aı 6, 6a 6 , ll ,, ıo 6 ıı 7 l' " [''"[ 5 , 5 ll ı ı-s< a [" tll r" 8 ,, ,, ız ,, ''"c'' [8 l''r ""c" ı"· [6 [' r' c ı' C 
20 [ srı(srılı, [6a,Ça1[9a,t7, [9al[61 [2, [7a{6aı{9aılıııs1lll1 ııısohı,lllıçaı(6l (41( sı l016aı'8ı[ 21 [71 (6at6at6a{8a121 21 9aı7a181 61 Smı8aı9ı 91 91 101 
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-i Appendix A-3 

Material Streamline Departures Date: 6/12/1988 Name: GN 
Situation Teaching Imperatives 

l 2 3 4 5 6 7 8 9 lO ll 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 

1 [lO ealer(6 j[6a[ 9atl2[9a[8aj(9a[ 9aJ 6 J 8 J [4 j[B J[ 7 J [4 J [8)(9 \9 j [8aj(5pt9al6aj[6atllJ(6aJ 6al6at5o}9aj 9aj 4 j [ 2 j (BalsaJ 5mlsl 7aJ 5mJ 5pJ Bal 6j [ 8 J 5m J 

2 5r]5l 5r16a]9a]6a] 6afm\6]6] 2 J{B fs 1sara) B]BJ5mt ] 5pra )9a\6a 1ıı1 9a] 7a] 9a][9a]~a]l 1 [7} [9afıo1 4] 5m][sm1[saf5m][Ba][ sa][ spf4 ]l5m]5a][Ba] 
3 (re~crcae2[9a[9a[Ba[6a[6 (2 Ca(a[2 {8 Ca[4- (Ba 8 \9 [Ba 5p 9a ll 6a 9a 6a 6a 6a ıl 9 9al4 8 Ba salsm 8 Ba 5 5~8 Ba 6 4 
4 5r] 5r)5r] 6a16aJ6ararmfa]l216afaJ B)l2]5ml8 ]B J 2} [5pfP] 91[9 {6al7 ][9a~9af9a!9af9afıof9] ~alıol]B] (5m][7afsafsa!7aJ[Ba~5p~ 4l5m~4 I ı o] 
5 (r[5rer[9al9a[Ba[9 [Bafl2[6 [sa s [s l4 {saea[2 [6 sm 19 [5p[5p[9a[7 [ll 7 [6a[6aJ2a(ıo s f9a(B [s [Ba(smem[7a[B [5p(5p[B [sa s !sa 
6 5r]5rfr]6a]6afaf 1smfa]B faJ5a)2)11]5m]4] 5mtJ fsa]'spr )9J6af 16af7] 9a]9a !12t fs] 9afaf) 5m}Ba]Ba]B] ll] 5] 5ptJ 5pf41Ba] 
7 rrer[5r(9a[9a[6a[6\.8a[6a[9a[6 ca[6a[11[8a[8 (8a[6 cm[llc ep(9a(6a(Ba[5 {6aea[6aCm( Cal8 (6 t8a(2 em[3 [8 [5 [4p[8 [5p[8a[3 
s 6] 5rfrtaJ6afafJs:fJ 6at )5) s]11]5] 7a]5mt 1 sayı]ıor tafal6a]6a)9a)ı2fa]Baf] 9afmt)5m)5m]Ba]2] s] 6arı)s1 7 14 tJ 9 (6 (5r[5r(9a(6a[6a(5 [8a[7 [8 [11(6 (8 {11[4 (8 (8a(5p[9 (9 (l0[5p[9a{6a[8a(9a{l2(ll(6a(5m(7 [9a(8 [8 (8a(8a[5 (8 [8a(Ba[4p[4 (5pl5m(5 
10 6] 5r] 5r] 6a]6af ]9afm)6a] 9a]6l8) 3a] ıı] s] 9 fa] l2fpfpr] 91llra16ayı] 6a] 6afa] Bat] 9afmJB) 5m] 6 J 5] 2J 4c] 6a]B) Bafp)BaJ Ba J 
ll [6 (5r(5r(9a(6a(6a(l2(8a(9af6a 6ae [6 {11(5m[5m(7a(9 [9 (4 (9 (5p(ll(6a(9a(9 f9aca(6a(5 6 (9a(Ba(2 (8a(5m(9 [8 [8 (8a(5a 4 (p(4 (7 
12 6] 5r]5rf )9a] 9afa] 5mJl2J BJ9a) Ba) s J 418 1sa] SmfpJ sp] 9] 9) ıorafatata 6a]6afa] s ](9aJ9afm] 2] Sm] Bal9] 3] 4ctatpiBJSp]B] s ) 
13 l6 ('r(Sr(6a(6a~6a[2 (8a(2 (9a(6a(4 (R [ll[Sm(4 (8a(4 c (9 (5peO(ll[6 (9aL9at9a(aea(6 [9af9a[8al4 [Ba(Sm( (8 [8 [Ba(B {2 cp[2 (3 
14 so] 5rfr]9a]9afa] 6a]5mt] ız]9afmraJ 6] sa]s] sm] s) sp] llr) 9 ]6afatara 6al2a1 ı2tı 9a\l<Jafmlsa]lsm1saf] 2ls] 6a]4ptpfpf 14] 
15 c. (5r[Sr[6a(6a(6a(9a(8a(8a[6a(6a(4 (8 tB (Sm(2 caea(9 (9 ( 5p(Sp(6a[ll(9a 9af9al12fS f9af9a(9a(Ba(Ba(Ba(Sm[9 (4p(S (SorS (8 [S (Sm(B 
16 5rrrı 5rta19afa] 6a] 5m] 2] 8] 9a] ~1 7a16) 8a1s] Sm] 8] 5p] 9 J 12] ll raı11ıllf6a 2112 9111 9a1l<Jafm] 21 5m1sar] 8a1S] 4p 41 5] S] Bat ı 
17 [5rerr5rl6a(6al6a[9a(Bar6acar6a(~ Cots (':ım[10[8a[8 t9 e2e e1['.ıa[6a[ll19a{6af6a( [ll\9acar8a[6 fsacmr3 (4c[8 [8al8 [s (s (6a(8a 
18 91 Sr1Sr19a] 9ara) 6a15mraJ 2] 9a]BJ 8 J 6) Ba] S 1 5nı1 z 1 sa 1 12] S~ 6a ]ll ra16a Jl21~a 9a)ll ı ll r] 9a141 5m1Sm18al2] 4cf1 4p] 5] 91 4] Sap] 
19 c \5r(Sr(6a(9a(6a(9a(8a(2 rB [6a 7a(5mt8 (4 (4 (8a[5p 5p(4 (.12 9a(4 f6a(9ae2(6a{6a(llı11e ~a(B (8al8aem(8 lB e lBa(S [9 [6 (6ae 
20 S'\Srısr17aı6aı9aı6a,Smı7!9al9al~a\8al6\ 4\ Bl 5m191 (4111p l(6aısapaııı-pıı9a1\Jalsopıpı 41 sı 5mrnıı8a181 7a151 5pl.:ı.1 Sml lll8apoı 
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..... Appendix A-4 

Material : Streamline Departures 

Situation : Teaching Imperatives 

2 word verbs "Turn (the light) on" 

Turn (it) on 

Substitute direct object 

Date: 7/12/1988 Name: GN 

1 2 3 4 5 6 7 B 9 101112131415161718192021222324252627282930313233343536373839404142434445 

ı coı.61r9a16aJ~21fJ sa1t2{1~4Jt ııll5J 2J sJ 2J 4p.lgJ (+~~4p·hJs.l z-1 6J J rr-1 J 7JııJJ 5mf-olsJ sal sJ 9J5m.l5n._ı6J ,J 9J 9J 9J sa--1 

: ::ı~J :J ":ı ::d:ı :~ :~ :J ':ı~J. "; ~ ~J ~):~~~:h~)~]~] S tıj ı, :r~1 ~±] 4 )~:ı~:ı :ı~~~ ~J ::C:t:b ~~ı ~l~ ~) 
; [::b1:ıl::b :ı i':J1:h ~] ~~h~J ~~":ı ~:JZ:f.J~J~:bS ~) 1'±ı p ~~h ~;l;J ~~: ~~J~ı ~ ı;:ı~:ı~l1 ~ I:ı ~h 1::ı 
: ı :Jr:J1:J 1:J~ 1:~~:f:j~ ~ ~J ~ô ~~ "] ~~~~ ~JS ~:F.:l:J~:ıS r~ ~ ı,~} 4j~f1 ~:n S 1~ 1:ı ~Jl,J!:b~ı ~h~ 5 
B lo),,[, [,lı''J~"Jr,~r.;,I,Jl"lı..} L tl L,JC1rs:tJ L, ~ C:J, ~~)"ı ~Lı,[, ra,C\ts:f iBayr,J~' ~ r."ı~:r,:J~:.~or.;) ı.; ı., ~Lu, 
9 r'"h'J)"ı"t' I'oı'J~fı' ı~(ı" [:~ !")r')f)6 ~[' dalJ.,J~J?['~f'afa1J~j' ~Jf]~tı:ı;~a\9 ['][,ı f''[,ı.J 
:: [::ı :ı [:Jr::pl :Jr:~[; ı [J tı ~~J ı~ i~ ,:J[,:ı:1:~ ;Jr,J~ J::ı~:J ;;;ı_:;) [:Jr:1 ~\::ı,.ı [5;,ıiJ ı'1P ı"\,:f mi:;::p [~\:ı ı:~ ,:,ı 
12 Ba2 5m6allBar~pllll]B}4~'-ıj~~uls,6:1~ 3a.~a~P-,7a!-9~1;7{:[lsa1 2 sLıosa}7J!<ı6 6 tı.,l21 Ltl--yJBj9 9J9L9 9-ıL5r 
:: d~ı:a!!d::d:;1ı::ı: ~ r: t,r"b::ı~Jc,Pı::d:.ı~'ı:~r:\'"r1?,~J':t~"'? ~1r,Jl, ~·t ı" ı:1C r:1 ıJt\:;: 
15 

CmjL. a\s] E9Jf1 
15pl; JI, r'~ı"J['\'~r']rJ l1 ı"Jt~ı'1 [~ ı'Jr"Jı,J t:ı'J~\~ ?ı,) ı ,JI,~'J,J[J /~ ı":ıf;;)p ['l ı'1 ı'1 IJ lJ ~ıa J 

16 Sa 6J 5] 9J 5 {5m~ 5] t5m BJ BJ'vl 4] 8 B] ~6a1 ıot B 4~ '7a 4ı ~:( 58.j ıo1 s] LJı 6 trı 1<-s 8\ 6] 4a,Ls~ J._;:l~J 4] 9] ~J 91 9J 91 5r 

:: ı::\~ [:ı: ~~d~:,k~ ö~r;ic ı"·t't;Jr~tı:'1aJr: ~ :rttı:'ı.~:4i~'t ı"tt:];:r: ı: r.: ı~ c ı:~tJ 
" t'"'~ :~J l'J r'al ,:T ;~!' 1t3 rJA,]tJr\']L) r+\,J(ıJf~ l"j '"~'1rJ ['] fJr"Jr'}JL\ J !1 Jf ı'1 ı'j'JfJ !'1 r'1 t'l lJ ıs)ı,,J 
'o "i ~·ı'"aı''t 1\~"ı 'ı ı ~ "''ıl ~ '""ı ~ "~ "'r"ı' 1 '1 ' ı ~ 41 '1 "ı 'ı "ı ~ ı,[' ·n "ı "ı JJ,;ı '"'t'f1 "l "1 'ı ı ı,;· ı ~o ı 
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Appendix A-S 

Material : Streamline Departures Date: lS/lZ/1988 Name: GN 
Situation : Grammar "Is there ... ? /Are there ... ?" 

Teaching a Christmas Song 

ı z 3 4 s 6 7 s 9 ıo ıı ız 13 14 ıs 16 17 ıs 19 zo zı zz Z3 Z4 zs Z6 Z7 zs Z9 30 31 3Z 33 34 3S 36 37 38 39 40 41 4Z 43 44 4S 

ı lO BJ 9J 71 sm1rBJ sJ sJ 6J sl 3aj!JJCJ 9J 91 9J 9J 3J lj lj SJ BJ 4J Smj3aj8J BJ sJ Sm.lllJsalz 1 sJ sl SJ 4cJScJSJ 8al8aJ8al8aj8aj8aJBa1 

z [s] (3a]~] ~lf9] L3aJ[3afJ lsmfsJ (4l~a1 sm1{9] [9] [9] [9) [ıol9l tıJ[4) [314J fs] (4) [3aJsa){9al6aJ[B) (3sı[3aJz] ls) [4) [sa}scfs) lsm{saJsa{sa][sai6l[Bal 
3 S [4 S (9a lS r3 [4 8 [Sm 6 lO ızJ smJ 9 [9 9 9 ll S [l 8 Z (4 [9 8 6 7a 4 8 Z [6 J 6 6 [3 9 Sc Sc S lSa 

1
sa Ba f8a Sa 6 [Sa 

4 [s] 8 
,[,] '] 'l"'i "1['')' h [,] [,] (,+ı 'l (,] [,] [,] lıır/'efı •ı 'l Ll ı. )['+ı [ '+ı•ılı1ııı +ı (•++ l 'ml '+ı~ıı+Jsalaal 

S (Smf3aJ9 [lZ~S flll3a[4 [S fS [S S [Sm 9 9 [9 9 S l [l lBa Sf3d[s S [3a 4 8 6a 6a S 8 8 li S rZa{Sc[9 !Sa BaBa Sa 6 Sa Ba 
6 SmJ!ıJ] [9aJ6 s]liJaJ~) 4] 9]l9] 9l[J 6][9][9] 9][,h[ı] l]81[,a 4] 'J[7a]!J~a][3ah[ıı]~ah[B]~][')lız]5c]5p 5++++lBalBa] 
7 Sm 4 4 Sm 4 6 8 9 S 3~ 9 9 9 9 6 6 l l Sa 4 4 S 11[6 3a 4 6J 8 7a 3a So 8 ll Sc ll Sp Sa(Sa[Ba Sa{6 (Ba[Sa 
s [s]f4J[s] lsmll [,lCa}+al"ılı Gır'ı ~][,h[,] [,ı[ı++1r'ı[•ı['l [,ı ,,l,JL lsıl'+ı r, J ı,++)[,++"l\Sm]BaJsaJsa]Sa]Ba) Bal 
9 c l8 f4 9afS [3af4 8 f S {9 l~f9 c f9 19 [S 9Jer llf4 7JeJc (~f3a 6 [ll S ep S S [Sm(S (ll Sc Sc[So Sal6 Sa Sa SatSa Sa 
10 9 J 3a,l4] [9a19] ZaJie ][3atJ L9] l9l Gj~J 'J ":>] '] +a]5+]'sis J"'J 4] 9aJ~] [,m] •ı ['"]+] [, J 5a]8a]'j (,+] 5+mı'ı[++a] sa{ sa] 
ll 9a 3Js 9a 9 Z 7a 4 6 S sJ 9 9 9 9 9 ll fl Sr So fJ 3a 4 S S S Sm 6a Sm S 4 ll ll S Sc Sc 5m Sm sJsa Sa Sa Sa[Sa 
ız [9] [~] [3J9a]3J~a)~] [sJ [6] fs] [s][,] [,h[,J['J ~] ııhÇmJ')[•] C ]['ah l,J['m]Cj6 }['+ı l.1I,1 la 1[ıı/5cJı+++++ı lsaıÇi sa] 
l3 c l9 f9 Jl [9 6a [4 (4 [9 9 fS (9 [9 [9 9 [9 Sa (ll [9 [Sm [Sm S r7a (4 6 (S fll (3 ca Sm 6 ea S lsJ [llf9 lSc [Sm (m [Saf6 6 [Scı Sa lSa 
14 s 1s ]L<,ıat ] .u/sm] s] s] s] ls] lsc_r] 9] 9] (9] 91[3a] ıı] 9] s J sa}3a] s] s ][6l 7cJlc;] Sm) 6a}sm)1ı~ 6 J ÇafaJ ıı Sc] 91 4\ S alsa 6\ fsa] saf sa] Sa] 
lS [Sm 9a rll 9a [li [Sm [8- r 3a [9 (9 [5 [s [9 [9 9 I~ s 6 9 [s r4 {4 t 3a Sm e s lS m [s [ll [s s [6 rs [ll 4c ep (9al[sa Ba s rJ Saf8a [Sa 8a 
16 s]~ajı.;ıJ[s] s] 1~3JSo]SJ S]Sl9J 9] 9][9] 9J[s][6J[s] 6]Ls 1 s]sa](4]fsmjıo}3a]9llOJ6) sc;fs1 s)Ls) ll}fsa1ll]9aJSa]Ç}fsmJ[Sa 8a]safsr1 17 [4 4 4 14 L e r So r9 s sal 5 9 9 9 t s 7 s 6 3J 3a 9a s 6 4 s 5 s s sJ 7J s s [ll s~[So 6 Sa Sa 6 Sa Sa(Sa Sr 
ıs 4] tlıı)ls) ıi]lso] 91[5o]l<J] [9] (SaJÇ] ~] [,] ~] 'J [,] [l][,h [,J l/4l3a}a1 6,:l•ı[5oH8}7':iaaJ3ah ııJsı 5+++++·h '] [,,] 
19 c [S [ll ea ll eo lO [So [S [9 [Sa fS [9 c 9 9 S 9 Sa rS 3 1s lS f4 3J(4 ',.Sa [So f3a 3a S 6 ll (S [ll (ScJ[So [Sa ISa Sa Sa Sa {Sa ( 6 Sr 
zo 4131llllsmfol41ı416191919allt;19191I91[91[91[9aı~a\91Ll 3apa14ıı[6 1 ll+s 1 smılılı[4l(s 1 [s}6ı9lll19lsısm\6ı[sa1[scrıÇaısaı6ılıo1 
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Appendix A-6 
Material : Streamline Departuras Date: lS/12/1988 Name: GN 
Situation : Teaching Reading 

Review of Command Forms 

ı 2 3 4 s 6 7 8 9 l0lll213141Sl6l7181920212223242S2627282930313233343S3637383940414243444S 
ı ıoem(4J sJ 4J 6ıfsJ 3a1s1 sr1

16ı 21 si9a[salscJslr41 sı 4J sJ[4ı[6 Jsj 2jl6JCSa16aje\4Jr9Jrj 9J 9\9\9JI4J sJ 2J 6ajrsj 6J 6ı 91f9J 
2 fso]sm]s ][sa][s ]{9] 2J(41{4 ](sa16,(6 ]{sıı 9a]s ][s ]lıı]sls 1fsa\7aJSa]s 1l7 :\[6] Sm]2 +]s] ı or 1 9](9J[9) 9] 9) 8)[2][ 6][4) 2][8][6) [9] 9] 
3 [So Sm 4 [4p 2 (12(3 4l8 em Bi6 fsrJ9a S [Smfll 2 [SfSo 8 So sJ{sa 8 [8 6a{8 [6 \8a{sc19 9 9 [9 [9 [2 6 [8 [8 [6 [2 6 9 9 
4 So1sm\sjsls] s] 6fs]sa]6 1[srf6 1Lsr](9a][s] Sm 7{sJ s 6{2][so{llfaJ[2] s1[sfa]So]3a]sof9)(9](9) 9] 9] 6][s 1s1s 1sm]6](9](9l[9l 
S So Sm 12 2 3 (S [Sm 12[6 [Sm Br 8~8r(9a 6 \Sa ll S {4 (Sm 6 9a 6 8 6 8 (7a 8 [So S [So 9 9 9 (9 [9 (8 (7a[2 (6a Sa 8 (9 {9 (9 · 

6 [6 ]['++h•ı '+] 5m]'+++d'·d+ı 'j'•H'·f+ ]['ı{,] sls 1soJsar )[9 f9 Jl9l 9] 9] ıo]s) 6] 6afsmfsa]9] 9] 9] 
7 6 emr4p[8 (s [8 (Sm[S {8a(8r[8r[8r(8r[9a[8a{8a[6 [8 ear4 [8 (9a 8al6 e 12 [8 {6a[l ea[9 c 9l9 {9 c ~6a[7 ~8 [8 (8al6al9 [9 19 
8 Lı] '•]'"]4"]' J a J''j''J'm]a'ı '']'"'ı''] '']'•]'] '•]'"]' J a )' ]6 ]['•]'] z] 6] z] 6a]'"J' ı"J 'h 'J ,1 'J ıoy] sa]s ]2) sa] 9] 91 9] 
9 [ 7 (Sm(S (8 (8a[10{4 (8 (Sa{Sr {Br 8 J(srca(Sa S lSa Sm\8 ( 2 ca(S (8 {2 l6 f6 f6 [8 [Sm[8a[9 [9 ( 9 t9 {9 c (6 (6 [llf6al6 (6ac [9 j[9 
ıo 61smJs] 4] 3aJs] 4] 2 1 6 1 sr1 sr~7a]sr]9ar{spfm~sm]2 1 4 1 6 1 2 J sm]2] 6]ls] s) 7a smf] 9] 9] 9] 9] 9] so]sjs] 41s161sar] 9)9] 
ll [Sm['Jme (4 ( 4 c [8 [4p{6 [sı_J[sr[Sm[Br[6 [s ep 8a[6 [8 (6 co[6 [Sa\6 [6 18 fs 8 ]4 [6 [9 c [9 [9 r [6 [10[4 {8a(8 Cal6al9 [9 r 
12 smfmtpJs]stlB]4p 61sr]Br)s]sormr] spf9Jsmt]B)6]s] smJs] 6] 7a 6a12fsayıfJ9]91 9]7] 6 1 6aJıof) 2lıı]saf] 9)9] 
ı3 [sm(sm[s [s(3 [4 4 (slsrfJrfsr 2Co(sa[4l4 9 (sarsC (s 2 [safs {6 ea 6a[s[4 ll9 9 9 r9 [9 [sm(6 [6 (s (6a[9 (6a[9 r9 ( 
14 5mf] 4p] 2) 6 ]sJ[s 1 7a lsr]'sr srfsr1sof]saJsfsa] s] 2] 7aJ8j[6] Sm]2] s] Ls] (ıo] 7aJ s J7 ]f9][9 {9) LJ] 9) Sa11or J6) s ] s l Saf]l9] 9J 
ıs rsm[5 ls [4 (Sml8 {sJ 6{8r[8r Br Srcoc f4p[8C s(s(s [7a 6 Br 2 fs {s 8 seac c (9 [9 [9 c rmı6al7a[8 (2 {ll 6 9 [9 ls 
16 lsmt 1 ıoJ4] sa]Sat/s1srJsrfsrtsr]6] sp1sa]3arafs]s] 4)sls][smf6Jls]Ls/sl[213]sor]9] 9)9]9]8aJ1o]s] s] s] lııfsa'9]9] So) 
17 cm(Ba 8 (4 fSm(4 (~ (7 t8r(Br(8r Br 6 [4p(9 (2 e c( s 8 6[2 [Sa 8 [2 r6 {So[6ac( So 9 9 9 [9 ( [Sml6 (2 [2(2 lll 6a 9 [9 'io 
lll '•]

4 ]l''J"]ln,}' ] 7'J''1 '']8']'++']"'j'J 4
] 'J 4 ı +·h 61 2 

][
2

] 
6

] 
6

] 
8

] '] 
4

) +h('] '] '] ''1"] '"]8
] ''] 'J [clah 'l'"J 

19 (Sm(S 2 (4 \Sm 8 (8 (8 (8r{6 [8r(8r(9ac e (8ae c ( 4 (6 9af8 [6 [6 ~6 (8 2 {8 eo(So 9 re c ı9 [Smear4 (a[6a\8 '6a 9 9 cr 
20 Sml41~4pıB1Baf4ısalsaısrı6ı srısrı9a14l9aVl sı sı sı s·hat21 s1 sı sı sı\6a121 10161[91 91 9191 91 saı6ısı sı sı3a\8~91 \9ııoı 
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Appendix A-7 

1"1aterial : Streamline Departures 

Situ2tion : Review of giving Commands Date: 13/l2/l9SS Name: GN 
Teaching Reading 
Listening Comprehension 

1 2 3 4 S 6 7 S 9 lO ll 12 13 14 lS 16 17 lS 19 20 21 22 23 24 2S 26 27 2S 29 30 31 32 33 34 3S 36 37 3S 39 40 41 42 43 44 4S 

ı [ıo sJ (aJ6aJr1-ıJ 6afJlııJ ~J9)9a{sJ sJ(~ 9a-lı~ 9J 4J salsJ sJ ıJ tJt9JC\9J(JY9Jl6J[sJ[sJ
1
J ıoahJrsal~ t16JtsJ smJfj sJy9J9aJ4.J 

: ::h ::b ~:E:ı 1 ~]:~~h :J :l:J : j~:ı~ ı ~ı ~:ıl::d:ı ~J 1:J :ı ~ ' /'ı 6
1 :J e ~ ~ı,J"J. ~ ::t:ı:mb ;1 ~) ;tı ~:ı 

~ 1 :J1~'] ~:ı ~j ~:b ç:ı Ç)[:JS~ 1:h ~j 1':] ~i~ ~)~~b!,) 1:/'J~J ~ ) ~ S ~l:J J ~J ~~~) [:fJ 9smj~] ~j Çj ~,~~ ~lj 
~ ~j :?::b ~:b'J~:b~J1:J ~J ~J ~J ~J~:h ~J~h ~J :, ~:ı :ı ~ ~ 1:ı Lı~ ~J1:ı ~ı ~~b~h ~J9':ı~;1:J [;1 ~ 1 ~J~:h 
: 

1
:, ~J ~:b l:ı :ı ~:b~ 'b~:d: J 1:1 1:~ çı S ~ı ~:ı S :ı 1:{:~) ) ~ ıJ ~J ~ ~J ~'lS ~~'EjC,:ıHı ~J) ~ 1:J ~J~~'J 

lO lsa, Lıı ~:ıt, ("ı~'[, ı,[, c ,ı:;, lo [,,[, ~ ı, c ç ç lıı ~ G ~ r;J t [, ç ~ t [, l, b lıo ç 1, [, 4 ı ~m t ~'ı.] uj ı, ,ca~;, 
ıı lsmlt]l9 r9)r9alr9~1ııJrı~ ıJrs)[9Jr6J[9Jr~ CJJsJ[J r1J,sJtJ ıl~rsJC [91 rJ ,9] _J 6JrıJr6] r116Jl6J[9JrsJTıJ[sal1s1tsJ1sa[9lf [9af5Jr4J 
12 ıı, ıı, 121 ~'14>cı4ia 7 '-6a ~als 7 lt; s 'b ll s j Lu l._t ı ı lı lı W] 6 9 '91 "9 ~- Lı ı, Ltı l6 ~ l 9j s '-9a .~ Sm Smf9a., "Yrı; SPJ sı 9J~ 'ila 
u ıJ sJ ul r1-ıJ 9al9:J[J[J 9J 1] sJ 7J ~ [J 9at]e ııl sJ ıl)tJ sJ ) 9) <tl ~ J ~ıJLJ 4] ıl t~ 6 s]~ J 6] 9a] s srnlı3al sJ r9J u sJ 3aj 

:: ~:1~)~J~:ı~:h:Jf:ı''~hb~ıl:J:J~J :J) ~J~ ;} :.ı~h~ )~~:):;[,,h '3~:ı~/::ı~:h~~J~:ı;h:ı:]~J~] 
16 \, j Ç+'i Ç 1 ~ 1 ,., ız1 ~"!Çı Ç 1 ~ /'J[''> L,)Ç~l,J C, [,,][9 J [ııls]aÇJ ~ı ~ı ~ 1.,141 L.§J L [,J (ı;,;sm1lıı)Lsm~j Gi sJ ÇaJ~J ~a1~ 1 

[6] 6J[4l 
17 s 9a 9al 9J ~J ııJ 9ct ~a~ 9a\9al sJ s s J s s-J 5 rB4 6 s s] s 9 r 9.1 rj ır' ? ı-11: 4 .J 5 ,.ıactsa.lıı 9~,6 9 s Sm 9 ı ri. 9al 7 si 
18 lı Ç1~2Çcıl9a[ıı,CJ6;, ÇJ~)s L; ~a[9 ~J~ Lıılsmfıı~ Lsa,~~~~ Ç l9 lı.j[l~[ı [9 Lı~km~ [5 [6 19 smls'l~ Ga4al9)s:f4 
19 Lı)T9cı'~6:Jı,;ı,Je .. Jr.J,., i'"Jı"\")r,Jı,Jı' [J [dls+Jı,l 4J r'V !Jr~~~ ,ı r6 ı• ı'] ,J [, sJr6J[J l'~r'\"J['~ıJr"J,,J,,,Jr" r"~ 
20 ll1~1kJ"\9ı9ı9l~ll1~'\le 1 s1 91'l2\~l9tS1 7lSm\4 1 9ı[sl'o(91 ı~1 ~1'-41s1S{Sll r7t.sm1 s 1 sj"lsısıl_ııl6arı~a.{'Bjl0l 
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Material 

Situation 

Appendix A-8 

: Streamline Departures 

Teaching Dialogue and Vocabulary 
"Rob Dillar isn't happy" 
"What make .. ? /What kind .. ?" 

Date: 13/12/1988 Name: GN 

ı 2 3 4 5 6 7 8 9 101112131415161718192021222324252627282930313233343536373839404142434445 
lı J j 1 j j j J J JJ J l J 1 J ı J j J J ll J J j J J J J J j J J .l J J j J J 1.1 J 

l COfm(Ba-(4 (Baepf [8 tB 18 [5m[l2[8 [8a(5p[8 (a(5m[8r"(5m(Br[5m(m[5mfar8a(l0(4 car8af8r(Br[Br(8 (8 (6 (6 [8 r8 (8 (6a(4 f5a(9 (9"" 
2 6] 5m}7J8] 5mtpt~4]12llz]Bal1J 2] 5mtJ5a)6] BafaJB] 2J 8 J8a]5ml8] 5m}8] 8aJ4J 418r]Br]l0]8l8J8] 8J2] 2) 6] 8)8]5otJ 9) 
3 [6 em 5 {2 Ba 5p 8 tB [12 ll 5oı46 [8 f8a[8 (4p 5 rm 5m 2 8 [l2em(5mtz [8a[2 ( 6 aarsr 2 Br 7J{a e [ll(2 {6 8 c {5 l5o(9 9 
4 6) 5mi8a]4}[2]L1[2] 2] B ][7J [Ba][B) 3]l5m]5a]817] Ba~arJarf7] l2]8afm]6J 5mt] 4 ][B ~4 ]Br][6{sr{6afaJ6] 7 yo]6 {a 1 2 ]5] 5o]9][ 9] 
5 6 l5m 5m~ 6 8 8 6 2 7 5m 8 BaBa 8 5a 4p 7a 2 Br 7 5m(2 5m 5m{Ba 8 8 12Jaa Br 8r(5a 4 [8 8 7a 5o 8r]5J5o[4 (9 9 9 
6 [9afmfsa]2] (6] CpJ2] [5)]a]f5mjaa][B] {5] Cj(21[4} B ~5m~BrJ 2l6 ](B ]615m~Ba]2 ][a)Ll4 ][418r~5atrfa J6l5aJa] [6][8r!6a][5o]ıor J9][ 9] 
7 caem 5m(2 [8 [8 6 [Ba 2 8 5m 8 {4 \4 4p(8 \5a Ba 2 6 (Br 2a 8r(5m 4 4 2 8[8 [Ba Br 8r(2 (10[6 (6[2 6 {Br 8 6 5 c 9(9 
8 9afm~8af) 8] 6I[8J5mja]L ](Ba\2] laa}B][B faJ8][2 ~618r]Br~61arfm{4}[4][8][1J4] 4 1lar~Br]BrfaJ6 ym]6][8r]5 ][8 {5o\9 ] 9f 9] 9] 
9 [9acm 5m(8 [2 {4p1f7a Ba 8 8 5m 4 [3a 4 14p[4 4 [l0(8r[Br(a(Bd2 5m 4 4 2 [8 (8 [Ba[Br 8r(Br(6 (5o(8a 8 Br 5 (2 eo 3a 9 ( 9 ( 9 
10 

'']'+"]']
4

P]
8 'J'"J

1'++{8+] 4 l"J"'J +] '"]'mf] 1 'J":~++ı[+ı '')") 4
] +']"']" J'oJ'"h

1"'1'J6'd'h 'ı 'ı 
ll (9a[5m[5m(6 (10(2 (9 (Ba[B [6 [5m(B [8 (5m(2 [B [5a[5o Br[Brl5m[Br[6( 5 (8 [4 [8 [4 (8 [5 {2[8r(Br{B (9a(Ba[8 [Brf5m[6a!l [6 Cf9(9 
12 ıı]5m)Bafmfl4] s] 5m]ı2rmra]B] 3] 2] 4pf2t t/BrJBr]B ]arlı] 9] 2] aJa] s] 4] 4] 6)Br]2l7a]9afm]B] 2 5mJB fml6J9] 9] 9] 
13 [6 (mr51sal4p[4 ls [s r5m 1aar5m[2l6l4 [s f4pr5m[6 lsrr5m[s15mr1[5l4 [ıol2l4 la r8l6 emı5o[8[6aLaaf2 t6 l6 (7aı5mrıı[9c9r9 
14 61 5m]Ba]5m]8l 8] 2] 5a]ll]6J8a 4] 5m]8 12 818aJ618r 8 B ]8 111 4 J 8] 8110JB] 4] BJ 10}8rJ5mJ2] 8 ]5m 6] 6] 8r]8l5m]llJ9] 9] 9 
15 ııl6 5m Ba 7J4 6 12 5m 5m 5mL Ba 515p 7 5m 8~8)6] 5m 7a;U~Ba 8 7a 5 4 8 l2 10 6 5m 6 6cy8a 8 Br Br 6a 5m 7 9 9 9] 

([( ( [ ([(( t,[( ([[ [[[(L[ ([ ((([ 
16 [7] 5m]Bafmf][B Jla} fa 1a1[aa)8'h [,J~ı [,,h[,,J'']'']5"J' {sm]"]"] 4]\ı ']"] 6ll~l'J lı o]"']" J"ı'J'm]+ ]''J''J'mt ]'] 'ı 'ı 
17 (11(8a[4 [Bae [12{8 (ml(:l[5m{2 8 [Ba[ c e [5m[8r(Br(Ba(6 (8 5m(8 [8 e 8 tl0l5a 6 [10(10(8 (8 (2 (8a(6 [5m(5m[8 (4 (6 (9(9 c 
18 6fmJ815m14pt rı 8J2] 8aJ2l4] 5m]~J8 tp]Ba]Brfmfmfmt t5m]2] 5at](5at15aJ8r]Br110]2] 3a]6] 5m]8] 8 ]8rratJ6] 9] 9] 9] 
19 [5rr.(8a[9 [Ba[B [12 6 [l2(B fmf6 [8 [8af2 ea(4pr5m(Br(8 (8a(8r[5m(5m(4 [6 \7 (8 [6 (6 1ar[0(8r(4 [5l8 (Bae [Br(6 (B (4 (6 (9(9 (9 
20 5mı5mı7ı 5mı5pısı [sı 5mı5m18aı9ı 41 5mpp14pısı 8a15aı7aı6ıl2ı8a15mıBı 5mı'sı2ı sı4ıLsrııoıBrı6ı6ı 2121 61 418121 10,91 91 91101 
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Appendix A-9 

Material : Streamline Departures Date: 8/12/1988 Name: GN 
Situation : Teaching Reading/Listening Comprehension 

Teaching Grammar "There is ... /There are ... " 

1 2 3 4 S 6 7 B 9 10 ll 12 13 14 lS 16 17 18 19 20 21 22 23 24 2S 26 27 28 29 30 31 32 33 34 3S 36 37 38 39 40 41 42 43 44 4S 

ı ıo ı ai~ ,J ,J ,J oJ 6 J sJ ,1 ,J ,J 6 J ,J ,ıı;Ja.l ,,] 5mı9 ,J ,J ,J,,,h,l [ıJ,J 4J ,,.ı sl ıılsJ sJ 9 J ,,J ,J ,Jl,.! ,J 7 J ,ı ,)s,J,.,.! u 1 k J ,,J 
2 Ca1I4p1Sal9] [9J I6} ls<lılııSr]7J l9j\l [4J141 1ı.~\m~ı9! ~al~j~J~a1Lga1~, UJ~JıSa]~J Ç1 tııJlıı][Sp]L3a]l7J Ç1 19] 9] l9J Ls]\~ ~m~~mJ~al~'\ Sm~a] 
3 Ba 8al4p 9 9 [4 ısJpJs 7 6 SJ(ı ı8d ıoal;ıa Smllo..!6 (ı 9aJ9a 9.)7 9 8 8 3:i 6 So ll 8 7 <J-1 9 9 9 S 9J 8 8 f7mlSrJfial(ia 
4 [3a l~ Ls [9 l9 4] 6 ha tl(] [7 lsm t k ıı 1lıaa{sm a t I: ~a, ~)9a ~jlıı [9 I3il~)s ~ [ıı fs 13a k t9 I9 I9 ~ rıı ls l7a s i<ıa tm ıs, lsa 

: GJtı ~ ~1 ı:\: ı: ı:: d:a G1 ~~1 ı:~ t ç't~:1c: ~:c,ıcJc: c: d~ t~'~1 
( d:~~ptJ C1 d ı; ~ı: 1~:d:ı d~:1~:ı::1 , ,:ı 4pLJ, l ,ı ol ı, J "~ ,Jr,l ,,ı J 4 J ;J 41 rı,l ,j,,LJ ,J ,J ol ,J .,LLl ,J ,d ,L J ,ı ,J J ,ı ,1 J ,ı ,.ı J ,J ,,l,J1,+ml"",ı,J B [sJls '\ ÇaJ[9] l9) Lo; 4, lsJls1 '?J ~jls1 ls1 ıs] l9aJ~m]~a) 91~~J ~af~aJl9ai~J Ç~~ııJl61 ~~ ~ '\ lıı1lıı]Is 11 lıı1~1 t9J l9J ~J l9

1 
lıı] ~ Ism1~ l smJSJ ~a)~a1 9 [2 r'!pltp 9 9 5aj Bj 8 tf[S 6 S to) 6 6 Ba 1..Sm 9a..\ 6 9al9a 9a '9 ll 6 rl3d 3a\ 3al tla\7 rlJ j 8 Sı] 9 9 9 <J-1 9 J Ba-lf>mlf3a Sm la 6a 

:~ :ı :1 :pı1:ı L;ı 1:J1:":b j :f.:ı,} :ı k ı::b~:J:J~J :~::b;~4h t;ı ~ı 1:;ı :ı:ı~ı 1:~1;:b~ ~ ~ ~l 1;J1:ı 1:J ~J ::l:~J':b ı2 lıo~~ıl"h l,1 l,'ı~'hf,"ı[l["Jlı'ıl,1 ~1'"'ıL,:fJ,"ıt,,1r,,f"J~'ı~"ıC] lı]~ L~h l,1L;,lı~1ıJ~Jt91 I91 [91l91 I6 }ls.' l9Jis1 Y;,,Isj~a~ 1 
13 l4p r4P f9 [9 Tspll9a [8 fsJı4 Is ,sı)ı3J [loJf!aJlsallsJ T9alı6 y9a ,9a y9a' r9.;I4 c 18 [9 ıs ıJ-l<li7aL L fs ~9 rcr )rf l~ rSm t9d L6 t~ (3alı9 }Ba lo' 
14 8 ııls l9 9 ~ 11 3 lıı 8 ~ 3 i ~ S 8 ~ 9 ~ ~ ~ .~aBa l 3a 3 8 [7 7 Sp salıı l9 SoBa 9 5 S ~a 9a·l 

1 ıs 14Jl7 JrsJf1 [91 1s J1ıJ1J~ıJ~JI~ C J141 1ı~sJf3J{sJı,:V 1,:ı1,:ır':ır'Jı'V ,4 1/ltı J1,)1J 
1
, Pra11, 1J 1, <'~['"~] 1nJ,ıJı"Jı,mtJl3a 

16 81 4Pı ll 9 9J 3a ı ı, 's ~ı~la ll.\12 Ls i3~fl)lsa ls19'1kıa '9'1l.J'1L.ja '<:ıa ~l 9}ls 8 ll 8 8 lDı SP'] s~'-9 l9 ~ 16 8aJ"-5,'5m7~ly~~l(, '7~~ıı1 ı; \3 ls Jl6 J l9J ı" I4p\llJT71 ~ı 3al lla\ı2][2J J-O salrsn~srıılf9a.II9J,9a\9aly9Jr9a1 &l [u lJ r3Jl7 ~\al l2l l J rııJis lJ ~9} f] lı 1f fsrıtlsa.lysal\salLsJf>alf6a 
lB ~ 3J 6 9 9 8 l7 "8 ılli lll;'rıl 3j Lı~m 4ı~-'14a 9a i<toıl.Ja ~aı~<ı16 S 9a 16 6 Lııy lJ 114ı SPı 9 ~ 9ı 6 S L6 Sm lı_I--rl6a 5m lea1s1 19 4~ l1 9] 9\ J ı) 71 ) ll J ll ııJ 8 1 J Sm srıJ 9J 6 J al&a19aj 9a-' J S] 6al J 8) j 6 BJ 7J 6j 9] 91 ~ 6J 9J 5J sJ ıJ. J J ıJ 3al 
20 1'ı (ı19 ıt"ı 1 'ı 1llı ~ı 1"ı I, ı '1 ~ı' lt'ı 1""1 +ı ı ~ı1''1 ~ıç 'ıç ı ı.,, r., ~~ ıl ~ ta/"ı ~~ r,~ ~ı ı,; 'ı çı ı,/"ı !ııf,~+ı ı; ı (ıbıtıh o, 
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.... Appendix B-l 

Material : Project English Book 1 Date: 12/12/1988 Name: GT 
Situation : Teaching Vocabulary

1
Reading 

Exercises 

ı 2 3 4 5 6 7 8 9101112131415161718192021222324252627282930313233343536373839404142434445 

1 ['o ztj ,Jr' Js ml s ,J f ,J~ J[' al 118 alJ f' Js ml>\5 j [ sJ ~ ,J 6J uJrıJtaalaal 8al8•t ıJ ,ıı.i r"'J J ı" ,J,a,J 6 \"'Jet j 314 J L'i'\ 2 J 4 J ı"t 8 { 8 J 
2 5r}~} 'Jt ı 8aı~.1~a]~m B~a sm1~r] Br]Cr) ~r~Ça}~] 5~5] 41 Lıaa~1~~~""~"ı t 1 5J ll]lar1~r}ıJ ~rl ~r lllJllJ1r.

1
1J ~aj 8l4J 'j"l~J ~. pJ3a1saJ 

3 5r6 6 9ri5rıı-15mlfmkJ5 BaırfJr 1rfJryBrcBr5m5 4 5 aJı l0a:tDct8a-!8a8a6lBr-lflr6yBı:Jf3~7 ll8r8\4f3~4 B~al4l8,l:ı,l,tıp 
4 fsr Çr1Lsr]~a1~aJ8aJlaa1 smj~a 1 sm11.sr]l.srJ lar)llll afs J ~p}5 1[ ~~Da jOaJi~~mJ\sm14m1k l LarJisr]L ll '-srJ43Jlsr1lıJ ~r] 2 ll}~ L,_ Lı_ ~~ 1:~ 
5 5r Brl r 9a.lsmf5m sıııJ. a mJ.B~Br r r ı:Jsml5 p ılY.aaJ!Oa Da J~a Ba a Bi"\2 r 6]8 8 Br 6 r 3J8 4J gJ(ı_.I4..Jl2J ()ı 2)8 ~ 1:)~: ~) :J~:b':·ı~:J ~:b:J ~) ~1t:f::ı':J~~:o}:}ıoa : ;"J~:b ~:J~:b~:b ~J::~~' [:l: 1:J [~J~h :J~ 1;:} J ~~-b 
9 10 2 8 6 5m 5 8 yB 5 ~a 8 Br Br 8 5m 5m 5 4 4 (.- lOaf- [108 8 Ba Ba 6) 8 8 11: 8 8 t 5 3 (I: 4 4 8 2 5 8 Lo [4 
ıo Isr1Lıo}sr1l6] Ga]Ça}sm1 lıs 1taa,~m]Ç }~r1Iar1t2 1 la'15m]Çl la,lsj/.ılliı'~ aahaa1ı~}s:Fm}~mJ r]lıoj~r 1\ır{6ı ~r}ar1 sr]I6l 4 aJC 1lıı}~a1, [ı2]~l BJ B} 
ll srl16 ~( 5m 

1
sm sal 5m\sm-laa 11: r Br srJ srıılsmf [4 3a ıoJ.ı Ocr!sm a Ba Ba Br l6 1 aı_..lsr (r rl ar.J Br ı cr ~ 3 tJı s 4J ro')d 9a rJ ız 12 

12 lı oJ ,,,tı 'ı ~·ı''ı~mFJ 'ı~"',~'J~'ı~'ı~·r+ı ~~ '·ı~:ıL::J~ :H+h~'ıllı ''ı~'ı 'ı C,ı~'ı~}JG, çı 'J '·ıç ıcı ı:,.ıcı r;,~ı, J 
13 16 ~~ıBı·ts-l ~m ı5m ~a ~m[5nJ~~~r ~r LB~r5m,~m ~mJ( ~a~ ll:t ı~m ı:a ~a ~a ~r ıli~~ ~re cıJ~r t 14 ı3i[9 [3 ~ctıızlr4 Ll2 t~ ~ ~p 
:~ PA:~~ [s:l :~la?,,:J?ıa:ı,.:\6 "ı,: J,:i6 J,ı~ıı";')r3:)l~JrJ,:tp,,:pıi~},,~;),~l r,;ıı,)Pı~11:; c·ıl:J f ·ı[: ı [~:ır; J :J,ıJ[4~ 
16 Br ler Lar 5 8~8 5 lsa 5 Lsm ler 8 lt> lsa 6 ls '-4 4

1
10 ıDa Da~ [5m lg l.s Sm Br 6 tar~~r Lar. 6 Br. Br 3a ı 4 4

1 
LL. 1 4p l9 lı lı 8 

ı 7 1,J ı" J fJrJ 1sm ı':ıt,Jı'm J ;J1~, \ı JJ" J ~) 1sml' J, 4J ı"~ ['• [J1ıoa 1:J,ı~j,+:ıi'JI'.J,,ı)f1 J ~ J rıA a J rJ!" J [' J1• J1 al[" l \ır I ı} f] ~;.ı, 4:V.Jr,1[') 
ıs Br. lsr. ıo1Ltı lsa sa1sm BaJÇmf~m1'8r sıı Br learJlsm ~J 4 s Lıüaı Oaı~Oa m s:ls~ltiJ Lsr 6 J Br] 'Br. ler L6J sıı aJ'-a] 3j s

1
s Bı 3j 4p 'S lsJL<J'1 7aJ 

19 L)IaJ(al[sJrsm\snrllaaJ~mıBaiBa.lflr f3rlf3Jrım[5 c]( [s)cJ yıaal,ıaa}ıoa-fJf3a sal.[5 1srlrsr[8rl8rl,arl( ısrlrsr tat eaL4]Isl L9 L,JeJc r7al[6 
20 1121 51B14ı'ı a1s\43jsı'"4llallı_1 Laj lsaı s7 S, sl 4l 6l Lıoı 'ıoılıoapl~llsi 6l BrıLsıı 6l sr1 tslı1slLa1 4l s~ 4l s1 7cı 9l ııı2l4'1LLı~ ıo1 
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Appendix B-Z 
Material : Project English Book 1 Date: 13/lZ/1988 Name: GT 

Situation : Teaching Grammar "Present Continuous Tense" 

ı z 3 4 5 6 7 s 9 ıo ıı ız 13 14 15 16 17 ıs 19 zo zı zz Z3 Z4 Z5 Z6 Z7 zs Z9 30 31 3Z 33 34 35 36 37 38 39 40 41 42 43 44 45 

ı [10r4J[4 Jlsl C)lsJ r5mJ 6J {6\ 6 J[z-l f 6J~4jı4J t6\ 4J l c,J ı8alf3J~2J [4~ 6j LJ~a.l ~rır{s~sa~Ba-\6a-{5a.l9~ 6J rıoitıJ rıaJL~ L6 j ~m-lsnJ,.5m15m-l~J 5mJr5m15mJ 
2 5:ı~lS..., 3<ı 4 7Jl5mk l6l L6 6 LtljlsJ 4ı j 8 8aJ4l ~ Iso 8 l4pj 4l 3a lsa,kafallt;a l.ea .1.6 l9al4iJ 5jlsl i6 J 14 BJ ls:J~aiaa I.BJ lsafsa Lsa lsa 
3 CJ~ :7aly4 JTJ 18 15mkJl9;lr6) r\6 l6lJls f)r3aısJrsJ,5JT4~r8 rsa-ll4Jy5rıJ~a18~8Jf'i:J,9)f9a-lLB r~z-'LB ruiı2 l5my5mt5Jy5m r5mf5J~5j5:I 
4 5tJ "'\Lslle\3aJ5ml 6}lıJ"ı~) 6l4J z13J6 '"4 1 41 4 UjJLg]ltı~l3a BJLsa,lt;a 6a1~.tıa.lea.'9aT'-9j3a 9a 7'16J 3aj5m!-8a1 8a~ıı'ea.'13cılea,BJ 
' r' [",ır'~['"' r'' smlı,J,; ı'alfı ı'.t f ı• ı• fJt" ı'"'ı"J ı' ı' ı' ['Jr r'"' ,ııJL'.ır,Ji';Jı'"'f ,;ı, ıl r'"'l t' p;..ır,:;ıı,,ıı,Jr5rırl ~mlC 
6 ltı] ] Bll<ı} ııl.ı._of~m'sııılı;a]Lsm.~\'-9aı'7al818l4 1 2J 41'2 ~ 4. 4p B:{JJa!iıj~afa,1.6altıa'9:ı9a 11ı\ıJ J41J3a lll5~.Ç'1lsa11.eaJLsa.,sa/.s'15m 
: l. r: ~t ı:l~~t~~"t' d::~"tt ~· C.~~J:' ecJ ~J~]~ d:, C: ~tJ~.ı( d:J~ t~' ~:et ~t"tt G~ e ~~C:1 

9 J [') 31+ J[', ı; ] J 1:J['J 5ml ,J. ,d B} ,J 4J .J ~) j_aJ fJ 4J cJ ,llJ ,ıı) (la~:ı :J ,:ı ,:ı :ı J 9) ,Jl,J [l J :ı 
1
,J 5) ,;:ı ,S+J ,:ı1,J,ıı) ı o ls1 s1k. ] 3aJ 4] 5oJ~aJ['"l'•ı'J Ç] Çmh Ç,'J~ J ~'F'j 7a14 11s lG J 'ı ~J 4 ı.+a1ı.~'ı~']~"ılı~iz 1[9+mJ 'J 4] ~ J "J ~'J:']Ia"ı Ba1\ıal Bal 4m J 

:: tt./~ ı: Ç' ı: ı: çtt ı: ~ ı:, c ı: t c.ı:i:t~ ~ ct cı ~~ ~"' t'taJ~a '~ ~ ı: ıl~~l ı: ll, ı::tt:t:Ç~ı~"t~: 
13 ?ı :ı r')l,J [ +1 r ,:ı J 16] r9l r1 !8 J e J A· 112 jt' 1ı ,ı r.J 12] [,ı r;;ı ı•) ı' J ,ıı Jl8,18 ,.\~:ıl .:ı: J,ıı \ J [9 J,,] [8J [8] ı J fJı'1':.ı fJ,,~J r':ı ,sis ;,ı 
14 .. ~,rı 4] 7a, lJ 5m]l.;,1~] 1.(, l9a lc;a15mJ 3J ~] 1.4] L61 16 L6j 43Jl.LıJ 6 4; BJlLıl 4Ja., 'riııltJcı~a,l.e~a ~J 8\ 9sıl2~ 5l 5a 5cı B~'lJBcııl.ea le al "sı 4Ja15m] 
15 r.r3a r4 14Jf8 (m.lr6 r6 \9J 15rl~m rm f6 f4 1s l&J f9Jl4 l4 ıB cJ~J 14 f3J}Ba\Ba-liB~(la-1~6cJ~9Jl2 [3alf9a'\U ı1.ıly1J~oJtJ 5Jı5rrr!:f5Jf5rırl[5m[5rırA[Ba 
16 j l<ı] 4ıJ BJl3a15mJ'-9afJ"Ja 5~.~mliJmJl.] 4ı 1 3J 9J ~1 Bj Bj ZJ 4~l.:ıl~JL<ı 1 1.6cı6a.ı6aıloa,tssı4JaJ lj z1 ~1L(,J 11ylti} ~Jlga, cı4ıa Baj"Baı 8al8J5mJ 
~ 7 La c ea' 3a ca [6±5m l9a f9JCJt5rrrlf5mt8 ıl\ 2 t 4 ~6 ız L4 T6 ls t~ !4 t,lrsa.lrs:fa-1 Bot[s,tL 6a\9 L6 lı! y9~L 8 {~{ll f5ml r5m\5 l~m J5rıılrs~r5m[Ba 
18 8] 8 1 41\iı' 31 5m 5rıı'5:1~~919J'so 7J7J418J l.ı'ıl4lBJ'-6J z1 4llsj6Jl(,e,L6a 6<ı2J8<~(9aliJ6l'-9J7J'o ~j4J~~,'i3:ıts"\lcıaJ'BJ'tıal~J5m 
ı9 [4 r3al4 ldl4 r5 5m\5ml5mlr9all6 ,5Jls [s [s f tsao~trı4 14 t~ Is~[6 [5m ~Jrs 1s~ı6arz y9a'is [s C ts (~(s~~~ r5 5 r5rrı\5mr5mr:rrr\5mL) 
ZO Bali<ıllllBJ 4\ 61 1 5l5l '21 61\ti 1 3a16l 2l ~i 6' 41 ~, 81l 1 Bl sı'rJı~a 1'6a,1Jaıt-soıt.,Jı6ı 21 ıy-7f3161l teaı aıl.gcıLgı 'Bcrpa1'13ı 101 
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Material : Project English Book l Date: B/12/1988 Name: GT 
Situation : Review of Present Continuous Tense 

Teaching Dialogue 
Exercises, Drills 

ı 2 3 4 s 6 7 s 9 ıo ıı 12 13 14 ıs 16 17 ıs 19 20 21 22 23 24 25 26 27 2s 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 
J j. j J J J j J ı j J J J J j J j J J J J l J j J j j j j j J l j j j j 1 ..1 J J J -' J J l co [B (2 (1Da{lOal8r {6 (6 (2 (Br (Br (lll B [ll {Br (4 lB (6 ea e [4 { 6a {7a (l0a:f5o flO ea (9a 14 [ll (9a [3a (ll (ll (9a (ll (9a ı9ava lB l6 1s f>-' e lSa 

2 sr121 B]lOa]lOa~r Br\ll1ll1Br]Br 6l7a\6)Br)B 1 3at)4J6]4)Ba]5m}l0a,'ı0ar.Oa]9a1'9a1 81 8}6] 9a161616] llJ'9a)9~l.ı:JaLs 1 6 1 9J5 5J Bal 
3 crt4lea[l0all0a~rl8r(5aea(Br{Br1ll[5m(llemr3af7a[Ba(Ba(B [B [6a(B (lOatJOa r~9a(9a[3J(7a(6 ca 9a ll[6 (6 (6 f9alfi\~a'r9Jf5 e} [6 {Ba-l 
4 5r14)2)10ailOa]:Sr Br)ll]ll]Br)Br 6)8) ll]B] 4]~ 5o}Ba]Br17a]Ba]5a]l0a r l~'9a)6l 414]6]6+6][6] 9a 9a]6)'9~~ 'la '6 ~J 5 5j 'BJ 
5 5rJB 6 ıaa1ıaasr)Br 6 5 Br Br)Br 6 [6 2 4 2)5o 6 Br B 2 B lOa Jsr19a 4l ll B 6 9a16 6 6 ]9a 6 9a 9J al J 7 J a 

6 [5r][3a]t9aJ[ıOa\5a)[Br)[+++ 1++]'l[,h{,,h[s+ı6J(ıoh [,;:1 ~2 ı~++ 1[3a]l6 {llf9aJ[9a]['+h~J "ı(oJC.iJ' [,l [,]tl 
7 ca (2 6 \lOat (Br Br Br 6 ll( Br (Br B Br\5o [3a e 5 [3a 6 l4 [6 2 [B~J~Oa:{5o 9a B ca 2 ll 6 6 6 (9a 6 9a 6 (9J e J9a-' [s-' fi flaJ 
B Sa] 6l8] ıDalll] Br][srfsrfllJ(6 )Br)Brf5m\Br] 6] 4] ıof6 1 ıof6ı B ı 6 )[ 3aJ6 J [ıaa15] Çaf4 1s 1[4 J (71( 6 \6 ]( 9a]6 ](9af6 JÇ] '9a}lJ '9a1[5l 5ol ~1 la~ 
9 16 6 [4 (lOarl Br Br Br 6 ll[Br Brcar8rl4 (4 [4 6 (4 (Br'(3a'[6 B (Br [ıoJ.s Calll{3a 4 6 [ 9a 6 [ 6 (6 6 9a 2 ?a lO I9al sJ cal B ~al 
lO 6 {9aJ B110a)6)(2 fs rf Br\ ll~ 6]Br~ Br] 5m]Brt] B] 4l6] Ba]Br]ll]6 ]( 2ll0a1Brl5] 9a) llt )ls} 6)6 ][6] 9a]9a](9aJs )[3~ ~al ~J '6 J ls1 5~ Ç'llsa] 
ll 4l4t3ae~6 [ll Br(Br(6 (ll(Br(Br B (BrlB car4 (4 [lO Br[5o 6 5 [lOarr 6 eo B (4 3J 6 6 6 (9a 7 6 6 6Jf7alf1 ~ 7' 5J(3.J{Ja 
12 ts] lO] 2)10a}6) 5o ~Br]Br]6)6]5m] B rf 6 ) Br] 4] s1s] 4 3aJ2J6 )(6 ]( 5] l0a13al6J 61 ( 3at} I3aJ(6 ]( 61(9a] 6l9a]~aJ9ajlJ, lıJJ ~J ZJ ~} Çol 'sı ~aJ 
13 3a[4 ~6 e0a6 (ll(Br Br Br(ll(B (Br 5m Br B ca 3a sal: elf6 6 5 [Bri2 6 6 e ll 2 6 6 ca(6 (9a 6 [6 6J B 9 6 l p.ct (3Jr3a 
14 [6) B) 5a1ıaaf6J 5a1srfsrfsr]6]5mtrJ(B {srl6] 4/2]{7~.)~ a]ll 5)(ll][ıo1 srri6]{9a]B](B,6 1(6l(6]9a]9a]9aJ8J 9aJÇ:f6ı [9a,[9sı 5J lıoj'sa11ıl 
15 l4l8 \5o 1~8 il\Br Br Br[Br[B Br 5m BrlB [4l4 (Ba 2 (ll[9 (ll5o[lll0cil6l6 3aca 5a16 [6 ca 4 9a B f6 9 sJ 9J~oJ5 S Bci'r3a 
16 B] 7a) 6110a1Brt 1llfsrfsr) Br) ıılsrfs1(Br] 5mt1 4] 41lsa] 6] 5llııJ{5) ııJıaa16 1 6}[4 J B f 5of6] 9a] 6)ls1l9a{7a 6] ~Jls1 [6] f.sJ [BJ S lsı Lz 1 
l7 2 [lltl0al0arr~ll(6 (Br Br[Br(ll Br ll(Br[B \11[8 (Baf5 6 (6a\4 6 fll Br 9a{9a(ll(3al6 l6 (6 (6 B ca Ba'fı 6 f7a 6 6 f {4 sJ(sJ 

" \, ı 41 10+"ı" 'ı 6 ]
11

] 
8+ J "'] 6 f 8+ 1 8 

']'] 
8 J'' ı ''Jl'] [,,] '']"h ı, J [8,ı~']"''l 8 

}
8

' h 8 ı ll]'] [ 
111 6 ı [ ''J''lk 1 ~'\ [9'1 l,] 'ı \ı' f..'ı'ı 

19 l4 tB eOa(lOaBr(ll 6 (Br Br(Br(ll 6 (lll8rea\5ar3 (4 (5 Br(6af8l6_e (6 {9ataeaea 6 tB (BlB tBlB 6 c~9all1jı9alf5 lo} t Ba-'f5ı' 
20 81 sı lOallOa~Bıı 61 (ll ısA Br1Br161 [5m161 Br141 Bl 5aı Baj51 [sı:ılsaiBl ıuapı B q'9aı9aı 4\ 41 l6 ı 21 3aı3a161 3af6ı 9aı l7alı1 1 ~l s-ı ~ lsl ~ol 
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Material : Project English Book l Date: 6/12/1988 Name: GT 

Situation : Teaching Dialogue "Family Life" and Vocabulary 
Listening Comprehension 

l 2 .3 4 S 6 7 8 9 lO ll 12 13 14 lS 16 17 18 19 20 21 22 23 24 2S 26 27 28 29 30 31 32 33 34 3S 36 37 38 39 40 41 42 43 44 4S 

ı rıo ~sJrJ~sJCJI2J~s\6J f 1sJ [smJ1sa1~1sm1flalfJmJtsJ[2J rBa.i4J 6}~ ~3a1~JtaJ l6J 13a\7~1sJ 12JY 3J~ 91 rJ~cJr=4ıoJıJ [sJ rıo{c1 ~isJ 
1
J [al 

2 ~ ~ 3a ~m S 6 ~ 6 B ~ Ba ~ ~aba ~a 5 smbslıı ~ ~ 3a 6 ~a 9a.~ 2 6 l2 l7a 5 ~ ,~~ k B ~ ~ 2 2 B 
3 {ıJ16] 16 J~BaJıJ fsJ l6l 1sl.1sJ ~~ 1sml1sJfl 1smlfalfsm}J 1sa1{6 ] 1s~· ll lsl tB\9 J1ıJ-9Jı4 ]f2J [SJ fJıs\ 8 J[sl t::ı: f ,Jr') 6~~ [1~ 18] fJ ~ 2] 
4 4i}ls] s~rıı Ba1 laa1 ı.s]~s S]~~ Ba 'sa '<ıp.,lsa 5 'sj* lsrııls la 11ı sl 3a 3a ı~~9a s lsa BaJ 5cı 7a 2 3a ~\ ~ ~~~[ SJ B Lt; ls 
s s 4 s sa! 6 J srnl s s / sJ s ml s J 4 J sl 6 fsJ al sJ 7 4 J s 6] 4 ] 7 J 9a /; s 4 s J s J s1 sal oJ oJ . al s al al s1 

' [,]~+"'ı 1l,,fnh ~ !,,~Ga1Ça~CJ ~] !,1 l,J~l lıjç+J~Ç]~l lıo}4J lsil,~L.~1 ÇJ [,,.h [,o]t~t,1f ~ ı1l,,f•h [,] 1,1 
7 18 y9aı8a\l0y8all6 [s ~.t~ ıSmfm SlB ,s1Spls1I6 IBaıuıs ı4 l4 [8 ,sa s IB I9alr7at4 [21816 t aa-If- rB rlJ:falrı.tL2 t \4J 
8 81 ":JaJ Sm 10tJ J Sl ~~rı Ba lO S] 3Jls Spj S] 6 l6 lıı14 lg] ~i3 l6 5 71 9J ~tı 1 'sElj 8 7a 6 q~~ 3a lg'\ HJla 8 6llsl 
9 1sJt2 fla\ıo.t c ısJ 1s ["lıdfsm\ıo(Bl4 lsJ14 fm 1sJial1sJ~2 rf~ f6\l~(alls lsa{sJı)ısJtJf- ıaaJf ısalf3JT6 r7J 13JısJrs1 
lO S, S] lsrıı,~J~- 6l 8a13aJ BJ Bl 8at6J S] 6} SJ 61 BaJB /~·· ~ BJ~~~oJlJ SJ4~ls S] 8] 2]1 ~~ ~ J 7aJ"4~"o dLs '81 21 2] 
ll g.1 5 al 6 , srJ 6 4 8 3J Sm S 8 8 S 4 Sm 5 6 ?f" 3 8 6 S 8 4 2 8 l l 08 8 6 8 / sJ sJ 6 

12 ~ ı, t ı. f+[,, lsm ~ ı. ı, L, , [, [,J, [ll[,,~ [,m. B B 8 ~ ı, ı)~ ı, ı,, !11, ı,, ll ı. ~"' "' ,.1 ,, [ll ['' m ı, ı, [,0 
u f~5J 1,JıJP1sm\,,\,J1,l [3J16 11) ıJ 1ıo1fJ 1s1fml~:Jr,,l1.J 1J 1J 1,ı 1,ı/~~~J lı 1

,1 Iıo 1ıJ1,,1, ;:r,:ı~JrııJı6 
1
s 

1
sJ 

1
sl ,sJ C;; 

14 Soı. srıı 4l 61 saJ 5m~ls 7J 3 1 Smi Baj s 1 ı0ı sJ sp1sa/8J SmiLs'J 4] 4Y~ 3J2]~~~ sa14J ıoJ'sJ 7J ~Day ~üaı~Oaj 's]~ bı 7J 4] LsJ 6} 
15 ~"1 LalfJ [ J ı 6 l"" ı' G"" !'' ı' ı'~ fıal ç ı'' r..ı ı' ı'o u qg; f ı B ~[ı iV ı, J c t" ı' ı' ıuıJO:i""c ı" 'f ı ..ı ı" ı B ı 2 ı: 
;: ı.Jf ~J ;J fJ [::\:m I"1) ı':i:~ı:JfJı'l f:ıi::Jı:Jl:ıı' \) ı;~v 2 [:ı ~~[:ı~ ı:ı ı"ıı" \;'Çif~tj~~, 'pp ,:J;ı ı:ı tJ ı ıl 
18 S ~ls ls] J SJ2 3 ls] SaJSm 8 Ba 5pJ6 S 8 'sa 6 Lz 4J 3j 7a 3 3a S 8 l1 3aJ3J4] 2J BJ l 6] 6J l1 3] 7Jig 8] 8 ~'ıDa 
19 ~s:JC YsJ~4 fs ~sa lsJ_ıf[s [sm l"']I,JI,Jf' !'J!,JlsJl4 W f)ls t ,s::J;}I4 Jf.) ı'J t' J[. s t ı' I' ıı:J: ,ı 'A' I' I'l ı" [J i2 [ı:J 
20 1

'"1 "'f'"'ı"'' 'lL'l 8~ ~ ''ı sm] ~"l'"'ı'"i'') '"i "'i 'ı~ ''1 ''ı 8lta) ~ '' ~ '1 ~s/ ''1'1 'ı ~ ~i 1"'11 71 'ı "1 'ı '1 'ı "1 '"1 
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Appendix B-5 
Material : Project English Book 1 Date: 7/12/1988 Name: GT 
Situation : Teaching Dialogue 

Playing a game 

1 2 3 4 5 6 7 B 9 10 ll 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 
. Jl!!Jl!JJllJ!JJJJ JJJj}JJ lıJJJ JJlJJ llJJ Jjj JJJ 1 (10[10a[l0a[Ba(Ba[Ba(5m[5m(Ba[5mr5mfm( (9 c (9 c [9 [Brl6 [BrrBr[5m[Brt eor8a[7 [B (B [9a[5o[6[8 lB [3a{6al6 c [9a[9a[6 (ar6 

1
6 

2 5r) 10a]l0afm15m1 6] Ba1 Ba)5m] Ba) Ba) Ba17J 91 9] 9) 9! 9] Br] ıo1 21 Br-] Ba} Br) ll] 4 j6J 7 ) 2 )2] 7 ı 5o}6J 4] lOJ 5} B) B) 3a] 9a)2) B J5] 9a 9aj 
3 5rl0al0a aBa16 5m5mBa5m5m5mJ5 9 9 9 9 9 5aıolıılBr5mBr6 Ba6 5ol03a9al5o6 B B 5 B B 5c9a2 3aB 9a6 
4 [,,iın+i++ı [++']( BalBa){saıÇ) [91 [9J (91 ~9l9lBrJ{Br-)[6) [Br}[Ba1Br)(B 1[ lO) 6] [5o]L }[4] (9a~5o1[s 1 [ 7af3aJ6 )[B] [8}[6l9aJ[z1[6 ][ 3a](6Jf9a] 
5 5o lOa(lOa Ba Ba 6 5m 5m Sa 5m 5m 5ml9 9 9 9 9 9 Br 6 6 Br 5m Br 3al 6 6 5o 4 4 9at5o B 5 6 9a B 7a 6 9a 9J B 6 9a 9a 
6 ~ 1[10afol5m]t5m]Ç] [safsaJ6lBa][Ba)~al7J {9) [9] ~9] (9) [4} {sr1[sr][6){Br] ~a}[Br]{4) lıaa\4J[6 J[ıı]lııJ9a)5o}[ıoJ5)[ 9a][B] (B 1 (B 1 lııl9a 1ç )[6) [Bl [6 ][9a] 
7 [10 [10a(6 (Ba Sa 6 [5m(5m 6 5m {5m [5m 9 9 c 9 \9 Ba [Br-! Br 7 {2 f5m Br 14 [lOa B 6 B B 9a 5o B 6 6 B {5a B f6 J[9a [6 ıB [3J 6 9a 
B l0110al5m] Sm][5m][5m] Ba) BaJ6] {Sa] Ba)Ba]{9] (9) 9] [9] 9] Cı] 5aJfsr11sr)L6 1lBa}(Br)'s 1 4)[Ba]l9a][~af3aJ5o][5o][B] {6/ 6aJ5aJ 61{2 ]l6] 9a] 6 J 6) 6] l9a][9a] 
9 ( lOa{lOara {Sa Ba Ba cm 5m 6 [5m (5m r5m 9 [9 (9 9 9 4 Br Br Br [5ml[5m Br 7J{Ba 2 9a 2 3a 5o 5o 4 6 [B [B (lO 6 6 [9a 6 B [B {9a 9a 
10 10aj10a15mll5mJ5mf5m]Bafsaf61 Ba1Ba] Baf9ı 91 9) [9] [9] [ ll][BrlBr fsr1 Bal Ba1(sr1[6l 2 ]lıol9a][l0f4][5o][5o)[Blı81 7afaJ B] [B] [ 6\ 9aJ4/6] 6 J 9a

1
r9a] 

ll [10all0a!Saf8a Sa Ba 5m (m(4 f5m [5m en: 9 9 c 9 19 cl Br Br 5a [5m [5m larl 5alra ca 9a 7 [ 4 6 5o ca' B [5 2 B l8 [5ol[9a 6 B [4 ~9a 9a 
12 ll]iOafm 5m15mi5mJ8a]8a]Sa Ba]8a]Sal9] [9) 9][9] 6] 6/sr1tsr][Sr]Ba]8aJBr](6] 4j4l(9a1[7] llf6 1[4]6][7) 6]f6l5oJB) 6 1 9afıoj6} Sa]9af7aJ 
13 [6 [lOaBa Sa Sa 8a 5mcm 5m[5memr5o[9 [9 [9 [9 [9 (6 B~Br Srf5m 6 2 4 [Sa Sal9a 4 6 colBa 6 [7 B B [8 S cal9a B B {5 9a 9 
14 lOaJl~5ml[5mf5mf5m}(Ba]8af Ba] Ba}Sa) 5o] 9] 9] 9) 6] 9] 6 )[ srlsrfıoraf6] (5oJsJ 3aJ3a}9aJ4JS ]5of6] fs] s1 (7af B] B i 5o] 9aJ9aJsl6] 5] [9af3J 
15 (7 (ıüa(Ba(Ba(Ba{Batm(7 J(5mcmr5mCo(9 (9 (9 (9 ( {5a[Br(8r(6 (5m(6 (6 [3 t l ca(ıı 3a(5of6 (B (ıd[s (B (a[6 [9a[4 (3a[B (5 ca(ı 
16 10at0a15ın]5m] 5mJl71 8a]5m] Ba}Ba] Sa] 5o]9] 9 9] 9 J 9] 5 J Br] Br 12] BafaJ 6 5o BaJBa 4 J B { 6 5Dı 6 8] B] B 8] B 16] 9a] ll 8l 3a 5 9a] ı] 
n [ıaa[ıaaFa(sa(safs~(m[sa[5mf5m(5m(o(9 [9)[9 C C {6 [2 (srlsr[5meolJ[5J(a(5a1[s [3a[6\5ols\s ls [sJ( (a( f9a[ı{5J[6][6]Ca[9 
18 10a]l~fJ5m]5m)lsa]8a]5m1Ba BH}_8a)6] 9] 9) 91 9] 9] 5] lll8r

1
Br,Ba]8r]6)5o]3a]5a)lOtJ 9atlB] ıo1 ıo]B] 6] 6} 8] 5o]6l Bl8J 6] 9a)lJ 

19 lOa lOa(Ba Ba Sa 5m 5m Ba 5m 5mrm 6 9 9 9 9 9 6 ll Br 5a 5m Br 4 5o 4 ll 8 4 9a s;}. B 7aj ll [4 6 6 8 5o 9J 3a 6 6 9a 9 
20 [ 10a~Oa15m+5rır-l5mlsafsaf5mtaafBal Ba(91 [91 [91 ~ 1 [91 [9l[Bqr61 [Bı:ı(B~(Ba {srı(41 (5o1[Ba1(5aı(5ahıı(9aho~ Bı (Bl (1 11 Bı [9alt61[ 5~9a\[9aisı [Bl (51 [9a,ll0l 
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Appendix B-6 

Material : Project English Book I Date: 6/12/1988 Name: GT 
Situation : Reviev~ing the last lesson "Body Language" 

Playing a game "Teacher says "touch your hair" 
Teaching Present Continuous Tense 

ı 2 3 4 s 6 7 8 9 10lll213141Sl617181920212223242S2627282930313233343S3637383940414243444S 

: l:: ~'t~:1~ı:J~JdJ ~;~J ( k~~1.,ıı: t::t:l:tı~,ı~.ıC~tı~,ıG1:mıCJt:; ~Jı:,ıt~ ~'t~ Ç'1~ttt~ 61ot~ctl:J 
~ ~;ı eümPı:~::ıd~ ı:,1C)b:ı: 1CJ b~lJ ~oıc,ıç~~)ı~:ıcJd:1cJ c:1~: k:ıd:1 r:J c! ı:~ eç] d:J ı:)ı::~: ~:ıt:J 2 ([:ı 
: [:)cJd:1: \:,ı~~ d? r: 1t?ı ::B:~e,~~~~ C~tı~:e~ c:ıcJ d:[:~~ J G~d:,) [~ı: ;ı ı:!~~ ı:~~'~) d:J dı:~~) C"1ÇJ ~~ 
7 "'ı''Jr ı!,J[+)19a\:JıJ ı'J ı,Jr6 J rıalt6 jls~[B JlsJ16al(ia]~soiy3a\6Jr6Jr6alrıa1f>alııJı9:ıfJ T9:ıı9J sJ IBJ(J J18r1rıJı4 jf9) 4 Jıs ]Iı~\1J \J rJ f5o ı 
B ~rl SI 3aJ 4\ l] 7a., ltı1 9aJ,4;! 4l 8 J 6 Lsrıı SJ SPı S 6J 43a Lsa .Lsüı ~a '"sa; B sı lsa ~a tsnı ı~ 6'1 4] l<feı Sa ls Br, 4, lar 'Bj S ':11s 3a Sj ıı1 lı.Jı ı o 9a 

:o ~"~:tp C."t: ~:~~: ': ~ ~J ı:m CJ ~"\.::rı:! C t::1taJt ı~,ı~tıt1t1Ctı ~:C ı::ıc; CJ e;~: et1~ t t~ r: 1C b t;ld; 3 

ll ['J [' p ı"V ı' ,ı~ :ı ~op 1"1 IB' ~J ~] t c3c Pr"~' 1 ı'Jt:p \~:ıÇ'1 c,l~J ~d ıl d ı'J[. ~ı c '14 ~\ sJl) [' 11 ~ t' [9J 19, l8 ıp ' r' 
:: ; J ;J!:J;~~ ;:ıı,J ı'JıJ l J t::ı!J ,n~:J f:flı:ı ::ıı::ı;J ı'l z j ı':ıiJ ~J ı') ı9:ıp ['ı ı: J p r91 A'} ;; r:J.:Jp lJ ;ı fJ l :ı ~Jı' l p 
14 Lsr1'B] 3a,LJ kı} ls 16a ~Dı!(, 21 '7a Sm}lsrııoı 6JSa., 6af8a]3a

1
l.smtt;a lsoJ,'-sa 6 ~a 6Jitıall] So Lsoı Sa

1
'9a1'5 lsr1~r1 "s~ ~~ 3j 5 s1 4l S] 2 S\6] 

ıs ,.srJls LB \4 ca fıJl9~ı6 \s] lsmlr5m1I8a ,salısm !6 r7al ySm f>a ı6a rıol(Ja)co 16aLJ ,sJ[s l9alf fJı5 Jı9a ı9al[6J tsr flrllsJ,9Jra fı1y3allı:r,s lsJısdl6 
16 lsr. 7a 6 8 SJ l4 7J 6) S sm 14ıaJ2 J 's mı lsa, 6J Bl ltıa tsa BJ ltıa ,lt; :ı 5J 'sa]~J !(,a., 7j '6J l] 9J "?cı 91 9a Br. '-Br lı ı "5oı kJa~7cılıı]~J ijl<J'1 9a, S S1 
17 [Jrııl;J[3:\s l8~r9a ls o ısl ı6alı6 16 rsalrsrıı' 18 17 ~ fm)(Ja](Ja fsa1,s 16 ~6a ,sa lsalls (9a ll rs ysrJl1 J, 9Jl7J lsJ fJJrdı9a 9al ,s y4 t 19all9alıJ TS o 
18 sr,lıı1~a 4p] s 6a, ~a., 9a Ba 7 1016 tsrıı lg~ 2 sı L414ıj Lsa l6a ltı<) 6a, lg &ı ~al 2 7j 6a111 1-<J ~, ıy9a, B rı 7') Lg '>ı 6 111 L9a ~CJ s, 4] 71 s] '-s~ 
19 ~Sr\4p fi:t:p rsJ '9alrsalls1ıs Jı6J,6 r6] Lal,srn1r6J l7a\rBalı6 r6a],sa\sa.lrsm\6a1,sa f] fs (a rso [ 7)~ 9alrs ~al ~ı-lı sal rsm.ITsJ rll CJI9 ]c t3alr4 lsd fs fo 
20 ls~ 1ı\ ls~r:~Ls~~a1'9a1Sl S} Bat)\ 1 ı 71 L6\ 61 Ls\6llgllt;l)Ql~llsaı~all.sll6l ~a]~l61 U;~\ ls] "1 ~r\71'81 'ı;l 4\ 7\4Jl 5oJ'7j'i3\ SJ LsJ ıoı 
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Appendix B-7 

Material : Project English Book 1 Date: lS/12/1988 Name: GT 
Situation : Sketch 

Teaching Vocabulary 
Review of Present Cont. Tense 

ı 2 3 4 s 6 7 8 9 10 ll 12 13 14 ıs 16 ı7 18 19 20 2ı 22 23 24 2S 26 27 28 29 30 3ı 32 33 34 3S 36 37 38 39 40 41 42 43 44 4S 

ı [ıo[s.l ral laJtJfaJraJ lsJ rsotf-4 aJL4Jlsalfaal,ı~aJ~tlf\4J~9J fsJrsJysJrsJrsr{srl[sr1~smllspJfJrsmJfla{6Jl3J ~J[6Jrsa1, 7a·\3iB\6al~3a.lf3alsJ 
2 scısı lfıı J sa1La] la, s1 lsJ ı]m3a a1 s1 lı~~JJ '!J~j 8 lsa]'sa 'eJIBr L6 Lar Br lsJ4~ 5ı sJb~ 9 3a a ~ıs 1 Ls} '6 s 4 '6a lt;a 3a 
3 Isoı,aı J~ c ıs-Jr: ~1lsJ I6 [6 T3&v;J [aı6 ~~ ~8 l4 ls rsm ysml;m IaJ(6) ,ar1ıs~16 18 lsJ 16 ( lJ ~4Jf}lsot,2 18] fJısJ~6:ıtJaJCJ 
• J 'J :1 ::;ı '] ~ sj'J ~ •ll,} ~ J t9:J, ""!~ ~ ~ ,, si"J"J ~J ''/"]"') ')'m~a )'mı'' ı 9 ı'"J s:ı'' ı~ J 'j s] ''f J 1,;, l':J 
; [,ı s ~:ı s,~] ~ s ~~ ~][b~) J s~;~) ~J~ ı:J, s ~::ı~f] fa)~:ı1::h ~:fYs.,ı:; sı: l ~:/::ı~:ı s~) ı~1,J ~;~i:; ~:ı 
: S ~:J~:i:b ~:ı~ ~ ~ı ~J~) ~ı~:) ~:ı:~ ~ı ~~S:,~:ı~J ~)~:ı ~ı ~:ı ~:J::ı~l;:~::] ~] :~J~~~'J~J~::ı::J~ ~:b~J ~J 

to- o-r7ö lJa[Ja;o-o IOJ Io- [o- r~~~ö.Jl4 "'ll~lLJa:)~t?c·y~-· ıll"'('a'r'JmrmJıtı~Br'lBrJ 6Jl8$f~~[4.l,9a-tJ-~~t~a~u ~u ray .. ra-~u-r 
ı2 8] fe, 9a B] Bl [a2 EJı S, S, 3~ 7a, 8~ ıDa 1 B 7a, f1 3 lOaıl.a,-8a Br. "ar. sr,16 Br1~'. 7a 8Hı ltJaLsl ~~ SIT) l6 S lt; 4 L6a l.s L3a] 
ı3 ,s t~ 1 a1[a laJ [aJ[sJ[3a\s I6 [4jr3alr1-::L·· r3:1[4J~tt~-Jrsm~s,~1smJlsJrB)~rln]ıs:Jıs) 4JeJ~9JsJ;ıo1~ Jl ,s:JflrJıa:lrıJ,,)r6a 
14 L 8 B B B 3a 4 l..tı ~;:I . L m 4ı 4ı B Br. lar Br. ısr So B r s ls Ls 4 a 6 Ls m 6 ı 6 '-6 1.6 lsa 

R. P. P~ P~ P- '><>- R"'-~ '"' -:~ U( Oa.H~Sa. 8, ·~ 3'1 6 8'18a 8a,Sa Sa 1 r lDı p l 3 S] ~a a a a Bl ul 3a Scı 8~ S., a 
~ ıd 4] smlsJ smitJJ sri ar! ar1~~Sp 7J 4J 4 9a ıo 3:L;a] aJ7al sJ 6JrSo1fia1

1
aalaaJ :ı 

ıs L l Lg La L.B La l !s l9] l6 L6 ~ L3J ~ ~ k;) ls -~ l 18] [8 Ça ~a Isı; lar. [Br lar Lı p la [8 [9a [~ ~=~ J.: Is [3 [8 l6 L6a 6 !a':.:T;j 
19 ~~ r~ t~ fJ r~ [ :J I :ı AJ ı~ J:P t ,ı:Jr::P c~[~ ı" [5J,,J,,JI1Jı"J ı"J ~Jı' [8+) r'I9J[.Jl3 :1[8~8~[6J16 J[3J[J {4 rJrs r: 
20 L8ll B\ L~ l Bl sı !al~~ ~ ~ Bl lıııofı 'JA' 3\ ıo{3i allal'Ba{sllalallal si rı 71 sl 4l4;l al 4~ 316J s1 al 6l 91 8al6i4;a1 ıo 1 



~ 
N 
-i 

Appendix B-8 
Material : Project English Book 1 Da te: 6/12/1988 Name: GT 
Situation : Simple Present Tense: Yes/No Questions . 

12 3 4 5 6 7 8 9 l0lll213141516171819202122232L~252627282930313233343536373839404142434445 
j j J J j j l J j J J j J ..ô('J .tJ j ~ j j ı j j j J id J l J .ı J j J j 1 J J J .M;! J J j J ı 

ı rlO(lOa~ [8 ls ıs [5 Cm( [4 eal6 ea( T~ t;t;(5 r9a [5pe (a[9a{6 [5 [4 io/[8 \8 [6 eplB ear3-111[5pf8 [9ac -~8 l3 [4p[6a(6 
2 6J i~3al3J 3afa] 6] Ba16] Ba1414 6 5) 8,~ 51 ~a 6 J 5181 4p) 9aJ618al513l 3a~ 4, 3a /m5 Sp) 5afa]5l7'J.7a 3 8 Bal6l 
3 l6 [lDaıB [4 [8 [8 [6 [5m[5 ea[BalsJt61(5 [5 ıl~r5 [9a' Ca{4p[3 [sacar9acatptpe J#)~s ı·'~[Jr5PrB r9ar5 rB r7a1f4r4pl6a,6 
4 5oJ1Daj3a]lal3a]3aJ5m1BaJ4p]5p 3a]3 5] 10]9a]B]Ls 41819a1s1s19a 9a 9a 9a 8 5]3}~ 5~]8 8 10 
5 5 6JB 3alB 8 5mj4 5p5p]6 5p5 4 5 5]Ba7a9a8 3a9a,] 9a19al3a1Jfu3 8 5 4p18J7aJ4..ı4pJ. SJ12JB .. 5.,6aJ9a 

, ı, /'ı ı,,ı~ ı r,+++++++ı~~'ı ı,+ı r,,++++ ır,~,+ ı, fı."Jı '+. H, i·{' htr~,++++·h 
; ı:.r: ı~, G' ı: r~, t r:,t: r: r~ ı:: ı:, ı:' ı: ı:: ı: c· ( c: ı: ~ r: ~ r :~i:r:. ı~ r: r~ [ ~ [ :· r~p r~ ı ~~r ~ r :·lffr~ e ı~ ı' J''-,, 
9 [1Da19Jrrı ][3a)c. '~ı· ıı,.ı~pd, H,Jı.ıı,ı(,mPı,.-ıı"ıc+ıı,.1ıı r'.ıı,·l1~P~· ·r· 't"f4pJ5.,calr6 t4pt6.,f9avat8J(2at8 ·'[4p16ar9a 
lO 1~91 3aJ 8]3a] 3a] 5m~ 3] Bı 6] 2a]618}~ 5m) 51 5o] 51 9-~ 3aJ 5L2 6~9a 81 5ml~~:f4~ 5a] 8 8 [ 5] 3·y 61 10] 5m s,ıa11.l 4p] 81 8) Bal9a] 
ll 10 [6 8 3a (B B Sa B 4p 7cf 5m 12 5m 4 5m 5 5o 5' A 6 8 .f/.j 8 3a\ 5m 8 8 8 6 , / 5 4p\ B . 5m 5al 

10 
5a 5 6a ca '' ll ı LJ~ l ,,i;+++ ır, J l,mfn lr,mhttil,Jı'ı kJ ı,ı ~'ı(,]~' ~PI'ıı '+aJo ~ •ı çı~~ 4J ~+ı~h ı.1r'·ı ''ı 

:: ı::ı''Jl:, ~:p,~i k;r~J G,Jr~; r:mlr:plı:ml: ır: ı q:ı r:, ~ Jı::r~ai~ ı q: ır: )~:Jı:aJ:; c~ r~a)[~JJ :; ls 1 [~j~: 1r:; r::]ı~PJcı [~~r~;r::ı::ı 
15 [lDaB rB f3 [5 [9 [5m~l [3 t r5mca 5ml4 4 emrS (%'ı9a[4p 9a 8 (8 c f3ar8 5 4 cJ~2 4p 5 eJ6 8 7J.[5 {9a 8 [8 (~8 6 [6a 9a 
16 1Da!3a/3Ji4) 6) 5] 5mf; 5 j3a]Ba]J2fsa1 ıoJ5] Ba}5} 9aJ9a)5]~J5afaJBI3J[4pJ5l8a)B] ~4pfsf51 ts 1ts_~(5] 5] 9a][BJ 12}{ 6] 8aJ9a] 
ı1 [ı0als 19 r5 rs.C [5mj~5p[4pf5m(2a 5*[5 (m[5o(a 9a 5/f~6 5 (~6 s s [4p[3 [s [s 2[5 f3a':-t~P e Ca 2 Ca~ 6 [6a[9a 
18 1~3aJbjlsJl3aJ 6] 6 Jg'-5] B] Baf81[8a]'~ 4] Sa] 5ofa}4 1[5i~9aJ6l8)[9af3J[5p] 8l 5) 4~ 5aJ4j 4pJ4] [7a] ıoJsalaJ9a~4~ s1 fs 1[ı~BataJ 
19 ıoa~ 8 3a [8 16 5m 8 6 4 em 2a 5m 5 8 5 6 5 Sa 5~~ (a em Sa 9a 3 ep 5a 5 8 [8 [8 [10 4 Cts 6 9a 9a[B ~4p 4ı}[l~6a(9a 
20 [""j,,f;"l [ ıo 1 '"l 'ı [ sa{• ı [ 5misaı Bal a~a ~ ~ [,ı [,,( 5 ı [ 5 1 [ 51 sı ~,ı ıot; /5 1~ 4pl[ 4pfs,f.pı 5aJ'aısı [sı 7 a p•h~ 5] Çaıızısı [,1 lilajBaıı Ol 
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Appendix B-9 
Material : Project English Book l Date: 16/12/1988 Name: GT 
Situation : Review of Present Continuous Tense 

Teaching Reading 

ı 2 3 4 5 6 7 8 9 101112131415161718192021222324252627282930313233343;?36373839404142434445 
l eo ej [3aj(B Jcat6 \4J ca f6 J(aj[lOa~Oa:B J[6 J fBrJ1srlfs J (ajf7a( sJ [B J(B J ( 2 j ca tB j caf5ajf5 \ 9a t3a [s J {6 lf3at4 J / 7aj[3a15ots)[saı4 J[ 5 j eaj[B J[4 j 
2 5of'J 6] B] 4] 9a]6] 6] 6] 5} ıaaf'14] 5o]Br] Br]5ol6a]4cJ B] B) s] s) 6a]B) 6] 6) 4) 9] B] 2]6~ s 4] 4] 6] 3~a3a al 5] 4]~5a s] 
3 5o[6 9a(B lB 4 5 5 B 6 6a 6a 8 5 Br Br 6a 8 [B 5o 5a B 4 B 5a B B (8 5 3a B t6 ~ 3 B B 6 5m 7a 5 (B 7a 
4 [619aJ9aJ 3aJ BH+ i++~is++lB+cfs h++ı['j['j[,'J(B)[3a\(3a]6]lBJ{B )(3aJ 5] 6 ] 4)C][5] fs 6] [5o} 3a . 4] 
5 9a 6 6 6 {3a 5 6 3a B B ~3a 3 4 Br Br 3a 6a B B B B 5a 6a B 2 B B 7a 3a 4 5 B B B 6 5 6 B 8 5o 7a B B 

6 [, H'•h+ l + .HB ~5 H++++ l+ 1L {sıl s H+ı 5aJ++ fs h[,,]+] [B )[4]\6 H 3aJ·3·a· J5m](B ]~\3a (3aJ 
7 [9ar9acar9a[4(B [5o[lO[B ea 1ı.~ 1 6a[6a[6 [Br[Br(B lB lB [6a~5alB eaca[B [B [8 (Baca(5 [5a\6 (B ea[B (/[B cm(4l6 (~j5m[3a 
B ''ı'''] 6 1618 ı a 1 5oı B 1''l''!Jil6a18a161 Bej"] 'J''~ B 5a 5al B 18} 5oJ'ı 7atı 5oJB} 'j 6] 7a16 j B~ 3a15m1sarm11r. 51 ~ 
:o ı: ]r~ ıı::1: 1r: Fi: ı1 ~~ı:;ı: l:;ı:rr:,ıı::ı::H::~~: ' ı:ı ı::ı: l~·]c~f:·f: F H: f: ı[: Fı "ı ı: ı ı:.ı:fı ~ı ı: iff· 1l· ı 
ll 3c. B [9a(6 (a 9a(B (6 4(8 5a 3a lO Br 6 5o 6a sal~1~B {6 , B B 5 B B 3a 5a 7af5 ea(6 3a 2 4 5 5 5 B (8 l5m(B 7a{B 

13 (9a 3ac (9a B (9acaea(3a 5 {10 6a 3a B (B (B (6a 5o 8 f6a 8 8 ~8 [6a 6 B 8 (B 3a 3a 5 /ı 4 4 [8 ~8 e c [4 (6 6 l5a(4 {6 
14 la l (6}8 J 4][5ot] 5o] sJ\6 {ıoJ6afsaf4] {Br] Brl6a] s fıoJ7a s1ls][6] s) s ][4 jlsaJ3arafs 1ts l4 · s ls] 4~5; s) 5lsaf 4 J s) s) 6] 
15 (6 9a B 8 (8 B 4 7a 6 (6 6a 3a 8 5a Br 8 3a 6 [5 3a B l6 8 3a 10 B B (7a(3a 7a(Ba 8 (3a 8 5 5m 3a(4 8a(l0(5a()a[6 

16 9a1lj(sJ3aJB isls1[s.§s\ 'j[+f+,l•+++·d+'Jı~\++Jl'+J'"J"l\ız]5]·ll,,1 ı+ 9ı,h[''"JBJ~(~.o 8].5~]3) 17 ca[9a[3a(8 (3a(8 cacaeae (8all0(6 (Br(a(B (8 (5o(B (B (B t4 eo(B (8af4 18 (5 (3al8 (5oeara(5o~8 8 (4p~eml8 -~ e~fo(6 
18 816] 6]3at13aJ6] B1816J :a]BJ 618r)BrJ7al3a]6] 8) 815aJBJ 5ol8) 6)1.satJ 5] 8}7afo]6) BJ 5o 3a]8~ 6) 3a,~B)'i+] 4] 6] 
19 s B[9a'> 9arsa6 ;,as 6r s 9asrsreaf6a[s s 7a[s s 6a6 6 3aCe 3cıB '>m4 3a('op 4 so 6[6 s sas(s 6 
20 [81 [01 41 Ç1[9'1 6 1[81l,,f,,f1'41"'''1 [ 51 [8'1~'1 6'18 1 "ll,,{7'181[8 1{8 1(01[81[81 41 51( 81 [31 [,mfoı['~ 81[81[ 5' yı' 41 5'"\ 5l 81[7'15't101 
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Appendix C-l 

Situation 
Streamline Departures 
Teaching 
Co:ı-ımand Forms 

ı Z Za 3 3a 4 4c 4p S Sa Sc Sm So Sp Sr 6 

ı 

z 
Za 
3 
)a 

4 
4c 
4p 
s 
Sa 
Sc 
Sır: 

Sc 
Sı:; 
Sr 
h 
6a 
7 
7a 
B 
Be 
Br 
9 
9a 
ı o 
lO 
ll 
11 
12 
YB 
"' '" 

.......... 

a 

5 

~ 

'L 

ll 

ı 
6 

19 

z. 

""' '1, 

ı 

ı 

3 

o.~ 

ı 

ı 

""' ı 

ı---. 

""' '-... 
4 ı 

z 

ı 

ı 

2 

ı 

ı 
z 
2 

3 

ı 

z 

4 21 z 

O.L 2.'~ o.z 

ı ı ı 6 

ı 

ı 

z 

22 z ı 3 
'- ı 

'-
S' ı 

ıb-, z 
2 ı'' 

7 '' 
z 4 ı ı !!7' 

s 
2 6 
ı 3 3 
4 B 

ı 

27 ı ı ı 2 z 
ı ı 7 

s 
ı 

5 ı 24 

67 4 zz 15 4 9 llS 

7.4 0.4 2.4 1.6 0.41 ız. 

Matrix 
Date: lZ/lZ/l9B8 

6a 7 7a B Ba Br 9 9a 10 lOa ll 

z ı z ı z 

ı ı 

9 6 ı ı ı 

z 
ı ı ı ı l7 13 

ı 

ız ı z 
ı z 

ı ı 

.... 14 ı z ı4 4 B 3 ı ll 
n z ı 7 z Lı~ 3 ı 

5 8' 7 z ız 

ı ı' .... ı z ı 

7 6' ı 4 z 
5 ı '-..... ı ı 4 

.... 
z 2 3 JD3- 1 ı s 
zı 4 z 3 .:: ;-.._ 17 
z ı 4 ı, 3 

26, 
B zo z ll 5 30, 

3 1 

76 40 15 41 Z7 ı 156 lO~' 17 Z7 107 

B.L 4.L l.E 4.5 3. o. ı 17.3 11.3 l.B3 ıı.c 

ROl•J 
lla lZ TOT 

19 

3 
4 

Zl 

z 
67 1 

4, 

zz 
ıs 

4 
9 

llS 
76 
40 
ıs 

41 
Z7 
ı 

Name: GN 

e FL 

J JB 
1----

3 
4 --

zı --
z 

3 64 
4 

zz 
ıs 

L~ 

s 
__112_ 

76 
40 

' j_4 J. 

lfl 

z 25 
_ı_ 

,._..,/ı ı 7, ') ı 1S6 
3 ıoz 

17 

~ 

1 
lot ı 6io~ot" 
e 9S.l L 

......... 
_ı_, 

5 

0.5 

27 
107 

5 
399, 

Tat J_ 

Tallies 

~L 
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Appendix C-2 

Matrix 
Streamline Departures Lesson 1 

Situation : Teaching Command Forms 
Date: 12/12/1988 Name: GN 

ı 

2 
2a 
3 
3a 
4 
4c 
4p 
5 
5a 
5c 
5m 
5o 
5r 
6 
6a 
7 
7a 
8 
Sa 
Br 
9 
9a 
]O 

lOa, 
ll 
lla 
ız 

~8~ 
lY 
10 

1 2 2a 3 3a 4 4c 4e 5 5a 5c 5m 5o 5p 5r 6 6a 7 7a 8 

.......... 

rı, ı ı 2 ı 4 5 ı ı 

""' ' ı 
2 [l., 2 ı 4 ı 

4, 4 2 ı 2 
......... 

""' 3 z_cı., ı 5 3 ı 

1, ı z 2 8 
.......... 

ı-zı-.... ı ı z ı 

1, 3 
ı ' 23 3 

ı 5 " ll 9 4 30 
4' ı o ı6 

ı ı 4 5 2'-._ 8 ı 

ı ı ı z 'll ll 
8 ll 3 3 6 z 12 2 19' 8 
5 4 z ı lO ı 3 z ı z ...... 

il ıl 
7 ı ı ı z 

5 2 2 ı 5 37 3 ı 
ı ı ı ı 5 ı 

ı 3 6 4 4 ı 21 ll ı o 7 
2 z 

z 4 ı 

ı zı ı 15 25 46 16 27 4 31 84 96 35 25 94 
0.1 2.3 o. ı 1.6 2.7 5.1 1.7 3 0.4 3.4 9.3 10.6 3.8 2.7 10.4 

ROl•J 
Sa Br 9 9a 10 lOa ll lla 12 TOT 

-

ı ı 

8 

ı z ı 

ı 

15 

ı 

3 ı ı 9 ı 

ı 6ı 

2 ı ı 

ı 2 
ı ı 7 
.... ı ı 

':J.. 
~ ı 

ı iş__ 

ı ı ·ı.... 

' 4 4 ı 

ı ı 

34 3 79 92 16 
3.7 0.3 8.7 10.2 1.7 

ı 

3 

2 
3 

9 
ı 

3 

ı z 
7 
4 
8 ı 

5 
9 

16 
3 ı 

49, 
'il_ 

3 

127 15 
14.ı 1.6 

ı 

ı 

~ 

~ 
ı 

4 

ı 

.......... 

12 
1.3 

ll 
2ı j 

i 

ı ı 
15' 
25 

46 
16 

27 
4 

31 
84 
96 
35 
25 
94 
34 

3 
79 
92 Totl 
16 e. 

27 
15 
ız 

ı399. 
~ot ı 

Tallies 

e FL 

ı 

zı 

ı 

15 
25 ı 

ı 45 
16 

27 
4 

31 
84 
% 
35 
25 1 

94 
ı 33 

3 
3 76 T, 

5 p32 ı:-~ 
0.78 99.2l 
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Situation 
Streamıine Departures 
Teaching Imperatives 

Appendix C-3 

Matrix 
Date: 6/ı2/ı988 Name: GN 

ROW 
ı 2 2a 3 3a 4 4c 4p S Sa Sc Sm So Sp Sr 6 6a 7 7a 8 Sa Br 9 9a ıo ıDa ll lla 12 ~~~ e FL 

ı 

2 
2a 
3 
3a 
4 
4c 
4p 
s 
Sa 
Sc 
Sm 
So 
Sp 
Sr 
6 
6a 
7 
7a 
8 
Sa 
Br 
9 
9a 
lO 
10 
ll 
ll 
12 co 
TO 
0' ,o 

1'1-.., 

ı 

~ 

~ 

r 2 
0.2 

'3, 
............ 

2 

13 
s 

ı 
4 4 

ı 

29 4 
3.2 0.4 

3 

'2, 2 
.. "'..... 

'2, 

4 

ı 

4 

ı 

ı 

3 ı 7 
2 ı ı o 

ı 2 
ı 

ı 

2 

2 

8 2 43 
0.8 0.2 4.7 

2 ı 3 ı 2 

ı 
ı 2 ı 

'....ı 
"'-..... 

14 ı 2 2 
ı "'-..... ı 

"'-..... 
'-......_ ı 

ı ı ...... 
ı 2 ı ı3 

43. 2 
4 l 12 

ı ı 

2 ı ı ı 
ı 2 3 

ı 2 4 3 7 2 3 
2 ı 4 46 3 2 

3 2 22 2 
2 ı 2 
ı ı ı 

ı 2 

ı 9 
4 8 37 3 69 4 42 47 36 
0.4 o. 8 4. ı 0.3 7.6 0.4 4.6 S.2 4 

6 ı s ı 

ı 

ı 

ı 19 8 2 
3 
s 3 

3 ı ı 2 3 2 
ı 

3 64 
ı 

ı ı4 

2 
3 9 ı 2 
4-...... 2 2 4 9 2 78 
2 6 2 3 

4 'ı o_ 2 2 ı 
ll l3 2 2 s 

8 ı s 3 ...... 2 ı 
i'-.... 

s 2 ı ı lQ 
S7 ı 3 l9, 

2 ı 2 

7 ı 2 2 ı 3 ı 

6 ı 1 ı 

ı os 18 27 80 96 S4 109 
11.6 2 3 8.8 ıo.6 6 ı2.ı 

ı 

ı 

4 3 

ı ı 

ı 2 

2 
2 

ll 

ı 

7 
3, 

['-....... 
17 .... 

............ 

12 

ı2 39 
1.3 4.3 

ı 

2 
ı 29 
4 4 

8 
2 

43 
4 
8 

37 
3 

69 
4! 

3 42 
47' 

ı 36 
ı os 

18 
27 
80 
96 

lı S4 
8 ıo9 

12 

39 

lt'-..- 2] 

Izı 
........... 
899-

IZ_. 3 Tob ı 
Tallies 

Tdt. 911709 Tbt 

~~e ~~ F L 
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Appendix C-4 

Matrix 
Streomline Deportures 
Teaching Imperatives 

Date: 7/12/1988 Name: GN 
Situation: 

1 2 2a 3 

2 word Verbs "Turn(the light) on, Turn(it) on "Substitute direct object 
ROW 3a 4 4c 4p S Sa Sc Sm So Sp Sr 6 6eı 7 7a 8 Sa Br 9 9a 10 lOa ll lla 12 ını 

ı~ 
2 T 1~ 4 4 ll 2 2013 8 ı 2 4S 
2a -....__ 

3 ı ~ ı ı l2 _5_ 

3a 1 ı ı......_ 3 1 1 1 9 
4 6...., 2 ı 3 ı 28 16 ı 2 ı 61 
4c '...., 
4p ö ll ....,...., 14 2 ı ı ı 28 
s 4 ı '3 :ı.. 6 3 2 ı 4 ı s 3 
Sa 3 3 1 '2, 1 4 1 li 
Sc '--
Sm 1 '18 46 6S 
So 11 '4, 1 1 ı 8 
Sp 1 1 9, 3 4 18 
Sr '6, 1 ı 9 
6 3 ı 6 '1~ ı 3S ı 9 2 s ı 82 
6a r:z, 3 8 1 14 
7 ı ı ı ·2, ı 61 
7a 2 1 3 ·ı, 13 1 1 2 24 
8 Y:J 1 6 14 S 2 10 1 ı 6 2 .37, 1 1 10 S 8_ 163 
Sa :; L 1'- .':J 1'- 3 2 32 3 ı 6 8 1 2 ı '2, 1 1 811 
Br ' 
9 4 ı 2 2 ı '94, ı ı 106 ı 
9a _! 3 1 1 3 1 '1 7. ll 28_ 

10 2 ı ı 2 4 8 5' ı ı 24 

lDE ......_ 
.... 

ll ı 2 ı 4 ı ı s 7 ı ı ll"' ı ı 37 
llı: 1 2 ....,__ 2 S 
12 14 ı 4 ı 2 ı '...., ..l2J 
co~ " ı 
TOl 4S S 9 61 28 S3 lS 6S 8 18 9 82 14 6 24 163 81 106 28 24 37 S 13 899 
0' 
'o S O.S 1 6.7 3.1 S.B 1.6 7.2 0.8 2 1 9.1 l.S 0.6 2.618.1 9 11.7 3.1 2.6 4.1 O.S 1.4 Total 

Tallies 

e FL 

4S 

ı:; 

9 
6ı 

28 
S3 
ı ı:, 

6S 
8 

'------1 L----' 

~~e ~~FL 
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Appendix C-5 
Matrix 

Streamline Departures Date: 15/12/1988 
Situation : Grammar "ls there ... ? Are there any ..• ?" 

ı 

2 
2a 
3 
3a 
4 
4c 
4p 
5 
5a 
)c 

5m 
5o 
5p 
5r 
6 
6a 
7 
7a 
8 
8a 
Br 
9 
9a 
10 
lOa 
ll 
lla 
ız 

~8~ 
"' '" 

Teaching Christmas Songs 
ROW 

1 2 2 a 3 3 a 4 4 c 4 p 5 5 a 5 c 5 m 5 o 5 p 5 r 6 6 a 7 7 a 8 8 a 8 r 9 9 a 1 O lOa ll lla 12 TOT 

6, 
ı ........ 3 ı 3 ı 

.........._ 

2" ı ı ı ı 

2 5 "-... ı o 
-'- / 5 ı ı ı 8 5 
13, 3 40 

"-... 

""" 9 '(~ 1 2 ı 6 ı 

ı " 2 
ı 1L~ 

2 4 LlL 
" 

3 ı ı 

1 ı 5 '9, ı 

2 1, 
't: o, 

2 8 )6 ı 15 
ı 'ı" 5 

' ı "-... ı ı 

2 ı 2 ı "-...5 
6 2 43 8 ı 5 ı ı ll la_ 

ı 2 2 ı 2 8 ı 9 1 3 

3 ı 4 6 31 2 z 3 
1 
2 2 ı 

- ı ı 3 2 2 ı 7 2 ll 

ı ı ı 

ll 9 ı 10 52 68 2 103 21 52 17 4 8 59 10 3 14 ıcı 

1.21 o. ı ı. ı 5. 7 7.5 0.2 ll.4J.42. 5.7 1.8 O.Lı 0.8 6.5 1.1 0.3 1.5 ll. 

3 

3 ı 

3 
3 3 2 
2 

31 

ı 3 
10 3 

ı ı 

9 3 

2 
4 2 ı 

'01 
/.._L 

!'..... 
i Ol ı 

:.ı, 

'"-... 

""" 4 

122 160 :ı 6 

13. c 17. O.t 0.6 

2 

ı 

2 
4 

6 
ı 

,2 
3 

1 

L~ 

3 

ı 

ı 

3 2 
1 

ı 

18, 
"-... 

"-... 
53 3 

5.8 0.3 

ll 
9 
ı 

lO 
52 
68 

2 

103 
4 

21 
52 
l7 

4 
8 

59 
ı o 

3 
14 

101 
122 

160 
b 

6 

53 

5 

' 899, 

Tat ı 
Tallies 

e 

Name: G~J 

e FL 

n 
4 

8 
58 
ı o 
3 
13 

100 
122 

~ılFL 
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Situation 
Streamline Departures 
Teaching Reading 
Review of Command Forms 

Appendix C-6 

Matrix 
Date: 15/12/19BB Name: GN 

1 2 2a 3 3a 4 4c 4p 5 5a 5c 5m 5o 5p 5r 6 6a 7 7a B Ba Br 9 RO~J 
9a lO lOa ll lla 12 TOT e FL 

ı 

2 
2a 
3 
3a 
4 
4c 
4p 
5 
5a 
5c 
5m 
5o 
5p 
5r 
6 
6a 
7 
7a 
B 
Ba 
Br 
9 
9a 
lO 
lOa 
ll 
lla 
12 
COL 
TOT 
0' 
'o 

" 

ı 

ı 

o. 

3, ı 

"'--
" 2 ı 

ı 

ı 

41 2 
2 2 
ı 

51 6 

5.~ o.~ 

2 4 3 3 

ı 2 
~4 2 

s, 2 
"'--

'2, 
12 ı 31_. 
2 ı ı 

2 ı 

ı ı 

ı 

ı ı 

ı 

3 
5 ı o 2 2 
4 4 ı B 

5 
ı 

ı 

ı ı ı 

ı ı 

ll 52 14 64 

1.2 5.7 1.5 7.1 

ı 

24 5 

2 
2 
ı 

ı ı 2 6 ı ı 

"'-- 3 2 
"'-- .,n, 2 

ı 17, ı 6 
2_"-.-., 

"'--
14 ı 22, ı 

ı s, 
ı ı 2, 

2 ı 

13 2 2 3 2 
15 2 3 6 

ı 2 ı ı 

2 2 ı ı 

2 
ı 3 4 

2 3 

16 64 27 4 ı B5 26 9 

1.7 7.1 3 0.4 p.ı 9.4 2.B ı 

5 ı 

ı 

29 9 

ı o 2 
ı 2 2 
3 ı 

4 26 2 
ı ı 

34 2 4 3 
r 7 ı 

ı 2 
II'-.... ı o 
14 ~~ ..... ı 

ı " 2 
ı 52 

148 
l~ 

3 ı 

ı 

17 133 50 59 160 19 

l.B f!-4. 5. c 6.5 17. 2. 

3 

2 
2 

ı 

2 2 
3 

ı 

4 2 

ı 

ı 

'l, 

" '-l; 
" ı "'--

14 13 3 

ı. l.l o. 

ı 

51 

6' 
ll 
52 

14 
64 
16 

64 
27 

4 
ı 

B5 
26 
9 

17 
133 

50 
59 

160 
19 
14 

13 

3 

)9Q 

Tat. 
e 

Tat al 
Tallies 

~~e %FL 
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Matrix 
Streamıine Departures Date: ı3/ı2/ı9B8 

Situation : Review of giving Commands 
Teaching Reading/Listening Comprehension 

ı 2 Za 3 3a 4 4c 4p 5 5a 5c 5m 5o 5p 5r 6 6a 7 7a 8 Sa Br 9 9a ıo ıoaıı 

ı 

2 
2a 
3 
3a 
4 
4c 
4p 
5 
5a 
5c 
5m 
5o 
5p 
5r 
6 
6a 
7 
7a 
8 
Ba 
Br 
9 
9a 
ı o 
ıoa 

ll 
lla 
ı2 
COL 
TOT 
0' 
'o 

""' 

ı 

ı 

2 

o. 

i'-..,_ 

""' ""' 

4 3 

ı ı 
2 

7 4 

o. 0.4 

ı 

""'ı 
ı'-.... 
~ 
~ 

4 37-...... 

""' ""' 
ı 

ı 

3 4 

ı 

ı 
ı 5 2 ı 

2 4 3 ı 

ı 2 32 

2 

5 ll ı 

4 30 9ı 3 

0.4 3.3 ıo.ı 0.3 

ı 

ı ı 

ı 

ı '+ 2 

1'-., 4 
9'-., 

""' '-.... 
8 ı 25-. 2 ı 

""-. 
ı ı ı -.......... 

ı ""'-. 
9 ı 2 
25 3 ı 

ı 
2 2 ı 5 5 ı 

ı 5 29 
2 2 
ı 

3 ı4 ıo 4 ı 

ı 

ll ll 

5ı 13 2 67 52 ıo /~ 

5.6 1.4 0.2 7.4 5.7 ı. ı 0.4 

ı ı 

ı 2 3 

ı 

3 
ız 13 ı z 

z ı 28 ı ı o 
ı ı ı 

8 3ı 4 3 
ı ı ı 

ı 

-
4 3 4 5 ı ı 5 

2 3 45 ı 

3 ı z 
ı ı 

15, 8 20 ı 4 
ı '-.... ı ı 2 ı 7 J_ 

-.......... 
8 l23 ı ı ll 
ı2 ı 8 ... n_ ı6 

ı, 

ı ""-. .1. 

7 9 3 37, 

z 1 _./ 

77 52 ı ı99 ıo6 7 2 ı06 

8.5 5.7 o.ı 2Z. ı ıı.7 0.7 0.2 .Jl.l 

Rm~ 
lla ız TOT 

ı 

ı 

ı 

5 

ı 
.............._ 

'-.... 

J. 8 

Jl.l ,0.8 

z 
7 

4 
4 

30 

91, 
3 

5ı 

ı3 

2 

67 
5Z 
ı o 
4 

77 
52 
ı 

ı99 
ıo6 

7 
e 

2 
ıo6 

ı 
ö 

...... 
899. 

Tot ı 

Tallies 

Name: GN 

e FL 

~ôe %FL 
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Appendix C-B 
Matrix 

Streamline Departures Date: 13/12/19BB Name: GN 
Situation Teaching Dialogue and Vocabulary 

ı 

2 
2a 
3 
3a 
4 
4c 
4p 
5 
5a 
5c 
5m 
5o 
5p 
5r 
6 
6a 
7 
7a 
B 
8a 
Br 
9 
9a 

10 
ı o 
ll 
ll 
12 
co 
TO 

0' ,o 

"Rob Dillar isn't happy" "What make ... ? What kind ... ?" 
RO~J 1 2 2a 3 3a 4 4c 4p 5 5a 5c 5m 5o 5p 5r 6 6a 7 7a B Ba Br 9 9a lO lC'e ll lla 12 

'3, ı ı ı 6 
4 ll 5 2 3 ı 2B 2 B 4 2 ı 71 

"-..... 
"-..... ı ı J 3 

""- 3 ı ı 5 
[12, 5 ı 40 9 2 ı 70 

"-..... 
ı ı, ı 14 ı ı 18 

5 1~ 2 ı ı ı 2 2 lB 
ı 2 1"'-.. ı 5 ı 5 4 ı 21 

"'-. 
ı 2 ı .34, 2 ı Q 

_ı_ u 59 5 ı 123 
J 1 ı 7, 3 J ı 15 

:5 " ._, j_ 6 
"-.. 

1 ı ı ı 14 2 17 LZ 14 2 ı 2 2 BD -'-

ı [2, 6 o 
/ 

2 ı 2 2 2'-.. ı 2 ı 13 
ı L:- ı ı "-..B ı 17 

48 3 3 16 2 14 6 ı 6 2 13 23, ı 2 4 ı ı c 155 
7 ı 9 3 46 ı 2 ı ""- 70 
10 ı ı 4 5 3 ı 2 '5Q 3 ı 81 

1 ı 2 ı 2 ı 52..._ ı ı 62 
ı 16, ı B Tat. 

2 3 ı ı ı 
8 

2 2 
8 

ı ı 2 ı ı ı 5 ı 
L 
T 6 71 3 5 70 lB lB 21 -123 15 6 BO 9 

0.6 7.B 0.3 0.5 7.7 2 2 2.3 13.6 1.6 0.6 B.B ı 

3 3 ı i5'-

4 

3 

13 17 155 70 Bl 62 8 20 

1.4 l.B 17.2 7.7 9 6.B O.B 2.2 

"-.. 
:L, 

"-..... 
2, 

lO 18 

ı. ı 2 
---

20 

ı o 

lB 
' 899... 

To'c: ı 
Tallies 

e 

e FL 

6 
70 

3 
5 

70 

lB 
17 
21 

123 
15 

6 

ı B4o ~~t. 

~ılFL 
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Matrix 
Streamıine Departures Date: B/ız/ı9B8 Name: GN 

Situation Teaching Reading/Listening Comprehension 
Teaching Grammar "There is ... /There are ... " 

ı Z Za 3 3a 4 4c 4p 5 5a 5c 5m 5o 5p 5r 6 6a 7 7a 8 Sa Br 9 

1 
2 
2a 
3 
3a 
4 
4c 
4p 
5 
5a 
5c 
5m 
5o 
5p 
5r 
6 
6a 
7 
7a 
8 
Sa 
Br 
9 
9a 
ı o 
ıoa 

ll 
lla 
ız 
COL 
TOT 
0' 

'" 

ı, 

ı 

ı 

3 

0.' 

"-..._ 
l"-.._ 

"-....._ 
z 

5 ı 

ı 

6 3 

0.6 0.3 

3 

z 
"-..._ 4 

ı, 

""-
3 

4 

ı 

ı5 3 
3 

z 
z 
ı 

ı 

Z3 zz 

Z.5 Z.4 

z 

ı 1 

ı ' 

ı, 
2Z, 2 

z "-..._ ı 

""-
ı~ 

"-....._ 
ı 

6 

z 3 
5 

4 7 6 
4 z 32 

ı ı o z ı 

ı 

z ı 

z z z ı 

ı 

ı6 43 13 67 z 

1.7 4.7 1.4 7.4 p.z 

ı 

ı 

ı 3 3 ı 3 
z 13 5 

ı3 ı ı 

ı ı 7 
z ı 3 z 

3 ı 7 4ı 3 

)" ı ı 4 3 

""-
zo, ı 8 z 6 

"'-..... z zı 

z ı o, 3 ı 

z "-...._Z 
ı4 z ı 4 17, 2 

ı ıs 3 ı, 2 
.........._ 

7 ı z .!29, 
5 z 
z ı 6 

ı ı 

ı 9 z 6 z ı5 ~ 
z ~ 

ı 2 2 

Z4 6ı Z5 Z5 ~o 99 74 ı6B 

Z.6 6.7 Z.7 Z.7 ~.ı ll B.Z 18.6 

9a 

2 

6 

3 
86 

ı 

98 

10.9 

ROW 
ıo ıDa ll lla ız TOT e FL 

ı 

ı 

ı 5 

5 
z 

ı 

ı ı 
1 7 z 

ı z 3 ı 

ı 

3 
ı 

7 ı o ı 

ı 6 

z 5 z 
z 

"" ız, 116, ~ 
9, 

ı" 

ı3 ı4 68 ı5 7 

1.4 1.5 7.5 1.6 0.7 

3 3 
6 6 

3 3 
Z3 Z3 
zz Z2 

ı6 i 

43 7 
ı3 

67 
z 

Z4 

6ı 

Z5 
Z5 
ı o 
99 
74 

ı6B 

98 
13 

Tot.l 2811656 fot. 
e . __ -- -- FL 

ı4 ~~e ~~FL 

68 
ı5 

7 

' 899, 

Tob ı 
Tallies 
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Situation 

ı 

z 
Za 
3 
3a 
4 
4c 
4p 
s 
Sa 
Sc 
Sm 
So 
Sp 
5r 
6 
6a 
7 
7a 
8 
8a 
Br 
9 
9a 
lO 
lDa 
ll 
lla 
ız 

rBr 
0' ,o 

-'-

"--... 
L 

1"''-l 

1 

1 

z 

tl 
l 

ı 

15 
ıı.6 

Project English 
Book 1 
Teaching Vocabulary, Reading 
Exercises 

Appendix D-1 

Matrix 
Date: lZ/lZ/1988 

Ld ...J -'d '-1 '-lC 4(-l :;! Ja ~c ~m )O 'P )r b ba 1 la tl cıa Br 9 9.a 10 lOa ı 

ı ı ı ı 3 ? ') ? 
'-., 

"-- 4 
......__ 15 3 ı z z 2 ı 

'17, ı ı ı 16 ı ız 
......__ 

l '5 ı li ı ı ı 
3 Z'ZZ ı 3 2 
ı ı '1 ı ı 

......__ 

'-9 m ı ı z ,z 3 

' ı 6 z 
z 4 ı ll 13 z 4 ız 

'-
'ı z ı 

l ı 'ı ı ı 
3 l7 z 3 z ı 3~ 3 7 

8 lO ı ı 96 7 ı 'ı 
z ı ı ı ı l7Z ı 7 

ı ı z z ı ı '4 ı 
ı ı l '4 
ı ı 4 ı 3 4 ı ı ı ı '3 

ı ı ı '..h~ 
ı z 18 ı ız z 8, 

ı z 3 l ı ı ı 

ı 5 127 59 Z6 34 6 . 115 7 9 5Z 4 8 4E ızs 19Lı '15 7 2Z 6~ ILıLı 
JJ. JJ.5 3r:>.5 17.8 ~.7 p.6 Z.7 p.7 lf). 7 tı.4 0.8 5.' !1.3.9 1.5 0..6 b.7 Z.4 7." t:ı.8 

Name: GT 

lla l 

ı 

ı 

ı 

h 

l 

...... 
'ı 

ll 

lı.z 

TOTı 

ı ~ 

ı 

~ 

7' 
')9 

2tı 
)Lı 

h 

ı ı ') 
7 

9 
5Z 

4 
R 

LıR 

ı?S 

ı94 

J5 
7 

n B 

{.,C, ~~e ~~FL 

44 

ı ı 

~9. 
Tat al 
Tallies 
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Situation 
Project English Book 1 
Teaching Grammar 
"Present Continuous Tense" 

Appendix D-2 
Matrix 

Date: 13/12/1988 

ROW 1 2 2 a 3 3 a 4 4 c 4 p 5 5 a 5 c 5 m 5 o 5 p 5 r 6 6 a 7 7 a 8 8 a 8 r 9 9 a 1 O lOa ll lla 12 TO T 

ı 

2 
2a 
3 
3a 
4 
4c 
4p 
5 
5a 
5c 
5m 
5o 
5p 
5r 
6 
6a 
7 
7a 
8 
Sa 
Br 
9 
9a 

lO 
lOa 
ll 
lla 
12 
COL 
TOT 
0' 
'o 

'-... 

" _,_, 

ı 

7 

17 
10 

ı 

37 

4.1 
L__ __ -- ~ 

'-... 
'ı 
-"' 
ı 

2 
ı 

5 

0.5 

4 9 

ı 

4, 23 
15, 

ı 

9 

ı 

30 4 
6 24 

3 

1. 

44 9ı 

4.8 lO. 

3 

ı ı 

'-... 
'-... 

ı" 

""' " 1'33, 2 
ı 'i O 

'-... 

" 14 12 

~ 3 2 
ı ı 73 _._ 

8 

3 

ı 

~ı j3 4 nı ıs 

.2 fJ.3 0.4 ı4.' 2 
-

7 2 2 

2 
4 
ı 29 41 

ll 
ı 

ı ı 

14 ı 78 
7 

'59 21 3 

""' 44 
ı ""' ı, 10 6 
6 15 '3, 
ll 4 3 ı "" 1'--... 

ll ı ı 

ı 

ll ı 9 

__! 

ll5 4L ! ı 20 89 ı74 

ı2. 4.-!:i o. 2.~ 9.8 ı9. _,___-

2 7 

ı 2 
5 

ı 

ı 

2 ı 

24 3 
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Appendix D-3 

Project English Book 1 
Review of Present Continuous Tense 
Teaching Dialogue/Exercises-Drills 

t~atrix 

Date: 8/12/1988 
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Appendix D-4 

Project English Book 1 Date: 6/12/1988 
Teaching 
Vocabulary-Dialogue "Family Life" 
Listening Comprehension 
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Matrix 
Project English Book 1 Date: 7/12/1988 

Situation : Teaching Dialogue 
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Project English Book l 

Appendix D-6 
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Reuiewing the last lesson "Body Language" 
Playing a game/Teaching Present Continuous Tense 
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Appendix D-7 
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Project English Book 1 Date: lS/12/1988 
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Teaching Vocabulary/Review of Present Cont. Tense 
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Appendix D-8 
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Project English Book 1 Date: 6/12/1988 

Situation: Simple Present Tense: Yes/No Questions 
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Project English Book 1 

Appendix D-9 
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Date: 16/12/1988 
Situation: Review of Present Continuous Tense 
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ESKİŞEHİR 
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Anadolu Üniversitesi Sivil Havacılık Meslek 

Yüksek Okulunda Okutman olarak görev yapmaktayım. 

Aynı Üniversitenin Sosyal Bilimler Enstitüsü İngiliz 

Dili Eğitimi Yüksek Lisans Programına kayıtlıyım. 

Tez çalışmamı Yakındoğu Özel Lisesi hazırlık sınıflarında 

yapmak istiyorum. Müsaadelerinize saygılarımla arz 

ederim.l6.11.1988 

Anadolu Üniversitesi 

Sivil Havacılık M.Y.O. 

ESKİŞEHİR 

Oya Yüksel 
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Milli Eğitim Gençlik ve Spor Müdürlüğü 

ESKİŞEHİR 

Üniversitemiz Sivil Havacılık Meslek Yüksek 

Okulu akutmanlarından ve Sosyal Bilimler Enstitüsü 

İngiliz Dili Eğitimi yüksek lisans öğrencisi Oya Yüksel, 

derslerini başarıyla tamamlamış ve tez yazma aşamasına 

gelmiştir. Tezini hazırlayabilmesi için Yakındoğu 

Özel Lisesi İngilizce hazırlık sınıflarındaki dersleri 

izlemesi gerekmektedir. 

İlgilinin çalışmalarını yürütebilmesi 

gereğine müsaadelerinizi arz ederim. 

Doç.Dr. Gül Durmuşoğlu 

Yunusemre Kampusü 26470 ESKIŞEHIR/TURKEY 
Telex, 35147 esak 
Fax .53616 
Tel , 50579-50581/3353 

için 
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T. c. 
ESKİŞEHİR İLİ 

Milli Eğitim Gençlik ve Spor Müdürlüğü 

SAYI: Kültür Hizmetleri Şubesi 311/40345 

Eskişehir, 16 Kasım 1988 
KONU: Lisans tez çalışması. 

İL MAKAMINA 

ESKİŞEHİR 

Anadolu Üniversitesi Sivil Havacılık Meslek 

Yüksek Okulu akutmanlarından Oya YÜKSEL'in lisans 

tez çalışmasını, ilimiz Yakındoğu Lisesi Hazırlık 

Sınıfı İngilizce derslerini izlemesi gerektiği ve 

bu konuda araştırma yapabilmesi ile ilgili, Anadolu 

Üniversitesi Eğitim Fakültesinin 15.11.1988 tarih 

ve bila sayılı yazı ile bildirilmekte olup, yazı ekte 

sunulmuştur. 

Anadolu Üniversitesi Sivil Havacılık Yüksek 

Okulunda Okutman Oya Yüksel'in yüksek lisans tez çalışma-

sını Yakındoğu Lisesinde hazırlık sınıfında yapabilmesi 

Müdürlüğümüzce uygun görülmektedir. 

Makamlarınızca da uygun görüldüğü takdirde 

gereğini müsaadelerinize arz ve teklif ederim. 

Mehmet KILIÇDGLU 

Milli Eğitim Gençlik ve Spor Müdürü 

EK İ: 1 

O L U R 
.. /11/1988 

Uzer AYDtNATAY 
Vali Yardımcısı 
Vali a. 
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SAYI: Kül.Hiz.Şb.311/40346 Eskişehir, 16 Kasım 1988 

KONU: Lisans tez çalışması. 

ÖZEL YAKINDOGU LİSESİ MÜDÜRLÜGÜNE 

ESKİŞEHİR 

İlimiz Anadolu Üniversitesi Sivil Havacılık 

Meslek Yüksek Okulu Okutınanlarından Oya Yüksel'in 

yüksek lisans tez çalışmasını Okulunuz hazırlık sınıfında 

yapabilmesi ile ilgili, İl Makamından alınan 16.11.1988 

tarih ve 311/40345 sayılı onay ekte gönderilmiştir. 

Bilgi ve gereğini rica ederim. 

MÜDÜR ADINA Yakup ERDOGAN 

Eki: 1 onay. Kültür Hiz.Şb.Md. 
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