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Abstract

In this study, the perceptions of parents of children with developmental disabilities regard-
ing the severity of disability were tried to be revealed. The studies, which are conducted in
order to reveal the perceptions of parents of children with disabilities regarding the severity
of disability, generally focus on the main points such as problem behaviors, social adapta-
tion, and language and communication skills. In this research, semi-structured interviews
were performed with 8 parents in order to reveal the perceptions regarding the severity of
disability. The semi-structured interviews were analyzed through content analysis method.
As a result of the analysis, occurring themes regarding the severity of disability perceived
by the parents of children with developmental disabilities consist of learning and success,
social interaction and adaptation, language and communication, problem behavior, physi-
cal difficulties and daily living skills. The obtained findings were discussed in line with the
related literature.
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Introduction

Disability is defined as a situation resulted

in a total or partial loss in the functions of
the individuals caused by an injury
(Heward et al., 2017). Developmental dis-
ability, on the other hand, expresses the
skills and features in which differences
from norm groups are observed. Cogni-
tive, communicative, social, and motor
skills differences occur before the age of
22 (Odom et al., 2007). Under the um-
brella term of developmental disability,
there are disability groups such as Autism
Spectrum Disorder (ASD) and Down Syn-
drome as a part of the Intellectual Disabil-
ity (Heward et al., 2017). ASD is defined
as a neurodevelopmental disorder char-
acterized by social

(DSM-5) (APA, 2013). Down syndrome,
on the other hand, is evaluated as a disa-
bility with genetic background (APA,
2013), and this disability is caused by an
error in chromosome division (Selikowitz,
2008; Kuder, 2018).

Severity of disability

Individuals with disabilities have to be
identified and even classified in order to
access the services for their needs easier
(Heward et al. 2017). Since the classifica-
tion is a phenomenon related to the sever-
ity of disability in terms of restricting the
functions of the individual, the severity of
disability concept stands out at this point.
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This concept, which can be defined as the
impact of the disability on the capacities of
the individuals (Guscia et al., 2006), is
classified from various aspects. The sever-
ity of ASD was categorized within the defi-
nition as; Level 1 (Requiring support),
Level 2 (Requiring substantial support),
and Level 3 (Requiring very substantial
support) (APA, 2013). The classification
was made over intellectual functions, func-
tional linguistic performance, and a combi-
nation of these within the International Sta-
tistical Classification of Diseases and Re-
lated Health Problems (ICD-11) (WHO,
2018). While intellectual disability was
classified as mild, moderate, severe, and
profound in DSM 5, there are also catego-
ries of children under the age of 4 (provi-
sional) and unspecified category in which
intellectual functions and adaptive skills
cannot be evaluated in ICD-11 in addition
to these categories (WHO, 2018). The In-
telligence Quotient (IQ) tests are seen as
an essential classification within the tradi-
tional classification of intellectual disability
and Down Syndrome, accordingly. Ac-
cording to this classification, the severity of
disability is classified as mild, moderate,
severe, and profound (Heward et al,
2017).

Severity of disability and main restriction
areas

In parallel with the severity of disability,
certain restrictions are observed in individ-
uals with developmental disabilities. These
are gathered under the titles of intellectual
properties, sensorial properties, communi-
cation skills, emotional and behavioral de-
velopment, and physical properties (Kirk,
Gallagher, and Coleman, 2009). Main re-
striction areas specific to the disability in
individuals with ASD appear as social in-
teraction difficulties, communication prob-
lems and repetitive behaviors, or intense
restricted interests (Centers for Disease
Control and Prevention [CDC], 2016). It is
expressed that individuals with Down Syn-
drome display restrictions that are gener-
ally based on physical, neural, cognitive,
behavioral, and emotional aspects (Mo-
rales and Lopez, 2013). It is also stated
that individuals with Down Syndrome have
specific physical traits typically such as re-
sembling each other, small head and short
neck, upward slanting eyes, small mouth,
large tongue, dental anomalies, small
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ears, low muscle tone, wide hands, short
and chubby fingers, a single short crease
across the palm of the hand, and chunky
length (Diken et al., 2016).

Families of individuals with disabilities

Although there are various types of family,
which is defined as the smallest social
group in terms of social continuity, (Mur-
dock, 1965), within the society, it is ex-
pressed that the most common type is nu-
clear family, which consists of parents and
children (Berns, 2010). Families have var-
ious functions such as sexuality, economy,
reproduction, education, daily care, social-
ity, and health in terms of sustainability be-
tween both child and parents (Hallahan,
Kauffman, and Pullen, 2014). The inclu-
sion of a child with a disability into the fam-
ily may impede these functions. It is stated
that parents show psychological reactions
such as shock, denial, accusation, anger,
sadness, and rage to a large extent to this
situation that has a severe impact on the
parents (Hallahan, Kauffman, and Pullen,
2014). It is stated that the nature of these
reactions displayed by the parents may be
related to their ways of perceiving their
children and the disability-related traits of
their children and that even the sociocul-
tural specific variables (Dovgan et al.,
2019) and characteristics of the parents
are effective on this perception (Hock and
Ahmedani, 2012). Hence, it is reasonable
for parents’ subjective experiences and
ways of perceiving the given situation to
cause various reactions. At this point, the
fact that the parents’ reactions to disability
are directly related to the severity of disa-
bility, which they perceive, renders the
concept significant.

Severity of disability and perceptions of the
parents

Although the severity of disability is tried to
be locked inside a category and quantita-
tive numbers, the personal perceptions of
the parents significantly determine the re-
actions they display. It can be said that
positive and negative perceptions regard-
ing individuals with developmental disabil-
ities display direct proportion in terms of
psychological variables (Griffith et al.,
2010; Lickenbrock, Ekas, and Whitman,
2011). In other words, the negative per-
ceptions regarding the types of
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developmental disabilities may psycholog-
ically cause parents to display negative re-
actions, and positive perceptions may
cause them to display positive reactions.
In this regard, in the studies conducted
with the parents of individuals with devel-
opmental disabilities, children were classi-
fied by their parents regarding various var-
iables. The areas which were stated as
more serious by parents in relation with the
severity of disability were expressed as the
characteristic of the child (Webster Strat-
ton and Hammond, 1988; Kasari and Sig-
man, 1997; Colavita, Luthra and Perry,
2014; Dovgan et al., 2019), adaptive be-
haviors (Bishop et al., 2007; Colavita,
Luthra and Perry, 2014), restricted and re-
petitive behaviors (Bishop et al., 2007),
problem behaviors (Webster Stratton and
Hammond, 1988; Konstantareas and
Homatidis, 1989; Baker et al., 2003, Has-
tings et al., 2005; Griffith et al., 2010;
Colavita, Luthra and Perry, 2014), social
skills (Griffith et al., 2010; McStay et al.,
2014), language and communication skills
(Konstantareas and Homatidis, 1989;
McStay et al., 2014; Colavita, Luthra and
Perry, 2014), and cognitive skills (Kon-
stantareas and Homatidis, 1989). As
stated, the main areas in which individuals
with disabilities display restrictions are
gathered under the titles of social skills,
language and communicative skills, cogni-
tive skills, problem behaviors, adaptive
skills, and temperament of the child. Ac-
cordingly, it is stated that conducting re-
search on how parents of children with dis-
abilities perceive the situation of their chil-
dren will be beneficial (Akkok et al., 1992)
and there is a need for researches reveal-
ing the experiences regarding the varia-
bles related to the disabilities (Gulec
Aslan, Cihan and Altin, 2014). Similarly, it
is also emphasized that there are limited
studies analyzing the severity of disability
in individuals and the perceptions of par-
ents, and the severity of disability in par-
ents of children with disabilities are not fo-
cused on despite the fact that they display
a more negative psychological picture than
the parents of individuals making a normal
progress in the psychological sense (Kis-
sel and Nelson, 2016). Therefore, in this
phenomenological study, it was aimed to
observe the ways of perceiving the sever-
ity of disability of parents of children with
disabilities and the situations related to the
severity of disability from the eyes of the
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parents. Accordingly, answers to the fol-
lowing research questions were sought:

1. How do parents see the effects of se-
verity of disability on their children?

2. How do parents interpret the main lim-
itation areas of their children regarding
the severity of disability?

Method

Research design

This research was designed with the phe-
nomenological design, which is one of the
qualitative research designs since it was
aimed to thoroughly reveal the experi-
ences of the participants regarding a phe-
nomenon. Phenomenology is preparing a
ground to thoroughly reveal situations
such as perception, experience, and
knowledge regarding the situations faced
in various ways (Yildirm and Simsek,
2016). The experiences and knowledge
related to these experiences of people are
focused on through phenomenology (Pat-
ton, 2014). For these reasons, it was tried
to be examined how a phenomenon, which
was experienced and continue to be expe-
rienced by parents regarding the disability
and the severity of disability, corresponds
to their perception in this study. It was con-
sidered that this perception is related to a
dynamic process and may display
changes in time.

Participants

In this study, 9 participants, one of them
being the parent with whom the pilot inter-
view was conducted, were included. When
selecting the participants, criterion sam-
pling (Merriam, 2009) and volunteer sam-
pling (Remler and Ryzin, 2011), which
were determined as directly related to the
aim, among the purposive sampling meth-
ods were used. It is stated that 6 to 10 par-
ticipants are enough for a study based on
the semi-structured interview (Smith,
Flowers, and Larkin, 2009). In addition, it
is expressed that it is important for data
sources to have experiences regarding the
phenomenon in phenomenological studies
(Yildinm and Simsek, 2016). The ac-
ceptance criterion was determined as hav-
ing a child with disability and being a vol-
unteer for participants to participate in the
study. The descriptive information about
the participants is presented in Table 1.
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Table 1.
Demographic information of participants
Name Gender Age Occupation Age of the Gender of the Diagnosis
child child
Esra Female 42 Housewife 5 Girl DS
Ela Female 39 Housewife 5 Girl DS
Fatma Female 37 Teacher 6 Boy DS
Ayse Female 43 Teacher 5 Boy DS
Isa Male 50 Retired soldier 3 Boy DS
Osman Male 35 Driver 4 Boy ASD
Hatice Female 41 Nurse 4 Boy ASD
Hakan Male 48 Inspector 5 Boy ASD

Note: DS = Down Syndrome, ASD = Autism Spectrum Disorder

Five of the participants of the study
are female and three of them are male.
The average age of the participants is 41.8
and the average age of the children is 4.5.
While five of the children are diagnosed
with DS, three of them are diagnosed with
ASD.

Data Collection Tools
Personal information form

A form was prepared in order to collect de-
mographic information regarding the par-
ticipants and their children with disabilities.
In the form, information on their names,
ages, occupations, educational back-
grounds, and age, gender, and diagnosis
of their children were included.

Semi-structured interviews

It was expressed that the main data collec-
tion technique in phenomenology is inter-
viewing (Yildinm and Simsek, 2016). The
interviews are used in order to reveal the
perceptions, descriptions, and meanings
of persons regarding the reality and their
own reality (Punch, 2013). In this study,
the semi-structured interview technique,
which provides convenience to the re-
searcher from many aspects, was used. It
is stated that semi-structured interviews
are frequently used in pedagogy re-
searches due to their flexibility and a cer-
tain level of standard (Turnuklu, 2000).
The opinions of three academicians, who
are experienced and experts in their fields,
were received while preparing the inter-
view questions. Accordingly, a pilot

interview with a parent and semi-struc-
tured face-to-face interviews with eight
parents were performed through the ques-
tions prepared based on the related litera-
ture towards the target group. Performed
in line with the semi-structured interview
form, which consists of 13 questions in to-
tal, lasted for 25 minutes on average.

Process and Data Collection

At the first stage, the topic was selected
and then the research questions were pre-
pared. Then the research process was de-
signed. The interview questions were pre-
pared during this process. The pilot appli-
cation (Yildinm and Simsek, 2016) was
performed in order to evaluate the inter-
view. First, the participants having the ap-
propriate sampling were determined and
verbal permits were taken in order to pre-
sent the phenomenon regarding the sever-
ity of disability, which forms the focus of
the research. The interviews were per-
formed in an environment in which partici-
pants would feel comfortable in terms of
sound, light, and temperature. The permits
of the participants were taken through the
consent form, voice recordings were per-
formed after informing the participants
written and verbally in terms of ethical
rules, analyses were conducted, and the
report of the study was written. When plan-
ning the research process, the process
scheme for qualitative research, which
was suggested by Johnson and Christen-
sen (2016), was used. The scheme used
as a guide during this research is pre-
sented in Figure 1.
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Selecting the research topic ’ Determining research questions ’ Designing the study

~ Analyzing the data 4 Collecting the data

N e ()
> >

Writing the research report

Generating the findings Validating the findings

Figure 1.
Research process

Data Analysis and Compatibility

Analyses were performed through content
analysis by itemizing the voice recordings.
It is stated that the main objective in con-
tent analysis is to reach the concepts and
relations through which the data can be ex-
plained. In this way, the relations between
concepts and themes are realized
(Yidirim and Simsek, 2016). While analyz-
ing the data, it was acted through the
stages suggested by Yildirim and Simsek,
(2016) as a) coding the data, b) finding
themes, c) organizing the codes and
themes, and d) defining and interpreting
the data. In addition, the experiences re-
garding the phenomenon were conveyed
through quotations while presenting the
data (Yildinm and Simsek, 2016).

The first application performed in terms of
validation is content validity. Opinions
were received from experts in their fields
for the purpose of content validity (Buyu-
kozturk et al., 2013). The correspondence
percentage was calculated for the theme,
code, and interview itemization in order to
evaluate the compatibility of the data and
findings, accordingly, (Buyukozturk et al.,
2013), and the correspondence was

Problem behaviors

Social interaction and adaptation

Daily living skills

Figure 2.
Themes about the perceived severity of disability

reviewed over the codes (Bogdan and Bi-
klen, 2007). Finally, the voice recordings
taken during the interviews were listened
to by another researcher, and the reliability
percentage was calculated. Over a 90%
correspondence was reached in these
analyses.

Results

As a result of the analyses, a total of 6
themes occurred as problem behaviors,
physical difficulties, learning and success,
language and communication, daily living
skills, social interaction, and social adapta-
tion. The themes are presented in Figure
2. Themes, categories, frequencies, and
quotations regarding the themes are ex-
plained under the following titles. The
codes are held at the main basis while con-
veying the findings. The combination of
codes, sub-themes, and the combination
of sub-themes created the themes. At the
combination of themes, perceptions re-
garding the severity of disability occurred.

Physical difficulties

Learning and success

Language and communication
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Problem Behaviors

The first theme occurring at the end of the
analyses was problem behaviors. Parents
associated the problem behaviors, which
they observe during the day, with the se-
verity of disability under this theme. The
problem behavior theme and its sub-
themes are presented in Table 2. When
Table 2 is reviewed, it is seen that the
codes of stubbornness, acting uncontrolla-
bly, and hitting others are in the top three.
In general terms, there are three sub-
themes within this theme: personality
traits, lack of self-control, and damag-
ing/disruptive behaviors.

One of the participants, Hakan, ex-
presses his personal experience regarding
the eating processes as: “He has to eat but
he does not; he throws himself from the
chair...”. Another participant, Ela, ex-
presses the situation she experiences in
social environments: “She does not listen
to me at all. She completely breaks the
rules...”. Ayse also expresses the situation
she experiences in social environments:
“He puts his hand inside his mouth and
makes “GEV-GEV-GEV” sounds.”.

Physical Difficulties

The second finding creates a theme as
physical differences. Parents associated

the physical difficulties or motor re-
strictions, which they observe in their chil-
dren, with the severity of disability under
this theme. The physical difficulties theme
and its sub-themes are presented in Table
3. When Table 3 is reviewed, it is seen that
walking difficulties, eye hand coordination,
and glances are in the top three. In general
terms, there are physical difficulties includ-
ing gross motor and fine motor within this
theme.

Mr. Osman from the participants ex-
presses the fine motor restrictions that he
observes in his child as: “He cannot hold a
pen, for example; one of his difficulties is
the inability to hold a pen...”. Mrs. Ela em-
phasizes the fact that the physical re-
strictions occur more when there are peers
at present as: “You feel the disability in the
physical sense when there are peers at
present.”. Another participant, Mrs. Hatice
expresses that she observed retardation in
the developmental sense in her child re-
garding the gross motor skills as: “Our gait
ignition happened late; everything really
happens later.”. Moreover, the participant
Hatice expressed her experience regard-
ing the social aspect when they walk in the
streets as: “...the disability of my child is
understood from his face; they look at our
face like saying “you are disabled...”.

Table 2.
Problem behavior theme, categories, and frequencies
Sub-theme Code f %
Stubbornness 6 75
. . Disobedience 3 37,5
Personality traits . .
Restricted behaviors 3 37,5
Adult dependency 2 25
Acting uncontollably 6 75
Crying 3 37,5
Getting angry 3 37,5
Lack of self-control Eye contact 2 25
Running 1 12,5
Getting bored with activities 1 12,5
Making inappropriate sounds 1 12,5
) ) ) Hitting others 4 50
E:::/?O'E/D'S"Uptwe Throwing himself/herself to ground 4 50
Damaging the objects 3 37,5
Total 41
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Table 3.

Physical difficulties theme, categories, and frequencies
Sub-theme Code f %
Gross Motor Walking difficulties 4 50

Other gross motor skills 2 25

Fine Motor Eye hand coordination 3 37,5
Physical appear- Glances 2 25
ance Difficulties in peer existence 1 12,5
Total 12

Learning and Success

The learning and success theme occurred
as one of the themes in which the maxi-
mum number of categories is included.
Five of the participants associated the low
learning speed, again, five of them associ-
ated the fact that learning is hard for their
children, and four of them associated fall-
ing behind in development compared to
the peers with the severity of disability un-
der this theme. Learning and success
theme, categories, and frequencies are
presented in Table 4.

The participant Mrs. Esra expresses
the frequent repetition need of her child
during her learning experiences as: “I help
her, but when | said, “you can do the rest
by yourself’, she does not. She does not
learn at first but learns at 10th-20th time.”.
Mrs. Ela made a comment about the fact
that learning is hard, which is another situ-
ation related to the learning, as: “She can-
not learn easily; | experienced this in toilet
training in the most extreme way.”. Mrs.
Ayse talks about the motivation, which is a
necessary state for learning and success,
as: “...his motivation is low; it does not
have consistency.”.

Language and Communication

Language and communication skills,
which is a significant distinctive factor dur-
ing the diagnosis process, occurred as an-
other theme. Reflections of the severity of
disability related to receptive and expres-
sive language skills are especially seen
within this theme. It is seen that parents
listed the main restrictions in language and
communication skills related to the per-
ceived severity of disability as; restrictions
in speaking, inability to express his/her
needs, and using signs in communication.
Communication and language theme, cat-
egories, and frequencies are presented in
Table 5.

The participant Mrs. Esra expresses her
perception of the severity of disability

regarding the receptive language skills of
her child as: “You say 3 times, 4 times, 10
times, 20 times but she never under-
stands...”. Mr. Hakan states that he sees
the reflections of the severity of disability in
the expressive language skills by empha-
sizing the functional language use as: “He
is a child who is able to tell the names of
500 pictures. The number of sentences he
forms or words he uses in daily life is ex-
tremely low compared to 500...”. Mr. Os-
man emphasizes that his child cannot
even fulfill a basic request made to him as:
“For example; he brings a glass of water
from the kitchen or he does not even do
the thing he is interested in most.”.

Daily living skills

Daily living skills occurred as another
theme. It is seen that majority of the par-
ents have common statements under this
theme. The main categories and codes are
toileting skills, eating skills, and independ-
ent dressing skills. While all parents asso-
ciated the toileting skills with the severity
of disability, six of them emphasized the
eating skills and five of them emphasized
the proper dressing skills. The categories
and frequencies regarding daily living skills
are presented in Table 6.

The participant Mr. Osman empha-
sizes the proper eating skills he observes
between the settings as: “For example; he
is eating very well here. We cannot do this
at home...”. Mrs. Ayse states that her child
tries to display some skills and acts inde-
pendently as: “For example, he is able to
wash his hands, but | do not let him. He
tries to hold water with his hands, | mean,
he tries to do whatever he wants.”. Mr. Isa
mentions the restrictions and helplessness
they feel as a result of the severity of disa-
bility as: “He cannot fulfill his need to use
the toilet; we have not been able to suc-
cess anything (he refers to progress)
about toileting.”.
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Table 4.
Learning and success theme, categories, and frequencies
Sub-theme Codes f %
Low learning speed 5 62,5
The fact that learning is hard 5 62,5
Believing in the inability to success 4 50
Learning The effectiveness of visual learning 4 50
Inability to learn abstract situations 2 25
Importance of intense education 2 25
Learning with frequent repetition 1 12,5
Monotonic learning 1 12,5
Falling behind in development compared to the peers 4 50
Faith in success Noticing the difference in development with peer existence 3 37,5
Difficulties in problem-solving 2 25
Low motivation 1 12,5
Total 34
Table 5.
Language and communication theme, categories, and frequencies
Sub-theme Codes f %
Receptive Lowllfaarning speed . . 5 62,5
Language Inability to understand what is said 2 25
Receptive language falling behind the peers 2 25
Restrictions in speaking 5 62,5
Expressive Inability to express his/her needs 4 50
Language Low-comprehensible expressive language 4 50
Inability to express his/her living 3 37,5
Using signs in communication 4 50
Communication Communication avoidance 4 50
Choice Clue-dependent speaking 1 12,5
Diversifying the speech 1 12,5
Total 34
Table 6.
Daily living skills theme, categories, and frequencies
Sub-theme Codes f %
Toileting skills 8 100
Eating 6 75
Dressing 5 62,5
Self-care Bathing 4 50
Oral care 3 37,5
Washing hands 3 37,5
Community living Domestic skills 2 25
Total 31
Social Interaction and Adaptation definitely get ashamed...”. Mrs. Ayse ex-
Social interaction and adaptation skill, which presses the negative effects of soqal n-
is one of the distinctive features of diagnosis volvement on both herself an“d her child who
especially in terms of ASD, occurs as the makes normal progress as: “...he has_to be
last theme. It is seen that majority of the par- stopped; someone has to pay attention to
ents observe restrictions in adaptation in so- him. His older sister cannot do anything for
cial settings, inappropriate play skills, and herself. We only go after him.”. Mr. Hakan
restrictions in social interaction in their chil- emphasizes his personal experience based
dren resulted from the severity of disability on the disability in terms of experiences he
under this theme. The categories and fre- has in social settings as: “In the class envi-
quencies regarding social interaction and ronment or especially in parks when we put
adaptation are presented in Table 7. him among other children, he does not act

like himself and starts to display behaviors

When we look at the perceptions of par- like he is a different child.”

ticipants on this theme, Mrs. Ela states her
experience in social settings as: “If we go to
the shopping mall with the whole family, we
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Table 7.
Social interaction and adaptation theme, categories, and frequencies
Sub-theme Codes f %
Adaptation to social settings 7 87,5
Play skills 5 62,5
Social adaptation Interaction restrictions 5 62,5
Preferring to be alone 3 37,5
Making friends 2 25
. Social rules 3 37,5
Social rules .
Etiquette 1 12,5
Independent living 5 62,5
) . Perspective of society 3 37,5
pocial - particiba- - Aquit independency 2 25
Personal security 1 12,5
Bad relations in the family 1 12,5
Total 31
Discussion Restricted and repetitive behaviors,

As a result of this research, a total of six
themes as physical difficulties, learning
and success, language and communica-
tion, daily living skills, social interaction,
and social adaptation occurred within the
scope of parents’ perceptions regarding
the severity of disability. While some of the
findings corresponded to the related re-
searches, differences were observed at
some points.

In the literature, there are researches
through which findings regarding the prob-
lem behaviors of the individuals with a de-
velopmental disability and related varia-
bles are reported (Webster Stratton and
Hammond, 1988; Konstantareas and
Homatidis, 1989; Baker et al., 2003, Has-
tings et al., 2005; Griffith et al., 2010;
Colavita, Luthra, and Perry, 2014). It is
seen that parents of children diagnosed
with ASD within the developmental disabil-
ity groups reported more problematic be-
haviors. It is even seen that this situation
impedes positive perceptions (Griffith et
al., 2010). In this study, it is seen that par-
ents reported problem behaviors regard-
less of the disability group and that they
associated this situation with the severity
of disability. Similarly, in the interviews
conducted with parents, skill deficits,
which threaten the safety of children, were
emphasized among the main cases that
cause them difficulties (Colavita, Luthra
and Perry, 2014). Similarly, the majority of
parents (n=6) stated that their children act
uncontrollably in this study, too.

which is one of the ASD diagnosis criteria
(APA, 2013), occurred in this study, too, as
in similar studies. It is seen that certain
psychological variables accompany the
high level of problem behaviors, which are
observed and reported by parents, (Bishop
et al., 2007). Although there is a general
perspective regarding the nature of re-
stricted behaviors in this study, it is seen
that routine dependency, repetitive behav-
iors, and lack of motivation were empha-
sized in the previous researches (Colavita,
Luthra and Perry, 2014). Even though the
findings of the psychological variables of
parents were not included in this study, the
parents emphasized the repetitive and re-
stricted behaviors under the theme of
problem behaviors (n=3).

Social interaction skills, which is an-
other ASD diagnosis criteria (APA, 2013),
occurred as a frequently emphasized point
in this study, too. The majority of the par-
ents (n=7) emphasized the social adapta-
tion problems related to the severity of dis-
ability in their children. Regardless of the
groups of individuals with disabilities, the
stated social interaction problems may be
evaluated differently from the researches
stating that social skill problems between
ASD and other groups significantly differ
from each other (Griffith et al., 2010). Sim-
ilarly, Colavita, Luthra and Perry (2014) re-
ported the social interaction under the title
of social cognition.

Another finding that occurred at the
end of the research is daily living skills.
There are some researchers including the
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limitations on adaptive skills and psycho-
logical variables related to these limita-
tions of parents within the scope of daily
living skills (Bishop et al., 2007; Colavita,
Luthra and Perry, 2014). Similarly, it is
seen that parents emphasized the daily liv-
ing skills in this study, too. It is seen that
the most emphasized skill among these
skills (n=8) is toileting skills. Similarly, par-
ents stated that their children display limi-
tations regarding this skill at the rate of
14% among the self-care skills (Colavita,
Luthra and Perry, 2014).

Another area that was emphasized by
parents regarding their children and in
which there are restrictions occurred as
language and communication skills (Kon-
stantareas and Homatidis, 1989; McStay
et al.,, 2014; Colavita, Luthra and Perry,
2014). It is emphasized that especially the
communication area is perceived as an
area in which the most difficulties are ex-
perienced by parents (Colavita, Luthra and
Perry, 2014). Language and communica-
tion area occurred as a frequently empha-
sized area by parents in this study, too.

It is seen that another skill area em-
phasized by the parents in the literature is
cognitive skills (Konstantareas and Homa-
tidis, 1989). Variables such as attention,
motivation, and memory are frequently
emphasized among cognitive  skills
(Colavita, Luthra and Perry, 2014). Simi-
larly, it is seen that parents emphasized
the variables such as motivation and re-
membering under the theme of learning
and success in this study, too. The fre-
quently emphasized point in this study is
the fact that children cannot express them-
selves. Similarly, findings in which parents
stated that their children cannot express
themselves at the rate of 50% were re-
ported (Colavita, Luthra and Perry, 2014).

In addition, the temperament of the
child occurred as a variable in the con-
ducted studies (Webster Stratton and
Hammond, 1988; Kasari and Sigman,
1997; Colavita, Luthra and Perry, 2014). It
can be said that the disability reference,
which is seen as child-related, similarly oc-
curred in this study, too. However, it can
be included that the parents of children
with Down Syndrome have a more moder-
ate attitude in terms of temperament (Ka-
sari and Sigman,1997), this group has
fewer restrictions in social aspect com-
pared to the ASD, and parents attribute the
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problems to their children along with the
restrictions, which are more visible to-
gether with the ASD.

Finally, parents mentioned about a re-
lation between the physical difficulties and
the severity of disability of their children
during the research. The glances of chil-
dren appear as an emphasized point in
terms of physical state. It can be said that
this finding is similar to the perception of
social surroundings and disability, which
were emphasized in the previous re-
searches (Hock and Ahmedani, 2012).

Conclusion and Recommendations

In conclusion, physical difficulties, learning
and success, language and communica-
tion, daily living skills, social interaction,
and social adaptation were gathered under
a total of six themes regarding the severity
of disability of parents of children with dis-
abilities. While the parents frequently em-
phasized the problem behaviors, they also
revealed their perceptions in terms of so-
cial interaction. For the further researches,
these can be recommended in light of the
findings: a) the perceptions of parents of
children with other types of disabilities can
be analyzed, b) assessment instruments
assessing the severity of disability can be
developed, c) the relation between the
psychological variables and severity of dis-
ability of parents can be studied, d) the re-
lation between the ways of perceiving the
severity of disability and cultural states can
be studied, and finally, e) the situations be-
tween the social acceptance and percep-
tion of parents can be studied.

Limitations

Data variation constitutes the main limita-
tion of this research. Collecting the data
through various ways may be offered as a
suggestion to other researches in terms of
the limitation.
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